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Supporting your discussion with theory, practice, and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical). 



1. A written reflection
2. A one-page profile of the pupil and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies.
	Targets
	How have you worked on this?
	An example can be found on…

	Target 1
· Refer to literature to support points where possible
	Made sure to include a wide range of literature to support points, using multiple references for each point
	Throughout the whole text

	Target 2 
· Read more extensively 
	Wide base of references
	Throughout the whole text 
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       For the purpose of this reflection and to protect the privacy of the child, a false profile has been created in place to maintain confidentiality. Nansi is a 7-year-old girl who is transitioning vertically from year 3 to year 4 and is going into a new support system for her academia. She will be going to a new class with a new teacher and a new Teaching assistant. This transition could be challenging for her as she now has to learn to trust these new members of staff and they have to learn all about her. The one-page profile and support plan (as seen in part 2) will help the staff learn about Nansi quickly and know how they can help. Nansi struggles with vertical transitions more so than horizontal ones as when she faced one of the biggest transitions in her life (starting school) she had a different experience to her peers, as when Nansi was due to start school for the first time, not only did the covid- 19 pandemic hit but she was also involved in a tragic house fire which resulted her being hospitalized for months. With these events in mind, she missed a crucial part to her education; the transition from home to school, where the ability to read, write and use numbers begins, creating the foundations for all future learning (‘All you need to know about reception | Explore Learning’, 2013)
Throughout her time in school Nansi’s mathematical, literacy and Socio - emotional skills have been identified and are underdeveloped in comparison to others, which the Education Endowment Foundation (EEF) (2022) states is the result of children’s experiences during the covid-19 pandemic in the sense that they were disadvantaged and deprived from social interactions and a lack of schooling. Alongside missing out on physical interactions with her teachers and peers, Nansi missed a fair amount of school to recover from the injuries she sustained from the house fire. Both of these events are classified as adverse childhood experiences (ACE’S). which Liverpool CAMHS defines as “stressful or traumatic experiences that can have a huge impact on children and young people throughout their lives” (‘What are Adverse Childhood Experiences ACEs?’, 2023). 
Both the ACE’s and transitions have played a large part in Nansi’s journey in education. The side effects from these ACE’s left Nansi struggling to express her emotions as the event was so overwhelming, she doesn’t know how to deal with it so often becomes withdrawn when she feels upset. This can be a problem for her socio-emotional development as When the body is faced with a threat or challenge the body’s natural stress response is a process known as fight- flight- freeze. This process determines how the child will respond to a threat, either by running away, hiding from it (flight), preparing yourself to act (freezing) Or by taking immediate action (fight) (Nunez, 2020) Therefore, in Nansi’s case she hides from her feelings, portraying a withdrawn presence. 

The new curriculum for Wales is based on 4 key purposes, the purposes are to ensure that learners become “ambitious capable learners”, “enterprising creative contributors”, “ethical informed citizens” and “healthy confident individuals” (‘Curriculum for Wales: overview | GOV.WALES’, 2023). These 4 purposes target all the sections needed for holistic development. Holistic development is how a person grows socially, emotionally, physically, mentally, and intellectually. The aim of creating a holistic learning environment for children is so that we acknowledge their experiences and existing knowledge and plan to build a curriculum to support their learning (‘What is Holistic Development?’, 2022). Children that experience holistic learning  are more likely to have a deeper awareness of their own special needs and interests, additionally, this teaching approach encourages children to think critically and creatively, it also helps them develop their ability to solve problems. Furthermore, by teaching kids to recognise and comprehend both their own emotions and those of others, holistic education can aid in the development of emotional intelligence in kids (isabelle, 2023).

