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Chapter 1: Introduction 

1.1 Aims of Research project
The aim of this research is to understand how the Expressive Arts is taught and whether it has an effect on children’s well-being in a primary school, aged three to eleven. A range of first and second-hand knowledge will be acquired during this research to get a better understanding of the relationship between the Expressive Arts and child well-being. 

The author has a particular passion in these areas of learning in this question and would like to further their own knowledge in these and the links that may or may not be created between them. Furthermore, the author does believe that there are links between the Expressive arts and well-being as not only is this something that has directly affected her life but also it has been seen through research in other modules and also during their Professional Teaching Experience (PTE). 

During this research study, the author is going to be offering a literature review. This will include previous studies and research that have been undertaken on the subject. There will be a Research methodology which will outline the research methods that will be used throughout and why the author has chosen them and lastly, the author will be discussing the results that were found when the research was finished.

1.2 Definition of Well-being
The Cambridge English Dictionary (2020) defines wellbeing as a ‘state of feeling healthy and happy’. However, The Mental Health Foundation (2020) state that it is important to understand that good wellbeing cannot be captured by a moments happiness, other factors must be taken in to consideration, for example, how satisfied people feel with their whole lives, their sense of purpose and how much control they have of their own lives.

1.3 Definition of Expressive Arts
The term ‘Expressive Arts’ is now an Area of Learning in the new curriculum (Welsh Government, 2020) and will cover the five disciplines: art, dance, music and film and digital media.  The Welsh Government (2020) have introduced and identified The Expressive Arts Area of Learning as being able to nurture the well-being of children by engaging them physically, socially and emotionally and builds their self-esteem and resilience. This, in turn, creates ‘Healthy, confident individuals, ready to lead fulfilling lives as valued member of society’ (Donaldson, 2015).

1.4 Hypothesis
The hypothesis of this research is that a range of approaches are being taken by schools to prepare for the new curriculum, especially when it comes to the well-being of the children such as SPEAKR, which is a well-being app that children use every day to track how they are feeling and why they are feeling that way and it is also a good way for the teacher to monitor any issues that may be going on discreetly as it is at the forefront of the new curriculum. However, it is felt that, even though, studies have shown that the arts nurture children’s well-being which in turn will create better learners, the arts continually takes a lower priority than the likes of Maths and English. Estyn (2015) have also stated that seeing excellent standards in all five disciplines is rare to see in one school. It is expected that teachers are not as confident to develop skills that can be associated with the Expressive Arts and therefore it is of belief that practitioners could be developed further in this area with support and guidance from the Welsh Government.























Chapter 2: Literature Review 
The purpose of the author’s literature review is to research the topics of the Expressive Arts and child Well-being and find information that suggests that there is a link between the two. The aim is to highlight current theorists’ points of view and compare the different ideas that may be suggested.

The research will come from a variety of sources including books, journals and government papers. The author will use a qualitative approach in order to gather quality sources of information from key education sector practitioners, regulators and advisors.

2.1 Well-being
Child well-being as found by Axford (2012) is based on the need of the child. This can change over time and there are beliefs that needs are manufactured by economic development. However, the idea that the needs of the child must be met before they can reach a state of good well-being is also supported by Maslow (Learning Theories, 2020). Maslow offers that there is a hierarchy of needs that must be met before reaching the top, which is considered to be ‘self-actualisation’. However, to reach this level they must first have their physiological needs met. This is considered to be the basic human needs, including; air, food, water, sex and sleep. Once these are met, it is then suggested that they need to meet safety needs, including: security of health, property and environment. Next is considered to be belongingness, this includes: love, friendship, intimacy and family. Lastly, they need to have their esteem needs met, including: confidence, achievement, self-esteem and respect. Then it is said they can reach Self- Actualisation.

The National Assembly for Wales (2018) have reported that, on average, three children in an average sized classroom will have a mental health problem. Well-being is becoming an increasing concern in this ever-changing society and The Welsh Government (2020) have created an Area of Learning within the new curriculum dedicated to the ‘health and Well-being’ of learners in Primary schools across Wales. 

