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DETAILED ANALYSIS OF THE AREA OF LEARNING EXPERIENCE OF
LANGUGES, LITERACY AND COMMUNUCATION



Section A 
Detailed analysis of the AoLE 

The Welsh education system is currently under review following advice from Donaldson, and his vision for Wales which is known as ‘Successful Futures’ (2015). This document advises the Welsh Government upon how the curriculum in Wales needs to be adapted to meet the changing society there is within Wales. With the previous National Curriculum for Wales being introduced in 2008, many in the education sector felt that the curriculum needed updating to meet the changes in the world that we live. However, what many didn’t account for was the complex nature of the new curriculum. Even today in 2018, only a minority of schools are implementing the new curriculum in their role as ‘Pioneer Schools’, with many schools opting to wait until the official ‘delayed’ start date of 2022. Therefore, the confusion of how and what the new curriculum will look like is definitely causing some unnecessary distress within the education sector, but nonetheless the Welsh Government are still insistent on rolling out the new curriculum to all schools in a phased out approach. 

As part of the review, Donaldson advises that the new curriculum should have six ‘Areas of Learning Experience’ or ‘AoLE’, replacing the more traditional subject headings. These six AoLE’s are:

· Languages, Literacy and Communication
· Mathematics and Numeracy
· Humanities
· Expressive Arts
· Health and Well-being
· Science and Technology

As part of this assignment, I will focus on the AoLE of ‘Languages, Literacy and Communication’ (LLC). My decision to focus on this AoLE is due to the fact I believe it is an important life skill for pupils to have. Research undertaken by the National Institute for Literacy (2009) found that competence of literacy skills at an early age has a significant bearing on literacy skills in later life. Being able to communicate with one another, in a variety of ways, is essential for pupils to progress. Before discussing its relevance to my learning environment, it is important to analyse the AoLE to fully understand what exactly Donaldson believes LLC is.

Donaldson rationalises the importance of LLC as the fundamental building blocks for communication, as well as the importance of pupils having the opportunity to be competent in a variety of languages (2015, p.48). The use of plural in ‘Languages’ suggests that this new AoLE will not only incorporate the languages of English and Welsh into the new curriculum, but also have scope to immerse pupils into foreign languages. The Welsh Government’s ‘Vision of Cymraeg 2050’ (2017), outlines their wish to have one million Welsh speakers by 2050. The British Council (2017), states that to thrive as a global society, second and third languages will be necessary, especially given the recent news on ‘Brexit’. Although this may be difficult to achieve in a primary school setting, Donaldson (2015, p.48) acknowledges this. He suggests that third or fourth languages should be introduced in the first year of secondary education, but also believes that when applicable, these could be introduced earlier.

Languages, Literacy and Communication fits in to the heart of the curriculum, given that it is transferable across all other AoLE’s. This can be highlighted by its relationship with the ‘four purposes’ of the new curriculum, which are part of its core values. These are entitled:

· Ambitious, capable learners
· Enterprising, creative contributors
· Ethical, informed citizens
· Healthy, confident individuals

With these four values at the centre of the new curriculum, its relationship with LLC can be easily envisaged. Donaldson (2015, p.49) recognises LLC’s contribution to these purposes, sharing illustrative examples of each, which include: exploring and developing ideas, the use of oral and written language skills in different settings, questioning and appraising points of view, and communicating views in different social contexts. Arguably what current teachers may question, is how does this differ to current practice? Although these suggestions by Donaldson are valid, how do they look in his new vision, are they different at all? Therefore, by identifying relevant teaching strategies, this would hopefully make it clear what Donaldson’s vision of this ‘new’ AoLE will look like in practice.

Identify Relevant Teaching Strategies 

Languages, Literacy and Communication can be broken down into three key skills: oracy, reading, and writing. Using guidance from the current ‘English in the National Curriculum for Wales’ (Welsh Assembly Government, 2008), the ‘Programme of Study for English’ (Welsh Government, 2015), along with the advice of Donaldson (2015), it would be interesting to see how each of these would fit into the vision of ‘Successful Futures’.

In the following sections, I will be discussing the strategies of teaching to those with a good level of competency. As by including SEN/ALN learning strategies, this may be too detailed for what is a brief overview of teaching strategies, however it must be acknowledged, as this can have a significant bearing on the teaching of LLC, as it can for every part of the curriculum.

