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Introduction 

This paper will explore the initial micro teach lesson and evaluate personal performance and the use of emergent technologies alongside traditional teaching methods.
The reflective aspect will follow Gibbs (1988) model of ‘Learning by doing’ and a controlled examination within the paradigm of Kolb’s (1984) Experiential Learning Cycle. Merged within the reflection will be present in the progress of the lesson plan, the foundation behind the chosen subject topic, and the delivery of the micro teach. The reflection will conclude in the evaluation of the peer-led feedback, and how the information can be taken forward to continue professional development.  
After the completion of the reflection, the traditional and technological strategies that were prime within the lesson will be reviewed to their suitability within the lesson aims, objectives and andragogic practice and methodology. 
Reflection 
On Wednesday 26th September, I had the nervous experience of presenting my first microteach to my peers. The micro-teach was planned to run for 30 minutes and follow a lesson plan that was developed beforehand. 
A mindful decision was made that the lesson would be based around empowerment and education and to establish a basic understanding of the concept and its relationship. The content would be based around the knowledge introduced previously within a previous module: automatically there was a connection, and a confidence with what was aspects were going to be depicted. With hindsight, the intricacy of the subject should have been a little bit more considered before focusing in on specific implications and a bit more explained involving examples of empwoerment to help students along: the level of knowledge amongst the peer group was unknown, and as such, the construct of the lesson could not be exactly planned, or results determined. 
As Fry et al (2014) suggests experienced teachers have a deeper pedagogic/andragogic knowledge and as such are more skilled at adapting the content to meet the needs of the classroom. This could be suggested that it could not be true as it could be the confidence from experience that gives established teachers and lecturers the ability to ‘read the room’ and thus adjust accordingly. 
The lesson planning process makes way for the coordination and position of expectations and the evaluations of the learners’ knowledge regarding content and gaps in own knowledge (Guskey, 2000). In this instance, the alignment of expectations, and scope of the lesson were clearly determined, and focused toward a real-time classroom but perhaps need another added activity into the lesson for example, asking the class can they name a time when they felt empowered. However, in the future the lesson should be adjusted to suit the audience and their ability in accordance to the nature and content of the lesson. 
The lesson plan was a construction of what I wanted to teach and constructive content. However, I could not fully determine the abilities of the class, so their ability to understand and learn the indicative content was not wholly considered. This impacted the delivery of the session in that it almost became teacher-led, however there was group work and open discussion that was intended. Nevertheless, at the time of writing the lesson plan the feelings of confidence and excitement were prevalent. I was eager to deliver my session.
Once the subject was decided the content, delivery method and which elements of the HEA standards were interlinked and developed. Though, the delivery could have focused a little on self-led learning. The talk was centred on how empowerment is used effectively within education. Cognition is the mental act of getting knowledge and understanding; or in simpler terms: thought (PsychologyToday, 2017). According to Kenyon and Hase (2001) self-led learning refers to going beyond the issues of formal teaching, where students learn ‘how to learn’. Thus, self-led learning and cognition become fundamentally linked.
The content of the session was to be modified from previous knowledge and learning in a way that it could be explored further and more extensive, and to get the students to articulate their own links and understanding with the subject and the issues that could be caused. To this end, the breakdown of the session, and the Learning Objectives (L/O’s) were categorised as follows: 
1. Define what empowerment is 
2. [bookmark: _Hlk527030688]How can we empower people effectively in education? 
3. is empowerment in education positive/ negative? 
4. How can effective empowerment be achieved?
These four L/O’s were then rated on a basic scale that looks at how they can represent individuals’ views and opinions on a topic as a method of influential assessment (K5). This scale had a simple five-point scoring system:  
1. Very poor 
2. Poor 
3. Satisfactory 
4. Good 
5. Excellent 
The L/O scores can be seen in [Table 1] within the Critical Evaluation of practical delivery section of this report. 
L/O1: 1. Define what empowerment is. To establish the attitude for the session and planed the approaches that were to +be undertaken. Articulating the core knowledge of the subject material (K1). This core knowledge was delivered through a ‘word PowerPoint’ presentation.
[bookmark: _Hlk527126267]L/O2: 2. How can we empower people effectively in education? To inspire the students experiential learning to integrate subject issues in to their own lives and how they learn from this as they can include Kolb’s learning cycle (K3). This L/O was run as a discussion and group work that was to further core knowledge (K1, K2), yet preserve professional values and promote participation (V2).
L/O3: 3. is empowerment in education positive/ negative? This was also expected to be an open discussion, based around the factors that could influence decision-making and knowledge achievement based on empowerment and whether it is positive or negative. The intention was to explore the how empowerment can be effectively implemented in education. This was to promote a deeper understanding of the core knowledge (K1, K2) and establish a firm grounding in professional values (V1, V2). 
L/O4: 4. How can effective empowerment be achieved? The final L/O was to bring together what the students thought and learned together in an open discussion in the class. The intention was to discuss how empowerment could be implemented effectively within education, and behaviours and attitudes are born. 
The lesson plan was thoroughly planned out however, I felt that it failed to account for the students themselves and their development. 
Before the Micro-teach, an opportunity was presented to explore several emergent technologies that could be developed. However, I felt most comfortable using Microsoft PowerPoint and also using a video and including some transitions and animations. Though the functionality of the video was not fully understood and felt that the video needed more explanation and more examples to go with it for my peers to fully understand and did not fully work but quickly adapted to getting the video up on YouTube. 
Critical Evaluation of practical delivery

