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	Module Learning Outcomes (from module syllabus)

	
Research Methods & Skills
· Outline the strengths and weaknesses of research methodologies and approaches
· Research, analyse and evaluate relevant research publications, and qualitative and quantitative data
· Demonstrate proficiency in academic writing and presentation, in accordance with ethical protocols
· Demonstrate effective referencing of a wide range of material appropriate to the subject area
· Apply quantitative and qualitative research techniques, including the interpretation of data

Maintaining Professional Standards
· Analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community confidence
· Analyse the role of independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public
· Analyse super-complaints and their influences on policing and policing processes
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offences
· Review how previous instances of misconduct/malpractice can influence future professional policing
· Review progress being made within the police service to improve professional standard

Criminal Justice
· Evaluate how the diversity of individuals and society impact on the criminal justice system
· Engage in effective partnership collaboration regarding offender rehabilitation

Wellbeing & Resilience
· Recognise common reactions to trauma within the workplace, and support available to individuals
· Understand the objectives of the Emergency Service Trauma Intervention Programme (ESTIP), and how this may benefit officers and staff

Public Protection
· Explain the psychological impact of abuse on victims
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents
· Assess the role and impact of MAPPA and use of community intelligence in managing offenders
· Analyse potential links between serious/organised crime and public protection issues
· Examine instances where law enforcement personnel have misused their position of trust and police powers to commit public protection offences
· Evaluate the effect of media coverage on public protection policing strategy

Vulnerability & Risk
· Understand concepts and theories of how a person becomes a victim
· Understand theories about the onset of offending
· Understand the impact of early intervention on offending curve
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm

Valuing Difference & Inclusion
· Analyse theories and concepts linked to ethics
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities



TASK DESCRIPTION


Students are required to complete a 4000 word submission in the form of four 1000-word essays (4 x 1000 words, +/- 10% per essay).
You must submit the assignment in a Word document titled with your name and student number.
Do not submit your assignment on this document, as it will result in a high similarity score.


All of your answers must be based academic research, not personal experience.

Your submission should include one 1000 word essay under each of the following titles:


Essay one:
How might the Code of Ethics help to reduce incidences of professional misconduct and increase public confidence in the police?
Support your answer with relevant evidence drawn from academic sources.
Word limit: 1000 words.

[bookmark: _Hlk144038407]During this essay I will be discussing about the code of ethics. I will be looking at what the code of ethics are, and the key principles that are attached to the legislation which determines how the police carry out each aspect of their jobs. Each ethic will be broken down and will be explained how each of them relates to everyday policing and what it means for the public.  Following on from this I will be discussing why adhering to this code of ethics will help reduce incidences of professional misconduct and the impact this could have in helping to build the public’s confidence in the police. It will be explained when the code of ethics legislation was first introduced was put in place.  

In 2014 the college of policing set up the code of ethics as its role as the professional body for the police force. This set the standard for the police to follow, it helped guide the behavior that all police officers must follow. The code of ethics should be used every day as a police officer as it guides and aids the officers with their everyday decision making and will also help the public have better confidence in its police force. (Written by College of Policing 21/10/2014). The aim of this code of ethics is to support each member of the policing profession to deliver the highest professional standards in their service to the public. 

Ethical behavior comes from the values, beliefs, attitudes, and knowledge that guide the judgements of each individual. The code of ethics is the standard that the police must follow. (Code of ethics professional policing .gov)

The code of ethics are as follows. 

· Fairness to treat every individual fairly. 
· Honesty you must be trustful and trustworthy. 
· Integrity you must also do the right thing.
· Leadership you always lead by good example. 
· Objectivity you make the best choice on evidence and best professional evidence.
· Openness you are open and transparent your decision making.
· Respect you treat everyone with respect. 
· Selflessness you act best in the public interest. 

