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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I think that I have reflected on my personal journey teaching PE skills as well as the implications of this on my class. I tried hard to link what I found with theory. 

	Which aspects do you consider could have been improved in this piece of work?
	I didn’t have as much time as I would have liked to complete this assignment (due to school activities). Although I engaged in key reading, I would have liked to engage in wider reading.

	What have you found most satisfying whilst undertaking this submission?
	Reflecting on my journey and how SKIP has impacted my teaching and enjoyment. 
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Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!

 Reflective Journal 
	 
This journal will reflect on the impact SKIP Cymru training has had on my ability to plan, deliver, analyse, and support children with their physical development and skills.

I am a Foundation Phase teacher in Cila Primary school delivering SKIP sessions to a mixed Reception and Year 1 class. The children in my class are aged between 4 and 6 years old which is a paramount time to develop physical skills as children this age hold positive perceptions of their physical abilities, this is also known as ‘the window of opportunity’ LeGear(2012). Cila Primary school is a small school in an affluent area with 120 pupils on roll. Through auditing our resources, I found as a school we are well equipped to deliver PE sessions and have many resources for children to access both at playtime and during PE sessions. This corresponds with Davies (2003) who outlines the importance of having appropriate materials and experiences to enhance children’s movement skills. We have 2 timetabled PE sessions per week in which we are able use the hall or school yard. When talking to the children in my class about what activities they do after school many of them talked about going on their iPads, phones, PS5s or watching TV straight after school. LGA (2021) outline that children in more affluent areas have increased access to digital devices. I feel that many of our students outside of school are spending increased amount of time on digital media which coincides with Goddard Blythe (2005: 130) “children of today have less movement opportunities in their daily lives than any other generation.”. WHO (2020) advise that children should be getting at least 60 minutes of moderate to vigorous activity per day. However, I find that many of the children in my class are not meeting this guideline. 


Cycle 1 

Prior to SKIP Cymru training I lacked confidence in planning for and delivering PE sessions. PE was not a subject that I enjoyed teaching. However, after day 1 on SKIP training I had a greater knowledge of my role in facilitating children’s learning and movement. Wainwright et al (2018, p2) states that in Foundation Phase “children were not developing all aspects of their motor skills due to a lack of teacher expertise”. I realised that I had not given the children opportunities to develop certain movement concepts such as levels, directions (backwards)and dynamics and that I needed to incorporate these into my PE sessions. 

During warm up sessions I noticed that some children found it difficult to find a space and often bumped into their peers. This shows that the children did not have a good understanding of spatial awareness which is an important movement concept according to Davies (2003). The children enjoyed the ‘paint pot’ warm up activities and responded well to the concept of a space bubble. After a few weeks, I noticed that the children had a better understanding of their personal space and were gradually becoming more confident travelling without ‘popping their own or other children’s bubbles.’ 

Although all the children were competent with travelling forwards and sideways some struggled travelling backwards. However, through incorporating travelling backwards during warm up activities, the children soon became more confident and enjoyed the challenge of travelling backwards. The children started to remember to check over their shoulders to travel safely. First, we practiced moving backwards slowly but with a little practice the children were able to speed up. 

The girls in class were confident in their locomotor skills including movement such as running, skipping, galloping, and hopping (Haywood and Getchell, 2005). However, I noticed some of the boys found certain locomotor skills more difficult to master particularly skipping. This corresponds with Goodway, Ozmun & Gallahue (2019) who suggests that girls tend to master the skill of skipping 6 months faster than boys. Furthermore, when observing the children at playtime I noticed the girls tend to play games that develop locomotor skills whereas the boys often choose to play games that involved object control skills such as football.

Many people believe that children can develop FMS naturally however Goodway and Branta (2003) found that many children do not reach proficient levels of these skills without them being explicitly taught. It made me realise that I need to give children opportunities to develop these skills within PE and during the school day. In addition to this, Clarke, and Metcalf (2002) discuss of the mountain of motor development, competence in FMS is necessary for children to be able to engage in sports and games, children must break through the proficiency barrier. 
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Clarke and Metcalf (2002,p163) 

After completing the baseline measures, I was surprised to find that many of the reception children found balancing difficult. Additionally, the results found that children who had not attended our school in Nursery and had joined my class September 2022 were able to hold a balance for a shorter period. Due to these findings, every other afternoon I ensured that children were accessing the park on the school premises to allow them opportunities to develop balance naturally through play throughout the day as well as in PE sessions. Balancing is part of sensory integration, children have an inner drive to move and challenge themselves naturally, “there is a great inner drive to develop sensory integration” (Ayres, 2005, p15) Balance also develops stability which is needed for basis for all movement. According to Goodway, Ozmun a Gallahue (2019) “a child with more access to physical activity will have more opportunity to develop FMS”.


