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Portfolio of evidence
Task One:
The book ‘Fflop’ written by Nia Einir Williams has been chosen for year three learners with a variety of linguistic abilities within the class. This book has been chosen as it allows learners to build upon previous knowledge and understanding, allowing learners to construct new ideas (Bruner, 1960). From this, the learners will recognise familiar Welsh patterns e.g. ‘pwy wyt ti?’ Furthermore, schools should ensure progression in order to develop their skills (Graham and Kelly, 2000; Donaldson, 2015). In this case, the proposal of a new topic of hobbies will introduce unfamiliar words e.g. ‘igam-ogam’. 
[bookmark: _GoBack]A number of activities has been planned to build upon the learners’ prior knowledge (see appendix two). The learning objective for this lesson will therefore be to, “view and listen carefully responding orally, in writing and non-verbally” (Welsh Government, 2015, p. 11). The use of a memory game as the main activity (activity one in appendix two) will enable the learners to develop their oracy, reading, writing and reasoning skills when working interactively in a group (Graham and Kelly, 2000). The success criteria for this activity will be met when the learners successfully correspond each photo with the correct statement taken from the book. Several learners will be challenged, requiring them to write a reply to Fflop from each of the characters. 

Task Two: 
https://youtu.be/iYhIcTdiHaQ 

Task Three:
Estyn (2018) suggest that most learners within the school have a positive attitude towards learning the Welsh language. Having undertaken this review, the method of total immersion was implemented with the use of a Welsh planning sheet (see appendix one). Total immersion compels teachers to speak one language throughout the lesson (Richards, 2006). Feedback (see appendix three) recognises that immersing learners to Welsh was something I was able to achieve. Despite this, the teacher’s assistant (TA) found it difficult to contend the language of Key Stage Two. In principle, a whole school approach is required to ensure that the learners develop their Welsh skills, as the teacher cannot do this alone (WG, 2012). On reflection, providing the TA with useful vocabulary would have ensured a consistent total immersion method. Donaldson (2015) highlights within the twelve principles that good teachers combine their theoretical and practical knowledge. As a result of subject knowledge, I was able to model accurate pronunciation when speaking. Modelling accurate pronunciation is critical as this might have been the learners first exposure to the language (Lightbrown and Spada, 2013). This enticed opportunity for the learners to become ambitious capable learners, challenging themselves to understand and use the language (Donaldson, 2015). However, I believe that a greater understanding of the book could have been demonstrated by the use of my voice. Reading aloud develops their listening skills, thus, the variation in my voice would have suggested when a character was speaking and gained engagement from the pupils (Graham and Kelly, 2000). 

[bookmark: OLE_LINK1]Secondly, an audiolingual method of drilling was used to develop the learners’ listening and oracy skills. “In question and answer drills the prompt is the question and the response the answer” (British Council, 2004b). With this use, the learners were able to practise asking and answering questions, which supported the activity. Brooks (1964) suggests that learners learn a new language by developing their oracy first. Later, the learners used this information to assist their reading and writing, which provided assessment opportunities (Richards and Rodgers, 2014). In this case, many learners found reading and writing Welsh less challenging when compared to learning English. Observations from research suggests that learners are dependent on phonics, finding Welsh easier to learn (Ellis and Hooper, 2001). On the contrary, Chomsky (1966) believes that language is learnt as a result of learning the grammar and rules rather than language imitation. Conversely, drilling developed the learners’ confidence, an aspect recognised as a key principle for effective teaching (Donaldson, 2015). 

