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Task 1

Relevant areas of the National Policing Curriculum: Understanding the role of a constable, maintaining Professional Standards, Leadership and Team-working, Wellbeing and Resilience

	
Critically evaluate theories of team dynamics as a means of developing team cohesion (reasons why some teams cannot function, theories and models relating to team dynamics, ways to improve team cohesion) and to what extent group dynamics are shaped by wider organisational cultural norms. 

Consider why inter-personal conflict can occur within a team and outline what strategies can be adopted to enhance individual and team performance. 

Consider how team dynamics within the police service can result in failing to comply with professional standards requirements demonstrating an understanding of organisational justice in a policing context (Code of Ethics, policies, procedures, protocols, or legislation).

2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

Introduction
Teamwork, cohesion and synergy. Buzzwords like these are often dogmatically preached by employers who are attempting to instil some sort of culture amongst their employees. Interestingly, in the experience of this writer, this is not the case in policing. These terms are not impressed amongst the “rank and file” by supervisors or higher ranks to nearly the same extent as in, say, retail. This is of note when considering the consequences of poor team dynamics and teamwork in a policing context. A failing team in retail might cause a reduction in profits, but a failing team in policing might cause real-world harm to members of the public to a potentially fatal level. Within this task, I will be critically evaluating theories relating to team dynamics, and how these sit along-side police culture. I will be exploring how team dynamics can break down, the consequences of such a breakdown, and how it can be fixed. Finally, I will consider how as aforementioned, team dynamics can have consequences in a policing context. 

Main body

Tuckman’s stages of group development (Tuckman, 1965, p. 384-399), puts team dynamics into a four-stage cycle. 

Firstly, “forming”, whereby a team forms, assesses the challenge in front of them, and begins to agree on common goals.

Secondly, “storming”, whereby the team begin to be expressive as individuals to test boundary, create discourse, and gain trust. Intrinsic disagreements must be resolved here before moving to the next stage.

Thirdly, “norming”, whereby the resolved issues creates the sense of intimacy and camaraderie between team members. Individuals are team oriented and a sense of a pleasant “norm” exists.

Finally, “performing”, the desired outcome whereby the team works together to reach success. Ultimately, the team should become proficient and autonomous from supervisors to a degree.

Tuckman notes that a team can get stuck in a stage and inversely, can regress to previous stages either due to disfunction, or the introduction of a new member or supervisor, or a substantial event. Tuckman theory is aimed towards small teams (3-12 members) and was developed before the digital era, as such, this theory falls when dealing with (as is the case in policing), much larger teams that include a lot of online interaction and team-within-team components. This is especially due to the dynamics of virtual teams differing wildly to those of traditional face-to-face settings (Crosta et al, 2010, p.117). 

The GRPI model (Beckhard, 1972, p. 23-27), acts as a checklist of sorts to achieve a desirable team dynamic. The model is separated into four component parts. “Goals”, the shared goals on the team, which must be well-established and accepted by team members. “Roles”, the individual roles assigned to members, hence introducing drive and accountability. “Process”, the establishment of accepted norms and processes, verily, how to act in order to meet the desired goals. Lastly “Interactions”, the open communication between team members built on trust and respect.

Beckhard intends for this checklist to be utilised initially by the team supervisor or leader, to assess the composition of the team. Following this, it can be used to diagnose issues surround conflict and sub-par performance. Each section is further broken down into more detailed ideals, but generally Beckhard states that a deficiency in any of those four main stages will lead to inter-personal conflict within the team, and an undesirable team dynamic. Interestingly, there is little to no critical evaluation of this model to be found, though it is unclear If this is due to the anonymity of the model, or a general acceptance of it. Personally, I believe this model, as with most that boil down the complexity of human behaviour to a few finite terms, disregards emotion and how changing circumstances or events can effect a team, leading to the necessity of a re-evaluation of the dynamic (as is clearly the case in a policing context). In brevity, this theory is too rigid. 

The lack of consideration for organisational culture is both theories is apparent. Whilst this does not inherently make the theories weak, organisational culture cannot be underestimated, in a policing context most of all. Millet et al (2000, p. 91-99), define organisational culture as “a set of norms, beliefs, principles and way of behaving, that give an organisation of character”. The fact that “norming” is one of Tuckman’s stages is notable in that he speaks about the team forming their own norms in such a way that completely disregards the impact of already stablished organisational norms. Policing is a key example. Police culture is a well-studied topic and is often noted as being insidious in how it sways even otherwise-minded newcomers to its beliefs. Police culture guides how officers act, speak and even think about certain situations, often driven by an “us against the world” mentality. This is predictably to the detriment of innovation and evolution as organisational culture restricts the introduction of new ideas and the challenging of established practice. If the organisation is resistant to change (as the police famously are) then this cuts the legs from both of the team dynamic theories mentioned above, as it restricts Tuckman’s “norming” and pre-determines Beckhard’s “process”, thus not allowing the team to reach the desired of level of efficiency in the context of either theory.

