Appendix 12

Interview 2: Coded Transcripts

PA:

R: Thank you so much for doing this, super pleased, thank you. | just saw that you sent
over the forms as well which is brilliant, | just managed to sort of quick, | didn't see all of
them but | just wonder if | can maybe in a minute just go through the order of those just so
I've got them in the right sort of sync as it were. But that's brilliant. So | think probably
because | want to ask you about how you found it as integral to the interview, is it alright if
we just get going with that? And then it gives you a chance also within that to then say all
your thoughts about it and all the rest of it, if that's okay. Does that work?

A: Yeah.

R: Good, good. Okay, so it's semi-structured again so it's quite loose but excuse me. Right, so
the first question | have: was implementing this schema or model as it were, an easy or hard
task? Do you think in general?

A: Easy.
R: Okay, good. Okay. Have you used a similar process before?
A: NG.

R: No. Okay, good. That's fine. Has this research enhanced your knowledge of mindset at all?
Don't worry if it hasn't.

R: Yeah?

A: Yeah.

R: Do you know, could you...

A: Do you want me to expand on...

R: If you could, if you could on that little bit, yeah. It's all right, the all yes and no answers. But
those first two were a bit yes and no, and that's absolutely fine. But yeah, this one, if you
could, that'd be fab if you can. el a,n'f.'g_o('

A: Yes, so | think it,

R:I didn't know what to expect so for me this is all a bit of | don't know what to expect.

R: Okay would you say positively? @
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R: Fabulous. Oh, that's really nice feedback. Thank you Okay. So do you think it would be
useful to your teaching going forward? Is it something that you would consider? Maybe

implementing /—\

R: Okay, would you consider profiling students going forward? | mean, so | know that you've
just answered yes to that previous question, but with that I'm sort of saying, would you go
through the whole actual thing of working out the mindset you think you would actually go as
far as doing that still?

s v
R: Okay, so would you sort of sa)@air then to say you wouldn't necessarily%gy kno ingl/"ﬂf

their mindset is necessary and it's more just about the goal setting element of the schema that
you found? Or do you think there was an integral sort of thing there that kind of, sorry I'm just
trying to think about that...

R: Okay, so that's something you might €onsider still using going forward. Great, okay. How
did you implement goal setting into your lessons for this research task? | hope that question
makes sense. If it doesn't make sense, please say and I'll try and word it better.

R: And how long do you think you maybe took to do that? How long did that take? A significant
amount of time out or?

R: Good, so | figured it would hopefully be, because | didn't want it to be too intrusive. So |
should get to the end of your lesson, you go, well, that was chit chat, you know, and | don't
feel like I've, you know, so you don't want to become like that because that's a problem in
itself. That's great, okay Is this the same or different to your usual process of using goal
setting? Did you do follow any same sort of structures as before | think you maybe answer this
already.
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R: And is this maybe not something you'd thought about going into that much depth before ’\'
perhaps? | don't know, did that just make you feel a bit more inclined to think about that more? /

k about it in

R: Yeah and did they sort of sort of feed back to you at the end of it all and say anything at all
really at any time or did it or was it just a bit yeah that's done now you know back to how we
were or what kind of did they it doesn't matter if they didn't | just I'm just intrigued as to
«&anything was said.

m still getting to know them and I've
them for like two months before this and trying to figure out there's|
ke psychological singing damage done like they dropped out of their undergrad
program being a voice major and we were having a really hard time like basically | went into
he program being able to sing and came out of the program not being able to sing Ol gosh,
right, okay. And so and they moved from a different state to California within the last year and
a lot of thiiigs are new and they're like youna znd rying 1o ngure out everything and like
recover and heal. And so | was like, maybe some , let's iry this. So | mean, | think |
probably will continue still using more because this peirson sesemed to respond with!
h@er. And as | said, like having that little b of siessure about like having to answer the
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question seemed to me to give them a little bit more motivation to be like, oh if | said | was

: - - Codes
practice three times this thing | befter have done it.
. e ) ) How easy was

R: So would you carry on doing similarly to what you've been doing from this or were there o o)

other ideas that it generated you thought, well | might actually do this and this as well, you SRR

know, new, new other things that | don't know about. | mean,
Previous
experience of
using similar

3 o 1it] Okay, that's The student/
really good to know. So the tutorial video and booklet | gave you, how did that... Did you... | used

7 p){ think you said at the beginning, you found the points were made quite, it made it easy. So my
uh question here is how, you know, did you find it easy to consider giving the feedback to the
Y student based on the tutorial video and book that | gave you? Did you feel it kind of did the job
ky&% it needed to do? Or did you think it needed tweaking? Or, you know, was there more
%'information you could have done with? That kind of thing, really?

S A: Hmm, hmm. Good question.
R: | didn't think about that.
A: Let me, | just want to take a quick look real quick.

R: Because obviously this isn't, I'm not going to sit here taking offense, for me this is all about,
oh right that's good to know, perhaps what | could do to make that better is, you know, and
pick your brains basically. Right. You know, it came to mind that, yeah. But if it's all perfect
and wonderful I'll also take that.

A: Right, exactly. | think...Um, you kno!

R: Well, I ing to that, actuall {/\9 V/‘O
: Well, I'm coming to that, actually, yes. | ) Wf’“s p

A: Oh, okay.

R: It was a small amount of time. No, that's fair enough, you won't know that. Yeah. That was
actually literally my next question. Although this research was conducted over a short period of
time, did you experience notable progression would longer have been more useful? Because,

you know, doing it in such a condensed... Because I've obviously, I've got a finite amount of
time here, it's kind of like got to be done before Christmas so | can crack on. In the real world |

would create something that would be used over a greater period of time but so what were you ‘
going to say around that and then we can kind of tie those two questions together.
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R: They did and | just want to try and get an idea of the order you've sent those in because
you've sent it was a really lovely that you sent that one over so that their singing mindset
comes out at 33 so they were almost into fully growth mindset or just sort of like a point or two
away from You know growth my set with a tiny bit of fixed mindset in there. So mostly great
which | wonder | do have a theory that that might be the general consensus for a lot of people
who are embracing singing and that sort of thing anyway. The sheer fact that they've come
along for lessons, | can't help but wonder that's going to be, you know, the fact that, you know,
somebody that's sitting there with fixed mindset is probably not going to sit and book singing
lessons. | don't know. It's that, I, who knows? Without doing a lot of research into that.

R: Do you take piano as well?

A: Yeah, there's something in them that's like, I've always wanted to play the piano. And the
come, and they're even doing really great. Like, they're not hopeless piano players or
anything. They're doing well for beginners. And they're just like, I'm terrible. And | can't
convince them that they're doing well | can't convince them that there's like a learning process
and they're actually on like the upper end of how they should be doing and then they'll usually
quit within weeks or months because you're right like you have to have some sort of growth
mindset.

R: But you don't notice that so much with the singing. | think people are more open to trying
longer for singing, aren't they? Definitely, in my experience. | think you're absolutely right. |
think there's a slight sort of feeling of it's more unquantifiable in a way. With a piano, you get
that kind of feeling of, | really can't do this. | can't get the coordination. | can't, you know. |
can't, | can't, | can't. Whereas with singing, it's like, oh, | need to work on it. Or if | keep
practicing, maybe, yeah, there's, yeah, it's interesting that you've made
I will be making a note of that definitely.

hat point, actually. So

5

R: Yeah, no, no, no, no, no, | mean that would be really interesting actually. That would be
really interesting, and it's interesting that you've also said that, because although we were
doing vocal pedagogy, that's the whole thing, but actually this could be rolled out in other
elements, why not? | don't see why that's a bad thing at all, why not?

A: It's so sad to watch, because they are really doing really well. And they're just like, I'm not
Mozart in three weeks.

R: Yeah, | know. It's like, I'm not Mozart in 40 years, don't worry about it.

LAUGHTER

R: But yeah, | know what you mean.

Ah, now, again, what happens with these interviews, I've noticed, when we do these open
ones, is we tend to cover off questions. So I'm going to say it, even though you have already
answered it a little bit. Did the outcome of implementing the scheme match with your initial

5.
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thoughts when initially embarking upon it? Initially, initially, sorry. Did you think it would be
easier, harder, more useful, or less useful? Well, | think you've already sort of covered off and
said it surprised you, but it was a bit more useful than you initially expected. So was it easy or
hard? | mean, can you elaborate any more? Or do you feel like you've already sort of said all
you have to say on that?

A: | think from reading your explanation that it was about the same amount of time and effort
that | thought it would be.

ay-—And-did_that seem considerable? Did it seem okay? Did it seem a good amount?

R: Yeah. And it's kind of doing a similar job in a way, isn't it? It's getting to the crux of how
they're feeling about things and getting them to really sort of think processes through. So,
excuse me, so has any, again similar to what we've talked about, has any or all of the schema
impacted your teaching going forward? Quite a broad question.

A: Oh right. Yeah, so | kind of answered this question already.

R: You sort of have, yes. But if there's any more you can add, then do, but if there's not, then

don't. LSe V}

A: So | think that

R: Do you think you would, going forward, tell people what you're doing? | mean, in terms of if
you were working out their mind, | suppose you'd have to if you had them doing a mindset
profiling form, you'd have to, wouldn't you, really? You'd have to explain to them to an extent,
so. Yeah, that's a silly question, Ang. Yeah, you'd have to. And | think transparency's key to all
this anyway, because if they know exactly what's going on, what process they're going
through, | think it helps them, because they're like, oh, | see what's going on here, |
understand this, oh, I'm really thinking about it too. So | think you can help it do that.
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R: Yeah. So it's like for the toolkit, basically. You know, it's just something you bring out. OK,
lovely. Did the schema feel well-structured?

A: | think so. Trying to think about...

R: Did it feel wishy-washy or did you think, oh, | know what's going on here. | don't have to
think about it for the nth degree?

A: | didn't have to think about it a lot. | don't know what's going on with your number, like,
system, you know, like, because different number values were associated with things, and |
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didn't know what the, um, | don't think you told us what, like, the numbers meant in the original

thing. Like, if you got a 33, you're closed, unless | missed that. Goder
R: It is that the bottom of the teacher sheet? It says 25 to 34 is a growth mindset with some : :)C\)Nuzasy s
fixed and 35 to 40. Yeah can you see that? It's on your teacher one. schem:

A: Oh hilarious. | think | didn't remember because it was so long.

R: No, no, no, that's fair enough. | thought you thought, oh God, | hadn't actually told you
something | should have told you, but yes, that's good.

A: Never mind.

R: Yeah. And so in terms of the other sheets, that was more to do with me figuring out from
the data of what you've given me. So | suppose going forward, | would have to make that
more, you know, explanatory, you know, for the artifacts. But for me, it's about testing how this
has actually worked. So that if it was rolled out then as a model to use, then the teacher would

need to know, oh, OK, what am | gleaning from this data, you know, so from these numbers. e
be enhanced

A: But yeah, that's it. So | remember seeing that.

R: That's cool. That's cool. Did you feel completely supported by the information | gave you,
the book and the tutorial video? Did it feel like you had enough there? | mean nobody came
back and asked me any more info, so | took it because | did say if you've got any questions
please come back and nobody did. So | thought I think | can take it as read that I've given you
enough but you know you didn't feel like...

A: Yeah, | did feel like there was enough information to do this.

R: That was fine, thank you. So you, | mean the next thing was would you have preferred We V\fj
more info? But presumably not if you've already sort of said. -

R: It gets you going then, doesn't it? Thinking about things that you might not have thought
about before. Did you learn anything new from it? Sort of covered, | suppose.

k

R: Yeaty:
further devi

ood. Can you see value in the schema as it stands or would
eloped to be of use?

R: It's hard to know. It's a bit of an unanswerable question, that. Yeah, | don't know, because |
can't possibly know how somebody might come up with something like, God, | didn't even AI%
think of that. You know, something might get flagged up, and at which point you go, well,
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although, if you put, you know, like, oh yeah. So that's kind of, that question's a bit weird, but it
might trigger something for somebody.

R: But like you say, on a larger scale, we might need, you know, something else going on in
there.

A: Yeah.

R: Do you have any further ideas on what could have been included or should be included?
Has anything occurred to you at all? Do you don't have to imagine anything up now? Don't
worry, you're not on the spot.

A: Yeah, yeah, yeah. I'm just trying to think. [[ENSasecle VA=t e A lcie [t e EleReNES eI

had like the questions you're like why couldn't you like did you feel like you could complete this
hose kinds of questions about feeling, whether you could do it or not, but then when | would

need to apply this like formula? So maybe if this was a longer protocol, like giving teachers|
some questions like that on the sheet that prompts like what type of changes the need to
make for the next week to get like successful results.

R: Brilliant, yeah, that's valid. Okay, brilliant, thank you. Did you see on their result sheets, did
you see, | think you already said you saw evidence of improvement on the forms. Can we just
get that into, let me get that into some sort of order...Oh, hang on. So you start the week,
right. So, was the 3rd of November the first one? And then we had... And then

A: Each subsequent week, if you need...| don't know if | put dates on some of them, | can find
dates if you need them.

R: | think you put on some. I'm just, oh gosh, my computer's so annoying. It's putting me
through things everyone. | can't see anything. So you've got the first one, which is you've got
week, week, oh no, it's week three, sorry. Week two. So there's not, so week one was the
profiling tool. Because obviously in week one you wouldn't have done a student reflection
because they've got nothing to reflect upon. I've got it. You have done it. You've done it. So
we've got, sorry, | couldn't see that for looking a minute ago. So that is, that is that one. So
week two, November the 14th, so they had a total of 16. “So, | know | can do it, but finding the
time, remembering to do it is what | struggle with”. So that's what you're saying about prompts,
isn't it? So that's what they've come up with. So you go, try to attach my breathing goal to
when | drive in the car to and from work and reduce my daily goals twice a day. Okay. Right,
and then we've got...
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R: So yeah, she's put here attaching to the I think this was the second week of doing it.
“Attaching to the car did not work”. So that's her saying she just keeps forgetting, presumably.

Previous

R: Okay. “When you were working on being more present in self in regular life, a student
would remember to breathe and now it has become a habit.”
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R: Okay, so she's incorporated that into another type of therapy. That'
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R: That's good, that's really good to hear. That's lovely. | love that. AU

thing, that's ] ging, that's just a general life thing. How nice. Yeah. Which goes to
show again, if you can incorporate that into piano or whatever, whatever, whatever. Brilliant.
Fabulous. Okay, did you take notes from the discussions with your students? Did it flag
anything new up? | think you've just sort of taken mental notes really, haven't you, from all
this? And so | think we've just discussed if it's flagged anything up for you, haven't we,
already? You sort of said, you know, you learn about things there. So, did you find there to be
a clear link between mindset and goal attainment?

A: Mm-hm Gaal 2D pandoek

R: And what does teacher competency or vocal competency mean to you? Going off on a
tangent there. Just thought I'd throw that one in out of nowhere. If it means absolutely zip all to
you, don't worry about it. It means zip all. But if it means something, then does it mean
anything? So teacher competencies or vocal competencies, is that something you've heard of,
read about, thought about?