At this present time, the use of drilling and repetition are seen as meaningless and old fashioned as a result of the introduction of the cognitive approach (Cross, 1995; Larsen-Freeman and Anderson, 2013). On reflection, a number of learners did not participate. Ensuring that everyone has had the opportunity to speak can be rectified in the future to developed their oracy skills. However, Kempler and Goral (2011) believes that repetition is the most successful methodologies, supporting learners with language disorders. Watson (1924) adheres to the effective use of repetition, as this ensures that the learners store the information learnt in their long-term memory. Consequently, through repetition, they became knowledgeable of sentence patterns and are likely to remember them in the future. Thus, the learners’ fluency in speaking, reading and writing did not improve greatly but will continue to develop gradually. On the whole, this method was effective as the drilling provided opportunity to scaffold their answers. I believe that this could have been developed further by providing more hand gestures or facial expressions to support them to answer questions. Fox-Eades (2006) challenges this idea as language can be taught by the use of language alone and not through the use of gestures. Aside from this, the drilling method controlled the pace of teaching and learning, whilst correcting individuals when required (Richards and Rodgers, 2014). Correcting individuals is considered important by Skinner (1957), as learners imitate the language produced by individuals around them. 

Questioning during this lesson was used to provide feedback to the learners and myself. According to Hattie (2009) providing oral feedback is effective. Comparatively, providing feedback outlines the learners next steps (Donaldson, 2015). Consequently, it has come to my attention that praising the learners was undertaken even when the learners pronounced the words incorrectly. As Skinner (1938) suggests, reinforcement strengthens the behaviour of the individuals and hence, they are likely to continue to make this error. Besides this, questions asked were differentiated to meet the needs of the learners. As highlighted in Bloom’s Taxonomy, learners’ cognitive levels can be met by the use of different vocabulary (Bloom, 1956). Ultimately, extending questions resulted in challenging the learners to explain their previous ideas. The learners found this difficult due to the lack of understanding of the topic. On reflection, the use of a word mat with potential reasoning may be considered to support the learning. In contrast, as Holt (1967) suggests, competence models such as the teacher can support the learning of the learners alone. I believe that I could have provided the learners more time to answer questions which could have increased the learners’ responses as they were provided time to think (Bruner, 1996). It is estimated that learners form answers within seven seconds which will be applied in the future (Irvine and Garling, 2018). Estyn (2011) encompasses that teachers limit the learners’ thinking skills for this reason. 

Alongside, the use of a direct method was utilised during this lesson. According to The British Council (2008), this method requires the teacher to use “new vocabulary using realia, visual aids or demonstrations.” Holt (1967) states that it takes time for learners to recognise the formation of particular words. Positively, ensuring that each learner had access to viewing the book was important. This was effective as there are no clear indication of how a word is pronounced when it is written (British Council, 2004a). This developed the learners reading skills as they were able to follow the book being modelled. Ultimately, allowing learners to read a page independently would have further developed their reading skills. Practically, this method worked effectively when working with all attaining groups. Many individuals within the class lacked the confidence to read, therefore, providing actions allowed the learners to choose the correct picture. Further considerations can be made to allow the learners to participate in the movement when each hobby is introduced. However, translating what key words meant in English was found more successful which reduced time and deepened their understanding (British Council, 2004a). 

Additionally, the learners worked co-operatively in a group to complete the task, allowing learners to develop their oracy skills. As highlighted within the new curriculum, Donaldson (2015) states the importance of communication and learners should work interactively with peers. On the opposing view, Thorndike (1905) argues that learners should work independently, learning through trial and error. Despite this, Vygotsky (1978, p. 211) states that “what the child is able to do in collaboration today he will be able to do independently tomorrow.” This shows that collaboration is important and allows learners to complete tasks. On reflection, the learners were able to collaborate with each other to complete the task but several individuals found it difficult to do so, resulting in them using English. Suggestions for using rewards could have been considered in order to encourage learners to use the Welsh language throughout the lesson. Considerations to allow learners to work in mixed ability groups can also be considered to improve their linguistic skills. On the other hand, as made aware by Piaget (1939), teachers need to be aware that learners learn at a different rate due to their cognitive levels, hence, allowing learners work in their ability groups allows them to progress in co-ordination. Alternatively, this is criticised by Meadows (1993) as the investigation carried out had limited participants and raises the question if this study is reliable.