The effects of ACE’s on children can cause toxic stress which can negatively affect brain development; A study conducted by Felitti et al (1998), discovered that the more ACE’s a child experienced, the more likely they will suffer from mental health issues or turn to substance abuse during their adulthood. As practitioners it is important for us to know and understand the effects ACE’s have on children as we can work collaboratively with other support systems to help children deal with their experiences; providing interventions that help children process these events, to help reduce the impacts of ACE’s in adulthood. Alongside preventing challenging behaviour or mental illnesses in adulthood, interventions can also be used to recall on happy memories and experiences can be used to reduce the impact of ACE’s on children’s development (‘Adverse Childhood Experiences (ACEs) - Child Welfare Information Gateway’, 2022) 


One of the support methods that can be provided to Nansi in school is cognitive behaviour therapy (CBT) which was developed by Aaron Beck in the 1960’s; CBT is a talking therapy to help children open up about negative thoughts and feelings causing anxiety or depression. Its aim is to recognise and challenge these thoughts and transform them into coping methods for whenever they feel anxious about a certain situation (Beck and Weishaar, 1989). As CBT is a talking therapy, Nansi may feel uncomfortable within this intervention to begin with; so, as an alternative or prior therapy to CBT, Play therapy, developed by Freud in 1980, might suit Nansi better due to her age as play therapy is suitable for children aged 3-12 according to Carmichael et al (2006, cited by association for play therapy 2015). Its purpose is to get children to express and understand their emotions through play. Nansi fits the criteria for this intervention as it suits children who are processing a trauma, have difficulty understanding past experiences and managing emotions (hsrpsychology, 2023). The benefits of play therapy are that play is a natural way for children to regulate emotions and the setting the therapy is held in, is a relaxing familiar one to help them develop stronger bonds with their therapist. However, the controversy as to whether or not play therapy is effective is dependent on the skills and expertise of the therapist involved, so finding the right therapist for the child is fundamental to the success of their therapy (Karjala, 2017) both of these interventions link to the ‘what matter statements’ within the health and wellbeing sector in the curriculum for Wales; “how we process and respond to our experiences affects our mental health and emotional well-being”, understanding how she feels, Nansi will be able to positively express her feelings and develop healthy ways of dealing with them, leading to a more positive mental health mindset. (‘Health and Well-being: Statements of what matters - Hwb’, 2019)
Importance of daily check ins are that not only will it help children identify and get in tune with their feelings and how to deal with them (‘The benefits of “checking in” with your pupils’, 2017) but it also increases their motivation and reduces misbehaviour in the classroom (‘the importance of daily check ins with primary school children - Google Search’, 2017) aside from both of these benefits, with children being in touch with their feelings helps them build self-awareness, having a positive mental health attitude links to the four purposes of “health confident individuals who are building their mental and emotional well-being by developing confidence, resilience and empathy” (Pedwar diben y cwricwlwm i Gymru The four purposes of the curriculum for Wales., n.d.)
The majority of socio-emotional therapies benefit from having a designated adult (not a class teacher) since it facilitates year-to-year transitions. Whereas if the designated adult was a class teacher, then Every time children switched year groups, they would have to give the child over to another teacher; and there wouldn’t be enough time for the teacher to dedicate time to individuals in her class every day. Similar to Nansi, children who suffer from anxiety and mental health disorders are more likely to find it difficult to adjust to new situations ('Transitions: Mentally Healthy Schools, 2020). A child feels more secure and at ease when they have a familiar face and a trusted person to guide them through school transitions. It can be unsettling for them to be in a new environment with unfamiliar people. Making a student profile (see part 2) will help the new teachers get to know the student and their needs and areas of interest, which will facilitate a more seamless transition into the classroom and help with year group transitions. According to "Creating a smooth transition: Tips for teachers," (2023), a teacher who takes the time to get to know a student's interests and shows them that they are a person they can trust and care about will help the student feel valued.