A: I've not read about. ant me to giv -
means that you are empowerad and are learning about you

and you know what yotui're supposed to be doing. And then teacher competency to me is how,
effectively that you can portray your ideas and work with siudents to their success|

R: This is | think the final question, do you feel this schema or similar should be used in

teaching where possible as in it's quite an important thing.
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R: That's fantastic because that's kind of where I'm going with it because we can't all go and
do a lot of psychology training because then we become psychologists and forget about the
music. And it's like how can you do one thing but equally | think it's because it's so important
it's a bit like you know what's that whole thing I've talked about before looking at a photo of
yourself where you go dear god | didn't know | looked like that, you know. And people are like
that about their voices, and it's such a personal thing, such a personal thing. So I'm thinking,
well, how can we kind of address this and get teachers thinking about it without making them
be fully-fledged, you know, like you say, psychologists? So I'm very happy you said that,
because that's kind of where | was trying to get with it. | think that's probably my questions
really answered. | mean, do you have anything you want to add or any thinky thoughts you've
had or do you feel like that's kind of covered it all? I'm hoping | haven't forgot anything.

Perfect. Okay, that's brilliant. | think | can leave you to enjoy the rest of your morning, day.

Okay. Thank you.
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R: So we have, first off, was implementing this schema an easy or hard task?
B: It was easy. It was pretty easy.

R: Yeah, good. Yeah. Okay. Have you used a similar proce;
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R: So that's something you do anyway?

B:

he student/s|

The student/s
used
[Was there]

R: Which is what this is all about really.

ould schema]
e enhanced

link between)
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R: Fab. Okay. That's nice of you, thank you. So, has this research enhanced your knowledge
of mindset? Now, I'm asking this question because everybody's come from different places
with this.

going to believe that she can do things and | have to be come at things a very different wa

And, and so I've been aware of it that way, but | haven't been aware of it as a thing that can be

categorized and generalized, | guess. So | find that useful in the way that understanding the
mechanics of how the voice works, even though | never talk about it to my students or ve Vi

seldom, well, that's not true, | do it, but like away from the lesson, that even though I'm not, i
didn't change anything that | do in my. teaching, except that my understanding of what I'm|
doing is different. So | feel more grounded in it. So and this, this is the same kind of thing. I,
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plate and she's got such a solid growth mindset.

R: | saw she had a high score, it's like a 37 or something, wasn't it?

:HYeah, yeah, and the ones, the things that she didn't like totall ree with, things like, all thel
a musician and a singer is as much about how you play the instrument as it is the instrument]
you have. So yes, there are limitations, but there's nothing to stop you. And that's how she felt)
So even she could have come out of it with a 40 if she wasn't so honest about the slight
reservation. She was really passionate — “Yeah. Of course, anybody can learn”. You just havej

to really. She has ADD that was largely undiagnosed for most of her life. So she's got all of the

8
when things start going wrong, it becomes a downward slope, and it gets worse and worse|
rather than getting better and better. And | have to put things aside and say let's do a different]
piece whatever and and then come back to things and then she gets it.

R: So | was just about to say, so by putting a bit of space in there she's then able to hang on
yeah | can and build from that rather than going well that's the | can't do it because | was going
to say that wouldn't go along with what she's just said on the profiling if she just gave up.

=8Yeah no and she never and she never says she doesn't say | can't do it she neversays |

can't do it. She used to, like a long time ago, because she's had a lot of, she's also had like

crazy, she was, I've had her for, on and off for 12 years)
R: How old is she roughly?

EgShe's about 30. Yeah, and she started with me when she was a freshman in college and

and I'd say, wait, wait, wait, no. And she'd have to go back to the genius docto
and then go to vocal therapy and stuff. So:a lot of our time, so that's why it's taken so long.
She, it took her a really long time. And then there was COVID and then there were financial

things. And so she's been in and out, but when she started, she did not have a growth|
mindset. She loved to sing, but she didn't think that she could match pitch consistently and

she didn't think that she could get rhythm. And the guy who taught chorus, who was also the

head of the department, who means meant really well, would tend to say, no, no, you count i

just like, and she always ended up feeling li
icouldn't do it. And now when she talks about it, it's, | can do this, | know | can do this. | was

doing this when | practiced. | can do, so it's a very much, it still falls apart when she starts to|
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make mistakes. So | have to redirect. But she doesn't ever do what she used to do years ago,|

which was, | just can't do this, | can't count.

R: That's useful for this project, actually, because it's showing a learned behavior now, isn't it?
That she's learning. She's learned, she has learned that she can do it.

B: Yeah, well, hopefully, she'll train in some other areas of her life as well.

R: Because you do start thinking, well hang on if | can, you know, I've managed to do it,
maybe, just maybe, you know, | can actually attribute that same kind of characteristic with
that, that | can battle through and do it, you know. Yeah, that's interesting. It must be how
you've been working with her then. | think that you must have really helped her with that.
You must have. Because if she sort of, you know, she wouldn't have got that from nowhere.

B: So that's, that's, | mean, I'm sure I'm sure I'm, I'm a contributing factor because | just

R: keep steering her in the right way. | mean, when you've done that, so this is down to, I'm
going to talk about vocab and terminology in a little while, but | guess in a way that's down to
how you've spoken to her, the kind of words you've used. And | suppose you've been
conscious of how you've spoken to her, or even subconsciously, you're conscious in a way.

EACCINEUCER consciously have over the years said, would just say, look, you know you

can do this because you did it. You did it last week. So, it's not, it may not be working today as

ell, but you know you can do it. So, we'll just cycle on and also with her a lot of it is sa ing,

forget about it. Just sing the song. Just listen to the music. Just listen to the music and trust

ourself and it will come together. And that has usually worked. Because she listens to herself

too much and she intellectualizes everything too much. And that's what | do. So, | understand

R: And she’s quite a critical person, would you say in general, she's quite critical of herself. Is
she quite a perfectionist.

slYeah, | think it's... Yeah, and some of it, | also believe, comes from the undiagnosed ADD)|
And the first year she was working with me, | was actually the reason she got diagnosed,
characteristic, and she would talk about herself have, you know, not being that smart, And |
as like, you know, I'm used to being one of the smartest people in the room and you're with
ou match me. You know, | you you you're, you're a step ahead of me a lot of the time. So |,
think you're really super smart. And then she did like some testing and joined Mensa. And so
| in school,

she had a very low self image when she came to me, but, and she didn't do wel -

And | started saying, | think you've got ADD. Everything you're describing is this, you know.

with an accompanist and | can't play the piano for beans. So we're working pre-recorded
ist, if shel

fracks and it's such a disadvantage for someone like her because an accompan

accelerated a little, would go with her. And so a lot of the times that things get really off it's no
completely her thought, but Yeah.
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R: Okay. Yeah, | mean, that's quite nice to have a historical kind of sort of thing of her, of
where she's come from, where she's got to now, because obviously, we'll have an effect on
the results of this. It's not like she's come in and, you know, that's useful to know. So | said to
you, has this research enhanced your knowledge of mindset, which you said, yes, it had a
little. So if yes, do you think it would be useful to your teaching going forward? |
y pr

B: Oh, interesting, | hadn't thought about it. | mean, I've been profiling them myself and been
looking at them and...

R: So from a point of view of, oh, they're just kind of like in your mind's eye?

B: Yeah. | mean, | have two right now that I'm like, got it. Okay. | need... She needs to... We
need to adjust this mindset so that she can start getting to the other side. | mean when you
say that you mean like actually having them fill out the sheet?

0 ere without putting words in your mouth, other participants have
turned around and said, for some | would, for some it absolutely wouldn't work. And so there is
that kind of, you know.

R: So | don't think it's across the board, because I've even said in my research one size
doesn't fit all there's a whole thing about no yeah well we're going to do ABC everybody's
doing the same we're all gonna learn to sing never gonna work.

B: Yeah and | think that's true of absolutely everything certainly true in my research mine was
hilarious | had six students and and five of them because I'm doing mindful a mindfulness
exercise at the beginning specifically geared towards stimulating interceptive awareness. And
my students are largely beginners or like at best beginning intermediates. And, and five of the
six love it, love it. Can't wait. You know, when | got to the point where they got to choose
there, yes, yes, let's do the exercise. Oh, and they're, and they're so effusive in their
comments about it. And the sixth one, it's like, no, no, | don't really think it does anything. And
what was fascinating to me was it did. And | don't get to use it because it was the week after |
finished and she came in and was like really upset because her because for the first suddenly
she was finding that the way she sang felt different in different rooms and she had just
developed a whole new level of awareness of what was going on.

R: You can put that in your findings surely can't you? Even if it happened outside of the event.

B: No because it was outside of the thing. No | said it to | said, I'm so excited. | got this
great thing that like the week after | finished the thing, this happened. And it's so exciting
because it really shows this dramatic change that she's not even aware of because she's not
looking at it as perception at all. And the tutor said, no, you can't use it outside of the scope of.
But it's so cool. | wasn't going to say, look, it worked. | was going to say it's possible that this
was a result of, you know, I'm going to, but |, it was really clear to me. But she's just someone
who has no interest in understanding how things work. She volunteers nothing. Every once in

Codes

How easy was
it to use
schema

he student/

ould schemal
e enhance

as there)
evidence of
ink between|
mindset and

mindset and
o

Competenc

The student/s
used|
Was there}

169



(JWM Scrbd &v ‘:Hux

ym ok foad..
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R: Okay, how did you implement the goal setting into your lesson? So by that | mean did you
do it any differently to how you normally would or did you just stick with your usual way of

doing things meanwhile being mindful about the things I'd put on the videg-aad in the book
and whatever?

R: So why did you focus it more, do you think? What was the thing that made 3%e]
more? Was it the timing of it all? How long you had to spend on it? Was i

Codes \\/ /)\
How easy was \ ‘ ‘
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R: So do you think you might do that moré in the re then? Not necessarily all the time, but
do you think thatmight be something you'll think about perhaps doing a bit more of that.
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R: Soit's given her a bit more autonomy?
B: Yeah.

R: And did you like that it did that? Did you sort of find that a good thing?

R: How easy was it for you to sort of, you know, consider how you were feeding back to the
student? You know, I'm basing this on the information | gave you, the book, the tutorial video.
Was that helpful? Was it easy to follow? Did you feel like, yeah, | could use that to kind of...

B: Uh...It... It was easy to follow but not... | don't know how much of this had to do with, with
ith me being, you-know, having my brain turning

the tutorial and how much of it had to do
inside out because of my research but |

R: Yeah I'm having the same problem with things atthe moment so | totally understand that. |
completely understand that. There's not all this other stuff going on, yeah | could be
completely all over that but...

B: meaniit also i was very much in line with what | do anyway:

So there's nothing that's stuck

R: To be honest, it would help, you know, | mean, but I've had to do this in a small amount o
time, and I've said to my other participants, it'd be interesting to carry on doing it for longer, it
would be interesting to see how you got on with other students, and I'd always be interested to
hear, although | can't use it for the research now, but it would be really interesting to hear if
ever you did. Yeah, | will. | would like to develop it, actually, after this. So | think there's room
for something in there, definitely, from the feedback I've had to do something with it.

B: Yeah, | definitely think so. Well, call me.
R: Thank you.

B: | mean, seriously, if you're doing further research, call me, and I'll grab a couple of students
to move forward. Which will be easier actually what now this time was that | had you know
they're already having to do all this rubbish for me.

R: But it's impactful isn't it? What's going on in your life?
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R: But you didn't notice a decline with her, which is important. So we didn't do all this and then
all of a sudden she's going backwards and you're going, oh God, you know, it's going to have
a detrimental effect. Oh no, no. She really liked it.

R: I've said here, although the research was conducted over a short period of time because it
had to be. Did you experience notable progression? Well, we've already said she was already
at a good point anyway, so | suppose notable progression probably maybe not so much.
Although | mean | don't say now maybe there was notable progression | don't know in her in
some way.

B:
you and then it didn't come and I've been like texting her every other day and and but she had

and so she sent it to me this morning so | haven't looked at it that closely but | saw that she
did you know talk about the goal setting | can't how helpful it was for hei

R: Can you say can you extend my thanks to her as well because she's up | will and | you
know and appreciate everybody's time that you know everybody got stuff going on so I'd
appreciate that if you

=4! will yeah so she | think she's gonna really be excited by this. Because she was excited b

the idea of it when she did the assessment at the beginning.|

R: OK, that's great. Particularly since she's in music education MA herself, so she's got that
level of interest there. That's lovely to hear. Yeah. Do you think longer would have been useful
if we could have done longer on this? Would you have preferred longer?

z¥Oh, yeah. | think it would be really interesting to do it over the course of a semester,

R: Yeah, definitely. Yeah, that would be great.
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B: It would be really great.

R: Did the outcome of implementing this schema, although you do similar anyway, so this is a
bit tricky for you this question in a way, did it match with what you were expecting when you
started using it in your sessions did you think oh it's gonna be like this and it was like that or
did you think it was harder or easier or more useful?

B: Yeah, that's easy it did match and and | can | mean if | can go backwards because because
| do that works, works. You know, so it | mean, it doesn't exactly answer your that question,
butit, it's. It's like | said, it's, it's, it's, it's the same. Like my, my last project was on aryepiglottic
narrowing and | say I've been teaching using a meow exercise forever to help the musical
theater students get lhrough the transmon and get that kind o

S~
R: So for you it's not a big difference, but there might be something little in there that's giving
you something a bit extra. But people come from different places, like you've got a lot of

knowledge of it already, you're already implementing it, so of course it's not going to be this
great big, oh my goodness, I've never heard of this before, you know, but any kind of benefit is be,éév
a benefit. ”
< M
O Atper makon
i)
3, %

R: Lovely. Okay. Did the schema itself feel well-structured? Sorry, | won't take OfferCe at 0

anything you say.
B: No, | don't...

(s
[ ;
R: | know you've struggled to sort of retain the information because of everything going on for w 5?75 m
you at the moment, but did it sort of, did it feel wishy-washy or did you think, oh | kind of know

(1
what's going on here, yeah that's, you know? m rl&d‘j
’

B: Um, | felt like it could have been a little...| don't... it's hard to put it into words and plus it was
a while ago. | felt it could have maybe moved a little more directly somehow. Okay, | was
going to say, can you explain that you're struggling to...

R: It's a bit confusing for me, because that's what I've been saying to everybody, how could
this be improved? What could we now do to kind of, you know... | don't think this is finished by
any stretch, you know, but now we're touching...
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R: You like page 127

B: I love page 12. But the getting, the explanatory stuff, getting to it was, you know, would it
mess you up if | were to like...

R: You say what you want to say. Write you something and send it to you? Because | sort of
need to look at it again to remind myself what it was. That would be absolutely fine, I'd be
more than happy if you got time to but please don't, you know, don't sweat it.

B: I do, well Il do it quickly and it'll give me reason not to do coding. No | mean it was good, |
don't want you to think that I'm going to send you some long diatribe or anything. It was good.