Developing the learners oracy, reading and writing skills contrasted as a result of differentiation. For the activity planned, the learners were provided the opportunity to choose hot, medium or mild challenges to complete. This ensured that the learners’ achievements were not limited but provided the opportunity to challenge themselves. With reference to growth mind set, it is believed by Dweck (2012) that learners should be in the stretch zone. In this case, this also ensures a balance between a child-led and teacher-led classroom (Hendrick, 1996). However, this method was chosen as this worked effectively in a previous activity as the learners did not choose to complete the easiest task. I believe that reducing the number of activities planned in the future will further develop their skills with more time spent on completing an activity. Subsequently, learners have already formed foundations of cognitive development such as memory which will assist their learning (Vygotsky, 1978). Bruner (1996) highlights that scaffolding allows the teacher to break down the learning to make it manageable. Nevertheless, lower attaining learners found it difficult to complete the task independently. It has been considered that this challenge will be made simpler in the future to contain the words only. As Piaget (1939) emphasises, the environment is far superior than the teacher. From this, the learners will develop their understanding of the words. Contrarily, support will yet be continued due to some low attaining levels in this language. 

To conclude, the learners’ linguistic skills did not develop significantly during the lesson, but however expanded their knowledge of unfamiliar words. Having a variety of different activities allowed to cater for the needs of the learners being kinaesthetic, linguistic and visual. It is acknowledged by Donaldson (2015) that learners should benefit an inclusive education that caters for their needs. Article twenty-eight further highlights that everyone has the right to education (UNICEF, 1989). Overall, I enjoyed this experience and learnt many methods to develop the learners’ Welsh skills which will be used in the near future. It is recognised by the Welsh Government (2012) that learning Welsh in English-medium schools is limited, which inspires me to contribute to increase the number of Welsh speakers in Wales.  
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Appendix 1 – Promoting Welsh Planning Sheet

	Key

	Achieved
	Majority 
	Failed to achieve




Promoting Welsh Planning Sheet

	Date / Dyddiad
	Welsh that I will use:
	Welsh that pupils will use:

	








04.02.2019
	· Prynhawn da blwyddyn tri
· Mae hi’n amser darllen stori 
· Beth ydy’r teitl?
· Pa anifail ydy Fflop?
· Pwy wyt ti?
· Mae Fflop yn hoffi canu
· Dw i’n hoffi canu
· Wyt ti’n hoffi canu?
· Mae Dafydd yn hoffi nofio
· Dw i’n hoffi nofio
· Wyt ti’n hoffi nofio?
· Mae Jac yn hoffi chwarae golff
· Dydw i ddim yn hoffi chwarae golff
· Wyt ti’n hoffi chwarae golff?
· Mae Owain yn hoffi troi a throi yn y dŵr
· Dw i’n hoffi rholio yn y dŵr
· Wyt ti’n hoffi rholio yn y dŵr?
· Mae Nia yn hoffi chwarae cyfrifiadur o dan y dŵr
· Wyt ti’n hoffi chwarae cyfrifiadur o dan y dŵr?
· Dwylo i fyny pwy sydd yn hoffi chwarae cyfrifiadur?
· Mae’n amser gweithgareddau – 
- Cyfateb lluniau gyda brawddegau
- Chwarae bingo
- Cael sgwrs gyda phartner
- Ysgrifennu brawddegau yn sôn am beth rydych chi’n ei hoffi a ddim yn hoffi gwneud
· Gadewch i ni drafod fel grŵp
· Wyt ti'n cytuno/anghytuno? Pam?
· Da iawn
· Gwaith arbennig
· Dal ati
· Ymdrech da
· Bendigedig
	· Cymeriadau
· Pysgodyn
· Hobïau e.e. nofio, rhedeg
· Dw i’n hoffi…
· Dydw i ddim yn hoffi… 
· Ydw/Nac ydw
· Achos/Oherwydd
· Rhesymau -
– mae’n hwyl
- mae’n ddoniol
- mae’n anturus 
- mae’n ddiflas 
- mae’n gyffrous
- mae’n ddrud
- mae’n blentynedd
· Dw i’n dewis (enw)
· Bore da, Fflop ydw i. Dw i’n hoffi canu
· Dw i’n hoffi nofio yn igam-ogam yn y dŵr
· Dw i’n hoffi chwarae golff. Dw i’n hoffi symud yn ôl ac ymlaen o dan y dŵr
· Dw i’n hoffi neidio a llithro rhwng y cerrig
· Dw i’n hoffi troi a throi, a rholio yn y dŵr
· Dw i’n hoffi pysgota yn y dŵr
· Pwy wyt ti?
· … ydw i
· Beth wyt ti’n hoffi gwneud? Pam?
· Dw i’n hoffi…achos…
· Gyda phwy wyt ti’n gwneud hyn?
· Dw i’n chwarae/gwneud…gyda…
· Pa aml wyt ti’n gwneud hyn?
· Dw i’n chwarae/gwneud…pob…
· Beth wyt ti ddim yn hoffi gwneud? Pam?
· Dydw i ddim yn hoffi…achos…