In addition to the socio-emotional obstacles brought on by her ACEs, Nansi also faces physical obstacles that hinder her ability to learn. Her right arm has damaged muscles and nerves as a result of the burns she sustained in the house fire. Because she is right-handed, Nansi depends on her right arm's strength to carry out daily activities like eating and writing. One thing affected by her injury is her handwriting and her ability to hold a pencil and apply pressure when writing. An ideal intervention that can be put in place for Nansi is child’s occupational therapy (OT). This service “supports children and young people with additional needs and their families when it is challenging for them to do day to day tasks, such as, handwriting or stressing themselves on their own.” (‘Children and Young People’s Occupational Therapy - Manchester Local Care Organisation’, 2022). Fortunately, Nansi’s school has a special needs unit, so it collaborates with a Childs Occupational therapist. When an OT collaborates with the school, the kids gain from a more individualised learning environment, improved fine and gross motor skills, and access to therapy and assistance. They give teachers guidance on how to support the child's development plan by offering suggestions for seating arrangements that will be advantageous to the child, among other things (otforkids.co.uk, 2023). 
As recommended in the support plan for Nansi in part 2; giving Nansi a pencil with a higher grade will help her write with less pressure, as higher-grade pencils are thicker and darker, so they will make Nansi's faint, shaky handwriting more distinct and well-defined. lowering the pressure should therefore enable her to control the pencil more. (Firefly Education, "Pressure problems in handwriting," 2019). In order to securely hold her pencil, Nansi also needs to practise her pincer and tripod grasps. An activity widely used by schools is called dough disco, which is a fun activity for children to help them improve their fine motor skills. Developed by Shonette Bason, dough disco is a fine motor activity used to support children in developing their pincer and tripod grip to assist with writing (‘Dough Disco TM - Spread the happiness’, 2023). Dough disco involves the manipulation of playdough; children will squeeze, pinch, poke and splat the dough, working all the muscles in hand. It’s a fun activity for children and the benefits that come from the activity are lifelong. Loughborough university (2023) suggest that dough disco should be done for 5 minutes per day as it’s fun and effective and in only a short span of time.
Since Nansi is undergoing treatment with an occupational therapist to improve her handwriting and develop her strength, her move from year three to year four shouldn't have any effect on her.


At the moment, Nansi is working at progression step 1 in maths and Literacy. She struggles to detect patterns in maths, particularly in her times tables. Progression steps are part of the new Welsh curriculum and have been designed to cover a range of abilities, they are not a series of criteria to be assessed against, they are merely just markers as to what stage the child is currently working at; and its beneficial to be mindful that each child progresses at different paces. Progression in learning is a process of increasing sophistication rather than it being about a body of content to be covered (Assessment in the Curriculum for Wales As schools consider assessment in Curriculum for Wales, they need to have regard for., n.d.)
Maths is the foundation to support children’s learning in a range of departments and also plays a large role in helping people make sense of the world around them. The development of mathematics has always been closely linked to the advancement of civilization. Maths is incorporated in so many things in our everyday lives however most of it may not be obvious; it is also necessary for advancement in other fields of knowledge and experience.
that’s where numeracy comes in to play. Numeracy is the process which helps us apply mathematics to real life contexts. Numeracy additionally aims to help learners become ambitious and capable by building up a body of knowledge, gaining the skills to be able to connect and apply knowledge into different contexts (‘Mathematics and Numeracy: Introduction - Hwb’, 2019).
Thus, in order for Nansi to become more fluent in maths, she must be able to recognise patterns in her numbers and create links so that she can multiply, divide, subtract, and add. Her ability to remember numbers and sequences will improve as she establishes patterns in maths. Research, according to Media Officer (2022), indicates that having a solid recall of times tables is beneficial when solving other maths problems. Children who learn and retain their times tables will not need to work them out because they are a "quick maths" solution.
According to Exemplar Education (2019), the most effective method for children to learn their timetables is through repetition; this helps builds patterns in children like Nansi’s head, to help them memorize them more easily. Nansi’s school participates in a maths programme called ‘times table rockstars’ (TTRS) which is a “carefully sequenced” app that provides daily times tables for pupils, accessible through a school portal either at home or in the classroom (Circle, 2021). This programme is for children of all abilities as it has different difficulty levels so that the children can progress alongside the programme. More importantly, this should provide most of the support Nansi needs with her timetables due to the repetition it provides and how frequently she accesses it. Fuchs et al (2021, cited by Folk, 2021) noted how timed activities are a great way of building fluency in maths if used frequently. TTRS helps adapt to each child’s unique learning need, its proven that the programme “boosts maths confidence and increases fluency and recall in multiplication and division” (‘Times Tables Rock Stars – Times Tables Rock Stars’, 2023)
Alongside TTRS Nansi will benefit from a one-to-one maths session with a TA as not only will she receive personalized lesson plans and a supportive learning environment, but she’ll also develop an increased understanding as she will have the chance to ask questions and work through the maths step by step, following a process (Singh, 2021). However, I realise that one to one session may not be the best use of resources as there are other members of Nansi’s class who need the same type of intervention also. As the UK schools are currently facing a shortage in staff members (hansard.parliament.uk, 2023), having small group interventions would be more appropriate. Folk (2021) states how having small groups for interventions free’s up other support staff to help meet the needs of other pupils, making it more productive, not only in maths but other AoLE’s too. In the debate of whether a group intervention hinders learning, it’s the formation of the group, the people involved that will determine how beneficial the group is for learning (Folk, 2021).