Oracy

Beginning with oracy, how could this be taught in an effective way that allows children to have the opportunities discussed by Donaldson, with a focus on the four purposes? In the new Programme of Study for English (Welsh Government, 2015), oracy is split into speaking, listening, collaboration and discussion. Donaldson (2015, p.48) notes the importance of being able to speak and listen effectively, stating them “crucial attributes in learning and in life”. Therefore, how can these essential skills be taught using relevant teaching strategies?

One suggestion to improve oral skills is to use a technique known as ‘Talk for Writing’. This method of learning as discussed by Pie Corbett (2018), involves three stages: imitate, innovate, invent. The benefits of using this strategy for teaching oracy is highlighted by Estyn (2017), who in their best practice case study found that creating actions or ‘aide memoires’ as they are referred as, can improve fluency within talk, as well as writing. Beard (2015) in his findings believes that using this technique in oral and writing skills improves pupils’ independence. This links well with Donaldson (p.31), and the four purposes, which under ‘ambitious, capable learners’ highlights the importance of pupils being able to communicate effectively in different forms. 

Although this form of memory learning may be beneficial to learners, research undertaken by the Education Endowment Foundation (EEF, 2015) found that it was unable to determine its long term effects on improving attainment. One would argue that greater focus is needed on assessment during the process of improving oracy skills to measure its true value. The aforementioned case study undertaken by Estyn (2017) found that self-assessment made pupils more aware of how oracy was measured. Williams (2018) supports the idea of self and peer assessment during oracy tasks, as it makes the criteria of performance clearer to both the pupil and teachers, which in turn does have an improved effect on attainment. Using this model of assessment sits well with the recommendations made by Donaldson (p.74), as he believes pupils need to engage in their own assessment, and that assessments need to be clear for those involved. 


Reading

Being competent in reading is an important skill for all pupils, therefore the teaching of this skill needs careful consideration. Hervey (2013) believes that effective teachers of literacy need to know their students as learners. This is because she believes that reading is a process which is reliant on prior knowledge, and it is this knowledge that interacts with text in order to construct its meaning (p.2). Therefore, before identifying learning strategies, it is important that teachers have a sound understanding of pupils’ knowledge in order to create appropriate activities. This can be supported by recommendations made by Estyn (2014, p.2), who in their research found that standards in English lessons are adequate in a minority of schools due to the fact pupils do not have a secure understanding of what they are reading.  

Once this is considered, teachers can have a focus on how they teach, rather than what they teach. Medwell et al. (2005) found that effective teaching of reading takes place when the text can be read together, and that aspects taught such decoding are done so in a highly structured and systematic way so that the learning is explicit to children. The first point made here is about shared learning. Button and Johnson (1997) believe shared reading is necessary in developing pupils later as independent readers. Radencich and McKay (2001) argue the disadvantages of shared reading, as they believe that it hinders interaction between pupils as it is too teacher centred. Another suggestion that may find a balance between these arguments is the teaching strategy of guided reading, or reciprocal reading.

Guided reading takes place where a small group of readers with similar abilities read together, with the teacher acting as a facilitator to enhance discussions. Buddulph (2002, p.10) believes guided reading to be a powerful approach to developing pupils’ reading proficiency. This view is supported by Ford and Opitz (2011) who believe that if done correctly, guided reading can nurture and support the readers as well as the reading taking place. Although many scholars agree that this strategy of teaching reading has its advantages, it can also be challenging to organise. Fountas and Pinnell (2012) describe the ten different stages that must be considered prior to completing a guided reading lesson, highlighting its complexity when performed properly. Although it appears that its positives outweigh the negative aspects of completing guided reading, there are other reading strategies which may benefit pupil learning. 

Reciprocal reading involves comprehension breakdown by adopting different approaches to reading. The four skills identified in using this approach are: predicting, questioning, clarifying, and summarising. Ideally, pupils would read in groups with each taking a role in relation to the aforementioned skills. Using this strategy will result in deeper meaningful learning (Wolmarans, 2016). The benefits of adopting this strategy is that eventually learners would be able to explore texts independently by using this approach to reading (Welsh Government, Unknown). However, Todd and Tracey (2006) recognise that this approach can be complex, and that not all learners are able to use these strategies the same way. Rosenshine et al. (1996) also highlight the pitfalls of reciprocal reading, as they argue that this way of learning can take much time to organise and integrate, and that choosing a text to suit the needs of the whole group can be challenging. Although these four skills are important to consider when reading, it may be argued that more skills are required when reading, which allow pupils to learn to their own ability. 