R: And I'm not taking, because this is another element of this, isn't it? It's like, did you like my
thing? And everybody's going, oh, | don't want to say no. | was like, no, say no. If you think it
was shocking and it needs this, that, and the other, I'd sooner know, because it's just data. I'm
collecting data. I'm trying to figure out where this can be improved. So if you have, because
I've actually said, do you feel supported by the info provided? Would you have preferred more
info? Did you learn anything new from it? So surrounding that if you could sort of say, if you do
write a little bit, if you just sort of say how structured you thought it was, if you felt more info
could have been provided, what would you have preferred? You know, those sorts of things
would answer that element of the question that'd be great.

B: Yeah let me just write that down.

R: So yeah did the scheme feel well structured? Did you feel supported by the info provided?
Would you have preferred more info? Did you learn anything new from it? Which | think we've
sort of touched on already to be fair.

B: You know what could you | can type that up to you. I'll do that now. Yeah, just send me that
and then | can go.

R: 1 know, I'm saying that. I'm like, just write to me, email me. I'l forget. So, did the schema
feel well structured? Did you feel supported by the info provided? Oh gosh, I'm writing all sorts
of weird and wonderful words there. Provided, would you have preferred more info? What
does that say? Not what | intended it to say. Did you learn anything new from that? Right,
there we go. Sorry, I've written it all a bit sort of shabbily, but those are the questions there.
Okay. I've just sent them to you. Right. Can you see value in the schema as it stands, or
would you prefer it to be further developed to be of any real use? And | know that's a weird
question. As you might think Well, | don't know how it could be developed, so | can't answer
that. But you might think you might, well, a bit more, maybe
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R: Good. Okay. And do you think that, did you have any sort of ideas in your mind about what
further could have been included? | think you said something earlier about maybe, what was it
you said when | said about the structure of it or something, you said it could have... what was

it you said? It could have something...

B: Move... | think | said | could have moved along faster, but I'm not sure. I'l... | mean...
(Changed mind when they emailed me and said it was all good and they had forgotten!). \ %

R: That's something you were going to put into the other bit anyway, so that'll probably...

B: Yeah, yeah. | mean you're talking about like your e-book and the way you presented the
whole thing. Yeah, exactly. Because like... because these things | think are great. L eo('z, (/‘

R: Which forms, ygah.

B: The forms, yeah. Should | take that for the benefit of the tape, the f¢
Yeah. Yeah. | mean, | think they're, espec - [
And, and, cause the other stuff, like the, the;the géments, |, | feel like is more
for your research than it is...

rms? Yeah. Yeah.

R: It sort of is actually. | think there might be the odd teacher around that might go, oh, it's
quite helpful for me to keep a feeling. Generally, we hold things in our minds anyway about
where students are at.

A: Yeah. Yeah. Yeah. Yeah. Yeah.
a— " =

R: Yeah, that's what | would like to do in an ideal world. Absolutely. Yeah, yeah, it seems very
cool. Keep getting to do it after three weeks because that wouldn't have worked at all. No, no.
Which is a shame.

B: But | do think it's really useful stuff. | think it's good important stuff.

R: We've talked about evidence of improvement, so | don't need to talk about that. I'm not
going to do that question. | don't think it's relevant. Did you find there to be a clear link
between the mindset and goal attainment that | was trying to get across? So with that, I've had
people say, oh, | like the goal bit. I'm not sure about the mindset bit. But for me, | was trying to
bring the two together to say goal setting and how we feedback is all well and good, but we've
got to think about that person's actual mindset as to how they're receiving that information.

=¥Absolutely, | absolutely see the link. Yeah, | mean the mindset influences the goals you

i sef
: > = : ra P
land how you guide the student to achieve those goals so | think that it's absolutely linked

R: And | think that's probably something you've been doing anyway isn't it? You've always
drawn that link probably anyway.

B: Yeah, yeah, because everything is linked isn't it? But the goal-setting bit, you know, I've
read about goal-setting a lot even before | started the MA program. | mean, I've come across it
in a lot of articles and it's always been one of those things that I've said, yeah, that sounds

|0

Could you really see the link between the two there? 1 ‘ ( ’!
7 %& $
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great. I'll look into that and put it aside. And I've understood that it was an important thing, but
it's not anything that I've really investigated and so having to hone in on how to do it and and
linking it to the mindset and seeing how even someone like Alice who's already there found it
really useful and | think that it took her out of her head because she was focusing on a very
specific goal.

R: Do you feel this schema or something similar should be used in teaching where possible? It
doesn't have to be Angela's schema that she's written, but obviously you're very much mindful
of these aspects in your teaching anyway. Do you think it's something that across the board \ ‘ ‘

teachers should be?

R: So it's like a part of your toolkit for people don't say that you need to put in special
measures. You know, those people who go, I'm not quite sure what to do with these guys. |

need to know them better. | need to understand them better. Oh, I've got something in my bag S a‘) MS‘ b‘{’ W

for that.You feel like maybe.

R: Okay. My last question is kind of, it's kind of like a big umbrella thing for everything really:

I'm just going to say it. What does teacher competency or pedagogical competency, vocal

competency, any of those things, from a teaching point of view, mean to you? | know that's a

really... I'm sorry about that, | feel horrible asking that. And if you're sitting there going, | have E H N :

no idea, not thought about it, that's absolutely fine. \ M ¢ /- c"’tl “ﬁ

RNl have thought about it because | keep having students, like undergrad students whol

student comes in, throuh talkm fo them in the very in the very first lesson Ie<son | know how I neec :'
spproach theri. And as we're over the first few lessons, and of course, it

rocess, but you have to, you can't. | mean, you 4t

|
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effective working that way. But it's not the people that | the feachers that | know that I“hink are] J.\,Y\J' .
the best are the people who really tune into what's going cn with the individua! in the moment, s o

What do they need? What do they need to be wor king on? And how are we going to get them T\‘/j -

there? You know, and and so an understanding of what | would have called human nature,

how do different people receive things th

R: Fixed mindset.

these blinking rabbit holes that we do with this whole MA. And it's not just mindset. There's ‘
how you perceive yourself. It's endless. But | can do all of them and we have to niche in. 34,

~3
2 "
B: No, we have to do M—e, — ‘2‘,94‘
R: And that is a valid point. It would need- = W H@_UJ M

B: Yeah, I've had the same thing and going mad and actually read someplace someone 4’0
having a discussion on, in a paper about how interconnected everything we do as a singer is
and that not, nothing in the body works without the blah, blah, blah, blah, blah. | mean, like,
like a page and a half on that and then says, but this paper is going to talk about the front
quarter of the tongue. And it's i

be Pe1tas

' "
R: See, this is the biggest problem | had with this project because | started going down all B VQ W VJU‘F"V(G w

R: And like you said, at least to make teachers aware that these are things to consider.
Because from there you go, well hang on, if they're doing that, then surely this would be a
thing as well. And it just gets you thinking, doesn't it, about, you know. | think I'm wrong in
thinking that many teachers do kind of bear in mind of, you know, when their pupil walks
through the door, what kind of mood they're in. Because, you know, they come in crying. I've
had that with students who just walked in crying because something horrible has just
happened or they've just been bullied at school, whatever. You know, you know, and they go,
well, let's sing it's a hap hap happy day then, shall we? Because, you know, obviously there's,
you've got to read the room. It's like with anything. But to what extent teachers take that to, |
don't know. I think what | was trying to drive out with this whole project was looking at the
beginnings of understanding a student's psychology.

B: Yeah.

R: And how aware are teachers? And should they be more aware? Because there's an awful
lot of technical instruction around, but | don't know if there's an awful lot on this for teachers to
readily access. | could be wrong about that, but | don't think.... If you're going into teaching, is
there a great deal around about understanding you ?

B:
Yeah. And it's, yeah.

: oh

" Bilkeont oot o o tuthn ho pan

B (’ 6" oL o L C‘wto(/vg
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R: And that's valid, a valuable thing that you've just said there, actually, which I'm definitely
going to code.

B: But yeah, yeah, it's important. It's because it's really how so many people teach is either C M Q}Q/)m
R R C e R RS e AR . And | mean, | studied with a lot of people and some]
—

R: What sort of things did you find bad just out of interest? Well... Can you remember?

}_ /
5: | mean | don't know. Well | mean | had my really worst teacher, although she was a ve ,Lo J\J 7‘"@ a CA
hice woman, she had no understanding of vocal a huge opera star. Huge opera star. And| =

;
—/7 (Jdﬂl\f%
e—ﬁ

ork. She would say awful things, you know, and not easily identifiable awful things, like no
ou're stupid, but | don't understand why this doesn't work for you. It works for everybody else.

sing. And she's like, | don't understand that. She never does that. It was just god awful. And oh |
—)fe,W
stomach. And I'm like, no, | don't want to. And then she, you know, like, no, no, do it, do it, do

it. Like getting on her stomach and she's like, like bouncing me. | was 18. | had no idea wha /\

to do with this. It was just awful. It was just a Juilliard, you know, | mean, where they don't give]
been an opera star, a Broadway star, a director, you know, when she, like the first one, still

ived in the world of I'm a star.|

she still had, it's a personality thing that she would just like blurt things out to her to people.|
Yeah, it's like, you don't need a voice teacher, you need a psychiatrist. I'm like, well, I'm doing
helpful things, but things that you wouldn't, i

You should get to know them and understand their . And like the things that she said| (' Commented [AD1]: Grace similar comment int 1
to me were all fine because she did know me and she you know she could say you need aj ‘
psychiatrist because she knew me she knew that was going to be fine at that point | was you| L

ou shouldn't be saying to someone that you didn

—

2.
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is that even in performance, if she does something that she thinks is a mistake or she doesn't
like the way it sounds in her head or whatever., She's like, you know, like she makes it so
bloody obvious. And |, you know, | don't lose my temper with her, but | lose my equilibrium.
And I'm like, stop it. You know, and I'll say, look, you're so good. You're so good. She jusi

always control it. But you have to pay attention to where they are_ ta their mindset, wha

and an understanding about how the whole mechanism works so tha

|
you know what to focus on. That's K thoughts on edagogy, God help ou coding that| (Q_q Wﬂo }1' ‘If !
R: Yeah, it's great. It's wonderful. | think, welT; ars—th eve gTWwanted to ask. Is M Vf‘c "

there anything extra that you felt you wanted to say about or do you think that's covered it all O\/f\d\
really?

B: No, | think I've covered it. | mean, | think it's a terrific thing and | do intend to use it. I'l just
reiterate that over and over again. And | did mean it that if you do further research, | would be
happy to participate. Thank you, | appreciate that. And | will go and look at your e-book again
and see what it was that | went, huh, about. Okay. But like | said, it wasn't a big thing.

R: I mean, for me, it was tricky because | was getting more and more bogged down in it. And
then, you know, when you're looking at something, you're like, | think you made sense, but |
don't know any more because I've looked at it so much now. Yeah. And then | thought, but I've
got to keep it equally, | need to keep it condensed because people haven't got time to read a
novel and then watch a seven hour tutorial video.

B: Yeah, and my recollection was that it had all the information that | needed. Yeah. It was
something about the presentation that | thought could have been better but I'm not sure what it
was the moment | look at it. Have a look, see what you come up with. | will. Sorry, my
messages come up again. Yeah, of course, sorry. So, okay, thank you so much for your time
this morning. And it's a pleasure. | love talking to you anyway. Oh, thank you. And I'll definitely
be in touch once this is all written up. | can't imagine that. And then you're welcome to read it,
obviously.

Transcribed with Cockatoo
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C: Uh, | guess it depends on the student. e RIRIaE R AL L N most extensively,|
ho who thought that she was middling. She was a little bit reticent and | don't think she liked|
being monitored. but she did rio her goals. So | think if it nad gone on over time, she would
have softened a little bit. And ther with the ethar people | tried, | mean, most of the people |
tried, | haven't seen enough, or they never handed it back, or they got COVID, or they go

whatever. So the only other person was one of my students who is a brilliant actress and

performer, but singing is her main fright, and it's her thing to overcome. And we spend a lot of]
time in singing lessons just breathing, just noticing tension, and not singing at all, because]

getting her to sing is tough. So | sent her the mindset profiling tool., It took her three weeks to
send that back. And then we talked about it and she said, “I just don't want to do it", because

it's her big fear,

R: Did she actually fill that sheet out at all or did she just refuse?

C: She filled out the mindset profile. And what was her score?

R: 24. Right, so quite fixed.

[eAnd yeah, quite, but not, it's not dramatic. | mean, it's all the middle, it's all the middle, it"
all twos and threes, isn'tit? But it really is all twos and threes,

R: 1 would love it. If you could, if you could send it over and just say, you know, I'm not sure if
you can do it, but | would love it if you could just send it over and just say, you know, I'm not
sure if you can do it, but | would love it if you could just send it over and just say, you don't
have to put their names on it, | don't expect that, but you can call them A, B and C or
whatever, and then just say A was very restless to do this, B was really on it, and C just a little
note like you just said.

C: Yes, sure.

R:Yeah, so yeah, so if you could send those over that be really helpful It's just interesting.
She was 24, wasn't she? What does that, what does that, what bracket is that on the mindset
profiling? Is that mostly fixed with a bit of growth or is that growth with a bit of fixed?

C: | think that's growth with a bit of fixed, | don't have it up.

R: Oh, don't worry if you haven't got it, that's all right. | can look at that. Don't worry, I'l assess
that separately. It's okay. It's fine. But yeah, if you can send those over, perfect. Perfect,
perfect, perfect. Yeah, that's brilliant. So, the one that really went for it, presumably she was
pretty much a more growth set, was she? Was she like in the way into the 30s, I'm gonna
guess, about 35, 367

C: No.

R: No? No. Oh, interesting.

[o| thought you'd say that!! Well, she's close to that, she's 29. Do you want me to tell youl

about her? Because | think that would help you maybe understand why she's 29. She's a Ne
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Yorker who moved to Italy to get married to a man in her 50s and he died five years ago.

She's now in her mid-70s and she lives alone in Italy and choir is her main lifeline to the|

hink, um, because she's never.. so ltaly they have all these singers who, um, well,
imagine, you know, they still do appoggio breathing, and they're just, you know, one way is thej

not that she thinks that she's a great singer, she doesn't. She still really struggles with it, bu

she loves that she can improve. She doesn't think she's ever going to improve.

R: So she's already got that in her mind that she has already made improvements. So that's to
be borne in mind here. If she'd come in with her five-note range and she was new to you, her
form might be vastly different. | suppose we should kind of consider that.

[elE xactly. Yeah. And | have set her serious homework because her voice, even her speaking
voice, was not... it was just very breathy, very weak, very small. And so | used my masters and

| researched the aging voice and got all this stuff together for her. And so | set her reall
serious goals always, but never this formally or written down. So, and because she's one of|

my few students who actually does anything | sa
R: | know, they're like blo*dy gold dust, aren't they?