Though Beckhard make mention of what can cause conflict with a team, he makes no mention of how to solve it, but Lencioni (Lencioni, 2002) offers a solution. Much like Tuckman, Lencioni illustrates the requirements of a team through a hierarchical pyramid, whereby the next requirement cannot be met with the support of the requirement beneath it. The five requirements are “trust”, “constructive conflict”, “commitment”, “accountability”, and “results”, in that order. For example, Lencioni states without trust, a team cannot have constructive discourse and criticism further preventing the achievement of the other requirements. Lencioni gives examples of how to overcome each obstacle. Team-building exercises for a lack of “trust”, mining buried feelings to overcome fear of “conflict”, progress reviews to overcome lack of “commitment”, individual expectation to overcome a lack of “accountability, and results-based rewards to overcome a lack of “rewards”. This list is not exhaustive and the fact that Lencioni offers so many solutions to the problems he postulates, makes this one if the stronger offerings available in conflict-management theory.

Where Lencioni gives practical measures for conflict resolution, Thomas (Thomas, 1976), provides a more theoretical insight. Thomas presents a simple graph with an X (representing a propensity towards assertiveness) and Y (representing a propensity towards cooperativeness). Thomas then presents a list of questions, the answers to which will place individuals into one of 5 categories. “Avoiding” (uncooperative and unassertive), “accommodating” (cooperative and unassertive), “compromising” (the median), “competing” (assertive and uncooperative) and “collaborating” (assertive and cooperative). Notably, Thomas does not try to change people from their archetype, to a more desirable one, instead he considers these pre-determined and seeks only to provide insight into the cause of conflict with each archetype. For example, someone who sits in the “competing” archetype should consider whether they are surrounded my yes-men in conflict situations who either have learned it is unwise to disagree with them, or have simply given up trying to influence them altogether, leading to an lack of constructive conflict through which to provide new ideas or an alternate point of view. This theory is more evidence led than other in that it comes of the back of quantitative research in the form of the list of questions which designates an archetype through the answers given. The issue with this is that it relies on the subject giving an unbiased and true account of themselves. People are rarely this objective when considering their own personality traits and the introduction of proverbial unreliable narrators will skew their results, possibly leading to them being classified wrong. This is ultimately the main weakness of any theory across any field of study which seeks to reduce the complexity of a human being into any finite number of archetypes or labels. Thomas also fails to provide tangible methods to correct the deficits of each archetype, beyond simply indicating how these deficits should be identified. None of the four theories explored here are prescriptive and are just a sample of a much wider field of research which has been explored over and over since the turn of the 20th century. Recognising that no one theory is the answer may well be the key to success and employing a more compound and holistic approach whereby theories are amalgamated and combined is likely to provide more success. 

A key issue with trying to put the subject of team dynamics into a policing context, lies with difficulty in identifying what a team is in the police. If a small group of people working under a supervisor constitutes a team, then it is easy to reduce the police into individual shifts, but what about the station as a whole working under the station inspector? What about all “E relief” that are working the Monday afternoon shift across the force? What about the five stations in the same city who cross into each other patches? What constitutes a policing team theoretically dictates how these different components of the police act towards each other. 

This is key when considering issues like the “blue wall of silence”. In the previous section, organisational culture was defined, and it was examined how organisational culture could be at odds with accepted team dynamics theory.  But if team dynamic theory could supersede organisational culture, this could be even more troubling. The “blue wall of silence” is a potent example of this. The “blue wall of silence” is the culture describe as an organisational expectation within the police, that officers will place loyalty to their fellow officer above any expectation to report misconduct or unethical practice (Westmorland et al, 2021, pp. 107) (Chin and Wells, 1998, pp. 233). Tuckman has already described part of team dynamics as “storming” and “norming” whereby a team will establish boundaries and internal practices to create intimacy and trust, what if in this stage, a team decides that the need to protect each other from disciplinary action calls for their own blue wall of silence? This can lead to officers failing to report misbehaviour by fellow officers, or even worse, changing facts of an investigation to protect fellow officers. This expectation is often informed by an “us versus them” worldview for officers on the front-line, a by-product of the combative and dangerous nature of the role and the psychological need for safety and a team effort the satisfy this need (think Maslow and his hierarchy of needs, safety in particular, (Maslow, 1943, pp. 370-396)). 

This clearly flies in the face of the “Code of Ethics” (COP, 2014), which introduces the nine ‘policing values’ which should be upheld by every officer. ‘Accountability’, ‘Honesty’, ‘Integrity’, ‘Openness’ and ‘Objectivity’ are all values which are precluded by things like the ‘blue wall of silence’. Furthermore, ‘Honesty and Integrity’ and ‘Challenging and Reporting Improper Conduct’ are two parts of the standards of professional behaviour upheld by the College of Policing and which form the basis or what professional standards departments investigate routinely. 

This is just one example of how team dynamics can cause a failure to adhere to professional standards. The word limit of this task prevents such an in-depth exploration of other issues and the examples given are not exhaustive. Other issues do exist, such as how a team which is over-focused on tangible or quota results risks becoming impersonal and lacking focus on that which is central to all of policing, the victim, risking a failure of keeping to the ‘Victims Code’ (Ministry of Justice, 2005). 

Conclusion

Policing, especially on the front line, is truly like no other job in the world. The dangerous and combative nature of the role, matched with the focus upon victims and customer service, all underlined by a rightful expectancy of professional standard and the ‘Code of Ethics’ makes for a unique role. This is further compounded by the unique social space which police occupy, causing them to be the flashpoint for many socio-economic issues such as race inequality and personal freedom. 