The micro-teach was scheduled in for 14:15hrs and was to be the second of the afternoon. As this session was in the middle of the day and was to provide the standard for the rest of the day.
Despite the obvious anxiety and nervousness for what was to come, the confidence levels seemed to grow when more comfortable. 
The perception of the lesson was to infuse a sense of self led learning, or to teach learners to reflect on how they learn and learning strategies, and what’s more, to comprehend how others learn to use these for their teaching and how behaviours and attitudes are formed. However, thus there are complex and a vast theory to teach, I felt that the theory and understanding could be presented in a way in which the learners could grasp the concept by being self-led, then explore further in their own time, as a self-constructed according to Knowles et al (2015).  
This construction was specifically aimed to flow through Kolb’s experiential learning cycle [1]; L/O1 to identify and remember the jargon and concept of empowerment within education. L/O2 to establish a deeper knowledge and root and expand core knowledge. L/O3 to apply the concept of empwoerment t through real world scenarios in group work and an open discussion and how these can be sued effectively within education, culminating in L/O4 which observes likely implications and whether they are positive and negative. The amalgamation of all the Learning Objectives permits the learners to estimate the consequences of negative and positive empowerment within education and create possible new ways of achieving positive empowerment within education. However, the response to the lesson became vaguely visible within the first five minutes even though I felt extremely enthusiastic about the subject of empowerment within education. Nevertheless, I felt for the most part of the session, the full message didn’t quite get through but felt I could have done another activity to to re watch the video and look at the ways it mentions how to empower people effectively within education; and reinforce this knowledge. Though, I felt that this knocked my confidence somewhat and felt I rushed through my introduction until I reached my group activity and then felt time and conversation regulated.
[Table 1]              
	Learning Outcome Score                   (out of 5.) 

	            L /O1 Define what empowerment is                                       4/5

	L /O2 How can we empower people effectively in education?         4/5

	                    L /O3 is empowerment in education positive/ negative?                 3/5

	             L /O4 How can effective empowerment be achieved?              2/5

	
Overall 13/20 


The use of Emergent Technologies such as PowerPoint gives the chance to collect real data and opinions (Ronan, 2017) on students learning and the session content, which then enables individuals who adopt a teaching role; the opportunity to determine issues or learners that need to be looked at e.g. someone with learning disabilities etc. However, I must thoroughly look at the qualities of technology in the classroom e.g. varied technology and how to get it to work (Warschauer & Liaw, 2010; Wu, et al., 2016 & Gouthro, 2014). Nevertheless, there are others who feel technology can be negative and beneficial (Anusha & Rama, 2014). Though some individuals’ may feel that they are uncapable of teaching technology (Higgins, et al., 2012), yet this could be remedied by making the learners become aware of any prominent content (Lawrence, 2017); though  individuals suggest that the reliance on technology could become disadvantageous and harmful to the enablement of learning for the learning however, thus could result in areas that are could be beyond individuals’ control for example a video not working as a result of the website not working the uploading onto the PowerPoint has not worked.  
I felt that my subject topic was a varied combination of a multifaceted behavioural issue, and poor understanding of the technology that I felt caused a start and stop action to the session although I was reassured it did not look like it and the lesson seemed to flow well to others. According to Snowden & Boone (2007, Also cited in Griffiths & Inman, 2017) ‘the complex domain is one of emergent answers, dictated by a dynamic (changing) environment with a high level of interaction between variables’. However I fell it is the inequalities within the lesson design and context of the session that has shown unfinished learning for the learners and felt that I could of undertaken another activity to reinforce the learning as I felt the video had the answers though people didn’t seem to recognise the video had the answers (Hattie & Yates, 2014; Griffiths & Inman, 2017). 
This ‘incompleteness’ can be seen within the feedback and my assessment sheet provided from the session which highlighted how to give examples of when they have felt empowered in their lives to ensure that my group understood the concept and what I was asking of them.  However the diversity and use of emergent technologies could have furthered the learning process and felt I could of used a further inclusive use of an emergent technology such as ‘SWAY’ , but I felt that by using a more advanced and exciting form of technology could then lead to some negative aspects for example: Becoming limited and focusing on what I wanted to present, what I wanted to teach or becoming more focused on the technological aspect and not so much on the context aspect of the micro teach. The technology implication were beyond current knowledge and understanding however felt that I should of planned for any event or outcome, yet then reinforced in future teaching practice I should plan and plan and provide for any future implications.  
For a first Micro teach session, I feel my overall result was balanced and fair and afterward looked and felt there was more I could have done to further and reinforce my learner knowledge and understanding. While in micro teach there were negatives, they were also positives as well and the learning experience by using Kolb’s learning cycle has given me confidence and I feel helped furthered my knowledge as well. The need for a detailed lesson plan as a leaning post, not just for the preparation but as a fundamental part of the advancement of the lesson. 
What I have learned from this micro teach and the following reflection is a bit intricate: achieving the simple could also be complex, and although the teaching of this issue which could be complex can be simplified if managed in a suitable and adjustable way. Enabling learners to show their own learning, enabling their own understanding and interacting with one another. However, a role of a teacher within adult education is not about the main focal point yet teaching students on how they learn foe example visual and thus progressing the learning processes within the students and learning strategies.  
The usage of emergent technologies is way to achieve this and progress learning however it should not be used as the main area, though a method which material can be delivered in an engaging and interactive way to inspire self-belief and independency. 
Though from this point, the assistance of learner-led learning will be my main attention, and will show in a way that suits the individual abilities and capabilities.
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