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Assessment for Learning (AfL) is a crucial pedagogical tool, with teachers using various AfL strategies for many reasons such as to provide support, aid progression and to identify prior knowledge. The purpose of assessment is to enable teachers to see what progress learners are making and to provide teachers with information to assist planning on how to support learners to make further progress (Department of Education, n.d). Progression is vital within education and ‘’Supporting learners to make progress is a fundamental driver of the Curriculum for Wales’’ (Welsh Government, 2021, p.5). Through research and discussion of opposing views and arguments, this assignment will discuss and evaluate how Assessment for Learning can be used to aid progression and enhance learning. This will include a discussion of three lessons I have planned, throughout which I will discuss the various AfL strategies I intend to implement, their potential impact on progression as well as discussing the decisions I have made within my planning. 
The three lessons which I will be discussing are to be delivered to a year 4 class within in an English medium school. The class includes 28 pupils who are eight to nine years old. The pupils in this class have a range of abilities and individual needs. Regarding the progression steps identified in the Curriculum for Wales (Welsh Government, n.d ), there is a whole class focus on progression step 3.  However, as there are various abilities within the classroom, the pupils are at various stages of progression, for example some pupils are currently at progression step 3 whereas others are at progression step 2. Therefore, the lessons have been differentiated and adapted to meet the learners’ needs. The current theme within the class is ‘Living things’, with a current particular focus on insects. When planning the lessons, I have taken into consideration the approach of using a blend of learning experiences to aid progression and to meet individual needs. For example, this includes opportunities for independent work, outdoor learning, and active tasks. 
The three lessons I have planned will be delivered around the start of this topic. Before these lessons take place, the learners will have had a few informative lessons during which they will have also revisited learning from previous years. The three lessons I have planned focus on three Areas of Learning and Experience (AoLE) proposed by Donaldson (2015). This includes, Languages, Literacy and Communication (LLC), Science and Technology and Expressive Arts. The first lesson I will discuss focusses on LLC, with the particular aim of developing skimming and scanning skills. Languages, Literacy and Communication, which includes four statements of what matters, addresses fundamental aspects of communication and aims to support learners to develop and gain knowledge and skills in literature and various languages (Welsh Government, 2020a). It aims to support learning across the whole curriculum, contributing to realising the four purposes and enabling learners to build confidence, curiosity and enthusiasm. The second lesson focusses on Science and Technology, aiming to develop learners’ scientific knowledge on insects. The Science and Technology AoLE aims to enhance learners understanding and knowledge of the world, to support learning across the whole curriculum and includes six statements of what matters which together contribute to realising the four purposes of the curriculum (Welsh Government, 2020b). It aims to enable learners to become more resilient, encourage learners to take risks and to innovate and evaluate. The third lesson focuses on Expressive Arts. One particular aspect of Expressive Arts which this lesson focusses on is providing the learners with opportunities to be creative, innovative and to use their imagination, particularly focussing on the third what matters statement (Welsh Government, 2020c). The Expressive Arts AoLE, which includes three what matters statements, aims to encourage the development of skills and knowledge and to nurture learners’ wellbeing and self-esteem (Welsh Government,2020c). 
It is evident that there is an increasing emphasis being placed on the role of AfL within education. In his review of the Welsh Curriculum, Donaldson (2015) highlights that the Welsh Government has acknowledged weaknesses within its assessment framework and recognised there is a need to provide quality feedback which comes from formative assessment. Donaldson recommends that assessment arrangements should be based on achieving the outcomes of each of the progression steps and should cover all important learning intentions and progression in relation to the four purposes. This implies that teachers need to ensure they are using effective assessment, focussed on enabling pupil progression and providing opportunities to develop knowledge and skills across the whole curriculum. Following Donaldson’s review, the newly implemented Curriculum for Wales (Welsh Government, 2022) features a heavy emphasis on the role of assessment. The Curriculum has also introduced new requirements to ensure that supporting progression is at the heart of the curriculum and emphasises that the purpose of assessment is to support individuals to progress at an appropriate pace and to be challenged accordingly. This highlights the significant shift of the use of AfL within education in Wales. Furthermore, the Welsh Curriculum (Welsh Government, 2023) also identifies 12 pedagogical principles. The seventh principle states that good teaching and learning means employing assessment for learning principles. This highlights the importance of AfL as the curriculum suggests that it contributes to effective pedagogy. Pedagogy should help learners to progress, therefore as one of the principles, AfL should be built upon to support progression. 