Appendix 2 – Lesson Plan and Resources 
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	Session Plan – Key Stage 2

	Name of trainee:
	 Cerian Evans                          
	Session ref:
	04022019

	Personal target(s) in relation to QTS: 
	Demonstrate a very high standard of oral communication with no errors

	Year group:
	3
	No. of learners:
	32
	ALN: The learners will work in their language differentiated groups to complete the task. Secondly, each activity has been differentiated to meet their needs. Support will be provided by the classroom teacher. A pupil will work alongside the TA who requires 1:1 support.

	Additional Adults: 
	1 additional adult

	Learning objective(s):
· To view and listen carefully responding orally, in writing and non- verbally
	Success criteria:
All learners can:
- Sequence the book and identify the speech presented by each character
- Have a conversation with a partner 
- Work together in a group 
Some learners will be able to:
- Write accurate sentences with confidence  

	Links to previous learning: 
The learners will recognise familiar sentences. The learners are familiar with answering and asking questions during slot drillio which will help them assist their learning. 

	Resources: 
Introduction
PowerPoint of Fflop
Flashcards of characters 

Activities
Worksheets
Whiteboard markers 
Explanations of each activity

	Curriculum coverage (range, skills)
Welsh Second Language -
Strand: Oracy
· View and listen carefully responding orally,  in writing and non-verbally  
· reinforce Welsh syntax by the accurate use of a variety of: vocabulary, phrases, questions and sentence patterns  
Strand: Reading 
· Use various strategies, e.g. phonics, word recognition, as required in order to develop as readers  
· use different strategies to establish meaning and gather information in texts including: skimming, scanning, detailed reading, predicting and using context and knowledge of language to establish meaning  
· respond orally and in writing to: ideas, vocabulary, style, register, presentation, answering questions, offering some comments or opinions and using relevant terms, e.g. story 
Strand: Writing 
· Use and link a variety of phrases, questions and sentences accurately, reinforcing Welsh syntax and using paragraphs as appropriate 

	Literacy(LNF)


	Numeracy (LNF)


	DCF
	Thinking
Activating prior knowledge:
Identify and make links with prior skills and knowledge related to context.
	ESDGC
Choices and Decisions:
The learners will work in their groups to make choices and decision in order to complete the tasks set. 
	YCC
The learners will be encouraged to use the Welsh language throughout this lesson. 

	Key vocabulary(English/Welsh):
Fflop 
Teitl 
Anifail 
Pysgodyn 
Cymeriadau
Hobïau
Nofio
Canu 
Chwarae cyfrifiadur
Penwythnos 
Pob dydd
Ydw/Nac ydw
Da iawn 
Arbenning
See Promoting Welsh Sheet




	Time

	Session activities, organisation and management
	Key Questions 

	10-15 mins
	Introduction

Introduce the book ‘Fflop.’ Ask the following questions:
- Beth yw’r teitl y story?
- Pa anifail ydy Fflop?