The singularity of policing defies many attempts to take even accepted theory from other fields of study and apply them to policing, due to all of the issues highlighted above, it is extremely difficult for theoretical models to take into account enough of the above factors as to be applicable to police officers in general. Further to this, as already mentioned, a dim view can be taken of any theories which attempt to pre-empt the complexities of human behaviour. 

Nevertheless, it would be facetious to suggest that policing is to unique and complicated for any theoretically model to connect with and it cannot be denied that team dynamics theory can be a great tool for supervisors and team embers to attempt different methods of being a successful team. Verily, through this research, I have begun to evaluate my own place within my shift and assess where my weaknesses lie and how I can better contribute to the team, and the force at large, and ultimately, is such reflection not exactly what the field of team dynamic theory is trying to encourage?


Word count without in-text references = 2167


Task 2

Relevant areas of the National Policing Curriculum: Vulnerability and Risk, Evidence-based policing

You must choose a policing incident in which you played a significant role with a victim of crime or anti-social behaviour and reflect on what happened. 

	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Critically evaluate the appropriateness of different approaches (by professionals and the police) in supporting or managing vulnerable people or people at risk of harm. 

Explore what works in relation to tackling repeat victimisation and repeat offending. Consider the use of evidence-based policing. 

2000 words (+/- 10%: include your actual word count at the end of each section)






ANSWER:

Introduction

Policing if often tripartite, in that there are largely three chief parties in most policing transactions, these being the police, the offender, and the victim. Despite their key role in the policing process, verily, despite arguably being the very reason for the existence of the police, the victim is the part of the equation which is often the most overlooked. This is not intentional, but due to the adversarial and combative nature of the modern policing role, it is quite possible for an officer to become hyper-focused on the criminal to whom they wish to justice served, instead of the victim, to whom the justice belongs. This task will explore victimhood through the context of an incident experienced by the author using Bortons “Model of Reflection (Borton, 1970), considering different approaches to dealing with victims, how to prevent re-victimisation and where the failings in victim strategy may currently be.

Main body

What?

The incident

In late January of this year, I dealt with a call whilst single crewed late on an afternoon shift. The call was initially of an elderly female, reporting someone tapping on her window, scaring her, by the time I arrived, her rear window had been put through with a traffic cone. The cone had been thrown from an alleyway running down the back of the house, and three youths were shortly after chased away from the spot by a neighbour. 

Though a simple criminal damage, this incident is notable due to how very vulnerable the victim was. To make this easier describe, I will give the victim a pseudonym, she will be called Vera. Vera was a female in her late 70’s living alone. Vera’s bungalow was in a complex of bungalows inhabited by elderly peoples living alone which was run by the council. Vera is also disabled, having lost both of her legs above the knee to cancer some years ago, further to this, Vera is almost completely deaf. 

Legislative context

In a legislative sense, the incident is easy to classify. The definition of criminal damage is as follows;

without lawful excuse destroys or damages any property belonging to another intending to destroy or damage any such property or being reckless as to whether any such property would be destroyed or damage 

                                                                          (Criminal Damage Act, 1971).

The youths certainly did not have a lawful excuse to destroy the window. The had neither lawful authority nor permission from the owner. The window was not theirs to damage, and even if they did not mean to put the window through, throwing a traffic cone at it could certainly be described as reckless as to whether the window would be damaged. 

Whilst primarily meeting the above criminal definition, the behaviour of the youths also meets the legal and widely adopted definition of anti-social behaviour (ASB) which is as follows;

conduct that has caused, or is likely to cause, harassment, alarm or distress to any person, or conduct capable of causing nuisance or annoyance to a person in relation to that person's occupation of residential premises

                                    (Anti-social Behaviour, Crime and Policing Act, 2014).

The behaviour of the youths had certainly caused alarm (evidenced by Vera calling the police) and distress (Vera was extremely distressed upon my arrival). As will be explored later in this task, Vera reported to me that she and other residents in the complex had been having issues with youths for some time, the regularity of which was causing a state of anxiety amongst the complex.

Vulnerability is defined by the College of Policing (COP) as when owing to their situation or circumstances, a person is unable to take care of themselves or to protect themselves or others from the risk of abuse or exploitation (NPCC, 2021). Having illustrated Vera both situational and personal vulnerabilities in the introduction, she clearly meets this definition.

Social context

HMICFRS (HMICFRS, 2019) state that elderly (65 and over by their definition) are less at risk of crime overall than other age groups, with 12% of people over 65 having been victims of crime in 2017-18 against 23% under of people under 65. This is strange when considering a study which notes that fear in crime of people over 60, is higher than the level of victimisation of crime amongst that same age group (Bamzar and Ceccato, 2016). 

On top of being elderly, as already mentioned, Vera is also disabled having had both legs amputated above the knee. Nixon et al (2008) state that research shows disabled individuals having “high rates of susceptibility” to ASB. This is due to intrinsic factors such as a lack of physical and therefore social mobility, and the diminished capacity to respond to threat. Also, the naturally lower social capital of elderly people leads to decreased resilience. The residents of the complex in which Vera lives are also at the peril of extrinsic (or situational) vulnerabilities, such as a slightly isolated location, proximity to ASB hotspots, poor target hardening and poor security planning on the complex, including oversights such as traffic cones being left by the council from building work over two years ago, which were now being used by youths as part of their ASB.