There are two types of assessment, formative and summative. AfL mainly focusses on informal formative assessment. It focusses on practices which help ‘shape’ student learning, differing from summative assessment which often attempts to measure attainment (Cambridge International Education Teaching and Learning Team, n.d). This suggests that AfL is a forward-looking approach, using ongoing assessments to obtain information to focus on individual needs and to support progression. This is supported by Flórez and Sammons (2013) who suggest that teachers who assess in this way not only confirm and assess what pupils have learnt but should also help learners as well as themselves to understand what the next steps in learning should be and how to possibly get there. Black and William(1998a) emphasised argued that formative assessment is at the heart of effective teaching. The work of Black and Wiliam has been highly influential in research and discussion on AfL. Furthermore, following a visit to various schools, Estyn (2022) found that in schools where the use of assessment is particularly strong, teachers ensure that assessment has a formative role in supporting learners to better understand learning and improving teaching. In these schools, teachers have moved away from a focus on summative assessment and are instead focussing on how their assessment identifies progress and how the information can be used to adjust their teaching. This suggests that formative assessment can aid progression as it can provide information to adjust teaching to better support learners. However, others may argue that summative assessment is more useful, raising the question of whether summative or formative assessment should be focussed on more within education. For example, advantages of summative assessment include it can identify what learning has taken place, it can motivate learners to study and can help identify learning and teaching gaps (Baker, 2024). However, Black and Wiliam (cited Northern Ireland Curriculum, 2007, pg4) suggest that many strategies used in education, particularly those which focus on grades, compare pupils with one another, resulting in feedback which reduces pupil morale. This implies that whilst summative assessment can have advantages it also has disadvantages such as negatively affecting learners’ confidence. This research could be used to argue that providing a blend of summative and formative assessment is beneficial as both can support progression. 
There are four elements of AfL, sharing criteria and learning intensions with learners, peer and self-assessment, quality of questions/talk and the use and quality of feedback. These elements are discussed by Black and Wiliam (1998b) and also discussed by Donaldson (2015, p.g76). These elements hold the most value when they are seen as integrated and are supportive of the process of learning (Northern Ireland Curriculum, 2007, p.g 7). One element of AfL is the quality of questions/talk. Questioning takes place every day within the classroom and is an incredibly useful tool to assess learning. Whether it is learner or the teacher asking questions, they should be open-ended when possible and lead to discussion (Welsh Assembly Government, 2010 pg15). Blooms Taxonomy is a hierarchical model which classifies learning objectives into levels of complexity (Main ,2021a). This model orders thinking skills from lower to higher and is a useful tool for teachers. Main (2021a) suggests that one method of applying this in the classroom is through the use of questioning strategies which encourage different levels of thinking such as remembering and applying. Therefore, this suggests that questioning is important as it encourages various levels of thinking and can help create a language rich environment through discussions. 
Another element is the use and quality of feedback. The Northern Ireland Curriculum (2007, pg70-71) suggests that feedback can motivate pupils by building self-esteem and enables learners to better understand how to improve work and reach goals. It can also de-emphasis competition, encouraging learners to focus on their own learning than comparing themselves to others. Hattie (2008) suggests that feedback is most powerful when it is from the learner to the teacher, for example feedback on what the learners understand and when they have misconceptions. This implies that feedback can support progression by supporting learners to better understand how to progress and to focus on their own progression. Questioning and feedback go hand in hand, both developing interaction between teachers and the learners. AfL is associated with socio-constructivist theories which argue that learning is built upon previous experiences and interactions with others (Cambridge Assessment International Education, 2019, pg2). These theories can be used to argue the importance of questioning and feedback as they argue that the quality of interactions between the teacher and the learners is vital to learning. 