These principles should also underpin every decision and action across policing. They should be used every day in all interactions and operations giving all new and long serving officers guidance that provides the underpinning knowledge and accountability for when these standards are upheld and when they are not.  The principles must be more than words on a page and must become embedded in the way police professionals think and behave. Alongside the Code of Ethics, the College of Policing’s commitment to help police professionals make the right decisions includes enhancing the knowledge and evidence base as well as developing a framework for continuous professional development. 

There is much important work to do to deliver these changes and to ensure that the Code of Ethics becomes a key part of growing police professionalism. It is a responsibility that all police officers share and will lead to greater confidence across the policing profession and in our communities.
In 1829 Sir Robert Peel set out the model of an unarmed constable patrolling on behalf of their community, as a citizen in uniform. This connection between the police and the public is encapsulated in the phrase ‘the police are the public and the public are the police’. 

Peel’s principles focus heavily on the importance of public support and emphasis the need for the police to ‘secure and maintain public respect’. This Code of Ethics remains true to the founding principles of British policing and highlights the responsibility of those of us who work in policing to behave in a manner most likely to win the trust and support of fellow citizens. 

The Code of Ethics is a first for everyone who works in policing in England and Wales. It sets out the principles and standards of behavior we expect to see from police professionals. It applies to every individual who works in policing, whether a warranted officer, member of police staff, volunteer or someone contracted to work in a police force. 

As a profession we should invest in all our people. Other established professions ensure that members acquire and maintain the skills and knowledge necessary to perform their role. In these professions it is normal to find a clear system of continuous professional development, accreditation for specific roles and a code of ethics or professional conduct. (Code of ethics 2014)
By using values-based recruitment and the increased focus on values will ultimately increase public confidence in policing by ensuring that all police officers and police staff are demonstrating professional behavior and ethical decision making and demonstrating the values of the police service in all their dealings with communities in the public.  It promotes professional interactions empowering the public to have faith in their local police officers feeling as if their being heard and a sense of safety.

The code of ethics sets out firm boundaries of what is and is not acceptable behavior in the police force.  It allows officers and members of the public to speak out when they have been served a misjustice without reprimand. 

If an officer was to not follow the code of ethics it can be detrimental to all the previous groundwork professional officers have made.  Members of the public judge police from all aspects of their lives which can stem back to their family upbringing where they have been conditioned to dislike the police, it can be from past experiences with police to watching social media or documentaries that show the police in a bad light to get good ratings.  Police can improve the stigma held over officers and build the trust in their local communities by setting up local events and welcoming the curiosities of the public.  Presenting themselves as human beings and not dictators.  Visiting schools to talk about the role of police officers.  This shows interest in their local communities and can go a long way with the public.  It shows the police in a less scary light.  
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Essay two:
How effective is a multi-agency approach as a means of managing violent and sexual offenders?
Your answer must be based on academic research, but you may make reference to relevant case studies.
Word limit: 1000 words.

During this essay I will be discussing benefits and the effectiveness working with multi- agency as of a means of managing sexual offenders. I will also be discussing what this entails for the victim offender and the police itself. 

It is vital that police work with multi- agencies like for example multi-agency like (MAPPA) and social services and other agencies like these. Working with these agencies could help reduce the risk of incidents for example violent incidents, Domestic Violence (DV) and even sexual offences from slipping through. It helps to safeguard the victims and helps to stop these types of incidents from happening. There are four key areas that officers and other agencies must strive for, and these are as follows (2023 college of policing). 
· Early effective risk identification 
· Improved information sharing 
· Joint decision making 
· Coordinated action to assess manage and reduce risk. 
One of the aspects of working with multi agencies is to manage sexual offenders, Violent, and domestic abusers. This is a key role that officers must follow so that they can manage these types of offenders and protect the public from potentially dangerous persons (PDPS). Dealing and managing sexual offender to do this there must be coordination between police (MAPPA), Management of Sexual Offenders and violent Offenders (MOSVOVO) and (PDPS) and other agencies like this and they are as follows (college of policing)

· Her majesty inspectorate of constabulary
· Her majesty prison and probation service 
· Independent police complaints commission 
· 
It is the police responsibility to protect the public and the victims from violence and other offences and to put in place Safeguarding to lower or mitigate the risk of further incidents. Officers cannot do this alone and the only way to do this is to coordinate with multi-agencies and senior officers and this will help to ensure that the risk from sexual offenders, (PDP), and violent offenders. in working together will help to effectively manage these types of offenders. 

