I am here today to discuss with you The implementation of the The ‘Framework  “embedding a whole-school approach to emotional and mental well-being” (the Framework) (WG 2021) which focuses on embedding the three core values of ‘belonging’, ‘efficacy’, and ‘voice’ across all aspects of school provision to create a positive social and emotional community. When I first seen this piece of legislation I felt excited. I was thinking at last, as a society we now seem to be thinking of wellbeing in an emergent sense as appose to what could be described as “tokenism” previously. Tokenism is when schools appear to prioritize wellbeing but only take minimal  actions that don’t effectively address the deeper issues affecting students. The Education Policy Institute (EPI) (2017)  has published reports discussing how wellbeing initiatives in schools can sometimes be superficial. They argue that while schools may offer wellbeing programs, they often lack the resources and institutional commitment needed to fully support wellbeing and mental health. 
You may sometimes see superficial programs  once a week such as “class yoga” or “tell me tree time” and while these may have a positive impact at the time, doing just these is not enough to say wellbeing is consistently being promoted. Wellbeing should be something that is continuously supported through policies and practises consistently throughout the whole school. 
In fact, sometimes when tokenism is apparent it can have the opposite effect on student wellbeing and negatively impact the teacher/ child relationship. Hine et al (2022) argue that the negative effects of wellbeing tokenism can include a lack of trust from students, burnout for staff, and a feeling of frustration among those who genuinely want to address mental health and wellbeing in schools.
Dr. Joerg Arndt –discusses the importance of truly embedding mental health initiatives into school culture, rather than offering one-off programs that fail to address underlying issues such as school pressures or societal expectations.
This is why I feel it was so refreshing to see this framework, because of the intent is to take a whole school approach to wellbeing. 
What is in this framework that we know could potentially work well and ensure effective implementation?

“partners and stakeholders should involve and engage children and young people to understand this framework. Children and young people should have a route to tell partners/ stakeholders what they think about the arrangements being put in place and what is important to them within the framework”- Involving children and allowing them to express their voices on what’s important to them. – 
Now this could be seen as excellent practice if it is implemented correctly. 
The intent to involve children in the decision making is a strength of the framework. However, due to the language used in this statement, there is a risk that this may not necessary be the case. For example partners and stake/holders SHOULD involve and engage children and young people. They should, but whether they will is left up to interpretation. 
A study conducted by Graham et al (2022)  explored associations between students voice, participation and wellbeing. The study found that there was a strong correlation between children working together with the school,  having a choice,  an influence in matters that affect them and their overall wellbeing. 
Brown (2019) Supports this notion and states A school culture that encourages student participation fosters a positive, inclusive, and a dynamic atmosphere. It creates a sense of belonging, helping to reduce bullying and other negative behaviors.
So we can see the many benefits of student participation. But is also important here to recognise the risks when children are being offered to engage in decision making processes. 
Warming (2011) conducted some research on participatory climate and how this can empower young children. In this research it was found that although  participation seems to be becoming a priority in social policies, it to often leading towards tokenism and this can be due to educational power relations. 
Rogers (2017) agrees with the risks involves and elaborates  by saying that all to often children are viewed as deficit during decision making processes, and educators don’t really take their views on board because they don’t trust them to be capable enough to contrinute to the discussions. Rogers said that often children are there to lick the list of participation.

However, Graham et al (2018) argues that a lack of conceptual clarity, , and uncertainty about how to embed and effectively facilitate participation in school contexts continue to pose considerable challenges. Resulting in educators not really fully understanding what needs to be done to encourage true authentic participation. 
similar points of view are expressed by Macdonald and Davis (date), who draw attention to the gap that empirical research has shown that gaps in the support that teachers currently receive in implementing pedagogies that uphold the rights of young people, especially those pertaining to participation.

So overall although this is an empowering statement within the guidance, there does need to be some considerations on how it will be implemented. 
And actually, allowing the child to be involved with the decision making correlates very well with the United Nations Conventions on Rights of the Child,  article 12 about respecting  the views of the child. It states Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously. Its very refreshing to see that the articles have been mentioned in the document itself. 