Another element of AfL is peer and self-assessment. Peer and self assessment has many benefits such as creating independent learners, increasing self-esteem and improving understanding (Northern Ireland Curriculum, 2007). Donaldson (2015, p. 80-81) suggests that young people need to be able to reflect on and evaluate their own progress to learn throughout life. Donaldson recommends that peer and self-assessment should be developed to encourage learners to take responsibility for their own learning. Therefore, suggesting that to support progression, teachers need to provide opportunities for peer and self-assessment.  However, some research suggests potential disadvantages of peer assessment. For example, Dochy et al (1999, cited Double et al, 2019) suggested that whilst peer assessment can positively affect learning, it can also be hindered by social factors such as friendship. This could be used to suggest that some learners may not want to engage in peer assessment as they might not want to critic the work of their peers, or they may use bias. Peer and self-assessment also goes hand in hand with sharing criteria and learning goals with learners. According to the Welsh Government (2010, p27) In order for learners to take responsibility of their own progress, they need to know the criteria to which they are being assessed. The Welsh Government further suggests that teachers need to use various strategies so that learners gradually internalise the criteria which they are assessed on. 
It is also important that teachers consider potential limitations of AfL. For example, Tunnel (2021) suggests that AfL can be a time and resource-expensive procedure as it involves ongoing assessment which collects frequent data and research and time spent refining planning. Tunnel also suggests that another disadvantage is that it can be difficult to determine the intervals at which teachers should evaluate the success of strategies. Disadvantages such as these may be used to suggest why AfL may be underdeveloped in some schools. 
The first lesson I have planned (See Appendix A) focusses on the Languages, Literacy and Communication AoLE. I have decided to plan a lesson focussing on LLC as there is a whole-school target focussed on developing literacy skills. This lesson particularly works towards progression step 3 ‘’I can read texts, choosing strategies which best help me understand them’’ (Welsh Government, 2020a). I have decided to plan a reading comprension task with the aim of learners developing reading strategies, with particular focus on developing skimming, scanning and summarizing skills. The task involves learners using reading strategies to answer questions on an information sheet on animals and insects. As there are various abilities within the class, the work will be differentiated and will also include extensions. This lesson does not aim to introduce new reading strategies to learners but instead aims to further develop strategies that the pupils have been developing throughout their time at the school. Therefore, I will only briefly revisit how to use these strategies. The lesson also has links to the AoLE of Science as the task also aims to develop learners’ scientific knowledge and vocabulary.
In this lesson, I plan to use the AfL strategy of live marking. This involves the development of quality of feedback. I will go around the classroom, monitoring, observing and marking work as I walk around. I have practiced this strategy during previous teaching experiences. I found this strategy to be quite effective, therefore I have decided to incorporate this  into my lesson. In my previous experiences, live marking has had various benefits. For example, it allowed me to observe learning, identify pupils who needed more support and allowed me to provide specific and individual verbal feedback to learners. This often involved providing positive comments to encourage and motivate pupils. The learners were able to act upon and use this feedback straight away instead of recieving written feedback after completing the work. Using live marking in previous lessons also provided opportunities to give feedback to the whole class as it helped me to identify misconceptions that several pupils had. These findings can be supported by Wells (2018) who suggests that live marking encourages teachers and learners to speak on an individual basis and allows teachers to identify msiconceptions which can be shared with the rest of the class. However, there are potential disadvantages regarding live marking that teachers should be cautious with. For example, Wells (2018) suggests that not only is live marking time-consuming, it is also very difficult to get around a whole class within the confines of a lesson. From my own experience, while I do agree that live marking can be time-consuming, overall, it has been very effective in aiding progression. Not only has it appeared to provide great support to learners, but it has also positively affected my teaching as it allowed me to identify learners who need further support. This has provided me with useful information to use to adjust my teaching to better support progression and to meet individual needs. Therefore, reflecting on the effectivenes of this strategy from previous experiences, I have decided to use it again within this lesson whilst also being cautious of the potential disadvantages. 