In regards to the offenders of these types of crimes it is police responsibility to ensure that intelligent is gathered of these types of offenders and in doing do help equip response officers and other agencies with the relevant information they need to fulfil their roles in monitoring these offenders and in doing so help officers to manage offenders and in doing so help officers to protect the victim and the public from further incident from the offenders. officers must understand the record knowledge properly and having this information that has been collated regarding the offenders. officers must also be aware of the conditions of the offender for example what area they restricted to be in, who can they not contact and other conditions that might have been placed on them by police or other agencies. 

Next, I will be having a look at MAPPA who forms one of the agencies, I will show how it reduced reoffending and what it actual is and the benefits of it. It is a process which enables all different agencies which are linked to the offender for example Police, prisons, probation, housing, social services, and welfare. MAPPA allows these agencies to come together. In doing so these agencies can look at the offenders’ needs are and what risk the offender may be to the community and in doing this it will help in managing the offender in the community and help reduce the risk of further incidents in the community by being monitored more closely and this allows collaborative working.  This way no key information about that offender will be missed. 

The MAPPA scheme is proven to reduce reoffending.  It is evidently shown in a study carried out that Dr Natalie Mann conducted at the Policing institute for eastern region (PIER) at Angelia Ruskin University. Whereby they gathered information over two- and half-year period, the study was conducted with 40,000 offenders where all information was collated this had taken place in 2003 alongside the focus group and analyzing the MAPPA referrals regarding the 40,000 offenders. 

The research that was conducted by PIER research found comprehensively that the reoffending rates of those managed by MAPPA where less than half the national average. With a one year proven reoffending rate for MAPPA managed offenders managed individuals at 12.2% compared to the national overall one – year proven reoffending rates of between 30.0% and 31.3% over a similar period (Anglia Ruskin University ARU 2023).
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Essay three:
To what extent is ‘lifestyle’ theory an accurate reflection of what makes certain people vulnerable to becoming a victim of Serious and Organised Crime?
Your answer must be based on academic research into the psychological and socio-economic characteristics of vulnerable people.
Word limit: 1000 words.

During this essay I will be discussing what is the Lifestyle Theory. I will also have look at the psychological aspect of this theory. And having a look at what makes certain people vulnerable to serious organised crime and what is the social- economic characteristics of the people that are the most vulnerable. After looking at this information I will summaries in relation to the information that I had gathered. 

The lifestyle theory was developed in 1978 by Michael Hindelang, Michael Gottfredson and James Gorafolo and the book that was developed was entitled Victims of personal crime. This theory was based on the extensive victimization survey data, a theoretical model for example different risks of a person and how victimization was developed. 

Looking at the theory it dictates that people may be victims of crime based on their lifestyle choice.  For example, if a person decides to live in a neighborhood that has a high crime rate and decides to go for a walk at night, they may be a victim of crime. due to their choice to go for a walk at night in that area with a high crime rate. Also, a person who decides to take illegal drugs has a higher chance of becoming a victim of crime due to their choice of lifestyle. Being a drug user heightens the chance of the individual being involved with people who are criminal offenders and in doing so the individual who is a drug user has a higher chance of being a victim of crime due to their lifestyle choices. (1978 From Crime Policy to Victim Policy Michael Hindelang, Michael Gottfredson and James Gorafolo)