Estyn (2019) find that two-thirds of primary schools in Wales take a whole school approach to health and well-being ensuring that an all-inclusive approach is taken by schools. Estyn state that it is important to remind children how to act and behave by telling them through assemblies, in school policies and by practitioners leading by example. However, Estyn report that children are increasingly reporting higher negative experiences in school every year. They state that lessons about bullying are meaningless unless an incident occurs and the schools deals with the allegations accordingly. Aggleton et Al (2010) discusses the idea that most schools take on the approach of trying to fix mental health in children before if even occurs. However, this is difficult to do when other factors are considered, for example, home life and social life. Aggleton suggests that the best method to helping children’s well-being in school is to equip them with the tools they need to understand the emotions they are feeling and why they are feeling that way and work with them to find coping mechanisms that work for that individual. However, the Children’s Society (2020) have stated that it is not the child’s responsibility to think about their well-being, its necessary that every child should have a good support system in place around them including their home, at school and in their neighbourhood in order for them to thrive.

It a national priority for the schools across Wales to make sure that the well-being of the children is being looked after. ‘Children who have strong relationships and a positive sense of self - and who can manage their own health and emotions - are in a better position to reach their full potential in the future’. (National Assembly for Wales, 2018, p30)

2.2 The Expressive Arts and Well-being

“Through teaching Individuals to see what is around them, to express their feelings and constantly affirm that they, and only they, can make those particular marks on paper or canvas, you increase opportunities for those people to know more about themselves and their unique rights for respect and self-love”. (Warren, 2008, P44)

Cultural Learning Alliance (2018) perceive the arts as being a vital creative outlet for children. Children might not always have the words to express their emotions or describe how they are feeling, therefore the arts enables them to express them in a way that is more comfortable for them. Children can work through their problems and find ways of coping through the creative process. Warren (2008) has even stated that the creative process is as important, if not more important than the final outcome. Duncan (2019) reports a difference between artists teaching art and a teacher teaching art as an artist puts more emphasis on the creative process which is suggested to create more of a sense of enjoyment in children and achievement in creating high quality work. It is also suggested that reports show greater self-esteem levels, higher motivation, resilience, self-awareness and community engagement.  However, Knill et Al (2005) emphasise that the likes of art therapists focus on the aesthetic of the work produced in order to reach an understanding of how an individual is feeling on the inside as that is what is expressed in the end product of an art piece. This suggests that the end product is what is ultimately going to help with the well-being of the child.

Cultural Learning Alliance (2018) suggests that the arts are a way for children to ‘switch off’ from any pressures that they may find themselves under in today’s society. It has been found that people that participated in creative activities were 38% more likely to report to be in good health and those that participated in dance 60% more likely than those who do not.

Warr (2019) suggest that people often make the mistake in that schools are there to offer content knowledge and a traditional curriculum, this brings in the concerning fact that the expressive arts are constantly being cut to make room for content standards and testing. However, this is an issue for student well-being and academic performance. Warr states that most young people do suffer from everyday anxieties or concerns or could be even more serious emotional issues or traumatic events and they come to schools to looking for coping mechanisms to deal with those feelings and that is when these opportunities for expression, creativity, physical and artistic flow become crucial.

Warren (2008) states that dance and emotion have a connection and that our inner emotional state is usually by the movements that are initiated, the shapes we form with our body and the responses that are presented to external stimuli. World Economic Forum (2020) agree with this, claiming that dance has been used in the past to recognise how a person is feeling, as different movements can be associated with different moods. It has also been found that dancing has the ability to modify the emotional state of a person and usually people want to feel happier, therefore it has that effect on them.

Music has historically been known to be able to make situations and people better according to DeNora (2013). MacDonald (2012) states that musicians, therapists and philosophers have claimed to have been healed by music mentally, physically and socially from as early as 4000 BC to the present. Warren (2008) suggests that music can take many different forms. It gives feelings and emotions and creates narratives. It can allow someone to express what it is they are feeling and in turn can allow them to feel different emotions.  MacDonald (2012) supports this by stating that when people want to listen to music they consider factors like ‘how am I feeling?’ and ‘how do I want to feel in five minutes or one hour?’

The welsh NHS confederation (2018) offer a few challenges, however, that will be faced when considering measuring the health and well-being of someone that is taking some form of Expressive Arts class. Firstly, they suggest that it would be hard to tell if it is the Expressive Arts lesson itself that is having any effect on the person when most classes include other elements like physical activity or a social element that could also play a factor in the well-being of the individual. Secondly, they suggest that most data gathered during this kind of research is based on qualitative data from interviews or questionnaires, which makes it harder to translate into measurable data that can be used. Lastly, it is very hard to compare data that is found on this topic as interventions that are conducted vary in length of time which makes it hard to know if the results were immediate or found after some time.