Another AfL strategy that I plan to use in this lesson is the use of mini plenaries. I will use mini-plenaries throughout this lesson. To do this I will gain attention of the whole-class and assess learning by asking pupils to share what they have learned so far. I will ask each table of pupils, questions such as ‘what did you get for question 2?’. I also plan to ask the learners how they are finding the work and if they need any support. I have practiced using mini plenaries during my placement and have observed various potential advanatages of using this strategy. Using mini-plenaries appeared to work effectively in that it provided me opportunities to assess learning and to identify misconceptions. In addition, it also appeared to also provide support to learners as it provided the learners with opportunities to listen to other pupils explain how they worked out/found their answer. Main (2021b) suggests that plenaries can be opportunities for reflection and discusses that a ‘good’ plenary gets pupils thinking and talking together. Main further suggests that mini plenaries work well if there is limited time after the main task.  I plan to use a plenary at the end of this lesson to foster classroom talk, during which I will encourage pupils to discuss what they have learnt and if there is anything they found difficult. 
The topic of ‘living things’ heavily links to Science as it involves pupils developing scientific knowledge and their understanding of the world. Therefore, I have decided to focus my second lesson on the Science and Technology AoLE (See appendix B). This lesson links to the description of learning ‘‘The world around us is full of living things which depend on each other for survival’ (Welsh Government, 2020d). The lesson aims for learners to develop scientific knowledge on living creatures through both observation and research. According to Donaldson (2015) Science and Technology is important as it inspires curiosity within young people about the natural world.  One part of this lesson involves pupils going on a ‘minibeast hunt’, exploring the woodland area in the school. The learners will be filling in an ‘insect hunt’ recording sheet and will need to gather a variety of information such as what insect they identified, features of the insect and they will also record the number of each insect they found. The learners will then return to class and create a fact file on one insect they found on their ‘hunt’. They will be encouraged to use prior-knowledge from previous lessons and will need to use laptops for research. Learners can either create their fact file on paper or presents their research on a powerpoint. This provides an opportunity for learners to develop their digital skills. The learners will be working in pairs for this lesson. As I have previously discussed, AfL is associated with socio-constructivist theories which suggest that learning is constructed from previous experiences and interactions with others (Cambridge Assessment International Education, 2019, p.g 2). Therefore, using pair work in this lesson can support progression as it promotes social interaction. The task will also be differenitiated in order to meet individual needs and abilities, for example classification keys will be available to pupils who need additional support. 
To start the lesson, I will use the strategy of using mini whiteboards to assess pupils understanding and learning from previous lessons. I will use a strategy called ‘secret squirrel’ to do this. This is where the learners write down answers to questions on their whiteboards, hiding their answers from other learners. Pupils are then asked to hold their whiteboards high up in the air so that the answers can be read by the teacher. I plan to ask several questions during this, asking questions such as ‘What is a vertebrate and can you give me examples of one’. According to Hasyn (2023), using mini whiteboards can ensure that independent thinking time and group discussions are utilised effectively by a higher number of pupils. This suggests that mini whiteboards can be seen to encourage all learners to participate, increasing learner engagement. Hasyn also suggests various other benefits about whiteboards. These include that it identifies misconceptions before moving onto independent tasks and it can also provide live formative feedback. The observations I have made whilst practicing the use of mini whiteboards in my previous teaching experiences correspond to these suggestions. For example, all learners appeared to be engaged, with every learner writing providing answers. If there were any pupils who got an incorrect answer, I would give individual support or I would ask a learner who answered correctly to explain how they got their answer. It also provided opportunities to identify misconceptions which was useful as I was then able to discuss these before moving onto the main task.  Whilst this strategy is useful, there are elements to be cautious with. Hasyn (2023) suggests that whiteboards can be a distraction and can be quite expensive. Furthermore, teachers should also be cautious in regard to their ‘wait-time’ when they are using questioning. It is essential that teachers provide learners with enough time to answer questions. According to the Welsh Assembly Government (2010, p. 25) the average wait-time of British teachers is 0.9 seconds. However even a small increase of 3 seconds can result in an increase of the number of learners providing an answer and the depth of answers given. Therefore, it is important that whilst using mini-whiteboards learners are given an appropriate amount of time to provide an answer. I will take this into consideration in my lesson and ensure that I am using an effective ‘wait time’.