[eqShe records all of her lessons and she asks me guestions and she sends me, she's a lot of

work to be honest, but she's really rewarding because she actually does it. So mini goal

setting is sort of something she and | have always done but she, and | think she just loves]
filling in a form. She loves it, the responses are quite long,|

R: Okay, she's that person. If you could fill in the questionnaire at the end of this call. Yes.
Yes, | willl

[e]S0 that's her and and so the 29 so it's not in the 30s, because she doesn't think she's
and she does struggle and it is really really hard and the truth is she is limited and she has lots|
of stuff still to fix. And she does lose stamina really quickly. She's 75 and also she keeps
because she had fallen over onto her chest and then her shoulder everything was just like]
exercise and that was the one where she didn't do as well on it because of her basically. She
was doing something odd and we had another email and said, well, if that hurts, you don't do
that. We fixed, smoothed that over. But there was one week where she was a bit low, but she
was'in pain. | should think so.

R: And also, when you've had a fall, it does kind of discombobulate you somewhat, doesn't it?
Because it does take you by surprise as an adult when you fall and you're a bit like, oh,
because you're not expecting it, are you?

181



[¢4She was in a restaurant and she, yeah, and she tripped over her own handbag as he
friend came in to say hello. She stood up, she tripped over, so she fell in a restaurant ona
marble floor in front of the whole restaurant.

R: That's horrible.

[®9And then she had a crack in her eye and chest. So there was, you know, there was no
in doing any singing because she was so bundled up that | wasn't going to get her. She was|
really depressed about her singing that week. Um... Yeah. But... So, that's her. She's 29,
Um...Do you want to know about the other one?|

i — =]

he last one is such an interesting character. Ckay. She scored 31, Okay. But i think [GE

pure boll*cks,

R: Okay.

C: | don't think she herself...

R: Is she one of those that goes, how do they want me to answer this form? She's one of
those, isn't she? Yeah. Where she's always a danger with these.

(¢ You know, we've had serious challenges. As a kid, she had an older sister. She had a ve

ery, very dysfunctional family and a dad who played the piano semi-professionally. And she
anted to learn to play the piano and her dad was teaching her older sister and because hel

older sister didn't practice he didn't have the energy to teach her so she she didn't get lesson

and then she asked if she could play the tuba at school because she would get free lessons

and her parents said no so they were they were odd|

R: So they sort of favoritized her sister and she didn't get the things and all that yeah quite a
lot isn't it to deal with actually.

[#8She feels robbed,

R: Yeah of course.

[$4And what she's done is all of her life she has involved herself in amateur musical theatre

productions. And she has paid a fortune for singing lessons all her life, but with singing
teachers, one of whom recently got into Aeotus and started aetting really into technique. But}

the problem with her, she's one of my hardest people to look after, the problem with her is tha
she has absolutely no confidence and she knows she can't sing. And she, it's so, please don't
ever had in my life.

R: | bet she's not. | reckon | can raise you that one because | had to give up on in the end. It's
like, don't normally do this, but I'm out. | mean, | put it better than that. But she can pitch a
note, like play a note. She'd be like, ha ha ha. It's like, how can you not hear the note? It's
really not that hard.

[$4She can't read. She can't. But she can pitch a note, but it's always going to be a bad tone.

And she only practices what she wants. And so she sort of has this absolutely no confidence)

Lhaccocale
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and loads of confidence. And she's got an eating disorder as well, By the way, she's also in

R: Oh, right.

C: got an eating disorder as well. And she's been in amateur dramatics now for 40, |
think it's, | can't remember what, she did tell me exactly how many years, but decades. And|
she met her husband through that. He's a lovely pianist.

R: He obviously didn't care about her voice because otherwise they'd never got together. He
didn't fall in love with her wonderful singing.

[eHe's just very quiet. She talks all the time about how difficult it is that she didn't get role:
because other people were favoritized and she should get the role because she's the right}

size, because she's very obsessed with being thin and everybody else is really fat. And I'm a

bigger girl and every singing lesson we have, we spend 10 minutes with her talking to me in

hushed tones about how fat somebody is that she knows. And | really have to try really hard to|
bring her back on topic because | think there's an eating disorder there, but there's also a
confidence thing she picks herself up against everybody else all the time so she trump

herself in these really optimistic good ways like I'm thin, I'm capable,

R: Because that's a proper symptomatic of an eating disorder there, control, that's the one G o
thing she can control isn't it? and therefore she's like I've controlled that therefore | should
have this, | should have that because |'ve managed to control that. All the other thi
out of her control. Yeah. It's very interesting isn't it?

(J

(elShe's hard work. She's blo*dy hard work. | gave her the form to fill in, she, um, that singing

lesson, because there was an element of monitoring, shw

R: Um, what from the, she cried over the...

C: Pardon?

R: What did she cry over?

c:

R: She was alright doing the profiling, she did the profiling form, she was alright with that?

Yeah, that's fine.
R: Yeah, that's fine, she was okay there. \

[/ es, the profiling form was done, that was all A-okay. It was the next week, to set a goal i ——— &’,CC‘MQ
and the goal was just to ‘brrrrir’ the tune along to a learning track.

R: Yep.

she wasn't getting. She wasn't getting 90% of them, she knew she wasn't gettin:

and It doesn't matter how softly | do it, she's defensive always so | have to a lot of our singing
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lessons are me letting her talk about cats me letting her calm, to not think she needs to be)
perfect. So this 31, she often talks about how it's too late for her and she'll never learn, and|

she also, she believes she's a high soprano. She believes she's a high coloratura SOPIthvy

and when she came to me a year and a half ago, she had no middle notes. She's a low alto

She is without a doubt a contralto. | am not telling her that. So what I'm doing is I'm giving he|

pieces that are incrementally lower, and | give her pieces that say they're high, and when |
accompany her and send her learning tracks, | send them in a lower key. And as a result, hei
fricative, | know that's really devious, but her fricatives and through her brrrs and proper lots off

stuff, she now has um middle ¢ to g which she didn't have before everything was really | jus!
made it up it was really screeching and she'd hurt herself and her voice was gravell and and
she knows she's got loads better, so there’s an element of that as well, She says I'm reall

harsh to her-"god, you make me do so much”, but | barely do anything. And she goes for all
the solos in her Amdram stuff and she never gets any of it. And then she has to...

R: It's really sad, isn't it, actually? Because you sort of look at her life as a big picture. Yeah.
You know, she's had a lot of sadness there with that, she's been carting around. And she's
constantly striving for that, you know, thing that never comes to her.

C: It never does.

R: It's not until she accepts where she's at. She could get a part, but doing what's more better
suited to her, maybe, that she won't accept.

[*8No, she won

't accept. She wants to be, in her mind, it's the top position,
R: She wants to be the prima donna.

(&Y eah, she wants to play Buttercup. They just did HMS Pinafore, and she didn't aet the

Buttercup role, and she felt she should have done. What | don't want to do is rob her of 40|

plus years of singing in Amdram and tell her in any way that she's never been a high soprano.

And | don't want to tell her that she spent 40 plus years going to singing teachers who haven'

taught her a blo*dy thing, nor do | want to tell her that she's not in tune. So | don't tell that

oman the truth a lot, because | think if | do, | will rob her of bits of her identity that matter thel

to ruin it.

R: It's interesting how people have a preconception about what they feel is the epitome of
where you want to be. It's like, | love Karen Carpenter's voice, but she's hardly a high soprano,
you know. Yet I'd like to sound like her, probably over a very high voice. | mean, I've got a
lower voice anyway. It's funny, isn't it? To her, that's all-consuming. | want to be that high... If
only she knew how unimportant that actually is, and we need all these different voices to
create all the different... But anyway.

[0 Yeah, She did manage to get her role. It was a baritone role in the North. They let the

agenda... made it a female pilot, and she was devastated. It was the perfect range for he
voice, perfect. But she also had to, and she actually did it really well.

R: Does she not sit there and go, hang on, this feels actually really comfy to sing. Does she
not recognize that? It's bizarre.
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[e8No, her main focus was the fact that she had to put a mustache on and how she looked. |
was about how she looked. And she said, oh, they have female pilots and | could wea
something. It's all about how you appear more than it is about actually improving. Or actually,

ou know, knowing who you are. | don't think she wants to know who she is. So, but I'm really]

pleased. | got her to go for it and she wasn't going to go for it. She was gaing for all the high
need to audition for all six top soprano roles. | think she should try this one. And the othe:
thing was | managed to get her to sit... that role was part of a trio. She had to sit in the middle

couldn't do that before, you didn't.even have these notes before, now you have these notes.
And also when she came into my studio, her neck was forward like this, and we've worked
really hard to get the neck into a position that is remotely human. And that's really helped

setting isn't, | have secret goals that | can't tell her. | think that's probably what | should get at|
R: That's interesting to know.

[eRHer 31, | don't think is real. | just don't think any of it is real.

R: So there's an element here of you can use it, but actually, in a way, in a sense, you learn

even more about her personality because you're saying, OK, | know where we're at here, I've .

been teaching her for a while, and she's done that and that ain't reflective. And as much as DJJrL ! 6 Ié
you try to be transparent with her in things, you've just said yourself, I'm going to have to do S

some things a bit covertly here that she doesn't realise because she's never going to get on W

board with it otherwise.

C: So, no, it's s0, it's s0, it's too damaging to do that.

R: Okay.

[ Y eah. | mean, here's where she, the only thing that she gave a strong... So in number 10 off
the mind profiling tool things, where it says “a true singing talent is innate and constant] > Ffv B O(MW%

throughout one's life". She puts strongly agree, and what | don't know... and that's not whatj
-
. ( >

R: Has that been quite enlightening to you do you think having done that with her or-netreally? > M .]— ea C@ ~

7
[e34No | know | think | had a good measure of her anyway. Yeah "'he person | was mos /)O'b s
illuminated by was the person who wouldn't fill in thz weekly thing because | didn't know how

¢
extreme her singing related and very specific singing related peformancs anxiety was. And %
also it made us have a really franic conversetior about why sty was having s'nging lessons
e r

and she said it was to conquer her fear Aad she had originalfy told me it wa's because she
anted to pick certain songs znd be able to sing them at fa/nily stuff becau'se her family was|
all musicals but the reality v.as she was using it as an additional tool for he:r acting um to cove
something and it was tha(’s been great for nie what we're: doing is that has changed me with| A‘:
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Sarah I'm sorry with the with the confident not Sarah... Sorry, with the confident, not confident,

31. Sarah... Sarah... Good old Sarah. Yes, er... No, my opinion of her has remained the same.

to be really careful. But no, it hasn't changed my opinion of her)
But yeah. Oh my little students, they're all so lovely and they're so weird. So the one that loves

filling it in has given extra comments in all of her stories

R: How interesting. How interesting. The first one so far. Giving it everything she has. That's
really sweet! And she's in her 70s, isn't she, that one? She was in her 70s, yeah.

[eRYes. So the two peop

2 le who've actually done it, they're both in their 70s, and the person
ho did the

Profile Olympic School bit wouldn't go any further, is in her late 20s. Yeah. OK,

R: That's something interesting in that, actually.
C: Have | answered any questions? | don't know if I've done that.

R: No, we haven't yet, but that's okay. | might have to send you another Zoom link in a minute.
So, okay, how much time have you got? I've got loads of time. Oh, good for you. That's
amazing. So helpful though, because I've only interviewed two other people so far, and they've
only managed to do one person each. So actually, it's really nice that you've been able to do a
bit of a comparative there amongst, you know, 2 thank you. So was
implementing this schema an e ard task? Did | already ask that? >

C: You asked me that, and basi
were all so different!

lly the answer is it was student dependent because they

R: Student dependent, right, yes.

C: That was the summation really.

R: But no, this, you've given me so much coding to do. | don't know if | love you or hate you,
butit's fine. | know, it's great. It's really good for my project. | mean, | can always pretend | can
always pretend that you didn't say half of that. It's fine if | need to. | will use it. I will use it.
Right. Have you used a similar process before to what | gave you to do?

R: If yes, which you just said, do you think it would be useful to your teaching going forwards?
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R: Do you think there's any, would you try again with her? Do you think that at some point
you'd try again or talk to her about it a bit more?

R: That might be why she does write everything down for the MFA degree as well, because
she knows in her own mind, well, unless | write this down, | have no idea what | was even
talking about. Maybe that's the thought process she goes through.

R: Okay, cool, cool. Okay. I've said, would you consider profiling students going forward?
You've answered that. | don't think we need to go back into that because it's all part and parcel
of what you just said. How I've got | don't like how I've worded this a couple of questions here
and every time | come to them | go oh | should have reworded this. I've put here okay how did
you implement goal setting into your lessons for this research task and | suppose what I'm
trying to say by that is in terms of what | presented you with to do did you have did you have to
sort of rethink how you implemented it in or did you just go along your your usual way of sort
of you know.

C: Noi's my/tsual way. |lalways give suggestions anyway of what what | want or what the
daesianyihiing! So, no, it didn't actually change anything, except that it was really easy to put 3

into how | normally speak anyway. Okay. Yeah, it didn't change the manner of stuff, except
with Sarah because of the crying.
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R: Sorry about that. | didn't want to actually reduce your pupils to tears. That wasn't really my
end goall!

[e341t's like she's done it before she... It's failure in public. It's all that sort of stuff. It's having to

R: Il tell you what's fat, love, your eyes. Your eyes are fat. You see that everything is fat.

(SR CEECSEOTEIANd we have to talk about her rowing. There has to be so much in @
lesson that's about how brilliantly she's done.

R: She feels so inadequate, doesn't she? She feels so inadequate. And that's the one thing
she can turn around and go, yeah, | nailed that. Depending on your perspective of having
nailed something in bodily code, everybody's got a different perspective.

C: I would never lie, and | think that's part of the problem, but every little win is massive in my
mind. But | don't say to people, | don't. | think she knows that | don't, I'm not going to just
breathe past stuff and that | really, the thing is | really believe that everybody can improve and
that improving is relative.

R: Yeah.

C: And they're all worth celebrating and | think she knows that whereas | think she's used to
teachers who just let her sing high.

R: And she just fails ultimately...So, how easy was it to consider the feedback you gave to the
student based on the tutorial video and booklet | gave you? | mean, the information | gave
you,

R: You can embellish don't feel like you've got a cut back if it's something you're trying to say
say it because honestly | mean...

C: No no it wasn't gonna | wasn't gonna answer your question at all | was gonna talk about
something else =
“Com whued o

thaa dhe

R: What were you going to say?

R: You couldn't be able to rely on it?
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R: It's reflective of what they truly believe. In fact ey probably don't even know what they
truly believe. That's half the problem, isn't it?

C: Yeah, that's exactly what it is. So I'm not answering your question at all, but...

R: You are! No, it's good to know. It's interesting to know.

