Critically analyse the implementation of play based early years curricula referring to evaluative research evidence and reports 

The central theme in this paper is to explore the implementation of play based early years curricula referring to the current foundation Phase in Wales with comparison to the new curriculum successful futures and international educational approaches. 
The foundation phase was implemented with focus on children aged between three to seven years old in maintained and funded non-maintained schools in Wales (Welsh Government, 2014). WJE (2015) present that the foundation phase focus’ on seven areas of learning which are: 

· Personal and social development
· well-being and cultural diversity.
· Language, literacy and communication skills.
· Mathematical development.
· Knowledge and understanding of the world.
· Physical development.
· Creative development.

Within the successful futures curriculum as explained within the Donaldson’s report (2015), the curriculum will involve continual learning from age three to age sixteen without phases and key stages. This will allow for better learning outcomes and smoother transitions for children and young people from primary to secondary school. Education review office (2016) explain that ensuring better outcomes for children and smoother transitions between school stages is important because it minimises the risk of complications caused by social, emotional and physiological changes that may have an impact on the child’s learning. Additionally, ensuring a smooth transition is implemented between primary and secondary school allows for well-being of the children to be maintained and there learning to coherent and be continuous. It allows for children to feel supported within their transition. 
The Donaldson’s report (2015) introduces six areas of learning which are: 

· Expressive arts
· Humanities 
· Language, literacy and communication 
· Science and technology 
· Health and well being 
· Maths and numeracy

Alongside cross- curriculum learning approach, the curriculum will still involve the study of maths, literacy and science, however within the successful future curriculum these subjects will be more combined to real life experiences for the children. 
The rationale behind the curriculum changes as highlighted by Dancey (2015) include having a better education system which allows for learning around developing skills and knowledge which will prepare children and young people for the fast changing world they live in. Donaldson’s report (2015) works around four main purposes of the curriculum which include:
· Ambitious capable learners
· Enterprising creative contributors 
· Ethical informed citizens 
· Healthy, confident individuals