So what?

One approach to managing the risk to people such a Vera, is the problem-solving approach. The ‘problem-oriented policing’ (POP) approach is designed to more deeply evaluate the root of problems and give tailor made responses (Bullock et al, 2021), in this case, the root of the problem would be Vera’s vulnerability. Models such as SARA (Eck and Spelman, 1987) (Scan, Analyse, Respond, Assess) are used as the evaluation tools. This breaks the problem down into solvable issues such as the lack of CCTV in Vera’s complex, or the traffic cones being left in the complex, of the alleyways running through giving the opportunity for ASB. To help with issue identification, things such as PACT (Police and Communities Together) partnerships can be utilised and partnership approaches used to solve issues not necessarily in remit of the police (such as area design, or lighting). This approach exceeds in that it utilises partner agencies and attacks the causes of the victim’s vulnerability, not just the symptom (their victimhood), it also gives the ability to solve issues with non-policing solutions, and to be protective in protecting the vulnerable individual. The main drawback of this approach is that it heavily focuses on extrinsic vulnerabilities and it not well suited to managing intrinsic vulnerabilities. Also, this approach is more suited to managing vulnerability in an individual or small group, rather than a larger population.

Another approach is what can be described as the ‘whole system’ or ‘public health’ approach. This approach does not focus on individual vulnerabilities, but rather works by way of ‘population focus’ whereby it is theorised that reducing harm or vulnerability by X amount across a wide population is more effective than reducing vulnerability in an individual by the same or even a large amount (Christmas and Srivastava, 2019). This approach aims to using public health and social mobility institutions to affect the drivers and socio-economic of vulnerability from the outset, ameliorating not only victim vulnerability, but the sort of vulnerability that leads to individuals becoming principle offenders later in life. An example of this is the focus on ‘Adverse Childhood Experiences (ACE’s). ACE’s are childhood events that disrupt the psychologic, emotional or physical heath of the child (Kalmakis and Chandler, 2013). The theory is that the disruption caused by ACEs such as being witness to DV or living in poverty can cause a predisposition towards certain vulnerabilities, such as a child being witness to DV being more like to be a DV victim or perpetrator themselves (see ‘cycle of violence’ theory (Widom, 1989)). Another example is CAPRICORN, (Collaborative approaches to preventing offending and re-offending by children’), an ‘Public Health England’ creation aimed at preventing offending and re-offending in young children, by looking at the primary sources of their offending behaviour (PHE, 2019). 

The above list is obviously not exhaustive and public health approaches are not limited to childhood and adolescent diversionary measures. The key is that these are big picture steps that aim to tackle the utter root causes of vulnerability. These measures are commendable in ambition and intention, as when successful they potentially erase intrinsic drivers behind both victim and offender vulnerability. Theoretically these approaches seem ideal, however, it is when aiming to manifest them that problems arise. Socio-economic issues are by their very nature hard to address, entire governments devote themselves to such drivers and rarely succeed in removing the issue, they are resource intensive and a one size fits all approach is rarely suitable, they should approached on a case by case basis.

Evidence based policing is the use of “research, evaluation, analysis, and scientific processes in law-enforcement decision making” (Koper and Lum, 2015, pp. 65). As the title suggests, this approach aims to make evidence-led decisions and approach policing from a more scientific and data-led standpoint. This approach may seem as though it lends itself more to the analysis of quantitative date (re-offending rates, crime statistics, call handling data etc), but it can also employ qualitative data to give evidence (personal experiences of victims and offenders etc). A very simplified example of evidence-based policing for example, could be if a debate were ever to arise on whether to relax the rules on seatbelts being compulsory for motor vehicle users. The evidence-based approach would be to see the difference in road fatalities in similar RTC’s before and after seatbelts became mandatory in 1983 and base the decision off that number.

This evidence-based approach lends itself to the ‘problem-oriented approach’ mentioned earlier in this task. Returning to the example of Vera and the community around her, the POP approach assesses and determines the likely underlying vulnerabilities of the environment, such as the warden who has stopped patrolling the area since the COVID-19 outbreak. If the warden was to be re-implemented, the evidence-based approach would be to assess what effect this has on the ASB affecting the community. This can be assessed over the following year, and if the quantitative data (in occurrences of ASB, etc) and qualitative data (the perceived security of the victims, broken window theory outcome etc) bears out that the warden was effective, then this can be extrapolated to other communities undergoing similar issues. The is effective in reducing repeat victimisation considering that ASB can be characterised by persistent and repeat incidents over time (Heap, 2021, pp. 228).

Repeat offending can also be addressed by evidence-based policing. For example, one approach to reduce repeat offending is the deterrence approach, focusing on deterring people from criminality through fear of the sanctions imposed upon them. 
A regular request from some, is that custodial and other punishments meted out by the CJS are more severe to provide deterrence. However, Perry (2016, pp. 170) states that research shows it is not the severity of the punishment which provides to most deterrent, but the certainty of punishment being received. Evidence-based policing would have the natural response to the emotional and often sensationalised issue of punitive justice averted, and instead rely on the above evidence which might go contrary to our instincts. 