R: No, it's an interesting one, actually, because | sort of think when | look at these things |
think oh what do | really think about that if I'm really honest with myself. But | think | have a
little bit of confidence in it only because | did a disk profiling thing for my other job that | do with
my sister, my morning job. And they do disk profiling when they're employing people. So it's
not solely reliant on that but they'll interview them, then they do these disk profiles and then
they have these like A, B, C, D categories and then they look at where they sit to work out how
they would fit in a team. And they go, well, it's interesting, because in the interview, they were
saying this, this, and this, but how their actual thoughts come across. | mean, this dis-profiling
has researched to the nth degree, you know, to fit psychology and everything. But it is
interesting, because you do learn about yourself, going, oh, | thought | was a bit more
pragmatic than that, or | thought | was a bit more, you know, blah blah blah than that. And then
you sort of get a bit, because there is a lot of ego attached to all this, where we want to think
we're really open minded and we're really, you know, think we can, you know, but actually
when it comes down to it, you go, yeah, I'm a little bit sh*t really, | don't think | can do that. You
know, and it is interesting how it makes you feel about yourself.

C: Yeah, | would definitely say that | was open, but I've been tested so many times in my life
and found out that I'm not. But |, you know, | can skirt that over that really quickly. It's not part
of my rhetoric about my own identity and I'm sure we all do that. But I'm just certain we do. We
don't really know how we come across. But the thing about the singing lessons of course is
that you see people when they're essentially being vulnerable. And so | feel like you see more
than they would ever see about themselves. Yeah. Anyway, that doesn't answer your
question. | apologize. )

R: Yes! You have answered it! So, although this research was conducted over a short period

of time, did you experience notable progression with any of them? Or a decline even? f [ < [ dv 5 1,0

R: She saw it as a project.
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week.

R: So there's an extenuating circumstance there.
C: Yeah.

R: But still a progression, nonetheless.

C: Yeah. Yeah.

R: And nobody's had a massive, you know, they haven't leapt from 8 to 20 or anything it has
been incremental but it was a small amount of time we were condensing this into and I've
actually said it would longer have been useful would you have liked to trial this for longer?

R: What's her score for week four?

C: Oh no, she hasn't done it but we haven't had a lesson yet.
R: Could you let me know just out of interest if it goes up?

C: Yeah, sure.

R: That'd be interesting.

[e\Well it should do because we found out that her... we had an amazing lesson and we were
talking about why she was struggling to do stuff and | asked her to do this with her tongue, Il
where you push the tongue against the top back teeth and then wiggle your jaw to see if i

moves. And her tongue followed her everywhere and then we did some tonigue stretching

exercises and then suddenly she could sing another three notes and so now we're on tongue
stretching and we've got a tongue stretching regime and it's six minutes long and she's ve
excited and she sends me emails regularly going, this is fantastic! So I'm sure it would go up.

I'm sure you're right. I'm sure it would go Ml | i 2 .

R: Are you seeing her after Christmas now?

C: Uh I've got one more week of lessons. When do | next see you? Um | next see you here on
Monday.

Commented [AD1]: Did itimprove?
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R: Oh okay if you could let me know just send that one over as well if she's done it because
that's interesting for my data that we've got a student there that actually their own volition
carried on. Yeah you know that'll be good. So all this stuff is very interesting.

C: Okay.

R: Did the outcome of implementing the scheme match with your initial thoughts when you
started it? For example, when you when you began it, you think, oh, this is going to be hard.
It's going to be easy. This will probably be useful. This won't be useful at all, but I'll just do it
anyway. Did it kind of where you came, where you started out? Did it kind of...

Ty ./"—\
C: Uh | started it just sort of quite a neutral position like oh, | started as um-thinking uh | | don't
think | had any really strong feelings about how it would go um because I've never done
anything like jt before, but | liked a lot of the mindset. | mean, | liked your prgsentation and |
liked your th‘{ng and | understood it and | thought it was cool. So | wasn't thinking anything
negative at all.

R: And if you were, you're not telling me!! (Laughs

R: But did you find that to be a real issue, really? Apart from the one person just refused point
blank, did you find having to...

C: Well, no, because | did send it to lots more people. It's just | never... One girl went to
hospital with the same chest infection you've now got, | think one girl and |, um, one, um, uh,
somebody else, her mother, um, was put into a home in Germany where she lives and so she
had to fly out. So | sent it to quite a few people and then I, they weren't in positions where |
would chase them. So | lost about six or seven students over the last couple of weeks to
various ailments and family problem. So, and also my own concert schedule which was
bonkers so and | it was bonkers at the last minute So | had to move so it was a bit of a mess in
that respect So there were lots of people | didn't chase who got the mindset profiling tool and
the student reflection record

R: But | think it says it's interesting in its own way, but they just didn't bother Tells you all you
need to know about that. You know, it's a bit like | need to chase you dude. You're clearly not
interested. It's a bit like that isn't it really?

C: Because they also didn't turn up to lessons so it might not be anything to do with the thing
itself.

R: You don't think that put them off coming to the lesson do you? Because | hope | haven't just
lost you about 10 people.
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C: No, no, no, they really were ill.
R: Gonna get sued aren't I? | can see that coming.

C: No, no, no, no, no. | know their life circumstances
my god.

R: That's interesting, actually, you just saidat | was talking about in v 7 4
my last project, which led to this, was about goal setting and all the rest of it for motivation and M ¥ 2? '
developing student autonomy. So I'm going to ask you a question surrounding this and it's a C/L\A

bit of putting you on the spot. Do you think it's something if you persevered with them it would
help develop their autonomy or do you think it's hard to know without trialing it? Would it be
something you might think | might try that just to see if we do develop autonomy with this?

C: Well they're already students who | mean to some extent yes you're this is going to make
me sound like a terrible teacher.

R: No,

... Can't be worse than me, don't worry!!

e '@mented [AD2]: Can’timplement with everyone

R: No, | understand that. | was talking more autonomy from maybe a younger person point of
view where they're a little bit male see and need that sort of but somebody that's I've had that
before with a choir where I've had this woman go well don't you think we should be doing this
and | think that line there is like oh cr*p person yeah go find your own choir if you're so sh*t hot

C: They would send me an email and | would like more information please thank you thank
you thank you my daughter cannot sight read can you suggest any books | would like a list of
books blah blah blah so it just sets up the sh*t so | um yeah | don't uh | suppose the person
who gave up in developing autonomy yes maybe um yes if | persevered but | need yeah as |
think | said that | need to redevelop my way of approaching her, | might need to change
repertoire, | need to have a rethink. Now that | know what her problem is and, yeah. | don't
think, none of those are really good words. Next question!!

R: All right, so we've just started the outcome of implementing the schema match for your
initial thoughts etc. Has any or all of the schema impacted your teaching going forwards?
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R: So to that end would it be useful to think about that for other students going forward then?
That it might highlight or flag things up that you hadn't considered?

R: Your coding for your interviews is the most fun of them all, I'm just going to say. | can't
remember. Or has any or all of the schema impacted your teaching going forward?

s! (both laugh)

R: Did the schema feel well structured? The one that | presented you with?

[elY cah, Yeah. | think it would be nice to have a teacher reflection because you know at the|
beginning of this interview | went off on what that person is like to me. | wonder if it would be!
good if a teacher could fill out student mindset form about what they think their student is.

R: That's interesting. So a similar profile sheet. _
C: Yeah. oﬂ W
R: Did you fill out the one for you that was weekly?

C: Yeah, yeah.

R: Did you note any progression there?

C: Yeah.

R: That's the one that nobody seems to talk about much. It's interesting. Everybody sort of
focuses on what their students did, but in the interviews, nobody's really mentioned that a lot,
which | find quite interesting in itself.

C: Yeah. | did it the moment you sent it, and then | have, to be blunt, I've completely forgotten
about it. Where have | even put it? Don't worry. It's one of those things where people go, oh
my gosh, | can't find it, | don't know what's happened.

R: It's not the end of the world. | mean, I've got a load of data anyway.

C: Okay, | will find it. You're right, | haven't thought about that hugely. That's a really
interesting point.

R: (talking to dog) Boo-boo, thank you, You don't have a horrible life, stop pretending like you
do.

C: Yeah, my dog's life's a dream.
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R: Is it? Your poor dog's listening to people calling them fat and stuff.
C: It's like, it's no fun.

R:If I had to cope with that, if | told your dog's fat, I'd say, right, go. You're not welcome here,
go away. | couldn't cope with that.

C: Oh, but imagine if | rejected her (Sarah). Can you imagine? It would be ruining... | don't
want to teach her, but... | think | could really break her, and | don't want to. Anyway.

R: It's an interesting point, you said that, though, the psychology point, where we have to be
so careful. We have to be so careful as teachers. Because I'm looking a lot at teacher
epistemology in all this, and how all the participants, the teachers are feeling, you know, about
how they're embracing it all and the rest of it. And it's being, you know, open, you know, open
to that sort of, | can't get my words together. But yeah, like you just said, really having to think
carefully. Well, obviously, one wouldn't turn around and immediately tell a student to pi*s off,
because that would be rude anyway. And that's not the way to gain clients.

C: | could really do serious damage, | could really sh*t on this woman's life by accident, and |
don't ever want to do that, obviously.

R: Sounds like she's had a hard time with it. Sounds like there's something out there, but she's
never found her thing in life. She's never found that thing that's her thing.

C: | don't think she's ever found her tribe, her friendship.
R: She's lost, isn't she? She sounds like a lost soul.

C: She is married.

R: What's he like, though?

C: He's super quiet and kind, but really heavily autistic engineer. Still contracted out, so he just
sits at a computer all day. Gets up at nine, goes to bed at two, and he...

R: So maybe she feels ignored as well, on top of everything else. Who knows how she
perceives all that. | feel sorry for this woman actually, except for the fact she calls everybody
fat, which I'm not on board with, but yeah.

C: Yeah, it does my head in, but I've got to remember that she's, | mean, she is very, very
skinny and | wouldn't be surprised if there is a serious problem that's been there for a long
time. So, but you know, she's alive, she's not frighteningly skinny, but it is unusual.

R: Yeah, | know what you mean.
C: Yeah, so you've got to remember like, there's a...

R: It's almost like, | know people at the gym like that and things like that, where they're so sort
of hell-bent on being the skinniest in the room, and then to make themselves even more
skinny they big everybody else up literally you know to make them extra skinny you know in
comparison so it's a bit like what she's doing anyway sorry um. Did you feel supported by the
information | provided with the book and the thing.
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C: | just...now that I'm thinking about this profile thing | just listened to it | think | possibly
should have listened to it more | listened to it once, read through it at the same time, and then
| never went back to it.

R: You probably were struggling to type. Sounds like you had a lot on your plate, which you're
trying to shoehorn this in as well, for which I'm very grateful.

C: | think | possibly could have done a... | could have... | don't think... it wasn't at the forefront
of my mind, so | think in that respect I've let you down a little bit.

R: No, you haven't.

C: Yeah, | only listened to it once, and then | thought, | get it, and off | went. So | think maybe
if I'd rehashed it and not been super ADD about it that would have helped. But not that | think
I've done a bad job, right, but | think | could have redone it. | think | probably should have done
that. | shouldn't have forgotten that I'd done my own profile. That's not good.

R: You've got a lot going on and | do that | forget stuff left right | said okay | forgot | was in the
middle of doing that and writing about that and doing that because we've just got stuff going
on all the time haven't we? It's absolutely fine. Would you have preferred more information?
Do you feel like | covered everything? | mean it's hard to know isn't it without the information
being there, | think you're missing it b 3 we don't know.

C: | don't think so. | think ﬂ)e“15 minute thing is about theright length and because I'm not
gonna you know my attention span is not fantastic and...

R: | was trying to keep it fairly condensed without being too quick and it seeming pointless

know

C: but yeah | thought it was about well but yeah | don't know what other information | don't S !

R: Can you see value in the schema as it stands or would you prefer it to be further developed
to be of any use to you? Again, you wouldn't know how it would be developed. | know that's an
open question a little bit, but yeah.

[/ eah, but | wonder, like, so my students, my results are basically three different, very] % /Hms

es of people. | wonder if then... | don't know, | haven't thought about it, but there's
something | wonder if you could, for each type of, each bracket,
little bit for the student reflection record or give some pointers for...

R: | don't know, actually, somebody said something similar before about how they felt like they
could have done with some... Oh, yeah, pointers is the word. That sort of kind of gives some
ideas. Ah, they said the word and | can't think of it in the student reflection, isn't it? Of what ée,

things, you know, of guides, of kind of things to consider. Is that what you're talking about or M M
have | misunderstood? @
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®Y eah. that are different for each, once you know what your student, yeah,

R: So it has to be a more in-depth thing, really, wouldn't it? So if your student is well-advised,
turn to page blah, blah, yeah.

C: Yeah.

R: Well, you've said something incredibly similar to somebody else, so, you know, clearly,
clearly it's a thing.

(9 Yeah. But | don't know. | think that you need to do it for a lot longer, reall

: |
T Aodod (oﬂ?@,
R: That's the hard thing about this. | mean, in the real world of a big research project, |

wouldn't have done it within three weeks. It would be like a year-long thing or something,
wouldn't it? You'd get a real feel for it. But yeah. But it gives us an opening to how it could
progress, you know, in terms of... Definitely. Definitely. Yeah. Do you have any further ideas
that could be included? | think you've just said that. Is there anything else? Um...

C: No, | don't think so. | don't think so.

R: No, that's fine. You don't have to make anything up. It's all right. Just if you had thought of
anything.

C: | just looked at all of this. It's written in all caps. | am at the beginning of this goal setting
stuff. Sorry, | just picked, you're so cute. She's doing brilliantly. | love my student even more
(one of them!) | can't think of, | don't know. | mean, | should have probably should have
watched that video again before we had this chat. But-

R: That's all right, don't worry, you're all right. You've given it loads of time anyway. | wouldn't
expect any more than you've given us. Absolutely fine. So, the results sheets, | think we've
talked about this. Did you see evidence of improvement on the forms? I've already asked you
about that.

C: Yes, so for Alice, the Italian American, yes, so we go 15, 17 and then 16 but that was the
bad strech. For Sarah, it actually stays absolutely the same all the way through. Identical but
the numbers...

R: she put them in different places, okay.
C: Yeah, so they're all threes and fours. It's all 1.3 and 2.4.
R: Sarah’s the one that is a bit, everybody's fat, she's that one isn't she?

C: Yeah, so she changes where the three, so week one and week two are completely
identical. that everything was four except for point three. And then week three, everything was
four except for one. But yeah, it stays the same.

R: Interesting though, even though the numbers are the same, she's changed it on her outlook
of difference within that so that's to be noted isn't it oh my god | give myself so much data to
sort out yeah

C: yeah anyway oh god then | have to pick it don't do that don't worry about that keep it small
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R: Did you find there to be a clear link between mindset and goal attainment after all this

C:
Shda /7€
lquestion again, sorry. Did you find there to be a clear link between mindset and goal| h"‘"?

ing to do with the goal? Oh yeah okay - no. No because if

wisselred

hat was true then Alice would have had a much higher score on her mindset thing and shej M
as yeah no | think it was actually the opposite. S Ms%‘
R: Okay um yeah okay. do you feel the schema or a similar one should be used in teaching 5 f\9’k

generally? | think...