While we're talking about interventions for AoLE’s, Nansi needs help with reading because she struggles to understand some words in sentences and as a result, she frequently skips words, which makes it difficult for her to know what she is reading. For instance, she may pass over the lesson's learning objective because she doesn't comprehend a word and is too hesitant to ask questions, which leaves her unclear of the task at hand. There are many strategies that may be used to help children not skip words, like having them monitor the word they are on with their finger or having them reread the sentence to see if they understood it; asking the children if the phrase made sense; and lastly, assessing their understanding of the word they omitted by having them say it out loud, determining it’s meaning (‘What To Do When Your Child Is Skipping Words While Reading – Raising Real Readers’, 2018). One way in which these strategies can be implemented is by guided reading sessions. Guided reading sessions can consist of one student and a teacher, or a small group of students and a teacher. Children in groups are grouped based on reading ability during guided reading, and the books used should be selected based on their level of proficiency (‘What Are the Advantages & Disadvantages of Guided Reading? | Synonym’, 2020). Guided reading sessions are an opportunity for teachers to filter out what the children know and what they struggle with. Following identifying the needs of the children, a learning focus is then determined, and a suitable text is given to the child to achieve the end goal (‘Guided reading’, 2019). Through guided reading, students can learn strategies to become better readers and become independent readers while receiving support and guidance from the teacher when needed.
Despite the advantages of guided reading, children learn and develop at different rates, and time constraints can also be a problem. For this reason, setting aside specific time during the school day or week for guided reading is crucial to keeping kids' attention for the duration of the activity and the progression for their learning. According to Shanahan (2009), not all kids can be placed in the same reading level group because there are so many variations in reading proficiency. Finding the time to spend with each group when there are so many of them is a challenge with in itself. Vygotsky’s theory of social development concludes that children’s cognitive development can actually be guided and progressed through social interactions (Gowrie Marketing, 2023). Vygotsky also suggested that children learn from their surroundings and how the pinnacle to all learning is language. 
Alongside guided reading in school, guiding reading with parents at home is also beneficial to the children. Having conversations about word meanings and pointing out words that are intriguing or complicated can assist Nansi in concentrating on the story and build a repertoire of knowledge, tackling any misconceptions or difficult words she faces and also helps her work out what other words could mean. he may face (‘Supporting Your Child’s Literacy Development at Home’, 2017). To maintain contact between parents and the school regarding Nansi’s reading development, she will have a reading log which all the children in the class will have. The purpose of these reading logs is to note any words that Nansi gets stuck on or doesn’t understand so that they can be targeted and worked through, so she develops an understanding for them (‘Prodigygame’ 2022).


In conclusion, the selected interventions for Nansi are rooted in the comprehensive framework of the recent implemented Welsh curriculum, which emphasizes not only academic growth but also the overall well-being of students. This curriculum, with its four distinct purposes, provides a foundation for a holistic approach to education, tailored to mee the diverse needs of every child (‘Curriculum for Wales: overview | GOV.WALES’, 2023). Nansi’s unique situation, shaped by her adverse childhood experiences (ACES) requires a thoughtful and customized interventional approach. The interventions chosen for her maths, literacy, handwriting and wellbeing, have been carefully designed to address her academic challenges and mental well-being effectively. Each intervention incorporates the crucial elements of being formal and addressing specific needs and monitoring progress; proactivity, which deals with issues before they worsen; intentional, which addresses a blatant weakness; and flexibility, which adjusts to the child’s needs as they develop (Lynch, 2019). A seamless transition from year three to year four is crucial for Nansi's stability and growth. With classroom-based interventions in maths, literacy, and handwriting, she can continue to receive support tailored to her needs, irrespective of changing teachers. Moreover, the continuity of therapy with a trusted professional is paramount to the sense of security of Nansi. Maintaining a consistent therapist, Nansi can build on the rapport she has developed, fostering a sense of security and stability during this transition period (clairew, 2018). In essence, these interventions not only align with the principles of the Welsh curriculum but also exemplify a compassionate and strategic approach to Nansi's education and well-being. By recognizing and addressing her specific needs through these interventions we are not only supporting her academic progress but also nurturing her emotional resilience, ensuring a positive and empowering journey through her primary school years.