It was also stated by Jennifer Truman that this theory must imply that people that focus on the view, that their way of life decisions and these types of lifestyle decisions are open to them being involved with criminal guilty parties and in some circumstances in which wrongdoing might be carried out (Jennifer Thruman 2014)

There is also a whereby they examine both the lifestyle theory and have a look at the connections between people and their daily activities and their rick of being a victim of crime. The theory of lifestyle is quite simple concept the person lifestyle could either lead them on a path whereby the are sheltered from being a victim or they go down a path that leads to them being a victim of crime. Everyday different people are involved in activities and because of this these different groups of people are exposed to different risks of being a victim of a crime. This theory focuses on both the circumstances that it had taken place and the characteristics of the criminal that committed the offence.
And for this theory to work there must have been a crime committed and there are also three key elements to this there and they are as follows (Cohen and Felson 1979)

· the absence of capable 
· motivated offenders 
· suitable target 

The activity of the person dictates that different groups of people experience different rates of crime and due to their different types of lifestyles also dictates the chance of them being a victim of crime a major impact on this could also be their lifestyle patterns. There are other key aspects that could lead to being a victim of a crime and they are what type of gender you are, what race, age of a person and whether you are married or not. These aspects increase or decreases the likely hood of you being a victim of a crime. (Cohen and Felson 1979 Hindelang 1978) 

The Bureau of justice statics report states “that males, black, people younger than 25 years old, and unmarred people are victimized by various violent and property crime and at a higher rate than females, whites, people over the age of 25 and married people additionally, poor people are likely to experience various forms of violent victimization more so than their affluent counterparts who themselves experience higher rates of some property crime such as theft. So, the lifestyle theory would posit that because poor, young, single, black men spend more time out at night in dangerous places than rich, old, married, white women, they are much more likely to be victims of crime “(Catalano 2006; Rennison 2000).

In 1999 the national crime Victimization survey had taken place whereby they had asked questions regarding the actives of the people involved in the survey and using the most recent decennial of a population of 750 to 1500 people and the range in the size of the city which was approximately several hundred square miles and in this survey they had a look at if lifestyle has a impact on the victims and the finding for this survey are as follows. 

Table 1: Variable Descriptions 
Variable Description Percent of Sample 
Dependent Variables 
Personal Victimization 0 = No victimizations 97.53% 
1 = 1 victimization 2.27% 
2 = 2 victimizations 0.17% 
3 = 3 or more victimizations 0.04% 
Theft 0 = No victimizations 98.61% 
1 = 1 victimization 1.73% 
2 = 2 victimizations 0.10% 
3 = 3 or more victimizations 0.01% 
Independent Variables 
Gender 0 = Female 54.25% 
1 = Male 45.75% 
Marital Status 
Never Married 17.75% 
Not Married: Divorced, Separated, Widowed 19.39% 
Married (Reference Category) 62.86% 
Race 0 = Non-Black 90.65% 
1 = Black 9.35% 
Urbanicity 
Suburban 56.54% 
Rural 14.66% 
Urban (Reference Category) 28.80% 
Public Transit 0 = No 80.77% 
1 = Yes 19.23% 
Work/School 0 = No 32.70% 
1 = Yes 67.30% 
Shopping 0 = Less than almost every day 76.52% 
1 = Almost every day 23.48% 
Night Activity 0 = Less than almost every night 81.07% 
1 = Almost every night 18.93% 
 Range Mean Standard Deviation 
Age (Years) 18 to 90 46.89 16.96 
Income (x $10,000) .24995 to 7.50000 4.24823 2.33022

To conclude after looking at the Lifestyle Theory I can conclude that your lifestyle choice can have a major impact on whether you will be a victim of crime. Also looking at the finding of the national crime Victimization survey I can see that my lifestyle choice can have a major impact for example if decided not to use public transport I’m 80.77% less likely to be a victim of crime. As to 19.23% likely hood of me not being a victim of crime.  Based of the above findings the lifestyle theory is correct and does play a major part in victimization and crime rates. 
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Essay four:
Why is a partnership approach the most effective way of preventing re-offending? Support your answer with relevant evidence drawn from academic sources.
Word limit: 1000 words.