R: But you don't think it necessarily went hand in hand with how you would feedback with

vocabulary, you know, the sort of ways you would speak to them on their goals setting, on y
their goals necessarily? v fe ﬁ/b M
ANTLL w%— ““

R: So it's very student-dependent. We keep coming back to that, and that has been a theme

actually for everybody. Which is kind of what you'd expect really, | think, isn't it? | think it's that D "/\M M S l/lldbd
in life, there's no one thing that fits everybody. And | think, you know, I've been banging on L/F

about one thing doesn't fit everybody, and here's me trying to do one thing to fit everybody. So
it's not going to, is it?

+ (epoureen

C: I'm going to do it so fast!
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PD:

R: Right, okay, what does teacher competency or vocal competency or vocal pedagogy
competency mean to you, if anything? That's really random and out there compared to what
we've been talking abo ealise

[eR| think it's the ability to adapt to your individual

have a basic understanding of the voice and anatom , but j

students, what your student wants fi
just, you have to come back to it.

R: And what about within the progression of your career as a teacher?

C: Oh, my career as a teacher.

v
R: That's a lovely answer to what you've just given me, by the way, but the teaching ral :
competencies. | know if you can't answer that, you say, | literally don't know what you're
talking about. It doesn't matter if there's anything that triggers anything. M %

[$My career in teaching, | suppose it's not to get lazy. | mean, I've done this Masters. I'm

trying to still do courses. | suppose it's staying on top of all the new research that's coming ou

and keeping reading and keeping talking to other teachers, not being afraid to do that. | would|

like to get brave enough to teach in front of another. teacher for feedback.

R: Yeah, I'd love to sit in on some other teachers, not because I'm sitting there judging them, % 1 W
S

because I'm sitting there, people have eaten, like you said, stuff today, and I'm thinking, yeah, "
| forget about stuff like that. And | think it's that thing, isn't it? You get more rounded, kind of... \/\J’ \6,',\)' i
v~

Yeah, | feel like that. | feel exactly like that.

C: You can have themes as well. | know that | get stuck in themes sometimes. And |, because

I've learned something new or something's really excited me or | just want to tell people about (/\)

it and that's not good. And then I've noticed that over say a six month period, I'll have stuff that HS

I, not that | concentrate on with every student, but that I'm definitely gonna mention because i n } 'd'b W

it's in my head and that's not adaptive and that's and | know that | miss stuff and | think éa, 4 g ¢
everybody misses stuff and you know there's a bit of forgiveness everywhere but | think that 6&/3\ C

would be how I need to improve it's just not to get stuck in ruts of technique stuff actually and
exercises boring exercises | have favorites you know, adapting that all the time yeah yeah s

exercises | have favorites you know adapting that all the time. |

That's great, thank you. I/\ W
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Rils he an older adult or what sort of age is he?

\on
B Yeah, he's like in his 60s. He's a member of my choir as well and there's a solo he's trying
0 do at the moment and he just... the thing is he doesn't read music so he gets stuck in his
head about the fact he can't read music but this entrance he knows the solo, be knows it}
fine, it's the entrance and it's a pig of an entrance for an one so it's it's really not anything to
do with whether he can do it or not but he's very ve proud and he kind omr)'t accept help
S0 anyway | did it with him and | found him a little bit resistant to the whole thing.

R: That's fine. To be honest there's no such bad thing as bad data on all this because what
it's showing and you know having spoken to other people as well that have done this it's
showing that kind of diversity of people. It will work with people. I'll let you feedback your own
way, but there's nothing. I'm not going to sit here going, oh, nobody liked it. Because to me,
there have been positives from it. There have been negatives from it, but that's what I'm
trying to find out. And then how we can kind of use that to kind of grow it further. Was there
anything else on that or was that just what you sort of noticed?

[B\WVell that was him and then | worked, | did it with a girl who,

she wants to go to drama
school, she's had a year out after sixth form,

R: So she's sort of like 19, is she that sort of age?

dancer and has come to me very recently to basically sing su ifiat she can get better casting.
Yeah, so those are the three | did it with and the (atter two seemed more responsive to if

han the first one | mentioned. ¢
> (epmmsive g

R: That's an interesting answer. Have you got the result sheets of it still? Did you keep on to
those?

D: I have got them, | haven't got them on me though because they're in my studio and I didn't
think ahead.

Rt It's all right. If you, would you be able to sort of ping them over to me? Would you be able
to take a photo of me?

D: I'm going tonight, so I'll send them over when | get back.

R: No mad rush, but yeah, when you could, that'd be fab. Then | can just sort of have a look.
And then, if you don't have to tell me names or anything, but if you can say, oh, this is the

Codes

How easy was
it to use
schema

=

he student/

=

Could schema|

Was there

goal

ttainment|

ompetenc

D

(@)

199



chap in his 60s and this is the girl of whatever, then that would be useful to me, that | can
sort of see and tally it up with, you know, what's missing.

D: I've just marked it with an initial and a...

R: Fab. Yeah, that's great. Yeah, that'd be lovely. | sort of said in there you didn't have to
send them but the more | thought about it, | thought actually | think it's super useful to look
at, you know, because it does go along...

D: You can kind of corroborate stuff together as well, can't you?

R: Exactly, exactly. Yeah, from what you're going to be saying here as well, we'll be able to
go, oh, | see how you've arrived at that, you know. Okay, shall | just hit you with the
questions then? It's kind of like open and formal again, so it's room for discussion really what
I'm just trying to do is draw out as much info as | need from you it's not like a | don't need to
be rigorous or horrible. So did you find implementing this schema up an easy or hard task?

D: | found it quite natural | think we talked in the first interview about how this really interests
me anyway yes yeah and some of the work that | do like with-my RTT work,

hypnotherapy work and stuff, goes hand in hand with this. So it was qulte ni
guess, permission \to use that within my coaching because | think |
well, | know this isn't really what you're asking because this is about me as a teacher.

to have that, |

R: No, do tell me anything because | will pick out what you need and there'll be bits in there
that will be useful so please yeah, go for it.

R: That's interesting. So you wouldn't have done that before because what do you think + ne k
would have been the problem with that perhaps, just out of interest, because you're saying '
crossing boundaries? C"" BN
D: It's not | wouldn't say that | wouldn't do, | wouldn't have done it before. | mean, [iiave ;
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R: So you sold it to him as what it was, a research project. And so he kind of embraced that
more than he might have done because he thought, oh, there's a purpose, they're trying to
do some research, so I'll get on board with it. Whereas if he just said, | just want to do this,
he might be a bit more, maybe, in your view, perhaps, wouldn't have wanted to. But we'll
never know, because you haven't tried that before, so we don't know.

D: Exactly.

R: It's more, yeah, we're just sort of surmising.

D: yeah. A ‘
. Y '\’CO‘W) .
R: Fair enough. Clﬂ&f’e/m (MWS

BRI The other two, like, one of them, I've worked witha woman for a reall long time, and

she's somebody thzt, iike, | mean, since sh=was a child, actually, so I've known her a long

ime. So that's a different kind of teaching relationship because I've known her for, what, like
bl L IS SRS B

1L 1

10 years? And then the oiiver | havei't known very long, but she's always seemed more|
‘oen to discussiori. So there were three very different kind of students there oo our

origingl=tirgQ.off on a tangent, your originatg find it easy or hard? |

L structure &

@
““ R: Perfect, thank you. Nice, nice answer. | should also say, second ¢

(i | creslion,\m[i/:S}/ou u
lev")"{\s a similar process before? Yes, you have!! So how have you sort of been doing

re ; ud,u n
then? Could you summarise in a way? 0\ tha

R: Okay.

D: I think actually because of how it was.

R: Cool.

D: Does that answer your question?

\ m
. : W
R: It does. Thank you. Sorry, I'm trying to, if | seem like I'm being a bit cut off, I'm not trying to v
be cold, it's because | was getting so chatty in other interviews, and when I've listened back Q/VJ‘L

I've gone, | can't work out who said what, and then I'm having to, because I've transcribed
them and I'm having to sit back for recordings as well I'm going on far too much and that's

7A
5%q

o -
i vk aiven
. \\ f/’zaokﬂdeo{:‘mfj&l’ '7
N
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not actually helpful. | can give | can sort of say things that might generate something else but
I've got to learn to not kind of go oh yeah that's great because my god | didn’t half chat on.
I'm conscious of the time you've got as well. So yeah you know if | need to draw more and
say oh no that's not quite what | meant then I'll say that but yeah no that's spot on thank you.

Has this research enhanced your knowledge of mindset? So obviously, you're familiar with it

r') already. Was there any element of this where you go, oh yeah, that's kind of, or do you just
o‘ ‘ think it just, | don't know, | don't want to put words in your mouth.

nice to see that longer term and kind ofideaving it a bit longerbetween so that they don't w
remember their answers necessarily. R EICRYEER: RN o]ide] S

R: That's the trouble it gets a bit contrived if you're not careful yeah and oh I'll say what |
think you think | want to say and you know...

P Yeah | feel like, | mean the sixty-year-old man, | think he just did it for what

it was. | mean
his results didnt change very much, Tha voungest

vour girl, | felt like she was trying to tell me, like
to maie it like sne'd imoroved. But she already has quite a

mindset, but she was right at the top of the flxed

R: Yeah. Yeah. Yeah and what about the chap was he fixed? O out of interest or was he
growth with a bit of fixed?

/ R: Somebody said that the other day of one of their students who's a lady in her 70s, so not (e °‘ <
wildly older. And she said, oh, they totally had their results rather the other way. You know, it
% c,l was like a bit mind blowing.

D Jdwd : W was
. . e U2 by Shome
R: Because | wonder if there might be a bit of something that is quite straightforward.
Because | kept looking at it, and you know when you're entrenched in it, you think, yeah, it all
makes complete sense. And then you try to see it with fresh eyes, you go, actually, that's

.
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quite ambiguous, you know. So if there's any ambiguity in there, I'd need to kind of highlight
that. But you felt it was quite straightforward.

PR Well | felt it was straightforward. | don’t think that was the issue. | think it was more, | don't
know. | think he was thinking, | guess when | read it through as well, | thought. oh well, he

could think that that was... | don't have the questions in front of me.

R: I can sort of figure out what you're trying to say there. He's probably one minute saying,
yeah, of course, people could do this. And the next thing going, oh, no, you couldn't possibly
if you were doing such a, you know,

D: He's very much a little bit, | mean, I'm going to be anonymous anyway, but in a small way.

R: Don't worry. | won putting your name, date, birth and address on here!

DRHe's quite judgmental of people anyway, but | think actually he's quite proud and a bif (4’8 >
insecure so if he gets things wrong.. —
- e———— é’du res ylts wmyﬂj |

R: That's very often the case, the more insecure people are always trying to belittle
everybody else aren't they, to try and boost themselves up some more. You do get that.

BRYeah, and | think that he,
persists with stuff but he doesn't want to accept the help it'

R: Sure.

s like either | can do it or | can't do

D: Anyway I've gone completely off your question.

R: No you haven't, you haven't at all. | think | just sort of said has it enhanced your
knowledge and | think what you're trying to say is probably you've learned where you might \
be thinking something about someone it's thrown some curveballs in that to that end and the
whole measurement side. So yeah you've answered that. Yeah. W

R: So it has brought something to the table for that end would you say? \ S

D:Yeah. Funie

R: Cool. Would you, would, so do you, again the trouble with these questions is it tends to M_QM‘/ re’l
feed on to the natural next question so you'll probably think I've just can't answer that but JJ SK}CHQ
we'll go with the flow just so | know I've covered everything. So | said has this research %ﬁ

enhanced your knowledge of mindset? If yes, do you think it would be useful to your

teaching going forward. W()(

203



R: Which is one of my later questions, so yeah, you've answered that question already, so 'l
d% put that in mind. Yeah, no that's great because | was gonna say, you know, it is restrictive
X’D trying to do this research project. In an ideal world this would be over a year, you know, or at
:y least six months because, you know, you're trying to do it in a condensed amount of time but
we can only do what we can do with these things so that has to be borne in mind. Would you
wﬂé{ consider profiling students going forward using the actual profiling sheet?

R7 That's what | was going to say because you said earlier that | thought you were always
have that excuse you can't say that every time.

N e ek
R: | suppose you could always sell it as I'm sort of adding this into my method of my style of LD‘U bL
teaching. I'm going to do that, you know, but equally somebody said to me the other day, bﬂ a

ggp ~yes, but it's not going to work for all of them. Some of them will not get on board with it. She's . w.
p t; 'C“\h\ald one person that just about managed to get her to fill out the profiling but couldn't get her h
/=" tofill out any of the other forms. She just refused.
(D" 9 J wth

" D:Really, Yeah. ('W ‘(\(MM MW
: -
R: Which is interesting. Interesting data still |||"| Ili 1\9‘6 M M %W l ‘

guy, | mean, he to me has been the most interesiing. Not that anything's particularl

bit like that isn't it?

IDRIA bit like my dad | guess, my dad's a bit like that.

R: It's a generational thing isn't it? LQOV |

IDRIANY psychology, like, yeah, SJVM
R: it's like, oh just get on with the singing, shut up, you know, sort of thing. You think, well, M\
OK, but if nobody ever does any research about anything, we're never going to progress. So, .
Lo tele
.
é ‘ Funocurele

Jor iy
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\

you know. And yeah, maybe it's a load of old piffle, and maybe I'l get to the end of it and go,
yeah, that was pointless, but | don't think | will, because of what people have said so far.

him, and they both just sit there and moan.

R: Oh lovely, that's what you want isn't it?

session for Christmas because | thought, well we've done a lof
of harmony learning, let's do something a bit funner, and they were like, that was utte

he thinks. Yeah,

R: so you're battling with a personality there.

D: Yeah.

R: How did you, hang on, how did you implement goal setting into your lesson for this
research task? It's quite a weird question. | don't like the way I've worded that, what am |
trying to ask? I've asked this before but | think | reframed it. | think what I'm trying to say is

Md you do it in the same way that you would normally set goals in your lesson? Did you just

follow the same kind of, yeah, we're just going to do this but meanwhile I'm going to sort of
bear in mind what's going on in the book, you know, sort of thing with it. That's what I'm
trying to get at. Did you change up what you do?

D: » Sy e o e

R: What made you do that? What made you change the goals? P

D: What do you mean, Sorry? ‘ v

R: Well, you're saying that you've changed how big the goals were. OV\
D: Oh, | see.

R: What sort of made you do that?

7,
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R: | see, so you're looking at a bigger picture, so you're making.a onfor turning this

into a bigger project because we've got a bit more time, we're not doing it on a one lesson. |
got you, | see what you're saying.