 



















Part 2 – one page profile & support plan

Name: Nansi Jones
Age: 7


[image: Young girl in winter clothes]
What people admire about me.

· How brave I am.
· How hard I work.
· I’m a good big sister.
· I help my mum around the house.
· I am a kind friend.
· How funny I am.
















What’s important to me?
· I like playing barbies and having sleepovers with my friends.
· I love listening to music it makes me happy.
· I like playing with my friends at lunchtime.
· My favourite colour is pink.
· I like art.
· I’m not a fan of maths and English.
· I don’t like speaking in front of people.
· I sometimes get overwhelmed in loud environments.
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Nansi’s support plan 
 
Background overview 
 
Nansi had a difficult start to education as when she was old enough to start school, the covid-19 pandemic struck and during the same year she was involved in a deadly house fire; leaving 40% of her body covered in burns. Nansi has spent most of her education journey online, in hospitals, at physiotherapy and at home. The house fire has affected Nansi's ability to hold a pencil firmly as she has nerve damage and muscle damage to her right forearm; this has caused her handwriting to suffer as she is unable to apply pressure to form complete letters or joined handwriting.  

Life during the covid 19 pandemic was tough for everyone involved, let alone for Nansi who was going through one of the biggest transitions a child will have to endeavour: starting school. The first 3 years of school for a child are fundamental for building foundations for future learning and development. Therefore, with the pandemic and the house fire hindering Nansi's foundation phase in school, her academic levels aren’t where expected for someone of her age under normal circumstances. Her peers have also been affected by the covid-19 pandemic.  

Despite these events, she has come a long way in her self-confidence, she's a well valued member of the class and has lots of friends, she never shy’s away and she always tries her hardest in her lessons. Nansi has developed well and is a happy healthy individual who loves dancing, singing, and socializing with friends. Throughout year 3, she has been working on her handwriting; due to her nerve and muscular damage and limited mobility in her dominant hand as a result of the injuries she sustained from the house fire. She responds well in class and contributes when she feels comfortable doing so. Nansi's academic ability is lower than most in her class due to her adverse childhood experiences, which happened during some of the most important years of her life, which is expected.  

The support plan for Nansi has been formulated with the help of her year 3 and year 4 teacher, her parents, school counsellor and Nansi herself. These are the people who know Nansi best and are aware of what support needs to be put in place to help her reach her goals and improve her academic ability and maintain her emotional stability during the transition to year 4. The plan has been created based on what Nansi needs or wants to make her feel comfortable in school which will assist the emotional side of things; then the staffs input to support her education. 
 
 
 









 
	Reason for support 
	Nature of support 
	Who is involved? 
	Review date 
	Evaluation  

	Handwriting - Muscle weakness 
 
Due to her injuries, Nansi struggles to apply pressure when writing.  
 
She's unable to hold a pencil firmly. 
 
She also struggles to join her handwriting  
	Work on fine motor skills using activities such as dough disco; involving the index finger such as pointing, poking, and pulling. 
 
Strengthen writing muscles/ grip by using playdough therapy (can be done individually or as a class) 
 
Daily rehabilitation involving these activities to retain muscle memory. 
 
Give Nansi a higher-grade pencil to be able to define her writing due to the lack of pressure she's able to apply 
	Class Teacher and parents to ensure rehabilitation activities take place either in school or outside of school. 
 
