Kolb’s Experiential learning Theory: A Transformation of Personal Experience by Nathan Low
Learning, Kolb argues, is a fundamental part of life that goes further than a classroom setting and involves all areas and stages of life, (Kolb, 2014, p. 82). “Learning is the process whereby knowledge is created through the transformation of experience,” (Kolb, 2014, p. 90). Here Kolb highlights that knowledge is not simply something acquired, but a process that evolves you. This process of transforming your experience is what Kolb is looking to address by presenting his model for experiential learning theory. Kolb’s learning cycle (1984) is largely influenced by experiential learning models and theories provided by Lewen (1951), Dewey (1938), and Piaget (1970). Kolb offers this model as a cycle comprised of four key stages that allow you to move from the role of active performer to the scrutinising observer, (Kolb, 2014 p. 81). 
The first stage is concrete experience (Kolb, 1984) where you recount an experience that may have something that needed to be overcome. Concrete experience is considered the first part of “grasping experience”, which is about gathering knowledge (Kolb, 2014, pp. 91-92).  During the second stage, Reflective observation (Kolb, 1984), you review and contemplate in detail about what occurred whether good or bad. This is considered the first part of “transforming experience” where you read further into the knowledge gathered (Kolb, 2014, p. 92) The third stage is abstract conceptualization (Kolb, 1984). This is where you consider and research solutions to the problems that came up from the second stage. Here, you enter the second part of the “grasping experience” (Kolb, 2014, pp. 91-92). Finally, there is the active experimentation (Kolb, 1984). This is the stage where you choose from the solutions you have considered and apply them with the intention of continuing the cycle as necessary. This is the final part of the “transforming experience” where you apply the knowledge gathered (Kolb, 2014, p. 92). 
Concrete experience
Several years ago I assisted with a group expedition in the hills. The objective was to give an experience to working as a group outside of your comfort zone. We had a day of team building and training before heading out to the hills. It was late September and we arrived at the start of the walk at 7 o’clock in the evening as it was getting dark. It was raining with temperatures of around 10 degrees Celsius, and wind between 10-15 mph. Everyone quickly kitted up putting on their waterproofs and layers. After giving a little encouragement, we set out and gave our chosen group leader some guidance on pacing for the group. After ten minutes or so it was clear that we needed to give some more tips on pacing to the group leader, so I encouraged him to bring some of the slower members forward to help set the pace. 
After an hour of the group steadily making their way up the hill, some of the group members started to lag behind creating gaps. Another fifteen minutes or so the front of the group arrived at the bothy while the rest of the group pushed on to catch up. When everyone arrived at the bothy they immediately set to work preparing supper and some hot drinks. I was tired and met with the other instructors to relax now the walk was over. 
About 15 minutes or so later, we noticed one of the group members sitting and shivering with her waterproofs still on. She had been towards the back of the group on the walk up. Underneath her waterproofs her clothes were wet from her sweat and had become cold while she was sitting down. We encouraged her to quickly change out of her wet clothes into dry ones, and got her to sit in her sleeping bag while she ate some food and had a warm drink. Soon she was back to normal. We finished off and I went to sleep feeling frustrated that I had missed the group member getting cold. 
Reflective observation 
The aims of the walk were to encourage teamwork outside of the groups comfort zone. Walking in the hills, in the rain put the team outside of their comfort zone. There was some successful teamwork when they walked at a common pace for a good period of the walk. The group’s ability to succeed in this area, however, relied largely on information we passed on to their leader, rather than prior training we had given before the task. This meant that when the leader did not successfully carry out the instructions on pacing, the rest of the group suffered.
Before the walk I was heavily involved in a variety of activities which meant that I was already quite tired before we started the walk. I was able to focus during the walk and make sure that everyone was safe, but my focus dropped upon arriving at the bothy and I let my guard down.  When the group member stopped, her damp clothing cause by perspiration led to cold exhaustion (Long, 2004, p. 178). Similarly to the previous example of pacing, which relied on the group leader, the understanding of layering relied on my instruction at the bothy. I had not spent time with the group beforehand instructing on how to avoid problems around layering. 
In both these cases success relied upon a few individuals. In the first example we did not tell the whole group how pacing worked, and in the second example we did not train everyone on layering. Perhaps I could have given the group more responsibility through better training and instruction beforehand. Furthermore, I could have better managed the situation if I were less tired. 
Abstract conceptualization
Being involved in too many decisions can lead to decision fatigue (Dragone, 2009, p. 559). Dragone notes that continually spending time making demanding decisions can build up to people making mistakes. Within the context of the expedition it is obvious that after the intensive preparation and a busy day delivering activities, I put myself in a position where I was more likely to be distracted. This was demonstrated most clearly when I arrived at the bothy and let my guard down. By spending some time more carefully planning how much time I was actively engaged in the build-up, I could have avoided putting myself in the position of becoming as tired and later being distracted. 
During the walk there was two key elements that I could improve on. The first element was layering where the aim is to accommodate homeostasis: maintaining a balanced working temperature of the body (Long, 2004, p.46). This is best done by first having a wicking layer that draws sweat away from the skin and then where necessary having an insulating layer to keep the warmth of your body in. Finally, you add an outer layer that stops rain or wind from penetrating whilst also releasing moisture (Long, 2004, p. 49). Because your temperature changes as you move and stop, your layering system should reflect that. The second element to improve on was pacing. This is where you aim to walk at a speed that allows everyone breathe freely and get enough oxygen into their body (Long, 2004, p.6). This can be done in a series of ways such as setting the pace as a leader or allowing the slowest member to set the pace (Long, 2004, p. 6). In both cases, Long points out that you are looking to adjust the pace to encourage steady breathing and conversation. 
In both layering and pacing I could have better prepared the group by providing this information prior to the walk starting. This could have been done in a series of ways such as delivering face to face training or sharing relevant literature. In doing so I would better equip the whole group to make informed decisions.
Active experimentation
Since completing this expedition I have had the opportunity to lead other trips in the mountains and implement some of the insight gathered from this trip. Notably, I was asked to help on the same trip last year. On this expedition I did several things differently. First, I made sure that I was not too busy on the build-up. I also made sure that on each day I paced myself and delegated tasks where necessary. Secondly, I deliberately implemented training sessions on moving in the mountains and layering. For layering, we looked at the kit they would use and talked about their benefits. For moving on the mountain, we looked at how to set a good pace and the benefits it brings.  I was able to reference the previous year’s incident as something that could be avoided through good pacing and layering. The walk to the bothy was in very similar conditions, and while the pacing of the group was not perfect, no one suffered from cold exhaustion. 
Conclusion
In this essay I have used Kolb’s cycle of experiential learning to document, analyse, research and provide solutions for an experience of taking a group walking two years ago. In doing so I have gone through the process of “grasping knowledge” and “transforming experience”, thereby turning my experience into learning (Kolb, 2014, pp. 91-92). This knowledge will then be tested and reinvented as I experiment with it further. “Knowledge emerges only through invention and reinvention, through the restless, impatient, continuing, hopeful inquiry men pursue in the world, with the world, and with each other, (Friere, 1974, p. 58)
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