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1. Introduction
Special Educational Needs and Disabilities (SEND) teachers working with children in the United Kingdom play a fundamental role in ensuring inclusive education, supporting pupils who require differentiated learning approaches, and coordinating with multiple professionals and families. Recent research underscores that SEND provision is under increasing strain, making the competencies of specialist teachers more critical than ever (Durham University, 2025). Studies show that teacher competencies — such as communication, organization, and adaptability — are strongly associated with inclusive outcomes for pupils with SEND (Hanini & Rashid, 2024; Codina & Robinson, 2024). 
Aim: This report will describe the role and responsibilities of a SEND teacher in UK settings, identify three essential skills for this role with role-specific examples, and offer evidence-based strategies to develop these skills, grounded in current literature.
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2. Role Description: Duties & Responsibilities
A SEND teacher in the UK typically assumes a multifaceted role combining instructional, pastoral, administrative, and collaborative functions:
1. Instructional design and differentiation: The SEND teacher plans and delivers lessons adapted to children with varied cognitive, sensory, communication, or behavioral needs. They often embed assistive technologies, visual scaffolds, and differentiated pedagogy to support access (Hanini & Rashid, 2024).
2. Assessment and EHC / IEP planning: They participate in developing, reviewing, and monitoring Education, Health, and Care (EHC) plans or Individual Education Plans (IEPs), gathering evidence of progress through formal and informal assessments (Codina & Robinson, 2024).
3. Liaison and multi-professional collaboration: SEND teachers coordinate with educational psychologists, speech and language therapists, parents, teaching assistants, and school leadership to align supports and understand pupil needs (Durham University, 2025).
4. Behaviour management and pastoral care: They implement proactive strategies, build trusting relationships, and respond sensitively to behavioural challenges. Evidence shows that inclusive classrooms frequently need specialist support to manage emotional and behavioural regulation (European Journal of Special Needs Education, 2023).
5. Record-keeping and administration: They maintain detailed documentation of pupil progress, meeting minutes, and statutory review inputs to ensure accountability and continuity (Codina & Robinson, 2024).
6. Professional development and action research: Many SEND teachers engage in action research cycles to reflect, trial interventions, and adapt practice. This reflective practice supports continuous improvement and innovation in pedagogy (Codina & Robinson, 2024).
Through these duties, a SEND teacher is not only an educator but also an advocate, researcher-practitioner, and coordinator deeply embedded in the wider support network for children with SEND.
3. Essential Skills for a SEND Teacher
3.1 Communication	
Effective communication is foundational. In a survey of special education teachers, 85% of respondents rated themselves as strong communicators, yet many struggled with integrating technology to support non-verbal or minimally verbal pupils (Hanini & Rashid, 2024). Clear communication is also necessary to translate specialist assessment reports and therapy feedback into accessible language for parents, teachers, and other professionals (Codina & Robinson, 2024). For example, a SEND teacher working with a child on the autism spectrum may use visual schedules and social stories, then explain assessment outcomes at a multi-disciplinary meeting, ensuring all stakeholders understand and agree on next steps.
3.2 Organization
Organization is vital because SEND teachers juggle multiple, overlapping responsibilities: IEP/EHC planning, progress tracking, meetings, and collaborative work. Codina & Robinson (2024) describe how well-structured action research projects rely on teachers’ capacity to manage time, gather data, and reflect professionally. Moreover, research shows that systems to manage documentation efficiently are critical to sustaining high-quality inclusive provision (European Journal of Special Needs Education, 2023). For instance, a SEND teacher might maintain a digital log of IEP objectives, set reminders for review meetings, and coordinate schedules with therapists and teaching assistants to ensure interventions occur on time.
3.3 Adaptability and Problem‑Solving.
Pupils with SEND often present dynamic needs; interventions that work for one child may not suit another. The ability to reflect (via action research), adapt, and problem-solve is essential. Codina & Robinson (2024) report that SEND teachers engaged in action research cycles (plan–do–review) identified what worked in their own classrooms and adapted their methods accordingly. Furthermore, teacher self‑efficacy — the belief in one’s own capacity to effect change — is strongly linked to adaptive inclusive practice (European Journal of Special Needs Education, 2023). For example, a teacher might notice that group work causes anxiety for a particular child, then redesign tasks into more structured individual interactions, monitor outcomes, and revise.