Nansi needs to be fully engaged with this rehabilitation to benefit from them. 
	Fortnightly reviews to ensure progress is being made and to observe if more needs to be done for Nansi 
	Assessments to monitor progress in the form of the letter formation, spacing, alignment, size of letters and uniformity which will allow her teacher to identify any flaws within her writing which may indicate additional support. 
 
It’s expected that her building strength in her arm will be a gradual process and will need constant and regular rehabilitation 

	Maths 
 
Nansi lacks confidence in her maths and struggles when dealing with larger numbers. 
 
She lacks confidence in her times tables and has difficulty seeking out patterns 
	Whole class daily times table sheets – repetition is good for embedding knowledge into long-term memory. Practice makes perfect.
 
In addition to daily times tables, Nansi will benefit from a maths intervention in whereby she will work with a small group of other children who face similar challenges in maths. This will allow her to receive more of a one-to-one maths session where the pace is slower, and she can receive more support. 
 
Suggest she try math games websites to use at home to assist with repetition and frequent exposure to maths. (this will need to be supported by parents).
	The classroom TA will lead this maths intervention. 
 
Each session will take place at the same time as the other children have maths. 
 
The sessions will be held in either the school library or a small side. room.  
	Weekly reviews every Friday. This will allow for Nansi’s progress to be frequently monitored so that the intervention can be tailored to her each time she progresses.
	Reviewing Nansi’s progress at the end of every week will allow for the TA and class teacher to tailor the lessons/ work to support and forward her mathematic skills and knowledge. Helping her gain confidence and recalling on previously learnt knowledge and applying it in real life scenarios as well as to problem solving.  
 
We aim that this intervention will allow Nansi to build her confidence and help her seek out trends, starting within the times tables for now. 

	Reading  
 
Nansi tends to skip words whilst reading and she often doesn’t understand words within sentences and is too shy to ask. 

Nansi WILL need encouragement to say if she is stuck on a word rather than skip past it because she feels she SHOULD know it as other people in her class do. - working one-on-one with a staff member will provide opportunity for Nansi to ask for help if she is unsure and also is an opportunity for staff to quiz Nansi should they feel she lacks understanding. 

	Frequent Guided reading sessions  where Nansi will have the opportunity to ask questions and express her confusion.


Nansi needs to read at home to support her development. 

To communicate her progress between home and school, she will have a reading log, in whereby whoever she reads with can write what went well, or whether there were any words she got stuck on. 

This will help create a bank of words that she finds challenging which will need more attention. 
	Class Teacher and TA will be able to support Nansi with a guided reading session.

Her parents need to be involved to be able to support her at home
	Reading assessment to be done at the beginning of the autumn term to establish reading level. 
 
Assessment to be followed up at half term 
	 Nansi should be encouraged to read a variety of books on the same level to develop strength and confidence.
 
Establishing a reading level at the beginning of the term will allow for Nansi to be given the right books that will help her evolve as a reader and help her become more independent.

	Wellbeing  
 
Due to Nansi’s ACE’s, she often masks her feelings and will often suffer in silence. 

She has difficulty identifying feelings and doesn’t know how to deal with them or what causes them.

	 CBT therapy/ Play therapy
 
An intervention that involves Nansi speaking about the things giving her anxiety or the events that have happened to her to help her recognise why she feels this way. Identifying triggers. Then, over a period of time she will be able to turn the thoughts that cause anxiety into coping mechanisms.
 

	As this is a confidential intervention, only one key adult, specialized in this area, should be involved for the most part.
 
Should Nansi say anything that alarms the key adult then it is the responsibility of that adult to report it to higher authority as part of their safeguarding
	The whole class has access to a website in which the pupils will log how they’re feeling each day, with a follow up question of why they are feeling that way. 
 
 

	CBT/ Play therapy is an intervention that may take months to have an impact but it's all down to the child's ability to trust and express thoughts and feelings. 

It will be down to the adult involved in the CBT/ play therapy to determine if Nansi no longer needs the intervention or if it needs to be prolonged. This may take months to decide. 
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How to support me

I need help expressing my emotions and talking about how | feel.
1 may need additional time to finish my work.

Ineed help with my handwriting.

1 will need additional support in the classroom with some lessons, especially maths
and English.

I'need support with reading.
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