R: Did you find that better doin t way or do you just think it had different merits and

some better than no
oo\ )
D: It its

R: It just feels to me like because you were sort of looking at it from a more, | thjink you used W ﬁ

the word structure. I'm not saying your lessons aren't structured, I'm not being rude in the ~ %
slightest, but you sort of said it was a different structure to it, that it made you sort of thin QD
how am | going to set this work in a way to kind of go along with this, so | suppose it made UJ\N: c‘/\

you kind of re-think about it slightly. ‘ ] ) 5

D: | would say that's what I'm trying to say.

could be wrong. 9 %’\‘)‘M Lﬂ-"l

D: No, itis. | mean, I'm e

R: Sorry that's helpful

D: Yeah, yeah.

g .

206



R: Okay, how easy was it to consider feedback to the student based on the tutorial video and
booklet | gave you? So in there | was talking about, oh, they've got this sort of mindset and
that sort of mindset, try and say phrases like this, that and the other, you know, if you read
through it. Did you find tha i

R: Because | got very bogged down in creating it and in the end, it's a bit like, you know,
when you read those things on Facebook and it's all like written all out of order but you can
still read it, it felt like that in the end. | thought, well | know what I'm trying to say and
therefore | think it's okay but | don't even know anymore.

.I mean, the thing is, | just, this is the
ell, because this is work I've got to do. | just find him really hard to work with in general
And obviously as a teacher | need to become distant from that, but it's just vou kno

i

R: Trouble is we're all human there's only so much we can put up with isn't there O

D: yeah | mean | I'm very lucky | have some wonderful students and | would say 99% of
them | look forward to seeing.

R: There's always that rotten apple isn't there? There's always that Monday morning feeling
whether they're on a Wednesday afternoon or wherever they are.

D: Yeah it's the kind of I've got I've done that lesson now | can relax.

R: So you wake up the morning of it you're like oh god. You're like why am | building this up

I'veliterally seen him for like a half an hour or an hour or something but it ruins the whole day.

You know, funny. Yeah. Anyway, never mind. And it baffles me a bit, you think, if you're
going to be like that, why are you even coming?

D: I'know. And then part of me thinks, hey, itis a, he has some level of growth mindset,
doesn't he?

R: He does. There's something going on there, definitely.

D: Yes, there is? But maybe he can't outwardly say it.

9.
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R: Yeah, because that would be undermining what he's trying to convey about himself. Go
on, mate, be a bit human, you can, you can do it. So, we did touch on this and | said that
earlier, although this research was conducted over a short period of time, did you experience
notable progression with any of them? | know you're doing with the man.

D: Yeah, | feel like | don't have the actual scores in front of me but from what | remember, |
think the dancer girl. i

R: Is she the 20 year old? AU [

R: she perseveres. persevering | think that's a word. ot

BRlyeah she's a good egg. She is. She's lovely. Yeah, the dancer seemed to have, because
she has seemed to have a bit of a mixed, just from discussions with her, a bit of a mixed
feeling about it because she's never felt she can sing. She actually isn't terrible, like she's
quite good. She could really improve. | think she could definitely improve her casting o)

R: You're not. You're not rambling. And would you longer have been more useful?1 think S }U [ /
we've already said yes.

DR eah, it would have been. Yeah. -

R: And it's something you're thinking you might actually consider.
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R: I'think that is a really nice idea actually. | think you could do it with adults really quite
nicely. I'd do that as a student. | would definitely be on board with that. | think that is a lovely
idea.

D: I've always felt with adults | don't want to be too...

R: No, | don't think so at all. | wouldn't worry about that because | think there's going to be
them that go, no, like Mr. Man, for example, but there's going to be people like me who's all

about, oh, fresh new year, what can | do? What can | implement? How can | change things d-n
up? And there will be people that embrace that. Most definitely, | think. That's nothing of O\Pb k\/f
research, PS. It's just how | feel about it. Because if | do, I'm sure other people would. UJ }l
Definitely. @)

R: Perfect. Did the outcome of implementing the schema match with yeur initial thougtits
when you started it? For example, did you start it thinking, oh, this is going to be easier or
harder than it was, or more useful, less useful? How did the end sort of tally with what you
thought going into it, if that makes sense?

( N\
D: I 'think it did kind of tally because, yeah, as | say, | élrgady kind of was on board with it
myself.

R: Yeah. Yeah. So you sort of went in going, yeah, you're quite open-minded and...

D: Yeah, yeah. | would say so, yeah.

R: 8o you think it's brought more because you having done it yourself already, you feel like
it's added.

R: But from a structure point of view, as much as anything.

D: Yeah.

R: And | say, did the schema feel well structured?

L1,
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R: He was going to be resistant anyway, whatever you ask. Yeah. Okay. Did you feel
supported by the information | gave you? \Ou-J/ S

D: Mm-hmm. Yeah. W
Wiy

R: You didn't feel like anything was massively lacking or...? M

ou. | felt like it was alll...

R: Because | did say to everybody, please ask, you know, and nobody did. So | thought, |
assume that's okay then. And then | just left everybody with it. It's a bit like let your child go
to school for the first day, you know, like, | think they're okay. But nobody's heard anything
so... Yeah, it seems to all go good. Did you learn anything new from it? | don't know if we've

really... - do

R: Perfect. Can you see value in the schema a 5 or would you prefer to be, would
you, oh my God, | can't speak. Or would you prefer it to be further developed to be of any
use to you?

D:um

R: | mean, that's a really odd question because you're like, well | don't know how it could be
further developed, | don't know, but as it stands, or do you think, oh no, you've got serious
work to do on that dude before | consider, although you said | think there's bits about it that
you seem to be on board with anyway, so.

D: Yeah, no, |

R: So no, there we go. Do you have any further ideas on what should or could be included?
Again, you'll probably sit there going, | don't know because I've not done any research into
this particular thing that you're doing, but did anything spring to mind and go, oh, what would
have been good is, you know, anything like that sort of thing. Don't worry if you didn't, I'm not
expecting you to sort of think of something on the spot.

DH| don't want to be totally unhelpful, but | don't know, | don't think so.

R: No, it's not unhelpful at all.
D: | don't think so.

R: You just felt it all kind of made sense, and got on with it, did it?

(.
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R: | was trying to strike a balance there.

D: Yeah, | think you did strike a balance.

R: Yeah, thank you, because | was trying to keep the tutorial, down to about 15 minutes and
even then | was was a bit like worried about going, oh God, | don't want this to go on and on
and people go, God, | need to get on, you know, so | was a little conscious of that, but yeah.
Okay. Did, so results sheets, | think I've asked about did you see some improvement with
them. | think we've sort of covered that, haven't we? You haven't got them with you. Do you
remember off the top of your head, don't worry if you don't because we can look at the score
sheets separately anyway, but did you sort of notice anybody made any real sort of inroads
with it at all or even went up by, generally speaking, people that have improved, it was only,
what | found was people sort of started and then they might have dipped out and they'd gone
up a bit and then dipped down and come back up again or something like that's happened.

R: No, I've been that human nature. I've done dis-profiling, which is where this idea came
from, for a company | work at for my sister in the mornings. And they say you have to just go
with your absolute gut, you know, of what your first reaction is. Don't think it, don't think it
through, because you'll sit there thinking, what do they want me to say? And you can't even
cheat that system. It's been researched so heavily, that one, that you can't even cheat the
system but with this the one that I've done obviously I'd want it more rigorously tested
properly but um you know it's it it's interesting | think human nature is we want to paint
ourselves in the best light we want to show that we've got better we want to show that we're
positive Polys and we want to show you know all on paper you know and | suppose that's the
thing it's yeah we have to bear that in mind.

R: So what do you think might be the fundamental difference for her then that might maybe
help with that? Is it easy to kind of quantify or not really?

)3
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D: | just think, well, as | say, I've not been working with her very long. She hasn't had any
singing training before, so | think she kind of came into it with this, I've been told | need to do
this to improve my casting. My agent said | need to do this. She sees herself as a dancer
first and foremost,

R: and | want to be a triple threat. I've got a home in my acting and my singing skills sort of
thing,

D: yeah. Exactly, exactly.

Again, | don't remember the original question.

R: No, you're on it. You're on it. Don't worry. Did you find there to be a clear link between
mindset and goal attainment and feedback and all that? What | was trying to get at was the
whole, depending on their mindset, how you would end up getting the goal setting and the
goal feedback and all that to work. Could you see that link between the two? | mean, | don't
know, did you see it as separate entities?

interesting to do it and | didn't think. | shculd have also maybe tried it with a student who

never does any outside work. Al three of these, | mean, the younger girl is really. really| %
desperate to start a career. The dancer is, well, she's just a hard-working person. And the ‘5}\,

guy, | mean, he, | mean, he's cuite persistent, despite his... But again, | think that comes les Yo
rom the growth and again I'm kind of... this isn't very scientific so obviously there's not a ol
measure of this because we've not asked him these questions but | feel like it's more from an W oﬂ
insecurity than a, oh | truly believe that if | put in this hard work it's gonna change. Like you

know he won't let me help him really. He'll just go, oh, I'll do it again. i do it again. And he M

(D@ Yeah. | can. | mean, | think all three are quite persistent. So | think it might have been ()_Q/Ce'{’ » ‘

on't listen to what | say. So, do you know what | mean? So. yeah. 0‘_& s
R: OK. Do you feel this schema or similar should be used in teaching where possible? Or . \_
something, it doesn't have to be this one, although that would be cool. But, you know, doyou \S WV

think there should be something like that involved in teaching? What I'm trying to suggest, |
suppose, in that question is there's going to be teachers that just sort of go in, completely A

wing it, not really considering the whole psychology thing, which we talked about in the first w6Y
interview about how important you thought psychology was. So I'm sort of going down that

. 9
oane |
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5(.
track. Do you think we really should be implementing something like this schema into "’\U’ RCM (L,J’\
lessons?

R: Yeah @

D: Like, it' s that saying if you think you're, if you think you can or you can't, you're probably
right?

R: Yeah, Henry Ford or something.
D: | really believe that.

R: Yeah, it's really good. It's sometimes, | mean, | sort of go sometimes, God, I'm really guilty
of being that person who doesn't really adhere to that, but actually, it's so true. It really is. |
like that one too. OK. What does... This is a little bit off the wall compared to what we've
been talking about, but it sort of is and isn't. Just wanted to get your general idea. So don't
worry if you think they're going, oh, I've not really thought about that, | don't really know. It
doesn't matter. This isn't a test question. It's just seeing what you think, your immediate
thought is. What does teacher competency or vocal competency or pedagogical
competency, anything to do with competency, mean to you as a teacher?

BV MCommunication. Because | think a big thing about being a good, | guess as a
teacher, as a coach, as whatever it is we're talking about,
and help that other person communicate with themselves more effectively. So | think reall
good, any of those things, is your ability to communicate things effectively, succinctly and as|
best possible. It's motivation but without being like that toxic
| think that comes from passion as well | don't really think vou know | definitely find that
although you know we all do our best don't we and we t and go into each session exactl 1/

\

he same but sometimes we're humans we have down days and | find that those down days| L =
are not as effective lessons. | don't necessarily always think that that's to do with the ¢
students down there. | think that's a lot, again, what I've seen is, you know, if I've had S(ku'

something go on in my life that's distracting me slightly, and it shouldn’t do, but again, we're|
human, no one can only try our best, Il come out of a lesson. And | don't think it's a
reflection on how I'm actually feeling. | genuinely feel like that lesson wasn't as productive]
because | wasn't able to be as present with that person, and the passion wasn't coming

hrough. And | think being able to be in the moment and be passionate and that both of those|
thi

o
ngs help with motivation for the student. And also wanting to continuousl better yourself. | W
mean | had teachers that were very, this is how | was taught singing, this is how | was taught M

acting, this is how it is going to be done. And they never considered an hing new.

R: Yeah. -
& o ®

D: So yeah, [eelaltateIte development | guess, for the purposes of vourself and your students, <
And | would also say that... It's gone out of my head. Something similar to that. Um... It'll Cgv\k‘\t\,\U’U$
come back to me. Yeah. Does that answer your question? ( ) 6"‘”.
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R: It really does, yeah. Um, that's lovely. So those are all my questions. | don't know if you
had anything else that you sort of wanted to add or thought of or thought like | haven't gone
into that strikes you as worth mentioning. | don't know.

D: Oh, | don't think so. It's just annoying me what | was going to say at the end there. So
we're talking about progressing yourself and teacher development and that, and also for the
good of the student.

R: It wasn't this, but modelling as well. Because if you think | know everything, that's not
going to help the student, is it? No. If you show that you're human as well. Again it's a
communication thing isn't it? It's a authenticity thing.

Yeah okay | think that's it. | think | need to let you get on to your teaching. But thank you so
much for your help and for doing all that. | realise the work that went into doing all that and
you had to rethink your lessons to do it. I'm so appreciative to everybody for doing this.

6.
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of some of the directions | was already planning to go with my students at the
time. There was only one student that | really did like the whole thing with.

R: Okay, yeah.

R: Although you say that but it's quite interesting because | will have people picking
different people for different reasons probably so I'll be able to get a sort of a clear
idea from all that actually so it's handy to know that. Do you happen to know what his
score was on his on his mindset profiling sheet?

E: Let me take a look at it. | have a save on my computer. (R di TR el LRl

R: Yeah he's into the growth mindset then yeah.

IS0 well into growth mindset.|

R: Yeah, brilliant, okay.

HANd his reflection records were very, like, | mean, he was just 15 from the ve

R: And he just maintained it throughout, he didn't change, didn't deviate?

IHYeah, he maintained throughout, he just, we were working on some really, he’s also

a songwriter and so we are working on a couple of specific goals surrounding melod

writing in particular. And improvisation and he's just really curious about those things|
right now and | feel like because we chose goals that were really just like super vital to

him and valued to him it was easy for him to feel like you know really positive and
really energized around.

R: Connected and motivated.

3 Yeah just connected with it and vou know not getting distracted by other things.
He's really, rezily interested in what we're working on.

Codes

How easy was
itto use
schema

he student/s]

used

ould schema|
e enhanced|
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R: Brilliant. Okay. So, | know you sort of touched on this by saying that you do the goal
setting, but have you used a similar process to what | sort of presented you with?
Would you say it's similar to what you've done or did it feel very vastly different or |
mean,

gussiest

| don't know how you would equate it.

R: So do you think it kind of added some structure perhaps? | don't want to put words
into your mouth, | mean if you don't think that then you obviously said.

R: Okay that's handy, that's good to know. So | think you were one of the people that 7 CAu‘
already has sort of had a good grasp of mindset but has this research enhanced your
knowledge of mindset in any way? Don't worry if you're like well | already really knew

1.
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that's fine because everybody's going to give different results on this but depends on
where you were at to start with really.

| think if anything, it kind co" nectedt aof indset with the idea of goa
ting, ‘L“lke both of those thinig-s, | have, like, I’'ve had quite a bit of exposure to both

of thevn in the past but it was nice to kind of see them as kind of like a unit or like two

parts to kind of student engagement. Yeah, you can make goals, but if you don't reall

believe that you can get better in those ways, then like, kind of what's the point off

making goals? Yeah. So and you can have like a great growth mindset. And then if you
practice with absolutely no , just like very improvisationally o

experimentally all the time like it might be hard to make you know concrete

assessments about how you're improving so | like the the picture of looking at them

as a as a whole unityeah

R: yeah okay that's good to know um would you think it useful to your teaching going

forward would you sort of would it be something you would consider implementing to

your teaching going forward? And | won't be offended because | know this is a bit of a

tricky question because you're probably sitting there going, oh, | don't want to offend

her if she's just doing a whole project on it. But | also need to get my data correct. @

R: But some of them will be like, no.