Another evidence-based approach is the “responsibilisation” approach (Garland, 1996). This data set is specific to Canada, seeking to make use of the allowances introduced by the ‘Youth and Criminal Justice Act 2003’ which gives greater reach for alternative disposals as opposed to a charging process. This as an approach of social crime prevention focusing on the re-structuring of social conduct as a means of reducing drivers or crime and then diverting young offenders from the CJS, as a means of preventing re-offending (quite similar to the afore-mentioned ‘whole system’ approach)(Ellis et al, 2018). A look at the time period since to introduction of this act, versus the act which came before over-seeing the same issue shows a third versus two thirds split in favour of alternative disposals versus charging against the inverse under the preceding act. The evidence being clear that the stated aims of the “responsibilisation” strategy are being achieved, the evidence led approach would be to continue to use this strategy and see re-offending numbers continue to reduce.

Conclusion

Now what?

Personal belief is held in the use of evidence-based policing. The police cannot face up to 21st century policing problems, with a bullish 20th century enforcement approach. At a time where offenders, offending and the socio context of crime have never been more complicated, a more measured, analytical and critical approach to police is required to make any real headway. The police can target priority offenders and remove criminals from the street until the cows come home, but  as evidenced above, evidence-based policing allows for attempts at driving deeper change by tackling the causes of offending, intrinsic vulnerability’s in both offenders and victims, and geographical weaknesses that lead to crime hotspots. As the PEQF pushes more recruits into the system that have a greater ability to critically analyse, I believe evidence-based policing will only continue to grow in prominence, and I will strive to ensure this is reflected in my own work going forward, as it was, during my dealing with Vera.

Word count without in-text references = 2154






Task 3 
Recognition and confirmation of progress on the Occupational Competency Portfolio (OCP). 
  
 
 
By signing the section below, you are acknowledging your continuing progress on O.C.P.  
This is recognised by the university as work that is fully supporting this module BMPP 6001D; Policing in the Workplace 3 and in signing it will be equivalent to 2000 words. 
 
 
 
 
Confirmation of the progress on the Occupational Competency Portfolio (OCP). 
 
I confirm that I am progressing with the Occupational Competency Portfolio (OCP) in accordance to the regulations.  
 
Signed: Alex Webb (Learner – electronic signature accepted.) 
 
Date: 27th of July 2022




Task 4

This is a reminder that this TASK 4 section is an opportunity for you to answer one question which should be relevant to the “advanced learning” area that you have chosen.  The advanced learning lecture that you choose to attend will assist you in answering this task. 

USE ONLINE LEARNING LECTURE THAT GOES HAND IN HAND WITH CERTAIN 


Choose 1 of these 5 options to answer 

(Note for officers who have an interest in becoming a detective and wish to specialise in this role, you MUST choose option 5)


1. Response Policing.
2. Policing Communities.
3. Road Policing.
4. Information and Intelligence.
5. Conducting Investigations. 




Task 4 Option 1: 

Relevant areas of the National Policing Curriculum:


Response Policing

You should choose a policing incident that was of a complex nature, in which you played a significant role in providing a response.



	 

 Critically assess the challenges associated with a response incident that you have attended, and the strategies developed for effective policing in such challenging situations.



2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:












Task 4 Option 2: 


Relevant areas of the National Policing Curriculum: 

Policing Communities

You should choose a policing problem relating to policing communities that was of a complex nature, in which you played a significant role in providing a response.


	
 Critically evaluate a range of interventions that you have employed to promote community engagement, focusing upon a community issue that you have dealt with. 

2000 words (+/- 10%: include your actual word count at the end of each section)




Answer: 
















TASK 4 Option 3

Relevant areas of the National Policing Curriculum: 

Road Policing

You should choose a serious collision that you have been involved in that was of a complex nature, in which you played a significant role in providing a response.


	Task 4 Option 3: 

Critically evaluate the evidence base for dealing with serious roads incidents and strategies that could be implemented to reduce the likelihood of it reoccurring.


2000 words (+/- 10%: include your actual word count at the end of each section)




Answer: 


























TASK 4 Option 4


Relevant areas of the National Policing Curriculum: 

Information and Intelligence

You should choose an investigation that you have been involved in that was of a complex nature, in which you played a significant role.

	 Critically analyse the effectiveness of the National Intelligence Model and the importance of the role played by cross border cooperation in relation to information and intelligence. Consider the how effective information and intelligence is utilised within policing operations. 

Evaluate how you used specialist intelligence roles to support complex investigations.



2000 words (+/- 10%: include your actual word count at the end of each section)






Answer: 


























TASK 4 Option 5

Relevant areas of the National Policing Curriculum: 

Conducting Investigations

You should choose an investigation that you have been involved in that was of a complex nature, in which you played a significant role.




	Critically evaluate the processes employed in a complex investigation you have been involved in, and the fast-track actions that you have utilised. 

Evaluate the support you have provided to victims, witnesses, and offenders (where appropriate) during a complex investigation and review the interviewing techniques employed during this investigation.

Demonstrate your understanding of both volume and priority crime and serious and complex investigations.

Consider the strategies that you have used to deal with the impact of personal attitudes and values throughout this investigation process. 