My third lesson (see Appendix C) focusses on the Expressive Arts AoLE. According to Donaldson             ( 2015, p.g 43) engagement with this AoLE ‘requires application, perseverance and close attention to detail, capacities that have benefits across learning more widely.’’ Donaldson further suggests that Expressive Arts provide opportunities which engage thinking, imagination and senses creatively. Therefore, I have decided to focus my lesson on Expressive Arts as it provides opportunities for learners to develop various skills that not only develop creativity but benefits wider learning.  The focus of this lesson is to have learners create their own ‘superbug/minibeast’, with the aim of activating pupils’ prior knowledge on insects from previous lessons. The lesson also aims to develop learners skills of reflecting on the creative work of others. This links to progression step 3 which states ‘’I can give and consider constructive feedback about my own creative work and that of others’’ (Welsh Government, 2020e).  
My third lesson involves strategies of AfL which links to the element of sharing criteria and learning intentions with learners. According to the Northern Ireland Curriculum (2007) sharing criteria with learners has significant benefits such as helping to cultivate independent learners as it encourages an independent approach to learning. When pupils are aware of the success criteria, they are better able to assess their own work which involves them in their own learning and performance. This lesson involves the learners creating their own success criteria in the form of a checklist.  I will start the lesson explaining the task and will also present a ‘WAGOLL’ to the learners. WAGOLLS can be used by teachers as a virtual aid to incorporate creativity into the classroom at any time during lessons (Structural Learning, 2022). Therefore, as my lesson focusses on developing creativity I felt that this was a relevant strategy to use in this lesson. The WAGOLL model will include both a picture of the final creation of a ‘minibeast’ and will also include a brief description of the insect. I will ask the pupils to create their own success criteria for the lesson in the form of a checklist which I will write on the board. This will be done by asking the pupils what they think is good about the WAGOLL example and if there are any recommendations they would make to improve it. I hope that the pupils will contribute various ideas such as ‘I like how the insect has lots of different features like wings’ and ‘I like how colourful it is’. This activates initial thinking, for example by the learning thinking about what materials they might use. 
The pupils will first fill in a sheet on which they will draw up a draft for their 3D model of their ‘minibeast’. This will include a small drawing of their insect and a description. After the pupils have done this task, I will ask the learners to give peer feedback to each other using the checklist that was made by the class. This therefore also links to the AfL element of peer assessment. I will ask the learners to check that their peers’ drawings match their descriptions and will ask them to write this feedback on their planning sheet. The learners will then use their draft and the peer feedback that has been given to them to then create their 3D ‘minibeast’. The pupils will be provided with various different materials to create their model. Using peer feedback can be a very useful tool in the classroom. Peer feedback can help learners to develop their social skills and to use higher-level skills such as thinking critically (Cambridge International Education Teaching and Learning Team, n.d. ) It also increases both pupils understanding of what makes a successful piece of work. On the other hand, Boon (2018) suggests that learning can be hindered if unhelpful or insensitive peer feedback is exchanged, and it may strain relationships between pupils. Despite there being potential limitations, I feel that implementing the use of peer assessment into this lesson is useful as it can guide learners on how to make progress and also promotes social interaction in the classroom. 
To conclude, I believe Assessment for Learning plays an incredible role in the progression of learners and feel that there should be an increased use of AfL within classrooms. AfL is a very beneficial tool for teachers, particularly enabling them to understand and better support learner’s progress. From this research and reflections from my own teaching practice, I feel that it is important that teachers incorporate the four elements of AfL within their lessons, using a wide range of strategies. From my conclusions, I propose that schools might want to consider increasing the use of verbal feedback. One particular strategy that I would recommend for this is the use of live marking. Live marking can provide feedback to learners who can immediately use it to improve their work and it also helps teachers to identify pupils who need additional support and any misconceptions. However, it is important that teachers also consider that there are limitations and areas to be cautious with within AfL. For example, some strategies can be time consuming and expensive. Furthermore, teachers also need to be cautious that they are providing an appropriate ‘wait time’ when using questioning in the classroom. This research has deepened my knowledge on Assessment for Learning. It has become clear to me how important and useful it is to incorporate AfL within my lessons, especially as it can allow me to obtain information that is needed to adjust my teaching to better support the progression of learners. 
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will brifly recap how to use these strategies at the start of the lesson.  will 5o go through one of the questions with the learners and demonstrate and model how they would
find the answer. | will be using live marking, during which | will be able to provide feedback to learers who are finding a question difficult,
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Types of representation in toss:

Check what pupils know,
understand, and can do:
Key questions, types ofretrieval
pracices, self and peer assessment
opportunities, purposeful AL
Strategies e morking
‘opportunites planned fecdback.

5 minutes

‘Write L0 and date on the board whilst the two
“helpwr heddiws’ in the class hand out books.
(The task sheets will be ready on the tables.
before the lesson).

sk pupil to write the date and LO n their
books. Use a timer to give the pupils 2 minutes
todo this.

“Helpur heddivis’ to give out books.

Learners to write the date and L.O in their books

TAtositwith lower ability
group.

510
minutes

Introduce the task to pupils, explaining what
the task is and what the pupils will be doing.

Briefly recap reading strategies that the pupils
will need to use for the task. Before recapping
how to use these strategies, ask the learers if
they know what the strategy is to activate prior
knowiedge.

Go through one question from the task with
pupils.

Listen and pay attention to the instructions and
‘explanation of the task.

Learners to listen to the recap of reading strategies
and to ask any questions that arise.

Go through one question on
each of the 3 differentiated
task sheets.

‘Ask key questions to learners
to assess and activate prior
knowledge on reading
strateges

During recap - encourage
whole class discussion and
encourage pupils to ask any.
questions.
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Pupils will now start their task Whilst pupils | The pupils will be practicing their reading Task sheets/information sheet | Live marking —
35.40 | are working, walk around the classroom, strategies and developing scientific vocabulary and | and questions will be ‘Whilt pupils are working, | will
minutes | ebserving, monitoring, giving feedbackand | knowledge on insects. differenitiated three times. — | go around the classroom,
support f needed. lower group to write answers | monitoring and providing.
“The pupils will be reading through an information | on question sheet, middle and | feedback. | willdenfity
Monitor that puplls are on task, using Sheet on nsects and answer questions. higher ability to write the learners who need support and
technigues to promote engagement such as questions and answers in their | provide individual feedback. If
‘class dojo’ points. ‘The learners vil be practicing their use of reading | book. several learners are having the
strategies, using previous learning on reading skills same misconception, | willstop
TAtosit ith lower ability group to provide | and startegies to support them. Some of the TAtositwith lower ability | the lesson and provide whole-
addtional support. questions require learners to summarise or sim | group to provide additional | class feedback.
and scan, for example. support.
Use mini-plenaries throughout the lesson.
Stop the lesson to have a whole class discussion | Some learners may get onto the extension. The | Tasks will also include Mini plenaries- Use
to highlight any misconceptions and ask pupils | extension involves a few more questions that are | extensions and challengers for | throughout the lesson when
to give an example of an answer to assess slightly more difficult n order for learners to be | learners who have completed | needed. Ask pupils questions
understanding. appropriately challenged. the task. such as ‘What did you get for
question 27 to assess
1f pupls have finished their task, explain the understanding and identify any
extension/challenge. misconceptions or errors.
510 | Askpupistofinish the question they are on, | Learmers to finish the question they are on. Lower Plenary at the end.
minutes | use glue tostick their work into their book and | ability to stick their work sheet into their books. AfL- Ask pupil to provide a few

totidy up.

Plenary — Encourzge pupils to discuss how they.
found the task. Ask puplls to provide answers
for some questions.

Learners to engage n a class discussion, explaining
how they found the lesson and to provide answers
from their work.

examples of their answers and
ask how they found the tasks
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Group:
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Meaningful links to Curriculum | What Matters Statement 3~ “The world around us 1 full of Iing tings which depend on each other for survival”
(What Matters tatements,Descriptions | Progression step 2~ I can explore relationships betueen Iing things, their habitats and ther lfe cycles.”
of learing, ‘previous’ curriculum..) Progression step 3 - I can describe the features of organisms and recognise how they allow them to ive, grow and
reproduce for survival in their environment.”
Meaningful links across the LLC—The pupils will be writing  fact file.
curriculum

Links to other 8gLEs or the Cross:
curricular kil frameworks)

Personal Targets (targets and consequent impact o learning
the desied impact o learing)

Continue to use & range of AfL strategies throughout lessons to support progression and assess earning
To use various classroom management and engagement strategies.

To improve time mansgement and endings to lessons:

fer t0 any targets that have been identified In earming journal of weeky reflection meeting and descrive

This should focus on the pupilslearning during the lesson, rather than what they will be doing, and should be short, achievable and measurable.” (Crichton, H. and Mgsaid, A
2016 p. 196)

To research and use prior-knowledga to create a fact file on an insect.

‘Success Criteria
What the pupils need to demonstrate to successfully mezt the Learning Intention.