E: Yeah, | used to love, you know, when | briefly was studying with one teacher at a
school, he gave us like a spreadsheet to fill out. He's like, this is your practice
spreadsheet, you have to fill it out every week. And | was like, yes.

R: But that's how you're obviously very goal-orientated. You're obviously, you like to
see that progression, yeah.

E:yeah, I'm very goal-oriented and | really like to be able to have-

R: Be organised, know what's going on.
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R: Okay. So, | just, my next question, | think you just answered that, would you o(ﬁednm
consider profiling students going forward? Why, why not? | think you've just answered
that with, yeah, it would work for some and not for others. So you'd pick your battles, @

R: Butthere'd b =
you know. Fair enough.

R: But it is something you would then consider, perhaps giving it to everybody but you ( Q/DWLJ

you are aware that not everybody's going to react to it in the same way, but it's what | : ! !
you're sort of saying yeah. %e/

R: Okay, good. How did you implement goal setting into your lessons for this research
task? That's a tricky question, actually. Did you do it differently to how you normally
would for the purpose of this task, | suppose is what I'm trying to ask there.
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R: That's quite interesting you said that because a lady | was talking to yesterday said
that she would be interested to roll it out of her piano students this this whole thing
and you just mentioned there that obviously he was using the guitar would you say
that there's value perhaps in this for any kind of musical instrument or without
wishing to go out too much on a limb but you know do you think that

R:And it's a different beast, isn't it, for people? And that's exactly what the lady said
yesterday, funnily enough. She just said, I've got those that will carry on relentlessly
trying to get their voice better, but piano's like, can't do it, giving up, you know, and it
is a very different, so it's interesting again that you've just said very similar actually,
picked up on the same.
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R: Cool, cool. That's good Q)ugh this research was conducted over a short period

W"

raless c 2 S LI L apphl l( f“’
" itactually implementing the tutorial video and

R: Okay, that's cool. How easyw
booklet that | gave you? Or using it? SU v
® teciches

R: Did you find it did you find it easy to use? Did you feel like you have to keep reading ? MMW,D((
it going what on earth's going on here? Did it seem straightforward? Was it? u,\w

E: Ohyeah.

. IthinkTread through it like a couple of times over the process but it was really
. Yeah? T

R: Yeah. Okay. Did you find it helpful in any way? Again, don't worry if you didn't. |
won't be too upset.

E: Yeah, | haven't actually looked at it in a second.

R: No, that's all right. | know we've got so many things going on.

time, because obviously it had to be to fit it into my module time constraints, did
you experience, | think you didn't experience progression with him because he was
already pretty much on board with everything anyway wasn't he? So | suppose in this

one there wasn't actual progression as such but presumably you didn't see him going
backwards in any way.

b
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maybe | wouldn't be surprised if he was like | want to keep using these like: goal),
———— g T
isheets like because he's just kind of like that.

R: Really, he embraces that kind of thing yeah. So he seems open to it he's like oh
yeah yeah this is cool he was all right with it all then.

E: Ohyeah he was really he was | think he was also just like it it feels cool to get
picked for something.

R: Ithink there's an element of that. How old is he then this chap that you're teaching?
E:lteach all adults so | think he's like 24, just out of college.

R: So young adult. Did the outcome of implementing the scheme match with your

initial thoughts when you initially embarked upon it for example was it easier than you
thought it'd be harder about the same or useful less useful any of those sorts of things
really?

E: about the same that | expected) | mearit wgg‘ptei:ty_eas;ngpaise | already do
quite a bit of goal setting with-students just because it makes my life easier. If | have

them coming into a lesson with a little bit more in plan, then it's easier for\rﬁ 3
(an/\’b
g
E:lhad a student ask me yesterday, he asked something really kind of bewildering d
and | was like, oh okay, let me see, how are we going to address this? And | like took it '{"Q_ﬂﬁl'ul:j

back before | started an exercise and he's like, oh don't you have a lesson plan? And |
was like, oh. And he's like an older adult, he's a PhD student.

R: Trying to wing it every week, it's a nightmare isn't it?

R: It's like, yeah, in my other bag at home | think.
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E: He's a physicist. So we have a really funny kind of banter. But he's like, yeah, don't
you have a lesson plan for that? And he's like totally serious. Oh no. Hello. Like, it's all
improvised. Like, | have this is like educated guesses, but they're just really educated
guesses, but they're also really guesses. Like, it's not going to maybe happen on the

first try. It's going to take me a second to figure out. I'm impressed. | feel like students
have a pretty good, you know, | got a little bit more buy-in.

R: Yeah, it's hard. You can't be too structured with something like that, though, can
you? Because | think by nature of what you're actually doing, that it doesn't, it's not SW
1\9

improvisation anymore, is it if you start planning it.

R: So yeah, my next question, has any or all of the schema impacted your teaching k"
going forward? | guess you've kind of just said that really. ‘i

¥ ;
C(M :‘:\n d do you think that's kind of as important to the teacher as it is to the studentin a
W CU]’ way?
E: Totally, we’ve had some students who, you know, don’t really practice, and they
ix kind of like have their hour with me as a way to make sure that they do music this
N\M.ﬂ. 'o“week, you know, and that's like a little tiring. But especially like adults, they all have
different, like | have to teach a lot of professionals and semi-professionals, but | also
teach like people who just like singing and working with me as a way to kind of keep it
in their life but they don't necessarily you know and it's like okay another way to make
progress you know worthwhile for you but also so that it doesn't feel like I'm on
groundhog day.

R: Cool I've got here did this | feel like this is out of sync really now, look back over,
because we've kind of covered, the trouble with these interviews, this happens, we
start talking about something, oh we've kind of covered this, but | kind of want to just
mention it in case when | go back through later to code and | just think, oh make sure
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I've got everything | need. Did the schema feel well structured that you said really
about that? You said it was succinct, didn't you, and you said what ;u liked was the

P -

fact that each form was kind of looked at separately,

R: Good. Did you feel supported by the info provided? Did you feel like you had
enough information there?

R: Okay. Would you have preferred any more info? Was there anything you felt kind of
maybe was lacking? Could have, | mean it's hard to know. Maybe there is something
lacking but you have no idea that it's lacking at this stage. | mean, | don't know, but |
don't know if anything sprung to mind. You go, oh, | could have done a bit more, you
know.

understood what i was trying to achieve i believe that i would accomplish my goal. |
feel like the wording in questions three and four are a little confusing. | believed |
would be able to accomplish my goal when | started them. So does that mean the ,
beginning of this practice week or does this mean the beginning of this goal?,

R:|see what you mean, yes. Ambiguous, yes. ?

might be more interesting for the, or it might like help the student...They all go on a 64
little bit about stuff that they might have.

R:Yeah, that makes sense. Somebody said yesterday about more prompts, so
prompts about what they should be saying on their bit, | suppose kind of tallies up
with that a little bit, perhaps. Yeah. Yeah, that's interesting. That's good. No, because
I mean for me, | mean, I've tried to come up with all this myself and then it's quite
nice, you know to talk to other people Oh, well, hang on, you know if you you sat
around a big table meet, you know talking about it people go well, how about we put
thatin? How about we try to do it on your own you sort of forget stuff and you sort of
you can't see the wood for the trees in the end up so it's useful feedback, which | can
putinto my results. You know to say well actually what | could have done was x yz
that's you know really really useful to know.

7
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artistic thing that | worked on and this is like a personal thing that | worked on. | forget
interesting to connect with about, to connect about with students is that like, yeah m
was like singing really stressed me out and | felt like | couldn't really connect with the
all of those things can be kind of independently moving. Yeah so it might be|
interesting to have like more uh yeah kind of meatier promﬁ. Yeah. So that they have

a little bit more to respond to.

I=Yeah it would be helpful. | sometimes like the the model that this old teacher of

S

o u“'{l shdor roponec 1

R: Yeah, perfect. Okythat's good. Did you learn anything new from it all? I'm not D
sure you did. | feel like I've already asked this in a different way. ( q,w M‘A/\Jl’

f ‘ (7(60\440 e

' S

Shudols  alwoys oppreciehe  uohon 4 ”W"‘)ﬂ? y
R: Yeah. Refre§hes things up, doesn't it, for them as well? e IRA

Vol alusmp cmende | nasgizad

R: Okay cool. So | was gonna say can you see value in the schema as it stands or +'0W,t
whatever or would you prefer it to be further developed to be of use? | mean | think

you just sort of said you can see value in it in the way that you've just explained. .
Would you rather see it developed further before using it?

|0
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that's like actually very, like is very helpful and like I'm always like, well great, yeah V/

hat does make a ton of sense and like by being able to validate that kind of thing i \/ -( ‘faJ
helps them feel like they can take a little bit more ownership of that thing they are| d' aw
s Pkl lotaball s b il

an think of anything else \\ A/
but | think that actually answers that question. | don't think there wass 0 NYWS M

people have a more growth mindset around certain things, where they're like, oh, I'm

sure that I'll be able to learn how to sing, you know, pleasantly for my friends and g
amily but | can never sing musical theater that's way too hard yeah or like | can't riff]
or | can't imagine writing a song or whatever it is um so it might be interesting vou MILPP@yj

know just to be able to branch out in the probe in the mind even have some open-|
ended questions like what's one thing that you feel like you could accomplish yeah
but you know that you can learn if you just spend the time. What’s one thing that you

feel like is totally untouchable no matter...

R: because then you start to say Oh, they've got the growth mindset towards musical
theater say but where the fixed comes in is well | I'm never going to actually get out
out on you know, and do karaoke in a pub. | don't know. Sorry You know, but | see
what you're saying.

IS0 that kind of yeah, it's not part of the profile but it’s really hard to you know in|
Whatever setting and like and sometimes people have a really fixed mindset around|
like really random stuff yeah yeah whether it's like changing like some people reall
have a you know the sound of their voice and they feel like they're just kind of stucl
with it and that like their tone and the relationship with their voice is just kind of not]
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R: That's great. That's really handy. That's good. That's a yeah, | like that. So we've
already talked about did you see evide@provement on the forms, he kept

similar didn't he, so throughout. / gw g

R: You think that really kind of, yeah that was an improvement in itself, yeah. So it
goes to show that we can'tjustrely o sn't it, but what it does is prompt us

to think about those. .‘,‘ e a.o(.OL M\U qwlf(ﬂ’]

ISHYeah, like have like one other question that's just like, how did you feel about your]

practice this week? Yeah. You know, was it frustrating? Was it hard to get started?

\Was it fun? Yeah. Did you like the result? Did you enjoy it? Did you want to do it more|

than you had time for it? Like just to like have some qualitative aspect.

R: So, ah right, you said this earlier on | think, because my question here is, did you
find there to be a clear link between mindset and goal attainment? You said you liked
the cohesiveness of the two together, sort of joining them together. Did you see a
clear link between the two.

[}l see a clear link between the two, | mean | can kind of infer that there is one. | think|
hat if | tried the same process with a student who didn't have as growth a mindset as|

lason, it might have been a little clearer. Right, because | only was working with one

student on it. So it's hard to say, but | can imagine that if a student had more of a fixec!

mindset, it would have been harder for them to practice towards certain goals, \j
because they would have been like, you know, like, why work toward a goal? And | . I

don't think that | can answer that. (W)

R: So that's more down to sort of time and being able to actually implement it a bit
more as to being able to answer that.

e NN

Mmaﬁ“ﬁ R: Do you feel this schema or a similar schema or something more developed or

whatever, but based upon this, should be used in teaching whenever possible?
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R: Fair enough. I've got one more question. Well, | then have another question after
that, but it's more of a broad question. What does teacher competency or vocal
competency mean to you? Or pedagogic competency? Any of those competencies?

Does that mean anything to you? th
Cmﬂ‘nj‘?"

ISR ECEIMcompetency. | mean, | think about that a lot, because it's like the litera
‘ Mik-'\’r\\ﬁ‘

meaning is like having the ability to perform the necessary tasks of being a teacher or|

being a vocalist. But that really differs depending on the situation. | mean, | have a

pretty high, | have pretty high standards in general, but like | have pretty high (w
Recess*]
you know, | have students who are singing all kinds of different genres and all kinds of] Wl‘ﬁ
different environments for audiences or just themselves like it's it's so varied so | feell

like for me being a competent teacher means being able to know how to finc] (rej,sj o~ '\'U\‘J‘ )
e il e bt e

esources for me needs that my students approach me with even if it's somethind

I es for me needs that my students approach me with even if it ething o cw

that I'm not. And just to be able to like[Sle) IAENREYals0 like | feel like competent

teachers are also like humble teachers who can also be like oh | actually don't kno
about that but here's a place where you can learn that or like try this or maybe talk to

his person or the other resources over here. So | feel like competency is very kind aoff
pensiliuaih b Raibbciar

embroiled with like knowing what you don't know, knowing what you can tezch wel [l ‘g Ui OJDL!L
and whatyou can't. | don’t teach kids because they're not really my forte. Theie's so

many other teachers who just do a beautiful job teaching kids and | thought it would +° R
be really dumb for me to teach kids like knowing that | can refer them to someone d\’) W
else it would just be like it wouldn't serve the student um and yeah and or like if | were) "

to sing high level musical theater like that's not really my bag either or like classic
music absolutely not Absolutely not. Like, this is really not my zone. So, yeah, | fee
like competency also means, like, knowing where your limitamns are, and like, what]
kinds of skills you can acquire for the purpose of serving y0l:|r S

just better left to another professional.

R: Okay, that's interesting. Yeah, interesting answer to that. | mean, that's interesting,

[0 0w &2

* o 1)
i

tudents, and what is|

" C
that sounded derogatory, it wasn't at all, it was just an interesting answer. So | think ()N‘/S O{Q
that sort of concludes all my questions. Is there anything you wanted to &dd or ’\'U\
anything that sprung to mind or anything you, | don't know, | mean, don't force the an‘

issue if there is nothing, but | mean, it's just to give you a chance to.

physiology, psychology and like how you know how to encourage like creative
independence in the voice studio so 4 lot of 1
u know wi

RV BN
& W&M

R
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R: so you that's so that's giving you some sort of so you think about good. That's nice
to hear No, that's good. Um | think | mean yeah, I feel like | said to the lady yesterday, |
feel like I'm going to stop these interviews and g0, oh, | forgot to ask a really obvious
question. | can't think of it at the moment if there is one. Probably when | come to do
all my writing up, | go, oh, | never asked such and such, in which case you'll get an
email, frantic one, asking a question or two. But | think that sort of, I think that gives
me all the info | need. But | think that sort of, | think that gives me all the info | need.
Thank you.

Transcribed with Cockatoo

228