Another statement that could ensure the successful implementation of this policy is:
“Developing trusting relationships is central to the whole- school approach. Developing positive relationships between a teacher and learner is a fundamental aspect of quality learning and teaching. The effects of teacher- learner relationships have been researched extensively, and point to how positive relationships can have good social and academic outcomes”
 I feel like this statement shows that research has been taken into consideration to develop the framework and this is another strength of the guideance.  
Welsh government 2010 has issued guidance called “ Practical Approaches to Behaviour Management in the Classroom. It stresses the importance of positive teacher-child relationships and the benefits this has. 
Research conducted by Li et al. (2022)  emphasise that children are more likely to engage in academic tasks, work harder, behave more appropriately, and exceed teacher expectations when they feel that their teacher cares about them.
Similarly This curriculum for Wales (2023) states that the enabling adult should create an emotionally safe environment that supports learners well-veing (WG, 2023). And  the Curriculum for Excellence in Scotland also emphasises the significance of positive teacher-child relationships and how they should be utilized to promote learning, positive behaviour, and meeting expectations (Education Scottland, 2022).
Also theres theories such as Froebel and Bronfenbrenner who have based a lot of their work around the imprtance of these positive relationships.
There seems to be no doubt about it, the statement about relationships in this framework is aligning with current research.
Although there is a lot of research available to cement the notion of positive teacher-child relationships and its benefits. Theres not a huge amount of information on how teachers can do this. However, in the guidance from Welsh Government discussed earlier”, it does note some practical ideas on what educators can do to build and maintain those relationships.  So some of this guidance could probably be used as an additional tool to help with the successful implementation of the framework. 




















Now for anyone knows anything about my passions and interests. Mostr of my previous work has been on responses to behaviour in education settings. Now this may seem like I have chosen a complete different topic as it is guidance on mental and well-being. Actually, the research I have previously conducted through my assignments closely links with this framework. This is one of the reasons why I wants to analyse this policy. 
I have seen many potential barriers to implementation throughout the framework. I am just going to highlight a few. 
There appears to be a lot of discussion around pupils having a voice and being able to freely express themselves. One statement is “being listened to, feeling valued, respected and known as individuals”
As discussed earlier, we know, there is a lot research telling us about the childs voice and how it interlinks with well-being. However we are still seeing articles such as these in the news:

Children being asked to remove their coats in classroom.
Children being forced to wear blazers in high heat weather
 Not allowing children to autonomy over their clothing. Not trusting the children to decide if they are to hot or to cold.
Children not being allowed access to the toilets.
These are not privileges. They are basic human needs. 
Lets take a look at Maslows hieracrchy of needs
The very first stage of his triangle talks about:
 Physiological needs are biological requirements for human survival. 
· Maslow (1954) belived that Lower-level basic needs must be met first before higher needs can be fulfilled.

Going to the toilet is biological need. The feeling of to hot or to cold is a biological need. They are not choices, therefore they should not be decided by anyone as to whether or not they are necessary. These needs are essential for overall well-being. Unless they are babies, vulnerbale children or young people in who would need an adult to help them meet these needs,I believe  individuals should have the autonomy to fulfill them as needed. 
Unfortunately although the research is there explaining the signifacnce of basic needs being met, there is no legislation around restricting the use of toilets in school. 
I feel this is a huge barrier for implementation of the framework, intending to deliver a whole school approach to wellbeing and mental health through the voice of the child. Yet when we look closely there are many things in which the child does not have a voice or a choice. 


















Another statement which could have been perceived as a strength if it were not for the barriers is:
“For young people experiencing distress, having access to safe, private (but not isolated) and calming spaces where they are not overlooked or overheard is important. Schools should not have spaces labelled so as to avoid any stigma and discrimination attached to its use”. 
I was really excited when I first saw this statement, but also confused because I am aware of local schools using isolation pods as a means of punishment. Which contradicts this statement. One of the actions I would like to see in my time would be the removal of isolation pods. I feel its an inhumane way of responding to behaviour. 
I did double check some school policies in Wales. I wont name them due to ethical considerations. However, School A states “ we offer an including room in which the pupil can work and reflect on their behaviour. 
School B states “pupils will be put in an inclusion room for the day, having their break and lunch in the room”
My worry is, the isolation pods are still in use, but they could potentially be  called something else such as “inclusion room”. This may suggest restorative practice, but its likely that the child has been placed there in isolation without being able to have conversations with their peers and the opportunity to engage in play.
Therefore questions could be asked about accountability? These practices are still occurring despite what is in this framework. 
Kupchick (2016) conducted research on the long term consequences of harsh punishment, and found that Isolation may cause feelings of rejection, anxiety, or humiliation, which can lead to a worsening of behavior or emotional distress.
Adams (2020, p.56) supports this and says , along with the long-term consequences of using isolation as a consequence some studies have shown it to be ineffective. 
These practices might still be occurring because of the contradiction in guidance. . 
The Welsh Government issued guidance called  Safe and effective intervention . Where it states The use of quiet or isolation rooms/areas may be used as a short term measure in order to defuse a situation or when a pupil needs to be removed from class”. 
The issue with this guidance is the discourse is quite vague. It can be open up to interpretation and subjective to the teachers expectations. 
Howlett et al. (2018) ague that vagueness in policies can be beneficial in situations where flexibility is needed and policies with broad or unclear language can allow for interpretation and adaptability over time. 
However Liu et al (2018) argue that flexibility can also lead to inconsistent application and subjective decision-making. 
Inconsistencies in applying this guidance could potentially lead to unfair treatment of students, depending on the teacher's individual biases or preferences.
Therefore, although the statement in this framework intends to make a positive impact. The practices are not quite aligning with it as of yet. 