Teaching reading for purpose is important in ensuring that pupils are using a wide variety of skills whilst understanding the text. Therefore, these skills need explicit teaching in order for pupils to develop as readers. Some schools have adopted the approach of teaching pupils what is labelled as the ‘eight reading behaviours’ (Welsh Government, Unknown). The behaviours are: activating prior knowledge, 
self-monitoring, questioning, visualising, making connections, analysing and inferring, analysing and evaluating, as well as summarising. By adopting these skills when reading at a younger age, it is believed that pupils will be more prepared and less likely to have difficulties with reading when they reach secondary school (City and County of Swansea, 2011, p.14). 

There are clearly a wide range of strategies that can be used by teachers to improve reading skills in their pupils. Although there are no one size fits all approach to reading, by using and teaching a variety of skills and strategies, this can only benefit learners, who then have a greater toolkit in order to adapt to the variety of texts they need to understand during activities. 

Writing

The third aspect of ‘Languages, Literacy and Communication’ is writing. Writing will include many of the strategies discussed previously, as it is the final stage of fluency within LLC. Having earlier acknowledged that I will focus on pupils with a good level of competency, I decided not discuss the teaching of spelling, punctuation, grammar and handwriting, as again this can be detailed and complex. Instead I will focus on the application of writing, mainly into extended tasks. 

One of the most significant factors to consider when teaching extended text types is the context for learning. Ofsted (2003, p.3) found in their research that writing for real audiences, as well as pupil independence were characteristics of schools where boys tend to write well. Daly (2002, p.8) also notes that activities that have a real purpose are much more engaging for learners. Donaldson (2015, p.40) echoes the importance of the learning context, as he states that there is a real danger that pupils are being taught the mechanics of writing, but with no real context to write about. 

Another strategy to consider when attempting to teach writing effectively is the use of writing ‘scaffolds’. “Scaffolding”, which originates from the learning theory of Vygotsky (1978), works well when pupils are supported in a more challenging task, before eventually being able to complete a task independently. What one must consider is how this could be achieved in writing? One teaching strategy which can be effective at the beginning of the writing process is ‘modelled writing’. 

Modelled writing is when the teacher models to the pupils how they would go about writing a text. Hall et al. (Unknown) discussed the advantages of this technique. By having the teacher demonstrating and thinking aloud when writing, they act as a role model for how pupils should follow this process when writing. Thandi (2006) believes that by making the thinking process explicit, pupils can engage with what would otherwise be quite abstract to them. However, teachers need to be careful of ‘over’ modelling, as sometimes this can limit thinking (Tharby, 2015). Once pupils have grasped the task, they can then become more involved with the tasks through completing ‘shared’ writing activities. 

Shared writing takes place when the pupils and teacher work in collaboration to create piece of writing. Working collaboratively is referred to significantly in Donaldson’s (2015) ‘Successful Futures’ recommendation, emphasising its importance in the new curriculum. Shared writing is an essential step in improving engagement and confidence in individuals before then applying these skills into independent writing (Routman, 2005). The Cayman Islands Department of Education Services (2017) acknowledge the limitations that can happen during shared writing lessons, stating that the teacher can become a scribe, and the lesson can be overly long which results in disengagement. Instead, they attribute good practice for when short mini-lessons take place, and pupils of all abilities take responsibility of the writing. As pupil independence increased, teachers can then use ‘guided’ writing strategies.

Guided writing is when the teacher becomes the facilitator to the writing, using simple prompts and questions to entice the writing from the pupils. The advantages of using this teaching approach is that the teacher can extend and challenge higher ability groups, and it also allows immediate feedback to learners (DfESF, 2007). With this form of task being more group orientated, rather than whole class teaching, this can have its own limitations. The Welsh Assembly Government (2010) recognise that for this strategy to work efficiently, the rest of the class need to be able to work independently, and that the teacher needs to have a good awareness of their pupils’ ability. 

The Cayman Islands Department of Education Services (Figure 1, 2017) produced a clear overview of the teaching of writing, highlighting the progression from teacher led learning, working collaboratively, to independent writers.


Figure 1. Writing Progression Diagram (See next page)
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Summary

Having discussed the teaching strategies of each topic within the area of Languages, Literacy and Communication, it is important to consider these when creating the strategic plan for the school. By adopting these strategies, the hope is that it will have a positive impact upon standards. The next step is to consider how this progress will be observed and measured. This will be an important analysis, as given the significance of the four purposes in the new curriculum, the application of these skills are essential. Donaldson (2015, p.29-30) acknowledges pupils’ ability to communicate effectively, express ideas and emotions, engage with contemporary views, and apply knowledge in this section of his recommendation, therefore it will be important to consider how progress in these areas along with others discussed in Successful Futures can be observed and measured effectively. 