I noticed that although I had received day 1 training in catching, for the first few weeks, I was not confident differentiating the sessions and that my lessons were not always inclusive for all children in my class. I had mismatched some of the catching stages of the children and thought some were scooping but, upon closer observation they were hugging. For example, during the egg game I had a range of balls for the children to catch but had not factored in that some of the children in my class needed more practice tracking and would benefit from rolling the balls or using scarves rather than throwing and catching balls. This led to some children becoming frustrated and unable to be successful in the activity as they were not ready for this skill. However, after looking at the SKIP handbook and reassessing the children’s stages I ensured that activities were more adaptable and that this corresponds with Newell’s Model of Constraints (Haywood and Getchell, 2005). I also noted that many of the children were ‘scooping.’ This corresponds with what Nalda (2023) spoke about in day 1 training and that child developing inside to outside. 

Some of the gardens that I set out unintentionally led the children to compare themselves to others as they promoted competition. This led to some children being disheartened when they did not score as many points as their friends for example during the egg game. This could be detrimental to children’s perceived motor competence and cause children to disengage with physical activity, choosing to opt out of sports and physical activities as they perceive themselves as ‘bad’ at sport. This could in turn lead to obesity in later life and ‘negative spiral of disengagement’ according to Stodden et al (2008). I adapted the activity so that the children were not side by side and that each child keeps the score in their head so that they are trying to beat their own score and not compete against others. 

Initially I set out 4 gardens and completed the SKIP session as a whole class. However, it was hard to assess each child in the session and offer them individual support and guidance. I then decided that it would be more beneficial to take the children in smaller groups, half a class at a time. This allowed me time to observe the children more closely and give them relevant and helpful feedback.
 
 Cycle 2 

When teaching throwing I noticed that some of the younger children did not understand opposites, this made throwing with opposition difficult. To help the children, I put stickers on the hand they needed to throw with and the foot they needed to step with. In turn this gave the children a visual reminder. I also had 3 children who have not yet chosen a dominant hand, this led to confusion on which foot to step with. Due to this I decided to use coloured scarfs (left hand and right foot blue, right foot, and left-hand purple). During a throwing activity I found that one of the children started chopping as I had placed the targets too low. I used a goal post on the floor as a task constraint which encouraged the children to use a higher release thus improving their throw. This corresponds with Newell’s model of constraints (Haywood and Getchell 2019), by changing the equipment it stopped the children from chopping. Another constraint that I found when teaching the children to throw is that due to the layout of the yard it was difficult to place the targets high which I know many of the children would benefit from. 

After cycle 1 the children had become used to ‘rainbow throws’ to the x zone. It took them a little while to understand that there are different throws for different purposes. When modelling overarm throwing to the children I made the mistake of telling them what I don’t want to see rather than modelling correctly. This led to some children having misconceptions and some copying my bad example. In the future I will ensure that I model the correct technique to the children. 

The children enjoyed completing obstacle courses in one of the gardens and it gave them lots of opportunities for object manipulation skills, FMS and sensory integration. One of the children were not confident using the apparatus I put into the obstacle course, this was because they had been hit in the face with a hard ball previously. This is an individual constraint of the child (Newell’s 1986). By changing the equipment from a hard ball to a softer ball it was interesting to see the change in level of engagement and enjoyment. Sometimes I was limiting the children’s imagination as when I let them create their own assault course, they used the resources much more creatively that I had. 

I have found that my ability to give children constructive feedback has improved as I know what the children need to do to successfully throw. Wainwright et al (2018,) clarify that the role of teacher feedback is important as children “need developmentally appropriate structured opportunities with informed feedback”. As I now the stages of throwing (Goodway et al 2019), I know what each child needs to progress. Prior to SKIP training I would have said ‘great throw’ however through broadening my knowledge I am able to give appropriate advice such as ‘well done you stepped with the opposite foot next time make sure you wind up.’ This is far more informative and valuable for the children. 

In conclusion, I feel that SKIP Cymru has not only developed my confidence teaching PE but also my enjoyment in teaching PE. When observing the children, I can see that they are progressing and have a better understanding of what they need to do to be successful. Where they are experiencing difficulties, I have a better understanding of how to support them. I am more mindful when planning my lessons to allow for differentiation to ensure that all children succeed. I understand that it is critical for children in Foundation phase to master FMS and give them opportunities to develop and refine their movement, for their future and to enable them to become lifelong movers. I now run a SKIP club after school on Tuesday for children in Years Reception-Year 2 which aims to ensure all children enjoy physical activity with activities that empower them and make them feel capable and confident. I have also started to plan to cover movement not only in PE sessions but as part of my phonic sessions too as I know the importance of giving children opportunities to develop their physical skills. 

Word count: 2035 words 
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