2000 words (+/- 10%: include your actual word count at the end of each section)





Answer: 

Introduction

Policing investigations can range in complexity, from a simple littering offence requiring only a ticket to be produced, through to serious offences such as rape and murder, which often require combined, involved and protracted investigations. During these investigations, officers can employ several different techniques and processes to gather the evidence they need. These processes can also range in complexity from a simple statement from a witness, to complicated information request processes from partner agencies and private entities. Alongside the gathering of evidence, it is also the responsibility of officers to ensure the safety and welfare of everybody concerned in the investigation, not just the victim and witnesses, but the suspect as well. In this task, I will be detailing an investigation I carried out and lead on during my probationary period. I will demonstrate and evaluate the evidential enquiries I made, how I supported the peoples involved, and I will be considering how the offences sit in context of volume and priority crime. I will also consider how my own biases and thought might have impacted the investigation, and how I endeavoured to prevent this from being the case.


Main Body

In november, I spoke to a female who was reporting malicious communications from her separated husband, with whom she shared two children. She did not want to make a complaint, but wanted it logged in anticipation of future child custody proceedings. Whilst completing the DASH with her, I noticed her saying disturbing thing about how the subject had treated her during the relationship, eventually through some gentle coaxing, the victim disclosed two assaults, two instances of criminal damage, stalking, and serious coercive control from the suspect. What had started as a routine diary car call reporting an abusive text, turned into a borderline high-risk DV situation. This had happened over the course of their relationship but particularly since separating two years ago. The victim was completely terrified of the offender.

My first investigative action was to sit down with the victim and take a statement to fully establish and evidence what offences had taken place. As mentioned above, this ended up disclosing two assaults, two instances of criminal damage, stalking, and serious coercive control. This ended up being by far the longest statement I had ever taken. As I had started to consider coercive control whilst doing the DASH and knowing that this relatively new offence was very difficult to prove, I stopped to research it before taking the statement, which I am glad I did, as this allowed me to consider behaviours which might not have stood out to me as criminal before. The initial response was made easier by the fact that the allegations were largely historical, occurring over the past 6 years, with only the stalking and C+C continuing to present day. This rendered most “golden hour” principles null and void, with the golden hour being the time period just after an offence where there is the highest amount of evidence available to collect, forensic or otherwise (HMICFRS, 2017). I have taken around 12 statement in total, from various family members, friends, co-workers and professionals, detailing what controlling behaviour then had witnessed from the suspect to the victim. This is by far the most statements taken for one investigation, and I believe I did a good job of leaving no stones unturned evidentially.

Due to circumstance I will go into in a later section, I had to arrest and interview the suspect much earlier than I wanted to, meaning the case went to the CPS for advice quite early on. The CPS returned an extensive action plan asking for ABE interviews of the couple children, the couples banking history and an ANNEX C with social services. I established that the victim was NOT willing to let her children give evidence in any way and moved onto the other items. The CPS wanted the couples banking records to try to establish what control the suspect had over the victim’s finances. This required a production order to be completed and submitted to crown court for approval. The form itself was extremely complicated and required help from a field intelligence officer to complete. When I received the banking profile from LLOYDS, I was able to demonstrate that the suspect and changed all the victims personal banking over to joint accounts, withheld her cards, and channelled her funds into his own account, proving financial control. Likewise, the ANNEX C is another way of getting 3rd party information, with it being a request to social services for a full data transfer of all information they had on the subject family. I completed this difficult process with the help of a detective constable in our Public Protection Unit (PPU). This showed that social services had previously contacted the family after the youngest child made concerning comments about witnessing abuse between his parents, which was great evidence. The production order and ANNEX C are two methods of getting partner agency information which proved extremely valuable in this case. Although I required some assistance from specialist officers due to their difficulty, I am extremely proud of how I managed to use two different investigative processes that are out of the norm for response officers in a single job, to good evidential effect.

Due to this being a protracted investigation I have not utilised much in terms of fast-track actions. As already mentioned, the victim’s parents provided statements against the offender evidencing the coercive control element. Around 4 months after the original allegations came out, the offender approached the victim’s parents in the street and screamed at them calling them liars and shouted, “YOU ARE DEAD”. This was treated as witness intimidation, and due to the wider context and the threat he posed to the victim and her family, a stream-lined remand file was submitted for the witness intimidation. I tried to get an emergency charging decision for the DV offences at the same time, but the CPS refused, stating that they could not give an emergency charging decision for offences for which the suspect was not in custody due to new guidance, and they could only give the charging decision for the DV offences if they were evidential linked to the witness intimidation, and the CPS judged them not to be and didn’t even want to remand the suspect. I spent three hours on the phone trying to convince the lawyer that if the witness intimidation happened due to the parents being witnesses against the suspect for the DV offences, then surely, they were evidentially linked. The lawyer would not be swayed, and I lost my temper slightly and informed him that any harm to the victim would be the CPS’s cross to bear if a remand was not given. The remand was eventually granted but the DV offences were not considered, but I still feel the remand file for the witness intimidation was well done. This being said, a better understanding of CPS guidelines would be beneficial in future to prevent similar situations going forward, as it is important, I understand the boundaries that our CPS partners have to work within.

This situation was an eye-opener for me, in that it showed me the risks of getting too personally emotionally invested in a job. My investment came purely from pity for the victim for the horrific abuse she had suffered, my desire to see justice done to the offender and the offender’s actions being an affront to my own values (my partner being a DV victim herself in the past). This led to me making an unprofessional comment to someone who is veritably on my side. Learning from this, whenever I become frustrated at perceived shortcomings from other parts of the criminal justice system, I always consider that they, like me, are simply trying to do their best to deliver justice within the bounds of realism and proportionality.