Observing and Measuring Progress

With Languages, Literacy and Communication being comprised of English as well as Welsh, progress can be measured using end of year and end of phase data. This is because both are considered ‘core’ subjects in the Welsh Education system. This means that at the end of Foundation Phase, pupils will be given end of phase ‘outcomes’, whilst leaving Key Stages 2-4 they too will be given end of phase ‘levels’. This allows schools to measure the progress being made between phases, which is normally observed and recorded each year to ensure pupils remain on track to meet their targets. 

Being a primary school, our school focus will also be on national testing. In 2013, the Welsh Government introduced numeracy and reading tests for pupils from Year 2 upwards. Therefore, in my current setting, Year 2 to Year 6 pupils will have a standardised score for reading which can be measured against pupils across Wales as well as used as comparison against their own previous scores. Through further use of diagnostic analysis, these tests can identify areas for improvement as well as strengths for groups of pupils, as well as specific individual needs.

Summative assessments of these nature are a beneficial progress measuring tools as these tests are based on the curriculum in Wales, and give detailed information on pupils’ development and progress (Welsh Government, 2018a). Although Didau (2011) recognises that this type of assessment is significant in terms of measuring teaching, he believes that measuring progress in this way can lead to teachers ‘teaching to the test’ as well as result in those achieving poorly having low self-esteem. Therefore, one would question the reliability of these results, if they can have such a bearing on teacher and pupil judgement.

Furthermore, formative assessments can also be used to observe and measure progress. The purpose of this type of assessment is to improve pupil progress whilst their learning is still in the process of developing (HOL science, 2014). The benefits of using this method of measuring progress is that pupils’ achievement can be measure more regularly, with less pressures as discussed by the aforementioned authors. However, in terms of whole school data, the information this provides can be limited. Surgenor (2010) emphasises that this form of assessment cannot be quantifiably recorded. With this in mind, in relation to the majority of School Improvement Plans, results need to be quantifiable so that targets can be measured against. 

The quality of teaching taking place will also need to be measured and observed, as ultimately it is the quality of teaching that will have an impact on pupil’s attainment. Although this can be measured through formal lesson observations, measuring the success of a one-off lesson observations is not the most reliable form of measuring the quality of teaching, as it is prone to bias (Cohen et al. 2011, p.459). A better option would be using the Welsh Government’s (2017) new initiative called the ‘Professional Standards for Teaching and Leadership’. These standards are useful as they demonstrate what highly-effective practice looks like in the school environment (Welsh Government, 2017, p.6). The five areas covered by these standards are: pedagogy, collaboration, innovation, leadership, and professional learning. Arguably, good quality teaching will consist of all these, therefore using this method of measuring the progress in teaching will be relevant and important towards improving standards in any school. This can be observed and measured through a detailed appraisal system such as the ‘Teaching Continua’ (2018), which prides itself on measuring progress through professional dialogue, shared understanding and reflective practice. 

Having considered the views of different scholars, what is important to consider when creating the school strategic plan, is that the data collected are valid and trustworthy, so that a fair evaluation of pupil and teacher progress can be measured and analysed effectively.


Five Year Strategic Plan (SP) for Implementation of AoLE

Through using the advice and suggestions gathered through the initial research process of this assignment, I decided to create a five-year plan, designed to target the different areas discussed as part of the AoLE of Languages, Literacy and Communication. Over the next five years the focus would be on:

A. Reading: Improving the number of pupils scoring 115+ in the national test
B. Reading: To improve the number of pupils achieving level 5+ at the end of Key Stage 2
C. Oracy: To improve the number of pupils achieving level 5+ at the end of Key Stage 2
D. Writing: To improve the number of pupils achieving level 5+ at the end of Key Stage 2
E. Writing: To close the gap between boys and girls at the end of Key Stage 2 for those achieving level 5+

Target A is an important focus for the school, given the introduction of national testing in 2013. Reading is the only aspect of LLC that is assessed through these tests, with the other two being numeracy based. Given that at the end of each year these scores are reported to schools and parents, ensuring that pupils improve is an important target for the school to ensure progress is being made.

Targets B, C, and D have a focus on end of stage outcomes. The rationale for these being Key Stage 2 as oppose to the Foundation Phase is that over a five-year period, it would be difficult to measure the progress from the baseline to the end of Foundation Phase, given this is normally a four-year period. Therefore, by measuring the progress at the end of Key Stage 2, pupil progress can be measured across both primary school phases.