« Answer questions using mini-whiteboards.
+ Listen carefully to nstructions on the tasks.

+ Work in pairs to conduct an ‘insect hunt”around the school. Use your ebservations to fillin your work sheet.
+ Create 3 fact file on an insect of your choice that you have seen on your ‘nsect hunt'

o Use laptops to research information use in your fac il

Planning for misconceptions:
Use thissection to anicipate pupil rrors and misunderstondings and your planned responses to them.

Due to the lesson being outside, some pupils may take this a chance of free play’ and not a lesson. | will be sure to instruct pupils that this is a lesson and
implement behaviour strategies and promote engagement.

Some pupls may be confused about what websites to use online to find information. To avold this | will provide the learners with a lst of various safe and
useful websites that they should use. As this lesson involves laptops some learners may become distracted by using the laptops in a way that is not relevant to
the lesson. To avoid this, | will encourage pupil engagement through strategies such as ‘dojo-points’
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10 Hand out mini whiteboards to pupils and The learners will be using and activating | | will provide ‘Starter — “Secret squirrel”.
minutes ‘explain the starter. Ask questions and ‘thinking skills for the starter. The learners | additional support to | AFL— assess understanding and prior-
correctly to explain their answer. ‘questions. For example, “What isa
20-25 Before going outside, explain to learners In pairs, will be exploring the woodland Classification keys
minutes that they should be focussed on their task. | area of the school to go on a ‘insect and images of

hunt’. They will illin a recording sheet in

different insects will
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minutes resources that pupils will need to create chosen insect of their choice out of the ‘with scientific
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on ook and ging upporswhen neaded | e mformation leamt from previous and | et e
T to rovide sddiional support to the | willus latops for furthe research
lower bty groue. Learners willbe given a st of websies
wiich e usefl fr ther resarch
5 Plenary - ‘Some learners will be asked to present Plenary — key questions
minutes 1 will ask pupils to finish what they are and discuss their fact file to the class. Ask two pairs of learners to discuss their

doing. 1 will ask two pairs of learners to
show and discuss their fact file.

1wl ask learners what they learned in the
lesson.

Lwill ask the learners to make sure their
tables are tidy and to put the laptops away.

“The class will have opportunities to ask
these leamers questions about the insect
Engage in class-discussion

Make sure tables are tidy and laptops are
put away.

fact file to the class. | will also the class
what new information they have
learned and what observations did they.
make whilst on their ‘insect hunt'. Other
learners in the class can ask these pupils
questions about their insect -
promoting class discussion
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(What Matters Statements, Descriptions

of learning, previous’ curiculum... What Matters Statement 3

“Responding and reflecting, both a5 atist and audience, is 3 fundamental part o learning in the expressive arts”.
Progression step 3 I can give and consider constructive feedback about my own creative wirk, and that of others, reflecting on it
and making improvements where necessary.”

Meaningful links across the Science and Technology
curriculum What Matters statement 3 - “The world around us s ful of iing things which depend on each other for survival.”
I EOATa R G (The pupils will e ing scisntfic vossbulry 2nd previows knowledge on th festuresof insects 10 resta thir own ‘mini bes)

curricular kil framewors)

Personal Targets (targets and consequent impact o learning
the desied impact o learing)

Continue to use  range of AL strategies thoughout essons to support progression and assesslarning
To ensure pupil engagement s constant during th Iesson and pracice using behaviour management srategies
To improve time menagement and endings t lssons.

10 any targets that have been identified n learming journal of weeKy reflection mesting and descrive

Learning Intention
This should focus onthe pupillearning during the lesson, ather than what they will b doing, and sho be short, achievable and measurabie.” (richton, H., and Medgid. A
2016p. 16)

To develop creativity skills by planning and designing your own ‘mini-heast’

‘Success Criteria
What the pupils need to demonstrate to successfully mezt the Learning Intention.

+ Listen carefully o instructions and ask any questions that you may have.
+ Plan a draft design and write a short description about your ‘min beast.

+ Apply your knowledge of your features of insects from previous lessons to create your own minkheast
+_Folow the checkist o self assess your work and use the checklist to peer-assess.

Planning for misconceptions:
Use thissection to anicipate pupil errors and misunderstandings and your planned responses to them.