2.3 The Expressive Arts Therapies
The Expressive arts therapies are when art, dance, music, drama, poetry and play are used to help individuals in terms of health care and well-being according to Malchiodi (2005). Warren (2008) suggests that the arts are not used as a type of medication as the word ‘therapy’ suggests but it does feed the soul and can be used to motivate individuals to recover and can even cause physiological changes in the body. The Welsh NHS confederation (2018) have also taken the approach that the arts can dramatically impact health and well-being outcomes and find that it is a possible alternative to medication. 

Rubin (2016) identifies Expressive Arts therapies as a supportive way to help an individual to experience and express their own feelings. Any art created comes from an emotional depth and provides a journey of self-discovery and insight. It is suggested that all inner feelings that are discovered are expressed in some form of outward creation and by teaching an individual to funnel that into a healthy expressive arts form, it allows others around them to know how they are feeling without them having to say it and it allows the individual to focus on something and work on their well-being and heal in a healthy way.

Arts therapy plays an important role in schools and, even though, Karkou (2010) has found that there is a difference between an arts therapist and art teachers, claiming that teachers in the arts are working towards an artistic outcome whereas arts therapy has a clear psychological goal. Schools continue to be an important working environment for arts therapists because it allows them to see them in an environment that they are comfortable in, as opposed to the health service or the social service. Shostak et Al (2013) suggests that art therapy is of great value within a child’s education and there should be opportunities for art therapist services to be work with schools. Art therapy can give children that may experience social or emotional difficulties to achieve an appropriate level of social and academic achievement.

2.4 Historical developments 
Machiodi (2005) and Knill (2005) both suggest that the use of the Expressive arts has been used throughout the history of human-kind. There are references that the Egyptians used Art therapy to help people suffering with a mental illness. There is also references in the bible that King Saul uses music for its calming attributes. Healing has always been seen as addressing both physical and psychological dimensions in all cultures around the world and for this purpose the arts were considered an appropriate healing tool.  Therapy has changed dramatically in todays society. Medicine is used to address the body which people and cultures around the world view as a separate entity to psychological issues. It is noted that the Expressive arts therapies became more common in the 1930’s and 1940’s as this was the time that psychotherapists and artists began realising that it was a good way for people to express their feelings in more of a non-verbal way. This method has become increasingly popular over the years and has been adopted in mental health, rehabilitative and medical settings. 
Karkou (2010) has identified that over time the job of an arts educator has been split into two separate professions, whereas before it was thought of as ‘valuing children’s psychological needs’, now it is considered to develop the artistic outcomes. The role of the art therapist is to consider it from a more psychological viewpoint and have a more therapeutic agenda. This is supported by Warren (2008) who suggests that arts therapy should not be left in the hands of an untrained ‘amateur’ but rather someone that has had specific training to help. 

















Chapter 3: methodology and research design

3.1 Scope of Chapter 
In order for the research project question to be answered, several research methods were used, including:
. Literature research 
. Informal interviews
. Observations 
. Interviews with teachers and well-being co-ordinator

3.2 Information on ethics 
All data gathered was ethical and an ethics form that can be seen in Appendix 1 that adhered to the university, The Education Workforce council (2020) and BERA (2019) guidelines was completed and signed by the University and the school before any research was undertaken. It is important to follow ethical norms to ensure that the participants and the researcher stay safe throughout. Resnik (2015) agrees that it is important to follow ethical procedures in research and states that by doing so it promotes the truth and the risk of error is minimised. For the purpose of ethical requirements all participants were informed of their right to withdraw, all research is kept confidential and no names will be used, all participants are informed of what they are taking part in and children are not mislead in any way and finally, all data collected is kept in a password-protected file or physical copies of data are kept in a cupboard that can only be accessed by myself. All this data will be destroyed after the completion of the report. 

3.3 Rationale of interviews 
Interviews were conducted as there are many advantages about the kind of data collected from interviews including that interviewees can say if they are unsure or do not understand the question which results in higher quality data and body language can be taken into consideration when undertaking an interview. There are also opportunities to delve further into a question if the interviewer thinks that an answer can be examined more which can also see the likes of Bell (2005) agreeing. Even though a questionnaire has advantages in itself, it does not provide the same opportunities that in interview does. Questionnaires can be very time consuming to create. Popper (2004) also states that if the participant has answered a question that could potentially be of interest, there is no opportunity to explore that answer any further. Questionnaires can also be considered time consuming to take, therefore, participants might be hesitant about taking time to do it, which can number the limit of responses or they could possibly rush it, which could lead to not reading the question correctly or not thinking carefully about the response.
The author chose to do interviews as opposed to questionnaire because it was of the opinion that an interview would create a more valuable response from the participants.