The framework also states that “the removal of breaktime as a punishment for bad behaviour and its inclusion within behavioural management policies can cause stigmatisation and can constitute bullying. It is also in conflict with the child’s right to play.
The UNCRC Article 31 notes that schools have a major role in the promotion of the right to play. Therefore, the implication of this statement would ensure that schools are working inline with legislation and offer  a rights-based approach to promoting positive behaviour.
However, there is  a significant barrier to the successful implementation of this. The Welsh Government 2012 issued guidance called “Practical approaches to behaviour management in the classroom, ” and this suggests that schools may use the removal of break or lunch time privileges if children do not meet behaviour expectations. 
In my opinion Breaks and lunch time are not a privilege, they are a  a right. So, it’s a little bit disappointing to see that in Welsh Government guidance.I am aware that the guidance is quite dated, but there seems to be not much other updated guidance specifically for behaviour support. So many educators may be using this document as a tool for supporting behaviour.  Its clear to see that these practices are prominent throughout Wales, as Policy C from a primary school in Wales highlights (Hirwaun), Children may have their break removed if they do not meet behaviour expectations. 
When looking through the policies from schools in Wales, I have chosen to look at secondary and primary schools a the wellbeing and mental health framework is applicable for all school ages children. Almost every policy I read mentioned the removal of break time. This always hits home when I think of my role as a manager, if my colleagues were to make a mistake or do something wrong. I would never take their break from them. Not only would I be likely facing a tribunal, but I would never want to do that to someone. If we wouldn’t do it to adults, then why are we doing to children. They are not inferior to us!
.
Now we could argue that that statement within this framework is not specific enough and theres limited accountability for schools to ensure that children's rights are being upheld. This lack of specific language and accountability could potentially lead to further challenges in effective delivery of this framework. 






Another strength of the policy is the regular discussion of the need for staff training and continuous professional development. “Teachers and leaders should be given opportunities and time to access training on how they are able to support learners’ well-being. Some teachers may also wish to develop a greater knowledge and professional understanding of more specific issues and should have access to a range of resources and additional training to do so. Such professional learning opportunities will also support the design and implementation of a school’s curriculum”
This is reassuring to see. Sometimes the reason why a policy is not implemented correctly is because there is a lack of knowledge and understanding. In  an education context, especially around child development. This can significantly impact on practice. 
Impressive research conducted by Schonert-Reichl (2017, p. 146) concluded that one aspect of excellent, high-quality teaching is the educators' knowledge and understanding of the social, emotional, and cognitive development of children.
Additionally research conducted by Darling-Hammond and Cook- Harvey (2018, p. 46) lends support to the argument and found that teachers who have a strong grasp of child development are better able to design lessons that support children’s' academic, social, and emotional growth and improve their outcomes. However, this study recognises that schools need more funding to assist with professional development and has highlighted that in some countries, practitioners are now required to have a deep level of understanding of the topic before practicing. It could be suggested that these issues need to be explored further.
[bookmark: _Hlk155657870]However, A review of school spending in Wales highlights a significant public debate on how the funding across Wales is distributed, highlighting that recently, there has been a reduction in spending per learner which has consequently led to larger classrooms and higher teacher child ratios, potentially reducing the quality of teaching and learning.  However, more worryingly, the review highlights that just 2 percent of the spending goes on training and professional development (Welsh Government, 2022). It could be contended that this funding is insufficient considering the recent changes that are affecting education settings in Wales such as the Additional Learning Needs reform and the implementation of the new Curriculum for Wales.
The framework makes several promises of funding additional training resources; however,, it would be interesting know how these resources will be allocated and what specific types of training will be offered. Especially as the funding percentage was found to be so low the year following the release of this framework. 
As a childcare provider there have been several incidents local to me in which situations may have been handled differently if there was a stronger understanding of child development. 
EXAMPlE
She came from our setting where she would have had access to open ended resources, and using one item to represent another is a sign of good cognitive ability. 
That incident would have impacted the child's self-esteem, casting doubt on own abilities. The autonomy over her play would have been compromised, affecting her well-being.
When you hear of incidents like this and you are intending to deliver a whole school approach to well-being and mental health you can see why having a sound knowledge and understanding of child development is paramount. 
However, Bub and Early (2018) found that school staff struggled to find additional time attend training and professional development opportunities. 
All these issues are going to impact on the implementation of the framework. 