There may be 2 lot o lack of engagement and poor behaviour as the pupils will be around & range of reative materials, therefore may be distracted WAt | am providing
information 2bout the lesson. To avoid this, ill gve the materials out after | have given th task instructions
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Pupils’ learning and activitie:
What wil he pupis beIearning t0 do and what
octivies resources il fociltote this?

Pleaserefer o Foundation Learning plonning
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Check what pupils know,
understand, and can d
Key questions, ypes of retreval proctice,seff
‘ond peer assessment opportunicies,
urposeful fLstotegies, e morking
opportunities, planned feedback.

5 minutes

‘Ask the ‘Helpwr Heddiw's’to hand out
the theme books. Instruct learners to

write down the date and LO from the
whiteboard into their books

Learners to write down the L0 and date
into their books.

10
minutes

Explain to the class what the lesson will
be about and their task.

Model and present a WAGOLL-
(Make an example of a designed mini
beast before the lesson to demonstrate)
Ask the learners to give feedback on this,
including what they like about it and
what they think could be improved
Create a checkiist on the board from
feedback from the pupils. Activate prior
knowledge by asking pupis questions
such a5 ‘What do you know about mini-

Through the use of a WAGOLL, the
learners will share ideas and engage in
class discussion to create a success criteria
for their creation of a ‘mini beast'

The learners will be initiating thinking and
their imagination.

Discuss what they remember about
insects from previous lessons. Reflect on
scientific vocabulary that they have.
elarned in previous lessons.

Listen to peers and discuss.

Differentiate questions
forthe different abilies.
1will word questions
differently. —

Use Blooms Taxonomy -
lower to higher order
thinking -

Lwill provide pictures of
insects that learners can
use to recall and promat
their prior learning

Vil use WAGOLL (sharing criteria
with the learners and promoting
class discussion and feedback].
Learners to create their own success
criteria/checkist

Vil ask key questions such as ‘what
do you think s good about this?” and
“What could be added to make it
better?”

Before the pupils start their draft, |
will use thumbs-up/thumbs down to
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‘heasts from previous lessons?” and
“what different features do they have?”

assess f puplls understand the task
and the instructions given to them

Hand out the sheets which pupis will

The learners wil be creating 2 plan /draft

TA tositwith lower

Throughout the lesson, | will manitor

10-15 | create their draft/plan on and instruct | of their ‘mini beast’ creation. They will | ablity grous. 1wl and observe the leamers. 1wl
minutes learners that they can start planning. draw a small picture of their own ‘mini dedicate a lot of attention | provide feedback and will remind
beast’ and willwrite a short description. | to the lower abilty group. | Iearners to use their checklit and
Repeat instructions for the task. Learners | Use scientifc vocabulary that has been ideas that they came up with at the
will spend some time planning their | taught in previous lessons. The lower abilty group | start ofthe lesson
creation, whilt doing this | will be willbe given a word mat
monitoring and observing their work, | Use thinking skls, pior-Jearning and their | with scientifc vocabulary
giving support and feedback. imagination to create this plan. to use when describing
their ‘mini beast.
25230 | Twil gve the tables the various Learners wil be using their draft and Pupils will be given Tl continue to monitar and
minutes materials that they will use to create considering the feedback from their peers | various levels of support. | observe the learners, providing
their ‘mini beast. to create their own 30 ‘min beast. support and feedback. 1 will sssess
that allearners are on task.
1 will stop the lesson, instructing the | Learners willbe provided with various
learners that once they have finished | materials to make thei design, such as Peer assessment — Pupils will be
their draft and have been given peer | card, pipe cleaners etc asked to check that their peers’
fecdback that they can start creating creation matches their drawing and
their ‘mini beast. description from their plan.
Stop the lesson and ask the leamersto | Pupils to peer assess the drafts using the
reflect on their peer’s work sat next to | success criteria formed at the start of the
them. Use the success criteia created at | lesson,
the start o peer assess
5 minutes | Plenary — Learners to finish what they are doing and Plenary — o assess what pupis have

il ask pupls to tidy up.

To end the lesson, | will ask several
learners to discuss their creation to the
whole class.

tidy up, making sure tables and floors are.
clean,

Some learners will be asked to present
and discuss their creation to the class.

learnt. | will sk the pupis to
consider whether they have met the
checklist for creating their mini
beast’