3.4 Rationale of Observations
Observations were used as a method to collect data within a year 6 Primary classroom. Prior to any observations being conducted, it was important that there was a clear focus. Therefore, the intention of the observations was to watch an Expressive Arts lesson take place and come up with a personal opinion of how it affected the mood and well-being of the children participant by assessing how engaged they were and the behaviour they were expressing throughout. Observations and interviews can work collaboratively, as found by Nisbet and Watt (1980 cited in Bell 2005), as interviews can provide information that you may require, however, observations tell us if the participants behave like they claim to behave. Therefore, by using both of these techniques together it will provide a less bias approach to the research. 

3.5 Challenges 
The challenge of not collecting enough quantitative data did arise during this research as the research that was being done was more qualitative. Therefore, to analyse the qualitative data that was collected, the responses that were received from teacher interviews were compared to determine the differences and similarities between teachers’ opinions on the link between the expressive arts and child well-being. After studying the responses, links can be made between primary and secondary data gathered.

A few limitations did arise during the research process including the fact that not all professionals, that could have been advantageous to collect data from, were able to partake in the research due to unforeseen circumstances, however, timing or the willingness to partake may have been an issue.
To overcome the ‘willingness’ of participants, a permission slip was provided that detailed what the research was about and that the participant will remain anonymous to everyone, other than myself. An example of this letter can be seen in Appendix 2. This was provided to participants to reassure them that all the information gathered was not going to be a reflection on their practice and will not be used against them in any way, it was going to be used strictly in a professional manner. 
Another limitation that can be considered is the way the in which the interviews were recorded. The use of a notebook and pen were used to record the answers of the interviewees, however, it is now felt that the use of an audio recording system may have been a better tool to use to ensure that the exact words of the participants were used, eradicating any possibility of human error that might be put in place by using a notebook and pen.

A suggestion was made to improve the research that the list of questions that were going to be used in the interview could have been sent out prior to the interview to ensure that the participants were prepared beforehand. This could, in turn, create more detailed and thought out answers as they could have prepared by making notes including anything important they would like to say and would also give them time to gather together examples of lesson plans that they could use as evidence. This would improve the quality of the interview and possibly make it more detailed.

Furthermore, due to time constraints that was out of control by the author, it might have been desirable to ask the school for a further few days in the school and potentially be placed in a different class to gather more data, which would also have provided time to interview any participants that were not able to be interviewed the first time around. This would create a better insight on the link between these Areas of Learning and in turn improve one’s practice.


















Chapter 4: Results and discussion

In this chapter, the author is going to analyse and interpret the opinions that were collected from practitioners and the children about how they felt during expressive arts lessons and in their own opinion about whether it affects their well-being. This will be combined with the authors’ observations of the children before, during and after an Expressive Arts lesson. 

4.1 Statistics 
It was felt that in order to get a good understanding of how children felt during Expressive Arts lessons, the question of ‘What does the Expressive Arts mean to you?’ should be asked. The author questioned pupils in a year 6 class to understand what the children understood of the Expressive Arts. All of the 30 children had a good understanding and could name at least four of the disciplines that are associated with it. Film and Digital Media were the two disciplines that 0% of learners mentioned and when informed of these two disciplines, did not understand a lot about. Vosniadou (2001) finds that children learn best when they are involved in their own learning, which means that they understand, are able to set goals and take responsibility for their own learning. Children will not be able to do that if they do not understand fully the skills that they are supposed to be learning and, if they do not fully understand the Area of Learning then they are not able to develop those skills. Therefore, this could be considered a barrier to their learning and their well-being.