[bookmark: _Hlk149045706]During this essay I will be discussing the benefits of partnership approach. I will also be having a look at some of the agencies that the police work with followed by a look at the relevant evidence and statistics that support the benefits of working with other agencies. 

Partnership approaches are largely built on the underlying factors that no single agency can deal with or be responsible for dealing with, complex community safety and crime problems.  There are several ways that I could describe what constitutes a partnership approach: however, it can be described in simple terms as a cooperative relationship between two or more organizations to achieve the same goal.  

This is an approach to tackle crime which form the backbone in which local areas in Wales approach community safety.  The crime and disorder act (1998) defines the core group of agencies as involved to form these partnerships as well as their functions and role at local level.  Some of the external agencies that form partnership working are adult and children’s social work services, Mental Health Sector, drug rehabilitation services, local councils, and members of public.  (Loveday, B. (2000) 'The Crime and Disorder Act 1998 and Policing,' The Police Journal,)

This is where all agencies involved share information access risk and agree actions to reduce the risk associated with reoffending.  This approach shows clear InSite as to where failings in the system can be.  This can allow changes to occur.  Findings show that by having all the external agencies collaboratively working together can significantly reduce the number of reoffenders as interventions can be implemented at numerous levels.  For example: - you may have an offender who continues to steal to fund his drug habit, by police being able to refer the individuals to drug rehabilitation programs can intervene to break the cycles of further offending.  There may also be someone who has started to steal to feed or cloth themselves or may be homeless. Police can again make referrals to appropriate agencies as for instance the local councils. By making these referrals across the different sectors and for them to all work together and have all the same understanding and knowledge of the offender this is extremely beneficial to the wellbeing of said person and will aid them in possibly stopping reoffending. For example, if the offender is suffering from underlying mental health conditions that is contributing to the way they are living, referring them to the local community mental health team will be a great impact on them as they offer a range of treatments which can be medical or non-medical or both, alongside the possible referral to the rehabilitation team. By using this multi-agency approach this will hopefully be the right pathway for the offender.

Partnership working with multi agencies has become a major aspect in day-to-day policing.  One example of this is the probation service. They are one agency that aim to change the way of thinking and give the offender that has found themselves in the judicial system tools and skills they may need once they have served their time to be able to maintain a job or uphold a home.  This is in hope of preventing that person from reoffending.  They work alongside police in managing offenders throughout their time in the criminal justice system. Probation service also work very closely with police prisons and courts to assess level of risk they present to the public recommend an appropriate sentence plan that focuses on rehabilitation.

In recent years the government has put tackling re offending at the forefront. It was mandated by the government in April 2010 that there was a statutory duty to community safety in partnership to formulate and implement structurally to help reduce re offending. So, what this means that the safety partnership groups such as the following

- Police 
- Local authority
- Fire and rescue authorities 
- probation service 
- Health

Responsibility to work together so that Tuckman we offended protecting local communities is at the forefront of their duties. (Social Exclusion units july2002). 

It is the responsibility of the police and other partnership agencies to understand the offenders and the areas the offenses are committed. So, they can develop ways of challenging offenses being committed. It was also something to be put in place and developed so that support and education be put in place for the offender. Example, the offender would be offered support and contract issues if needed: they may be put on a course called victim aware.  On these courses it is also important that the offender has support from these agencies regarding mental health issues any housing or any at home. As these factors may be a major contributor to the offender committing crime and once, they have the support and empowered they are less likely to reoffend. This is the police responsibility to the offender and support if needed.

