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In-Depth Analysis of a Sports Programme for Young People 
Introduction 
This report critically analyses a four-week Sports Programme for young people aged 10-25 at Ieuenctid Tysul Youth Centre. Some of the young people who attended Llandysul Paddlers also participate in Tysul Youth, and the author decided to run the programme at Tysul Youth instead as it gave more freedom to the sessions and for adapting activities to meet the needs of the participants. Activities included climbing, swimming, badminton and dance aiming to promote physical activity, social interaction and well-being. The analysis examines the programme’s alignment with relevant policies, responds to young people’s needs and applied youth work principles. It also explores planned and unintended outcomes, stakeholder feedback and areas for improvement. 
Programme overview 
The programme aimed to engage young people in physical activities that promote well-being and reduce screen time. It aligned with policies like the Healthy Weight: Healthy Wales strategy (Welsh Government, 2019), which encourages physical activity to combat childhood obesity, and the Five Ways to Wellbeing framework (Mind, n.d.), which highlights the importance of physical exercise, social connection and learning for mental well-being. The National Youth Work Strategy for Wales (Welsh Government, 2019) emphasises inclusive and developmental opportunities for young people which the programme wanted to achieve. While many participants positively engaged, some showed less enthusiasm, discovering the need for a more adaptable programme to accommodate different levels of interest and ability. 
Impact and Outcomes 
Emotional well-being 
The programme had a positive impact on emotional well-being, which is similar to the National Youth Work Strategy for Wales (Welsh Government, 2019) which promotes emotional development through Youth Work. Pre- and post-programme feedback showed improved confidence, with one participant stating they “felt braver trying new things.” However, a longer timeframe would give a clearer picture of long-term effects.  
Physical health 
Promoting physical health was a core aim, although the short timeframe limited measurable improvements. Research suggests that cardiovascular fitness and strength gains need more time to show noticeable results (Cleveland Clinic, nd). While some participants expressed increased enthusiasm for physical activities, which is a positive indicator towards health and fitness (Sport Wales, 2021), again, a longer programme could give greater benefits.  
Social development 
The programme fostered teamwork, communication and a sense of belonging, which aligns with the National Occupational Standards for Youth Work (2019). Participants “strongly agreed” they felt more connected to their peers and community by being involved in local activities. However, introverted participants struggled to fully engage, suggesting the need for non-competitive or smaller-group activities to improve inclusivity (Cutler, 2016). Moreover, ensuring a balance between structured and informal interactions could help further support social development. 
Cognitive development 
Activities like climbing encouraged problem-solving and decision-making, reinforcing Vygotsky’s (1978) theory that cognitive growth happens through social interaction and challenging tasks. However, more challenging activities might have better engaged those with advanced cognitive skills, creating a space to support a wider range of abilities. 
Planned and Unintended Outcomes 
Planned outcomes 
The programme successfully achieved its key goals of increasing physical activity, social connections and confidence. According to the UK Government’s PE and Sport Premium guidance, structured sport programmes enhance young people’s physical and personal development (Department for Education, 2023). Alternatively, a more personalised approach, such as tailoring activities to personal interests, could increase engagement and accessibility.  
Unintended outcomes 
An unexpected positive outcome was how leadership skills developed in some participants. One young person organised sports activities outside the programme, like playing football and buying tennis rackets for games at the local courts. This aligns with the Youth Work National Occupational Standards (CLD Standards Council Scotland, 2019), which encourages empowerment and self-confidence However, a negative outcome happened during the badminton session, when competitiveness disengaged some participants, reinforcing Matei’s (2024) argument that competition can cause stress and demotivation. Therefore, future programmes may benefit from non-competitive activities, like team-building games or skill-based challenges, to keep
everyone engaged.  
Additionally, some participants missed sessions, which made it difficult to monitor and evaluate their progress. According to Dr John Rose (2010), without evaluation and monitoring, ensuring continuous improvement in Youth Work becomes challenging. There were also delays in funding, which slowed down the commencement of the programme.
Programme Implementation and Delivery 
Structured activities 
The programme was delivered over four weekly sessions, focusing on skill-building and teamwork, which aligns with Bailey’s (2006) research on how structured physical activity programmes contribute to personal and social development. Trained coaches led the sessions using a hands-on approach, combining instruction with practical demonstration following Kolb’s (1984) Experiential Learning Cycle. This approach encouraged participants to actively engage, reflect on their experiences and apply new skills, most responded well to this. However, on reflection, some may have benefitted from more flexibility and self-directed learning opportunities (Kolb, 1984). 
Youth worker facilitation 
Youth workers played an important role in supporting the young people throughout the programme, adapting their facilitation techniques to accommodate different learning styles. Influenced by Honey and Mumford’s (1992) framework, they encouraged ‘activists’ to lead warm-up exercises, ‘reflectors’ to join post-session discussions, ‘theorists’ were provided with step-by-step instructions and ‘pragmatists’ engaged in demonstrated techniques for climbing to help make their learning easier to understand. This flexibility was a key strength to the programme, highlighting how adaptable Llandysul Paddlers and Tysul Youth are compared to the more rigid approaches found in statutory settings. However, Youth Work often faces pressure to prove its impact through measurable outcomes. Dr John Rose (2010) criticises statutory services for following strict, education-based models, which can limit person centred approaches. While settings like Tysul Youth have more freedom, they still need to show results to secure funding. Many funders expect Youth Work to contribute to goals like improving education, reducing crime or increasing employment (Griffith, 2000). This means youth workers must balance being flexible and responsive with meeting external expectations. 
The author recognises that flexibility is not always possible for students at statutory placements, where targets and evaluation are often stricter. While Youth Work settings like Tysul Youth can prioritise young people’s needs, there remains a challenge in proving their impact. As Banks (1999) and Drakeford (1998) suggest, youth workers must continue developing their own ways of measuring success that reflect their values and principles.  