These changes are all for children to have better understanding of the world around them and how it works, it is also for children to have a better education for them to be prepared for the working world of the future. It is important that children’s education is built around the fast changing world because that means children will be aware and knowledgeable about these changes and it will not come as a shock in their future. 
Welsh Assembly Government (WAG) (2008) describe the role of the adult within the foundation phase as ‘the facilitator of learning’, NEL curriculum (2019) explain that as a facilitator of learning practitioners must be able to plan and scaffold children’s learning based on the practitioner’s understanding of how the child learns. Taking into account their interests, needs and abilities. The foundation phase is created to meet the needs of the individual child and facilitate progress.
Additionally WAG (2008) advise that settings should provide children with both opportunities for indoor and outdoor learning, there should be a balance between structured learning through child initiated activities and those directed by the practitioner. The national strategies early years (2009) demonstrate there should be a balance because without any structure and no adult support there could be a limit to learning and having no support can become chaotic or repetitive. However, too much support may prevent children in developing and deprive them of opportunity to actively engage. 
WJE (2015) demonstrate that the foundation phase highlights that play and experiential learning are pedagogical priorities. The foundation phase aims to promote a play based approach to learning with focus on personal development and well-being of children as these are included in the areas of learning. Welsh Government (2008) highlight that through play/active learning children can develop transferable skills that apply across all seven areas of learning within the foundation phase. In addition to, Welsh Government (2008) also states play/active learning motivates and supports children in their development through all areas. Similarly, United Nations Children’s fund (2018) (UNICEF) also identify play/active learning as a means to allow children to explore and make sense of the world around them, it allows them to use their imagination and creativity. 
However, this is not always implemented effectively within settings and within the foundation phase, this is due to a number of factors. Sirag (2015) explain that the adult to child ratio within a classroom has an impact on the ability to implement play/active learning. Class numbers tend to be larger than the amount of staff within the class.
Another issue Sirag (2015) highlights is that settings/practitioners are often found to be not knowledgeable enough about the foundation phase to be able to implement it correctly within their settings/classrooms. Furthermore, Estyn (2017) found that the implementation of the foundation phase has been inconsistent across schools/settings. They found that head teachers often did not fully understand the principles and pedagogy of good foundation phase practice. The lack of understanding that head teachers have means that this may relay to the practitioners teaching the children. 
 Welsh Government (2014) recognised practice of the foundation phase across classrooms and schools within wales and generally obverse first hand practical learning. However, there was a lack of child choice, continuous/enhanced provision and outdoor learning. 
Despite the knowledge and evidence that play/active learning is important, there are still barriers around practitioners delivering this approach to children. Esytn (2010) found that the reason behind this included, the lack of trained staff around the foundation phase and play/active learning. Only a selection of staff in settings received the correct training, meaning that not all practitioner would have the correct knowledge and skills to deliver the correct teaching approach.  Due to the lack of training, lead lack of consistency and communication. BBC news (2014) states that consistency is vital when delivering the foundation phase, furthermore OFSTED (2011) found that there was a lack of communication amongst practitioners, parents/carers of children and other agencies which may work closely with practitioners. 
In contrast, UNICEF (2018) address that play based learning is vital for children yet often neglected in favour of academic focused educational approaches and there is a lack of understanding of the value of play as a foundation for academic concepts. To elaborate, Welsh Government (2014) include that a key concern of the foundation phase is that formal approaches to teaching and learning are implemented in the first few years of school rather than play based learning approaches. They state practitioners introduce formal learning too soon and some children are not ready for that approach to learning. 
There are barriers to practitioners facilitating the foundation phase to a high standard and requirements that are needed, this is down to play is seen as difficult to define (WJE 2008;UNICEF 2018). Research has found that practitioners need a better understanding of how children learn in a play-based approach, Moan and Hjetland and Wollscheid (2019) found that practitioners have strong beliefs towards play/active learning, there was inconsistency amongst their beliefs and good practice towards play/active learning. Furthermore, they highlight that some practitioners were found to be sceptical around the effectiveness of play. 
 	Adding to this Welsh Government (2014) found that many schools, setting and practitioners lacked the necessary depth knowledge and understanding of the educational theories underpinning the foundation phase and play/active learning approach. Welsh Government (2014) also stated that it included the attitude staff had towards the foundation phase. Similarly, UNICEF (2018) state there is a lack of practitioner professional development on learning through play, many practitioners are not prepared to implement play based learning in their classrooms. Taylor, Rhys and Waldon (2016) highlight that the foundation phase lacks clear guidance of area of learning and associated pedagogy and training for practitioners. Rhys et al, (2014) found that practitioners required additional training to deliver good practical learning to children, practitioners found that support and training provided was very useful however, schools and settings were found to only have half of the practitioners complete the correct training.  
Another barrier highlighted by (WAG 2009; Welsh Government 2014a) includes that many educational establishments lacked the facilities to deliver a more practical and play based learning approach, including the use of outdoor environment. As well as above, UNICEF (2018) address there is a parental/care giver misconceptions about play. They also state that class numbers of children and adult ratio causes a barrier in implementing play/active learning approach. However the review of the Donaldson’s report (2015) explains that the new curriculum will introduce cross-curriculum learning approach. This approach means practitioners can blend subjects to deliver a better understanding to children. As stated within the report, practitioners will also have more freedom in creating lessons and education which they see best suits the children they are teaching. This means that play/active learning will be an important approach within the successful curriculum. 
Welsh council for outdoor learning (2018) define outdoor learning as vital part of a child’s education and development, they highlight outdoor learning creates a first-hand experience and enables children to experience challenging and adventurous elements. Furthermore they state it allows children to have an understanding of nature and how to respect and look after the outdoor environment. 
Welsh council for outdoor learning (2018) express that outdoor learning should be frequent, continual and progressive. Successful futures aims to deliver this under the new approach. 
The reform process for the new curriculum has been influenced by educational approach within other countries, Donaldson 2015 reported that examples such as northern Ireland have been taken into account which explain that a long-term plan is the best approach, taking into consideration all agencies involved to conduct the change especially, children, practitioners and parents/carers.  
The foundation phase is different to international approaches within early years education in at least three ways, as discovered by (Welsh Government, 2014). Despite the encouragement of the foundation phase delivering an play/active learning approach, there is still pressures for children to develop key skills or outcomes by a certain age for example by the end of the foundation phase and within literacy and numeracy. However, reviewing the Reggio Emilia approach study conducted by (Thomas, 2011) their approach to learning varies focusing on delivering an education which suits the child and the environment they are in. 
Another example of the how the foundation phase Is different in comparison to international educational approaches includes, (Welsh Government 2014) states that the foundation phase has not entirely removed the need of direct formal teaching, it encourages a balance of direct teaching and child-led teaching and as highlighted within this paper there are barriers for practitioners delivering this approach. However, within the Thomas (2011) report they ensure that there is a balance between the two approaches to teaching using both outside and inside experiences on a daily basis. 
Another example Thomas (2011) highlights within the report is that children have the same teacher for five/six years, this enables the practitioner to know the child well and understand their form of learning. Within the foundation phase children’s practitioners change on a yearly basis. 
