Support for victim (and offender)

I faced the first dilemma in this case early on. Coercive control is an extremely difficult offence to prove, requiring a lot of supporting evidence. This would take time to gather, but the suspects behaviour was clearly escalating, and I believed that the longer the victim was left without the protection of bail, the higher the likelihood of her coming to harm. In liaison with my sergeant, I made the decision to arrest the suspect only two days after the initial disclosure. In hindsight, considering the witness intimidation incident down the line, this was demonstrably the right decision as I doubt the victim would have been safe without the protection of bail from the outset. 

The victim and her family were also supported through the usual PPN process where I made recommendations as to how her and the children could best be support, such as signposting to therapeutic services and divorce solicitors (at the victims request) in line with our statutory duty to safeguard (Children Act, 1989). This also led to the victim coming under MARAC (Multi-agency Risk-assessment Conference).
Further to this the victim and her family were also target hardened. The victim went to stay with her parents after making the disclosures. After the witness intimidation, the suspect sent texts to the victim indicating a fire threat (but not so as to be prosecutable for threats to arson), so I completed a Fire and Rescue target hardening form and sent it to our fire service colleagues, leading to a fire-proof letterbox and critical marker fire the fire service being placed on the address. Furthermore, the suspects court bail conditions for the witness intimidation prevented entry to the village where the parents lived to further safeguard the family. I made sure the victim had my works phone number and checked in with her once a set to provide reassurance and further risk assessment as time went on.

In terms of the offender, after taking him home from custody, I managed to get him to agree to see a Gwent Drug and Alcohol service support worker as he was an alcoholic and I believed that in targeting this driver of his behaviour, it might reduce the likelihood of further incidents.

In terms of the suspect interview, I followed the format taught to us in training school, beginning with “talk, explain describe” questions to get an account from the suspect before moving onto open-ended questions to further specific lines of enquiry I wanted to follow, and then bringing in exhibits and challenges at the end. 

I feel like I provided valuable support to the victim in terms of risk prevention safeguarding, but I am more proud of the fact that I have built up a good rapport with her to such a degree that she feels about to talk to me about what worries her, and I can allay these fears. I know that with supressed DV victims, having a sympathetic ear can make a huge impact and I pride myself on a warm and involved but professional approach with victims. I have not been able to establish such a rapport with the offender who views me as an adversary due to the nature of his arrest and blames me for difficulties in his life. If I could change one thing, it would be to improve this so as to be able to approach the classic problem analysis triangle from all sides (Cohen and Felson, 1979).

Conclusion

This was an extremely difficult job to deal with and admittedly, in my slightly more recalcitrant moments, I get frustrated that investigations of this length and complexity are expected to sit with response instead of a purpose built DV team. Ironically, at the time of writing this conclusion I have, on the 8th time of asking, received a charging decision from the CPS, dropping all charges except on criminal damage. My own opinions on the CPS’s decision (or lack thereof) aside, I do not feel this diminishes the investigation I conducted in any way, and I am assured by my Sgt that the manner of the investigation was exemplary. If nothing else comes from this, I have learnt to do a lot of things in this investigation, such as ANNEX C’s which will stand me in good stead for the future.


FINAL WORD COUNT: 2028










Task 5

Personal Study programme / Individual Learning Plan 
 
 
The first learning outcome identified in the accompanying module descriptor (BMPP 6001D) asks that you formulate and implement a personal study programme to further enhance the development of your professional police practice. A template has been added for an ‘Individual Learning Plan’ that you can use for this task.  
 
This task differs from the PDP that you have completed in your previous workbook in that this learning plan allows you to assess what level you believe you are in key knowledge, skills, and experience against where you believe you (and the force) consider you should be – now and in the coming 6 to 12 months of your placement. This should then be used to target future development need. 
 
2000 words equivalent. Please note that this is not the actual number of words used in completing the table, the count reflects the thought and research behind it. 
 
 
 
ANSWER: 
 
 
Knowledge, Skills and Experience Assessment 
 
	 
	REQUIRED 
	RATING 
	DEVELOPMENT NEED 
 

	KNOWLEDGE 
 
 
 1. Knowledge of bail and custody related procedures, such as bail applications, superintendents’ extensions, ABP’s and red case rules
 
 
 


2. Knowledge of out of the usual safeguarding tools such a Child Abduction Warning Notices
 
 
 
 
 


	Low 
1-4 
	Med 
5-7

 
	High 
8-10 

8










8
	Low 
1-4 

4
	Med 
5-7













5 
	High 
8-10 
	 


Continue to take on handovers wherever possible that have the propensity for these things to happen and take note of when other officers are dealing with them. Familiarise myself with things such a PACE code C.


Consider methods of safeguarding vulnerable people beyond simply putting in a PPN. Liaise with safeguarding hub officers and with specialist officers when dealing with cases that call for safeguarding that is out of the usual order.