Overall it’s a welcoming framework with good intentions. Some of the worda and phrases may be open to interpereatation and accountability measures may not be robust enough to ensure its effectiveness. However, It is a positive step in the right direction. As said earlier, it is refreshing to know that we are now thinking of metal health and wellbeing as a culture that we create as apposed to one off events. However, before this framework can be delivered effectively there are other policies that would need immediate reviewing. MAYBE THIS IDS A WICKED PROBLEM.  Such as the supporting positive behaviour policies. While punitive npractices ar still in existence, I would argue there is almost no point in trying to embed a whole school apraich to mental health and well being. So lets remove the isolations pods, stop with the red points and give children their breaks back! 














My approach is about helping the child to develop as a whole. Strategies used will promote social, emotional and  moral development whilst establishing accountability through education, care and patience . By focusing on these key areas, the child will not only grow academically but also learn important life skills that will benefit them in the long run. This approach fosters a well-rounded individual who is equipped to navigate various challenges and situations with confidence and resilience. 

Glimmers is a preventative measure. 
The idea of "keeping a child's bucket full" is a metaphor used in emotional and behavioral development, often referenced in the context of positive psychology and emotional intelligence. It comes from the concept of the "bucket filler" and "bucket dipper" introduced by Carol McCloud in her book Have You Filled a Bucket Today? The bucket represents a child’s emotional state—when it's full, the child feels happy, confident, and secure. When it’s empty, they feel sad, frustrated, or misunderstood.
To promote higher tolerance levels in children (such as emotional resilience, patience, and self-regulation), you can focus on keeping their emotional "bucket full." 
  Acknowledge their efforts and accomplishments, even the small ones.
  Offer praise for their kindness, hard work, or perseverance. This helps build a sense of self-worth and confidence
Giving children age-appropriate choices helps them feel empowered and in control

Validation:
When a child is upset, angry or getting worked. Never dismiss how they feel. Acknowledge how they feel and tell them its to feel that way. 
Piel (2017) states Validating a child's feelings is important because it helps them feel understood, respected, and supported. Collerro et al (2018) agree and state that When a child's emotions are acknowledged, they develop a stronger sense of self-worth and emotional intelligence. 
Roth et a. (2019) arguess that Emotional regulation helps people control impulsive behaviors and responses. This can prevent acting on negative emotions such as anger or frustration in ways that might lead to regret or harm.
And wang (2021) agrees by saying  emotional regulation enables individuals to make more rational decisions. When emotions are uncontrolled, they can cloud judgment and lead to impulsive or harmful decisions.
Brighouse (2024) insists that Educating children to make better choices is a vital aspect of their development. It helps them grow into responsible, thoughtful individuals who can navigate complex situations and understand the consequences of their actions.
This can be done through many ways such as reading news articles, creating presentations together. Researching other people who may have made similar mistakes. It would need to be relatable though.

Hoilbean and Lad (2017)it  Teaches responsibility: Accountability helps children understand that their actions have consequences. It encourages them to take ownership of their decisions and actions, both positive and negative.
Additionally Damon (2010) insists Children who are held accountable learn the value of being truthful about their actions. This builds trust with parents, teachers, and peers.
Zacarian and Silverston (2020) state that problem solving  fosters Independence and Responsibility: When children are encouraged to find solutions to their problems, they learn to take responsibility for their actions and decisions. This builds self-reliance and confidence in their ability to handle challenges.
And Tough (2016)agrees and elaborates by saying problem solving  Promotes Emotional Growth: Dealing with mistakes in a constructive way helps children build resilience. They learn that mistakes are not something to fear, but rather opportunities to learn and improve, which contributes to emotional maturity and coping strategies.

Specific praise- Just some positive reinforcement on what they have done well. No matter what they done in the process. Find something small to praise them for. You can help change that internal message that some children may have. 