Critically evaluate methods of assessments, progress tracking and age or stage related development models within play-based curriculum 

Within the foundation phase there are numerous methods of assessments, progress tracking and age or stage related development models. This paper will highlight the different methods within a play-based curriculum. 
‘The teachers role is central to ensuring quality assessment within schools’’ (Wyatt-smith et al, 2010). This quote highlights the importance of practitioners in settings and that they are vital in conducting quality approaches to best suit the children in their care, not only the educational approaches but assessments and progress tracking. Practitioners should be able to make more decisions in relation to the children in their care. 
Firstly the Welsh Government (2017) state the role of the adult is vital in scaffolding children’s development, practitioners need to be confident and well trained to evaluate strategies available to them and make appropriate decisions for their settings and practice. Practitioners need to be able to stimulate a balance between adult led educations and play-based learning. Essex county council (2020) and Maynard, Morgan and Waters (2010) demonstrate that practitioners must respond to each child’s needs and interest, they must consider stage of development because not all children will develop at the same stage. It is important for practitioners to have knowledge that if children do not develop at the same stage it does not always mean there are additional learning needs for the child who does not develop as quickly,  close assessments need to be conducted by the practitioner to have a better understanding of why this is happening. A close open relationship should be in place with the parents or carers of the child, if the practitioner has any concerns they can arise these with the parents to understand what the child is like in the home environment. Practitioners can work with multiagency if progress is not made and the child continues to rise concerns. 
Similarly, Welsh Government (2008) highlight the importance of consideration towards stage development because there are different stages of play development for example, Solitary this is when the child will play alone and are not interested in playing with others at this stage. Next comes spectator, this is when the child watches others play but does not play with them. Parallel play is when the child plays alongside or near others but still does not play with them. Partnership/Associative play is when the child will start to interact with others but still holds back. Cooperative play is when children play together with others and have interest in both the activity and other children involved, (Pathways, 2020). 
Practitioners must take into consideration all these stages and have knowledge that children may develop different stages and they may go back to one stage they have develop rather than move forward. It all develops on the individual child. 
Welsh Government (2008) explain it is important children are not introduced to formal methods of learning too soon as this can ‘have a detrimental effect on their future learning and development’. Martle, Stephen and Ellis (no date) support this and provide evidence that young children learn best through play because it allows them to develop all aspects of learning. Learning through play has a positive effect on all areas of development of the child and assessments can be deducted from learning through paly, practitioners just need the relevant training and support to do this. 
Essex county council (2020) illustrate that the role of the adult within a play based curriculum is to ensure practitioners value play and provide it to children with clear aims for children to be active learners. Additionally, Martle, Stephen, Ellis (no date) demonstrate that practitioners must ensure different tasks/problems and activities are provided to the children which stimulate exciting, challenging  and play experiences. Welsh Government (2008) further explain that practitioners must have an understanding of the importance of play in a child’s development and plan it within the curriculum accordingly. Practitioners must be able to encourage, motivate and develop positive attitudes for children within a play-based approach. 
West Sussex county council (2019) explain that effective assessment involves evaluation or decisions about a child’s progress with their learning and development needs. Assessments provide information to plan for the next steps in learning for the child. Within the foundation phase (Lancashire county council 2011) explain that assessments are based on seeking and gathering evidence for the children and practitioners. The purpose of assessments is to decide where the learner is within their learning progression, where they need to go and how best for them to get there. Within the foundation phase strategies need to be adapted to suit the need and development level of each child. 
There are different approaches to assessments within the foundation phase, Assessment for learning is made up of formative assessment, based on observations which then follows into summative assessments which is the summary of all formative assessments completed over a long period of time. 
One approach highlighted by Welsh Government (2017) is formative assessments using the national literacy and numeracy framework (LNF). Practitioners are required to assess children’s literacy and numeracy skills across the curriculum. Formative assessments are conducted to assess what a child is achieving against the foundation phase curriculum. Welsh Government (2017) state that by the end of the foundation phase, outcomes are highlighted from the type and range of attainment that the child should be working towards. Practitioners role is to gather a range of evidence of achievements for each child to see if they have reached the outcomes within the foundation phase. Practitioners must score the assessments, there are guidelines for them to follow and there are expected outcomes which go against different ages which children should achieve by that certain age. 
 The Welsh Government (2017) demonstrate that a foundation phase profile is developed as a summative assessment tool using observations and formative assessments.  The reason this is done is to build a holistic picture of the child’s development and abilities through the foundation phase and within key areas. Summative assessments are developed as a baseline for foundation phase outcomes. 
Next comes observations, West Sussex county council (2019) illustrate observation is an important form of assessment because it is how practitioners find out the specific needs of individuals by looking carefully, listening and noting the activities of a child or group of children. This is done in the form of  formal observation which means planned but much of it should be done informal which means on a daily basis reviewing what the child/children are doing. Similarly, observations are a key role in everyday practice within the foundation phase for practitioners as stated by Welsh Government (2017). Observations are conducted to determine where the child is within the learning continuum, it is also help with progression and identify any difficulties or expectational abilities. 
Furthermore, Welsh Government (2017) explain that observations should be conducted in both indoor and outdoor environments, they should be continuous. However, Welsh Government (2014) highlight that practitioners are not allowing the correct guidelines around observations. It was found that practitioners are not conducting observations in the right manor and it is focused on meeting deadlines rather than completing it over time to enhanced provision. Furthermore, Welsh Government (2014) found that adult-led focused provision was provided in settings more than child-led continuous, enhanced provision.
Assessments play a fundamental role in ensuring each individual learner is supported and challenged accordingly, assessments should contribute to develop a holistic image of the learner. Welsh Government 2020 explain that assessments shouldn’t be conducted from a one off judgement, they should be continual of the child’s overall achievements. 
Within the new curriculum assessments have three main roles which include supporting the learner on an ongoing day to day basis’ by identifying, capturing and reflecting on the child’s progress over time. It is about the practitioner having an understanding of group progress in order to reflect on their practice. 
In order for assessments to be effective, they must change within the new curriculum. Under the new curriculum practitioners have more power to conduct assessments and education they feel is necessary for the children they are teaching.  
Te whariki approach is conducted in New Zealand, New Zealand government (no date) explain that emphasis is placed on the role of social and culture learning and of relationships for young children. Within the Te Whariki approach they consider the whole child and the whole curriculum. Similar to the foundation phase, New Zealand government (no date) explain that the use of assessments is to find out what the children know and what they can do, it is to review how their learning is progressing, what might be the next steps in their learning and to identify any areas in which they may need additional support in. They explain that the use of assessments makes valued learning visible. (Educ 2020) explain that their approach to being ‘school’ ready is based on learning resilience and risk taking, rather than it being about literacy or numeracy milestones. 
Within their curriculum they use the approach ‘learning stories’ which is a record of what a practitioner or parent has seen a child do during their early education program. (Educ 2020) explain that the use of learning stories is way of assessing children but without using testing. It is built. From observations which are combined with reflective practice to build a picture of a child. 
This approach can be adapted and used within the successful future’s curriculum. In the Donaldson’s report (2015) practitioners expressed that they felt the current curriculum and assessment methods does not meet the needs of all children, therefore having more power in making decisions about the children practitioner teach and how to assess children will mean practitioners are taking into account the unique child at all times. Understand the successful future curriculum emphasis has been placed on assessment approach, suggesting that assessments need to be conducted around the curriculum and education of the children rather than to meet testing standards. Children and young people need to be involved in the process of conducting assessments because not all one way of assessments will suit all the children. 