Finally, target E is an important focus both on a school level, as well as nationally. According to the ‘My Local School’ (Welsh Government, 2018b) website, the percentage of children achieving level 5+ in English was 38.4% and 51.3% for boys and girls respectively in 2017. Ensuring that our school does not have a similar gender gap trend is important, therefore by focusing on writing initially, if the plan is successful this could later be transferred over to reading and oracy also. 

With a five-year plan decided, and a brief rationale explained, I will choose one area to focus on to provide a detailed strategic plan as to how this target can be reached successfully.


























Section B
Detailed Strategic Plan

Having decided upon five targets over a five-year period for the AoLE of Languages, Literacy and Communication, the target I have decided to focus on for this strategic plan will be:
To improve the number of pupils achieving level 5+ at the end of Key Stage 2 in writing
My decision to focus on this area is a culmination of school data points as well as relevant research in this field.
 
Before analysing whole school data, it is important to note that for the purposes of this assignment, all data will be anonymised. Through seeking advice from the BERA Ethical Guidelines (2018), I will make sure that no individual or school will be named throughout the strategic plan. With further advice sought from Crow and Wiles (2008), I will also round school data to the nearest 5%, as this will ensure that the school cannot be identified through any quantitative figures. Finally, this follows suggestions made by Denscombe (2010, p.7), who emphasises the importance of anonymity as well as confidential data during research. 


School Data

Through evaluating whole school data, it is evident that Languages, Literacy and Communication is an area where progress can be made. Focusing on English (Welsh is a 2nd Language in our school), data helped identify school priorities. The following information was collected from the ‘Core Data Pack’ supplied to each school at the beginning of each academic year. The data includes information, comparing national and school percentages in the AoLE of LLC, all which have been rounded to ensure anonymity as ethical guidelines suggested. The data is shown in Figure 2 on the page below.



Figure 2. End of Key Stage 2 levels in English at a national and school level
	
	Wales
	School

	Reading
	Boys
	40%
	Boys
	60%

	
	Girls
	50%
	Girls
	60%

	
	Total
	45%
	Total
	60%

	Oracy
	Boys
	40%
	Boys
	70%

	
	Girls
	50%
	Girls
	70%

	
	Total
	45%
	Total
	70%

	Writing
	Boys
	30%
	Boys
	50%

	
	Girls
	45%
	Girls
	55%

	
	Total
	35%
	Total
	50%

	Overall
	Boys
	40%
	Boys
	60%

	
	Girls
	50%
	Girls
	60%

	
	Total
	45%
	Total
	60%



In order to identify the most relevant area of need, I decided to use the Lewin model of action research outlined in Figure 3 below (Dickens and Watkins, 1999, p.133). Using this approach would ensure that the priority identified would be relevant to school needs. From analysing the school data above, it shows that area where the school performs weakest is writing, with total of 50% achieving level 5, compared to 60% and 70% in oracy and reading respectively. 

Figure 3. Lewin’s action research model. 
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Referring to the Lewin model above, the next stage of this process to improve standards in writing was to create an action plan (see Figure 4 on next page). This would outline a clear success criteria as to how standards could be improved in writing.

Figure 4. Detailed strategic plan

	Links:
	SER
	CIF/
ESTYN
	UNCRC
	Nat. / local priorities
	Governors
	Pupil Group

	
	Priority 1 
	KQ1 
KQ2
	Articles 28 & 29
	Literacy, reducing the impact of poverty
	ANON
	Learning Explorers, School Council

	Raise standards (expected outcomes): 
Pupils’ outcomes in writing, to be more in line with oracy and reading in KS2 (L5+)

	Very good progress
	Strong 
progress
	Satisfactory progress
	Limited 
progress

	Actions / Milestones/ 
Success Criteria
	Who?
(named)
	When?
(actual dates)
	Intended outcomes
	Type of monitoring 
& 
reporting mechanism 
	Who?

	When?