Encourage all the learners to say ‘pysgodyn’ when the right answer has been given. 

Using the PowerPoint presentation, read the book to the learners, asking questions when relevant. 





Dismiss the learners to their tables. Use ‘dw i’n dewis…’ 
	Longer thinking time
Key Questions
Traffic light

Key Questions:
-Beth ydy’r teitl?
-Pa anifail ydy Fflop?
-Wyt ti’n hoffi canu/ nofio/ chwarae cyfrifiadur/ troi a throi/chwarae golff?

	
	
	

	
	
	

	
	
	Dw i’n dewis – classroom management strategy where the learners pick someone who is free to go and sit down. The teacher will begin this chain by selecting the individual sitting the smartest. 

	40 mins
	Main activities
The main activity will allow the learners to develop a range of Welsh skills. The learners will work in their language groups to complete the following activities. Each activity has been differentiated in chili challenges. The learners will choose the appropriate challenge for them. However, the practitioner will emphasise that the learners will need to feel challenged completing the task. They should not find these activities too hard or too easy. The learners will be given 10 minutes to complete each activity. 

	

	
	Activity One – 
Matching photos with sentences taken from the book 
For this activity, the learners will be provided with photos and sentences taken from the book. The learners will be expected to correspond the correct sentences to the correct picture. The learners will work in their language differentiated group and will work in a group of four. This activity has been differentiated in the following way:

Lower attaining/ Mild challenge 
The learners within this group will work with the practitioner to complete the task. The practitioner will allow the learners to engage with the resources before providing support. The practitioner will later read each of the statements, allowing the learners within the group to choose the appropriate character that likes/dislikes the hobby read on the card. The practitioner will support the learners by providing actions to the hobbies highlighted on the cards for the learners to visualise. 

Extension: The learners will be encouraged to complete this task again. However, the practitioner will allow the learners to complete the task independently.

Middle attaining/ Medium challenge 
The learners within this group will need to complete this task with minor support. They will correspond the photos to the correct sentences, emphasising which hobby the character likes/dislike. 

Extension: The learners who show great understanding can be challenged to compete the hot chili challenge. 

Higher attaining/ Hot challenge 
The learners within the higher attaining group will be provided with photos of the characters with speech bubbles. Unlike the other previous groups, the learners within this group will be expected to reply to Fflop. In this matter, the learners will write the response of each of the character next to the picture. Later, they will need to place the photos in the correct order of the book. 

Extension: The learners who complete this task can be encouraged to read the text and become the characters. The learners can be challenged to act each page out.  

Activity Two – 
Playing Bingo with focus on hobbies 
For this activity, the learners will develop their understanding of hobbies in Welsh whilst playing bingo. The learners will work in their differentiated language groups and will complete this activity in a group of four. One learner will be the caller whilst the rest will use their bingo sheets and whiteboard pens to play the game. This activity will be differentiated in the following way:

Lower attaining/ Mild challenge
Learners within this group will be supported by the practitioner. The practitioner will call the hobbies, allowing the learners to cross each one accordingly. The learners will be providing with dual code sheets with the photos and words of each of the hobbies on the cards. The practitioner can encourage the learners to repeat each of the hobbies said. 

Extension: The learners will be encouraged to complete this task again. However, a learner will be selected to become the caller, replacing the practitioner. 

Middle attaining/ Medium challenge
Likewise, learners in the middle attaining group will be provided with dual coded sheets. This will allow the learners to use the picture and words to recognise the words called out by the caller. 

Extension: The learners will be encouraged to complete the hot chili challenge if they find that the medium challenge does not challenge them enough. 

Higher attaining/ Hot challenge
Unlike the lower and middle attaining learners, the learners of higher ability will be provided with the pictures only. The learners will be challenged to identify the hobbies without the support of the written words. However, if the learners find this difficult then the learners will have the opportunity to swop their sheets and use the sheets given to the lower and middle attaining learners. These learners should be encouraged to use the worksheets without the words as they are encouraged to be in a challenged zone. 