Write a blog suitable for a professional publication for example nursery world/small talk (linked to considerations needed when implementing a play based curriculum/curriculum changes).
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A play based learning approach is important within early years curriculum and the use of outdoor learning is just as important. Within this blog, a review on the use of outdoor within a play based learning approach will be conducted. 
Estyn (2011) state that the foundation phase places a great importance on children using the outdoors as a form of learning. Furthermore, they found that children benefit from outdoor learning. There is enjoyment and found improvements within their knowledge and understanding of the world. There was improvements on physical development, health and well-being of young children, when children used the outdoors as an approaching to learning. Estyn (2016) highlight that children exploring the outdoor environment improved their confidence and language development.
 Welsh Government (2015,b4) found that practitioners often based outdoor learning depending on the weather. Therefore, If it was cold or raining they did not take children outdoor. However, this barrier needs to be used as a positive because regardless of the weather children should still be taken outside. Appropriate clothing is all that is required, practitioners can use risk assessments to find out if there are any barriers to going outside in different weather conditions, as long as the risk assessments are approved then practitioners should not allow it to become a barrier. Estyn 2011 found that settings and practitioners need to develop more effective outdoor learning plans for children, they found that focus was based on adult-led curriculum within a class room.
Donaldson’s report (2015) for successful futures curriculum emphasis on enabling learners to become ambitious, capable, enterprising learners. Creative contributors, ethical informed citizens of Wales and the world. Alongside healthy, confident learners. These aims for young children and learners can be developed within play-based curriculum and outdoor learning. Carlin (2019) demonstrate that the outdoors provides a learning approach which allows for children to become more engaged, attentive and self-motivated. Carlin (2019) found children’s behaviour to be improved when using the outdoor environment. Children are able to learn about the environment they live in, how to look after it and care for it. They are able to discover and care for other living things. Learn about sustainability and the impact it could have on their future.  
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