4. Strategies to Develop These Skills
4.1 Communication Strategies
1. Action Research for Communication: SEND teachers can engage in structured action research projects (plan–do–review) to examine how different communication strategies (e.g., visuals, AAC devices) affect pupil engagement and understanding (Codina & Robinson, 2024). By reflecting on real classroom data, teachers refine and personalize communication for each child.
2. AAC / Assistive Technology Training: Providing SEND teachers with professional development in augmentative and alternative communication (AAC) tools and related technologies can enhance their capacity to support non‑verbal pupils or those with limited speech (Hanini & Rashid, 2024). This helps teachers integrate AAC seamlessly into daily routines.
3. Structured Multi-Stakeholder Communication Meetings: Establishing regular, structured dialogue sessions (e.g., IEP reviews) involving parents, therapists, and teaching assistants can foster shared understanding and co‑construction of communication plans. This approach ensures all voices are heard and that communication strategies align across environments (Codina & Robinson, 2024).
4.2 Organization Strategies
1. Digital Management Systems: Use dedicated software or online platforms to centralize IEP/EHC plans, track progress, schedule meetings, and store assessment data. Such systems help reduce administrative burden and ensure compliance with statutory requirements (Codina & Robinson, 2024).
2. Time‑Management CPD for SEND Teachers: Deliver targeted professional development focused on time prioritization, task batching, and balancing planned vs reactive work. Training helps teachers allocate their workload effectively, giving space for planning, assessment, and collaboration (Codina & Robinson, 2024).
3. Collaborative Planning Blocks: Allocate weekly collaborative planning time with SENCOs, teaching assistants, therapists, and class teachers. During these blocks, the SEND teacher aligns goals, divides responsibilities, and coordinates upcoming interventions. This shared planning strengthens consistency and accountability (Codina & Robinson, 2024).
4.3 Adaptability / Problem‑Solving Strategies
1. Teacher-Led Action Research Cycles: Encourage teachers to run small-scale action research in their own classrooms, focusing on behavioral or instructional challenges. By reflecting on data and iteratively testing interventions, teachers can tailor practices that genuinely meet their pupils’ needs (Codina & Robinson, 2024).
2. Behavior‑Management Evidence-Based Workshop: Offer training grounded in relational, initiative-taking behavior strategies proven to support children with SEND, such as structured positive behaviors frameworks and emotional regulation techniques (European Journal of Special Needs Education, 2023). This enables teachers to respond flexibly and constructively.
3. Inclusive Professional Learning Communities (PLCs): Establish Communities of Practice within or across schools where SEND teachers regularly share case studies, discuss adaptations, and problem-solve collaboratively. Research suggests that peer collaboration significantly boosts teachers’ adaptability and implementation of inclusive strategies (Codina & Robinson, 2024).
Table 1: Essential Skills of SEND Teachers, Development Strategies, and Anticipated Outcomes in UK Inclusive Settings
	Essential Skill
	Strategy
	Expected Outcome (Role-Specific)

	Communication
	Action research cycles
	Tailored communication adapted to pupil needs (e.g., visuals / AAC)

	
	AAC / Assistive technology training
	Improved interaction with non‑verbal or minimally verbal pupils

	
	Structured multi‑stakeholder meetings
	Shared understanding and consistent communication plans

	Organization
	Digital IEP/EHC management
	Efficient tracking of progress, reduced paperwork

	
	Time‑management CPD
	Better balance of planning, assessment, and meetings

	
	Collaborative planning blocks
	Coordinated goals and aligned interventions

	Adaptability / Problem‑Solving
	Teacher-led action research
	Context‑specific, data-driven classroom adaptations

	
	Behavior‑management workshop
	Proactive, relational behavior strategies in practice

	
	Inclusive PLCs
	Shared learning and problem-solving across teachers



Conclusion
In conclusion, the role of a SEND teacher in the UK demands effective communication, organization, and adaptability to effectively support children with diverse needs. Evidence-based strategies such as action research, assistive communication training, digital management tools, and collaborative professional development enhance these skills, enabling teachers to deliver high-quality, inclusive education. By applying these approaches, SEND teachers can improve learning outcomes and foster supportive, responsive educational environments for all pupils.
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