So, if we look at search report 52 that was done by the home office whereby it looked at areas in the US that were affected. In this report you can clearly see that due to having a partnership approach ensures there is knowledge being built on the premise that it is no singular agencies preventing reoffending.   looking at the report it clearly says that serious violence incidents was down 12.65% per month gang-related instance without 6.78% per month so KDC the drug-related instance with them by 3.52% payment attentiveness product due to the agencies police in open and transparent the public perception of fear and safety this dropped by 11.8% in fear of crime. So, to this information, you can clearly see that to the partnership approach with other agencies has been having a positive impact on the members of public and on offenders itself. (Weatheritt 1986)
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GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS


NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources, while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work.

Guidance specific to this assessment: Refer to the reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers; these sources are not reliable. Try to use reliable journal articles and books, or governmental sources. You must not use or refer to ‘model answers’ produced by essay mills. If in doubt, seek advice from a lecturer or an academic librarian.


2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate a sound knowledge and critical understanding of the well-established concepts and principles of the subject area, and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline. Knowledge relates to the facts, information and skills you have acquired through your learning. Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories etc. appropriate to the task(s) set. You should be able to explain the theories, concepts etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding.

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information. This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative. This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.



5. Transferable Skills for Life and Professional Practice

Your work must provide evidence of the qualities and transferable skills necessary for employment, requiring the exercise of personal responsibility and decision-making. This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.

GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.
They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations. They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations. They will have the
qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and academic
honesty)
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non- authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and
weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over- reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently. Selection of relevant and credible sources. Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature.
Consistently accurate application of referencing.
	Exceptional engagement with an extensive range of relevant and credible literature. High- level referencing skills consistently applied.

	Knowledge and understanding (Sound
	Major gaps in knowledge with unsatisfactory, uncritical
	Fragmentary knowledge, with only superficial critical
	Limited but adequate knowledge and critical
	Knowledge is reasonably detailed and accurate. A good
	Knowledge is reasonably extensive.
Exhibits very
	Excellent, detailed knowledge and highly critical
	Exceptionally detailed knowledge and outstanding
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	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	knowledge and critical understanding of the well- established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.)
	understanding of the subject matter. Much irrelevant material.
Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	understanding. Some significant inaccuracies and/or irrelevant material.
Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	understanding of the well- established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry.
	critical understanding of the well- established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	competent critical understanding of the well- established concepts and principles of the subject and the main methods of enquiry.
Breadth and depth of knowledge.
	understanding of the well- established concepts and principles of the subject and the main methods of enquiry.
	critical understanding of the well- established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.)
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements.
Unsubstantiated generalisations or opinion, made without use of any credible evidence.
	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements.
Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis- interpretation or failure to fully recognise limits of knowledge.
	Some critical evaluation and analysis of concepts and principles, though descriptive in parts.
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements.
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements.
Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the
question’, suggesting some
	Outstanding critical evaluation and analysis of concepts and principles. Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements.
Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of
the broader field and wider




	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	
	
	
	
	Mostly valid arguments and logical judgements.
	
	grasp of the broader field and wider concepts.
	concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and
interpretations.

	Practical skills (Apply underlying concepts and principles more
widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application. Limited understanding of the application of theory to practice or making appropriate links between the two. Very weak problem-solving skills outside the context in which they were first studied.
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence.
Flawed appreciation of the context of the application. Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem- solving skills outside the context in which
they were first studied.
	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two. Can identify problems and propose basic solutions outside the context in which they were first studied.
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights.
Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied.
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.
Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied.




	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	
	
	
	
	
	Evidence of some creativity.
	
	

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences; the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision- making.
	Communication medium is poorly designed and/or not suitable for the audience.
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed.
Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision- making.
	Can communicate in a suitable medium for the audience but with some room for improvement. Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities. Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision- making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. Demonstrates the skills for employment requiring the exercise of personal responsibility and decision- making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision- making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience. Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative.
Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations.
Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision- making and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. Work is exceptionally coherent, very fluent and is presented professionally.
Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision- making and an appetite for further development.
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