	Costs
	RAG rating of progress

	
	
	
	
	
	
	
	
	AUT
	SPR
	SUM

	Explore additional approaches to writing (INSET) 
	TBC
All Staff
	Sep 2018
	Improved provision for all learners 
	Scrutiny of work and planning
Lesson Observations 
	All CTs SLT 
	Aut 2018
	TBC
	
	
	
	
	
	

	Review the mid-term planning for writing

	SLT
Lit Co.
	Aut 2018
	Make appropriate changes to improve provision of writing
	Scrutiny of work and planning

	SLT
Lit Co.
	 Aut 2018
	£0.00
	
	
	
	
	
	

	Review home learning policy with stakeholder input
	SLT
Lit Co.
Pupil Voice
	Aut 2018
	H/L builds upon and consolidates class learning and extends pupils KSU
	Policy presented to governors 
Consultation with head teacher
	Lit Co.
	Aut 2018
	£0.00
	
	
	
	
	
	

	Raise awareness of learning needs and methods of provision
	All CT’s
Lit Co.
SENCo
	Spr  2019
	Improved provision for all learners
	Scrutiny of work and planning, reports, Observation of intervention sessions
	All CTs, Interv. TA’s
	Spr  2019
	£0.00
	
	
	
	
	
	

	Make best use of all assessment data to inform intervention, support and challenge
	All CT’s
Lit Co.
Data Co.
SENCo
	Aut 2018
Spr 2019
	Improved provision for all learners
	Pupil progress meetings Scrutiny of planning and work 
Target setting
	SLT 
Data Co.
	Aut 2018
Spr 2019
Sum 2019 
	£0.00
	
	
	
	
	
	

	Resources
	Costs
	CPD required
	Costs

	INSET & ADDs sessions
	TBC
	Training in methods of provision and in differentiation
	TBC

	Governing Body work with the community
	Attend and support events designed to involve parents / carers in developments.




Challenges and Opportunities, Strategies to Secure Success

Following the strategic plan outlined above will bring about its own challenges and opportunities for change. Change is one of the greatest challenges any school will face. Research by Maughan et al. (2012) suggests four key areas that lead towards a positive change in schools. These are: leadership, planning and preparation, practice development, and monitoring and evaluation. Within the action plan outlined in Figure 4, there is accountability within all these areas, ranging from senior management decisions, a work and planning scrutiny, as well as opportunities for staff training. However, bringing about these changes is not easy. Change can be difficult to bring about in schools as teachers are familiar with practices and routines, and following these routines is much easier than change (Speck, 1996).

Change can also have a detrimental effect on teachers’ morale. Change processes can trigger feelings of insecurity in staff and some may regard this as an attack on their professional competence (Trehart, 2013). To overcome these challenges successfully, it is important the teachers recognise the need for change. This can be justified using data values from Figure 2, or alternatively by highlighting the benefits of staff CPD.

What change does bring is new opportunities for staff development. Jenlink et al. (1998, p.4) see change as a positive action, as it allows stakeholders to take ownership over the shared vision. Although, Thomson (2010) acknowledge the gains that can be made from change in their research, they also found that change was hard to sustain and that positive outcomes normally plateaued after a short period of time.

To ensure this action plan is a success, supporting staff will be essential. This can be achieved through specific training in professional development. Also, staff members will need to realise that the changes are realistic and sustainable, therefore this could involve a small working party ‘trialling’ new initiatives, who can feedback and mentor other colleagues within the school, once results are proven successful.


Summary

What is evident from the changes necessary as part of this strategic plan is that the process will not be a simple fix. It will take time to develop and embed these changes from within as well as support from outside agencies. With all of this being considered, change is still required when outcomes are not as one desires. Therefore, whilst the standards of writing in the AoLE of Languages, Literacy, and Communication still fall below those of oracy and reading, change will still be necessary at our school. 

Reflecting on my progress against Leadership

This process has taught me a great deal about my role as a leader. Although I have been part of analysing and evaluating the success of strategic plans previously, this is the first opportunity I have had to lead on creating a strategic plan in its entirety. The process itself has been beneficial to my CPD, as I now feel more confident in having to create such a plan in the future.

Using the ‘Professional Standards for Teaching and Leadership’ (Welsh Government, 2017) as a measurable tool has been very beneficial. For this strategic plan to be successful, ultimately the pedagogy will need to change somewhat in order for standards to improve. This means that collaboration with relevant experts will be needed, with new innovative techniques that will inspire learners. As part of this process my professional learning has improved through completion of wider reading, as well as networking with colleagues whilst discussing the project. Finally, for this project to be a success, it will require strong leadership to promote the aims required, to analyse its impact over the whole school.

Reflecting as a whole, this course has been influential in building on my repertoire of skills as a future school leader. At the beginning of the academic year, my experiences in creating and dealing with strategic plans was fairly limited and minimalised. Having completed this process, I now have the confidence to take forward the ideas created throughout this assignment into practice, and promote and lead whole school changes.  
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v Students independently create and write
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