	SKILLS 
 
 
 
1. S – 
Begin to pick up extra skills and training to expand my personal portfolio and use as an operational officer such as MOE, Blue lights, Taser, PSU level 2 etc





2. S – 
Improve my interview technique, particularly considering completing my tier 2 investigation skills course. Continue to try different approaches and styles in interview, moulding each individual interview to the circumstances of the job in front of me.

























3. S – 
I want to improve my case file building skills. At this point in my career, I have done numerous CPS advice files, a few full file builds, and a few simple files such a remand or traffic files. These files often take to long in my feeling and get returned to often by the CPS with action plans. I want to improve on this dramatically. 
 

























4. S – 
I have noticed through reflection, that I appear to be having difficulty with my communication skills in certain situations. I have found that I excel in my tactical communications where I am trying to de-escalate a situation, or when I need to be authoritative. But I conversely, I sometimes struggle in a more professional setting, for instance, on the phone to CPS lawyer, or when dealing with a particularly entitled and troublesome victim. This has a tendency to get me into trouble, and needs to be improved upon quickly.



	Low 
1-4 
	Med 
5-7 
	High 
8-10


8 













9




































10







































10
	Low 
1-4 


2



	Med 
5-7 

















7







































5











































6
	High 
8-10 
	 



M – measured by how many extra skills I will have picked up by the end of my Probation
A – very attainable
R – I should be due at least one extra skills course by September time, possibly blue lights and MOE
T – I will like to see where I am on this by the end of my probation.


M – This should not be measured by how many suspects give full and frank confessions, but by how fluid and adaptable my interviewing style becomes. How often I can build rapport, how I become less robotic over time, how often I am able to get a result that was perhaps not expected.
A – Attainable because we regularly take handovers on shift and have perhaps 2 or 3 interviews a month including VA’s so this gives me a regular opportunity to develop this skill.
R – Realistic because this is a core skill that every officer should develop to some degree
T – This will be measurable as specifically as interview to interview, particularly since all interview recordings are saved on police systems, but I will look to see the different in a years’ time and year to year after that, particularly since I have a slight pull towards CID later in my career.


M – This is measurable in a few ways. Firstly, by how much help I require from colleagues each time I do a case file, then by how long different types of case file take me to do versus how long they take now. Finally, this is measurable by how often case files are being sent back by the CPS with action plans that include things that really should have been included on the case file the first time around.
A – attainable, case files are a regular occurrence in response policing, and the regularity with which we must do them will give me plenty of opportunity to practice completing them.
R – realistic because this is a key skill, which improvement in will make day to day response policing much easier for me
T – I have only been on division for 5 months at the time of writing, and I think measuring how I am doing now versus how I am doing at the end of my probation would be a good yardstick.




M - Measurable in the differential in the ease with which I deal with these interactions, not only in my eyes but the eyes of my Sgt who has also picked up on the issue.
A - Attainable, I can adapt with issues such as this, and there will certainly be no shortage of challenging conversational scenarios within which to practice.
R – A very realistic goal, it would simply require a change of attitude and some experience. Recognising the issue if half of the battle in this instance.
T – I do not want to measure this against where I might be in a year or at the end of my probation, to be honest I need to see results much sooner than that. Now that I have identified the issue, I hope to see improvement on a situation to situation basis.




	EXPERIENCE 
 
 
1. S -
Improve my decision making in high-stress and fluid situations. I have noticed that I have a tendency to press ahead too quickly and reflexively without taking a moment to pause and consider what I am dealing with and THEN formulate a sound strategy upon which to act. 
 
 
 
 
 
 
 
 
 

2. S – I want to better learn how to deal with all the stressors that come with being a front-line PC. It can often feel like we have just too much to do, and my workload has often left me feeling stressed. This is because being a perfectionist I want to get everything done as well and as soon as possible, I want to get better at not letting workload-related stress affect me, particularly when I am off duty.







3. S - 
Sometimes, particular in minor jobs, I have a tendency to send it off for closure before they are fully ready, I have to pay more attention to the smaller details and take stock of occurrences I am carrying them better, making sure I have all bases covered before sending them for either review or closure. 
 
 
 
	Low 
1-4 
	Med 
5-7 
	High 
8-10 

10
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	Low 
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	Med 
5-7 
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6
	High 
8-10 
	 


M – Measurable by reviewing my progression when dealing with incidents of this nature now, versus in say, a years’ time. This will be seen in things like body worn videos from the respective times.
A – Attainable, will come with experience.
R – Not only realistic, but this will be a vital part of my development, as it is with any officers
T – This will be measurable over the course of approximately one year. To see the difference from the first few months of my active duty, to in a years’ time, which will be close to the end of my probation


M – Measurable simply by my own general level of mental well-being relating to workload stress.
A – Attainable, and necessary if I am to sustain myself through a long career in the police.
R – Definitely realistic. This is not just a core skill in the policing perspective, but vital for my own health. When you first come onto shift and have a workload for the first time, it can feel overwhelming, but this will get better over time.
T – I will look to measure this specifically just after my probation ends and I can assess what impact having no more university work is having on this.

M – This is easily measurable by if I see a reduction in the amount of jobs, I am having bounced back to me by my sergeant because there is something that I have missed.
A – attainable, it just requires me to take a breath and pay more attention to detail.
R – Realistic definitely, this can be sorted quickly if I do it right.
T – I hope to see improvement in this area very quickly, now that I have picked up on the negative trend, perhaps in the next month or two.
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