4.2 Interview- well-being Co-ordinator
The interview with the well-being lead within the school was useful and very interesting to get her opinion and provided lots of valuable information for this investigation. The co-ordinator feels very strongly about well-being having a huge impact on a child’s learning and has received and given training in Adverse Childhood Experiences (ACE) to practitioners throughout the school. She has also created and shares techniques that are built to look after the well-being of children. She mentioned Dan Siegel (2019) and the ‘Healthy Mind Platter’ having a role in the way she plans out these well-being techniques. The Healthy Mind platter is made up of seven things that everyone has to do daily to ensure a good state of well-being. These seven things are: sleep time, physical time, focus time, time in, downtime, playtime and connecting time. The one she felt she felt needed the most attention was ‘downtime’ and therefore created a room in the school for the children that might not be in the mindset to learn to go to and come back when they were ready.
The Co-ordinator emphasised how positively she felt about the Expressive Arts having a visible impact on the pupils in her class’ well-being, stating that ‘it lifts the mood within the classroom and allows the children that are perhaps not as academic to thrive.’ This supports the likes of Estyn (2018) that finds that the Expressive arts not only improves the children’s self-image, motivation and quality of life, which are all attributes to having a good health and well-being according to the Welsh Government (2020) but they also state that there are easy opportunities to develop other areas of the curriculum through a cross-curricular approach. 
The co-ordinator also expressed, even though, she is aware of how beneficial the Expressive Arts can be to the child’s well-being through her own personal research, she is aware of how little she uses it within her learning as she does not feel as confident to deliver these lessons or to develop those skills that comes with the Aole and finds it easier to envelope those skills into other lessons as opposed to teaching an Expressive Arts lesson or finds herself developing those skills through frequent drama and role play. This is not uncommon. Russell-Bowie (2009) found that many teachers have the same problem when it comes to teaching the arts because it is a complicated subject to assess. There are many ideas of what is good and bad within the arts and it is simply a matter of opinion in most cases. However, role playing can be considered a good way to develop skills. Linda Pound (2005) has stated that learning through play is undervalued within schools. She suggests that a child playing is like a scientist conducting an experiment and is a good way for children to find out the outcome of a situation through practice. Educa (2016), however, states that Tina Bruce disputes this theory, suggesting that children do not learn through play, but rather practice what they already know. 

4.3 Interview- class teachers 
It was noted that during the research all practitioners thought that the Expressive Arts did have a positive impact on the well-being of their learners based on observations and found value in the lessons as they increased the engagement for other lessons throughout the day. The Year 6 Class teacher stated that “the Expressive Arts should be used in two ways; to develop skills and also to allow children to express themselves.” He then went on to say that they work hand in hand, in that children need to have those skills developed in order to be able to express what they want to express. This supports the Welsh Government’s (2020) idea that the Expressive Arts should be used to develop learners creative, artistic and performance skills in order to think and engage their imagination. This also supports references to Cultural Learning Alliance (2018) made in the literature review of how the Arts are used to express feelings and emotions, which also falls in line with the work of the art therapists and in particular Rubin (2016) that suggests that feelings and emotions needs a healthy outlet and finds that people enjoy being creative and therefore expressive arts is a healthy way to express how they feel on the inside.

The two year 6 class teacher also stated, along with the year 4 and 5 class teachers that Expressive Arts lessons would happen once a week in an “ideal world” as they consider the Aole to be such an important part of the curriculum, however, stated that it probably does not happen once a week as they have to prioritise subjects such as Maths and English. This is also found by a poll taken by TES (2018) that the arts programmes are not as important and people voted that the three most important subjects are Maths, English and Science. However, Donaldson (2015) created the areas of learning within the new curriculum to try and get rid of this idea that some subjects are more important than the others and that every subject can come with its own achievements, it may just be recognised in a different way.

Finally, all the teachers during the interviews were of the opinion that that the Expressive Arts had a positive impact on children’s well-being as it is an outlet for the children to express themselves in a way of their choosing. However, one class teacher did state that he thinks it could have a negative impact on some learners if not monitored correctly, as part of the curriculum (Welsh Government, 2020) is that children are to perform or show others the skills they have learnt during the lesson. This could lower a child’s self-esteem which in turn would lower their well-being. Nash (2019) supports this theory when talking about drama in schools, saying that if it is not taught and supported correctly it could damage some children’s confidence and make them reluctant to participate again. However, goes on to say it is supposed to do the opposite and build confidence in the children and become a life-enhancing experience and has been proven to have more positive effects on well-being than negative.