Extension: The learners will be challenged to create their own bingo game with different hobbies. The learners will be provided worksheets in order to complete this task. 

Activity Three – 
Having a conversation with a partner
For this activity, the learner will work with a partner in their language groups. The learners will ask and answer questions in Welsh based around hobbies. This activity has been differentiated in the following way: 

Lower attaining:
The learners will work with the practitioner to complete this task. The practitioner will ask the learners the following questions:
- Wyt ti’n hoffi chwarae pêl droed?
- Wyt ti’n hoffi nofio?
- Wyt ti’n hoffi rhedeg?
- Wyt ti’n hoffi coginio?
- Wyt ti’n hoffi chwarae gyda ffrindiau?

The learners within this group will be encouraged to answer the questions by saying:
“Ydw, dw i’n hoffi…”
“Nac ydw, dydw i ddim yn hoffi”

Extension: Learners who show great understanding can be challenged to state why they like/dislike the hobby. 

Middle attaining/ Medium challenge
The learners within the middle attaining group will be required to have a discussion with their partners. The learners will be provided with a worksheet to help them lead a discussion with their partners. The learners will be expected to ask and answer the following questions:
- Pwy wyt ti?
- Beth wyt ti’n hoffi gwneud? Pam?
- Beth wyt ti ddim yn hoffi gwneud? Pam?
The learners will have the opportunity to ask and answer the questions. They will also rotate partners if they have enough time to do so. This will develop the confidence of the learners. 

Extension: Learners who show great understanding can be challenged to state how often they do this hobby. 

Higher attaining/ Hot challenge 
The learners within the middle attaining group will be required to have a discussion with their partners. The learners will be provided with a worksheet to help them lead a discussion with their partners. The learners will be expected to ask and answer the following questions:
- Beth wyt ti’n hoffi gwneud? Pam?
- Gyda phwy wyt ti’n gwneud hyn?
- Pa aml wyt ti’n gwneud hyn?
- Beth wyt ti ddim yn hoffi gwneud? Pam?

The learners will have the opportunity to ask and answer the questions. They will also rotate partners if they have enough time to do so. This will develop the confidence of the learners. 

Activity Four – 
Writing sentences about what they like/dislike 
This activity will require the learners to write sentences about what they like and dislike. This activity has been differentiated in the following way:
 
Lower attaining/ Mild challenge
The learners within this group will work alongside the practitioner. The learners within this group will be provided with sentences, requiring them to fill in the gaps. The learners will need to highlight their name, what they like and what they dislike. 

Extension: The learners within this group can be challenged to re-write the sentences, changing their chosen liked/disliked hobby. 

Middle attaining, Medium challenge
The learners within this group will be required to write full sentences to answer the following questions:
- Pwy wyt ti?
- Beth wyt ti’n hoffi gwneud? Pam?
- Beth wyt ti ddim yn hoffi gwneud? Pam?

Extension: The learners will be required to work towards the hot challenge. The learners will be required to add any additional information into their previous sentences. 

Higher attaining/ Hot challenge
Likewise, the learners within this group will be required to write full sentences to answer the following questions:
- Pwy wyt ti?
- Beth wyt ti’n hoffi gwneud? Pam?
- Pa aml wyt ti’n gwneud/chwarae hyn?
- Pwy sydd yn gwneud/chwarae…gyda ti?
- Beth wyt ti ddim yn hoffi gwneud? Pam?

Extension: The learners who have completed the task will be required to read their sentences to their partners. The other partner will have to translate what they have said to highlight if they understood. 

	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

























Help with the pronunciation of the words or responses 

	5-10mins
	Plenary
	

	
	The plenary will allow the learners to share their conversations with the class. The practitioner will select a number of volunteers, depending on time to share. The learners should have a choice whether or not they would like to share their conversations with the class and should not affect their mental health.
 