4.4 Observations
During Observations, the author was able to find many interesting discoveries in the way the children’s attitude and behaviour towards the Expressive Arts. Prior to doing any Expressive Arts it was seen that the children were very excited to get started and observations were made of a child asking the teacher when they can start in their art books. However, more interesting observations were made throughout the expressive arts lesson. The Author took the approach to participate in the lesson and conduct some informal discussions with the children to find out how they were feeling and find out the state of their well-being. The author observed 100% of the class to appear to be enjoying the Art lesson and during the informal discussions, one child stated: “I enjoy drawing, it calms me when I am angry”. Most of the other children would also claim to enjoy it and were all too eager to tell me about some Expressive Arts that they do in their free time because as they enjoy it so much. Two children create their own comic books, five of them are in the school musical, sixteen of them are learning or play an instrument, ten of them are in the choir etc. However, two children stood out in particular when asked about their artwork. Visually the two appeared to be enjoying but when asked they would say that they do not enjoy it because “they are not very good it”. Rayment (2007) states this is a common occurrence for children in Key Stage Two as the benchmark for a great piece of artwork is whether it is realistic enough. They will also start comparing their work to the likes of their peers even if that is not the approach that the class teacher has taught them, and this can lead to a lack of confidence in their own work. However, when considering the views of Warren (2008) and Duncan (2019), the creation of the work is more important than the final outcome. Also, Rubin (2016) states that the purpose of using the arts in an expressive way is to go into our ‘inner realms’ and discover feelings and express them in a way that is unique to each individual. 

Also, during the informal discussions one pupil stated “as much as I love the Expressive Arts and even though it makes me feel good afterwards, it is just a hobby. I would not want to do it for anything other than enjoyment and do not want the pressure to come with it.” This child continued by saying that Maths and English are more important. However, when asked what she wanted to be when she is older, she responded with “I would love to be an actress or a model”.  This is the attitude that has been adopted by many people towards the Arts and the Cambridge Primary Review trust (2020) find that many schools regard the Arts as ‘unnecessary’. However, a lot of evidence suggests that the Expressive Arts is very necessary in a child’s learning and should be incorporated more into their learning to help build life skills. 
 
The author then went on to observe the after effect of the Art lesson. It was seen, during other lessons, some children would try to get through that work as quickly as possible, knowing that once they finished their work they were able to go back into their artbooks and finish that work and they were much more interested in doing that, which then had a positive impact on other lessons as they were much more engaged and focused on learning and completing the work.

It was also observed that dance Zumba was led by some of the Teaching Assistants during break times and a lot of children chose to take part, of all ages, genders and abilities. Dance is a great way to connect people socially and research finds that is an amazing tool for physical and mental well-being. It was also found during in the Literature Review that Dance is a great way to connect with our inner emotional state. 



Chapter 5: conclusion 

5.1 Extended essay aim
The aim of this research project was to investigate whether there was a link between the Expressive Arts and child well-being.

5.2 Conclusion 
Within the introduction the research study the author outlined what the aim was and what was going to be done throughout the research study in the hopes that this could enable the reader to establish an appreciation of the investigation that was conducted.

The extended Essay has presented the following:
· Chapter 1 allowed the reader to gather an understanding of the problem that was going to be focused on with some definitions to understand the definitions, that might be deemed controversial, that were going to be used throughout and a content of the chapters ensuing.
· Chapter 2 discusses the Literature review.
· Chapter 3 set out the research design and methodology.
· Chapter 4 outlined all the findings from the research and discussed them in detail.
· Chapter 5 concludes the findings of the research and suggests recommendations with regard to further research.

5.3 Professional learning 
During this research the author has found their communication skills have developed through composing, issuing and analysing interviews with practitioners and key personnel. The academic style of research and writing has also improved through use of university’s Information and Communication Technology Systems by presenting, arguing and analysing information found. Lastly, an overall appreciation of the value of referencing was discovered, without which no argument could ever be presented.

5.4 Recommendations
In light of the analysis of the preceding chapters and conclusion in respect to whether the expressive arts and child well-being are connected, the author offers the following recommendations:
· The welsh government should encourage good practice within the expressive arts and balance the curriculum to ensure that some subjects are not considered to be more important than others.
· All schools should offer three or more after school clubs for the Expressive Arts to ensure that children who do find happiness with it are given that opportunity.
· There should be a focus on schools working with parents to ensure that each and every child’s well-being is looked after and that parents/ carers are aware of how to be that ‘support system’ for their child.
· The welsh government have placed a lot of emphasis on developing community schools. The author believes this could be an opportunity to integrate the expressive arts more into the community and make more community links.

5.5 Further Research 
This research has been undertaken by a third year undergraduate student and the interest in this subject has stemmed from their lifelong engagement with the Expressive Arts, within school and outside of school. It was observed that practitioners claimed to place a lot of emphasis on the Expressive Arts and Well-being, however, when investigated further there was little emphasis placed on teaching these lessons as opposed to Maths and English. Further research should be undertaken to see how the Welsh Government and local education authorities could further emphasise its importance, which can be supported by research, and balance the curriculum with good practice guidance. 
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