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	





Gweithgaredd un - Her Ysgafn a chanolig









Gweithgaredd un – taflen waith her boeth 
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	Gweithgaredd dau – chwarae bingo
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	Chwarae cyfrifiadur
	Rhedeg
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	Nofio 
	Canu
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	Darllen
	Gwylio teledu
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	Chwarae gyda ffrindiau
	Pêl rhwyd 
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	Siopa 
	Chwarae gyda ffrindiau
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	Rygbi
	Gwylio teledu
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	Dawnsio
	Chwarae cyfrifiadur 
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	Canu
	Darllen 
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	Dawnsio
	Siopa
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	Pêl droed
	Canu
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	Rhedeg
	Nofio
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	Chwarae gyda ffrindiau
	Pêl rhwyd 




[image: ]Her boeth - Atebwch y cwestiynau

Person 1: Beth wyt ti’n hoffi gwneud? Pam?
Person 2: Dw i’n hoffi…achos…

Person 1: Gyda phwy wyt ti’n gwneud hyn?
Person 2: Dw i’n chwarae/gwneud hyn gyda…

Person 1: Pa aml wyt ti’n gwneud hyn?
Person 2: Dw i’n chwarae/gwneud hyn pob…

Person 1: Beth wyt ti ddim yn hoffi gwneud? Pam?
Person 2: Dydw i ddim yn hoffi…achos…

Her Ganolig - Atebwch y cwestiynau

Person 1: Bore da/prynhawn da, pwy wyt ti?
Person 2: Bore da/prynhawn da, (enw) ydw i.

Person 1: Beth wyt ti’n hoffi gwneud?
Person 2: Dw i’n hoffi…

Person 1: Pam?
Person 2: Dw i’n hoffi…achos…

Person 1: Beth wyt ti ddim yn hoffi gwneud?
Person 2: Dydw i ddim yn hoffi…

Person 1: Pam?
Person 2: Dydw i ddim yn hoffi…achos…






Her Ysgafn - Atebwch y Cwestiynau

1. Wyt ti’n hoffi chwarae pêl droed?
2. Wyt ti’n hoffi nofio?
3. Wyt ti’n hoffi rhedeg?
4. Wyt ti’n hoffi coginio?
5. Wyt ti’n hoffi chwarae gyda ffrindiau?

Gweithgaredd Tri – 
Cael sgwrs gyda phartner


Her ysgafn - Atebwch y Cwestiynau 
1. Pwy wyt ti?
… ydw i

2. Beth wyt ti’n hoffi gwneud?
Dw i’n hoffi…

3. Beth wyt ti ddim yn hoffi gwneud?
Dydw i ddim yn hoffi…
Her Ganolig - Atebwch y Cwestiynau
1. Pwy wyt ti?
… ydw i

2. Beth wyt ti’n hoffi gwneud? Pam?
Dw i’n hoffi…achos…

3. Beth wyt ti ddim yn hoffi gwneud? Pam?
Dydw i ddim yn hoffi…achos…

Her Boeth - Atebwch y Cwestiynau
1. Pwy wyt ti?
… ydw i

2. Beth wyt ti’n hoffi gwneud? Pam?
Dw i’n hoffi…achos…

3. Gyda phwy wyt ti’n gwneud hyn?
Dw i’n chwarae/gwneud hyn gyda…

4. Pa aml wyt ti’n gwneud hyn?
Dw i’n chwarae/gwneud hyn pob…

5. Beth wyt ti ddim yn hoffi gwneud? Pam?
Dydw i ddim yn hoffi…achos…

Gweithgaredd pedwar - 
Ysgrifennu brawddegau

Appendix 3 – Feedback from an observed lesson 
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Welsh Language Standard

Excellent

e Comments and Evidence

o Targets for improvement and suggested ways forward

‘You plan carefully for the Welsh that you want to incorporate into each session. As a
Welsh speaker, your Welsh is accurate with excellent pronunciation. As previously
stated, I'm glad to see that you do not see the need to translate phrases that you either
know that the pupils understand or that they can ‘Work out’ due to the context or
through hand gestures and facial expressions
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