Collaboration with local organisations 
Collaboration with the local leisure and climbing centres provided essential resources and discounts. The author secured funding by collaborating with Tysul Youth’s manager and other stakeholders. Nevertheless, strengthening connections with local sports clubs could create further opportunities for young people to stay active. This would also foster stronger community links creating a greater sense of ownership and sustainability, which is important for positive development (Whitley, Forneris and Barker, 2015).
Recommendations for future programmes 
Extending the programme to at least eight weeks would allow more time for physical improvements and space for leadership skills and confidence progression. A mix of competitive and non-competitive activities could help maintain engagement, while incorporating experiential learning (Jeffs and Smiths, 1990, p.34) into all sessions would increase involvement.  Supplying optional learning journals could support those who need extra time to process their experiences, and training staff in different learning styles would support more inclusive practice allowing all participants to thrive.  
Conclusion 
The four-week Sports Programme at Ieuenctid Tysul Youth had a positive impact on emotional, social, and cognitive development. Although it was difficult to measure physical health improvements due to the short duration of the programme, it still encouraged participants’ confidence to grow. To strengthen future programmes, the duration should be extended and offer more varied activities to make sure all age groups and abilities are well-supported. This will be beneficial to support their long-term engagement in physical fitness and well-being.  
 


References
Bailey, R. (2006) ‘Physical Education and Sport in Schools: A Review of Benefits and Outcomes’, The Journal of School Health, 76(8), pp. 397–401. doi: https://doi.org/10.1111/j.1746-1561.2006.00132.x.
CLD Standards Scotland (2019) Youth Work National Occupational Standards (NOS). Available at: https://www.youthworkwales.org.uk/wpcontent/uploads/2017/11/youth_work_national_occupational_standards_1_.pdf (Accessed: 24 February 2025).
Cleveland Clinic (2023) Cardiovascular Endurance: What It Is & How To Improve It. Available at: https://my.clevelandclinic.org/health/articles/24754-cardiovascular-endurance (Accessed: 5 March 2025).
Condon, M. and Ruth-Sahd, L. (2013) ‘Responding to introverted and shy students: Best practice guidelines for educators and advisors’, Open Journal of Nursing, 3(7), pp. 503-515. doi: 10.4236/ojn.2013.37069.
Cutler, D. (2016) Where Do Introverts Fit Into Group Work? Striking the right balance between group and independent work isn’t easy. Available at : https://www.edutopia.org/article/where-introverts-fit-group-work-david-cutler (Accessed: 10 March 2025).
Deci, R.M. and Ryan, E.L. (2000) ‘Self-Determination Theory and the Facilitation of Intrinsic Motivation, Social Development, and Well-Being’, American Psychologist, 55(1), pp. 68-78. doi:: 10.1037110003-066X.55.1.68.
Department for Education (2017) The benefits of participation in school sport and physical activity. Available at: https://www.gov.uk/government/publications/benefits-of-participation-in-sport (Accessed: 5 March 2025).
HM Government (2023) School Sport and Activity Action Plan: Update. Available at: https://assets.publishing.service.gov.uk/media/64b7c813ef5371000d7aee6c/School_Sport_and_Activity_Action_Plan.pdf (Accessed: 10 March 2025).
Honey, P. and Mumford, A. (1992) The manual of learning styles (3rd edn.). London: Peter Honey Publications.
Jeffs, T. and Smith, M. (1990) Using informal education. An alternative to casework, teaching, and control? Milton Keynes: open University Press.
Jeffs, T., and Smith, M. (eds.) (2010) Youth work practice. London: Palgrave Macmillan.
Kolb, D.A. (1984) Experiential Learning: Experience as the Source of Learning and Development. Englewood Cliffs: Prentice Hall.
Matei, A. (2024) ‘Is it important for kids to learn about winning and losing?’, The Guardian. 1 December. Available at: https://www.theguardian.com/wellness/2024/dec/01/youth-sports-teaching-winning-losing (Accessed: 10 March 2025).
Mind (2025) 5 Ways to Wellbeing. Available at : https://www.mind.org.uk/workplace/mental-health-at-work/five-ways-to-wellbeing/ (Accessed: 26 February 2025).
National Youth Agency (no date) National Youth Work Curriculum. Available at: https://nya.org.uk/national-youth-work-curriculum (Accessed: 24 February 2025).
NHS Wales (2025) Shape your future health: small changes to a healthier you. Available at : https://healthyweight.wales/?gad_source=1&gclid=Cj0KCQiAq-u9BhCjARIsANLjs2cg1uGBie81X1iWcX_pSkph9gPdOY1lA2gKmpRsqumaFuwTt5vPDkaAj45EALw_wcB (Accessed: 24 February 25).
Sport England (no date) Active Lives. Available at:  https://www.sportengland.org/research-and-data/data/active-lives (Accessed: 10 March 2025).
Sport Wales (2025) Sport and active lifestyle survey. Available at : https://www.sport.wales/content-vault/sport-and-active-lifestyles-survey/ (Accessed: 24 February 2025).
Welsh Government (2019) Education Wales: Youth Work Strategy for Wales. Available at : https://www.gov.wales/sites/default/files/publications/2019-06/youth-work-strategy-for-wales.pdf (Accessed: 26 February 2025).
Welsh Government (2019) Healthy Weight: Healthy Wales. Available at: https://www.gov.wales/healthy-weight-strategy (Accessed: 5 March 2025).
Whitley, M.A., Forneris, T. and Barker, B. (2015) ‘The reality of sustaining community-based sport and physical activity programs to enhance the development of underserved youth: Challenges and potential strategies’, Quest, 67(4), pp. 409–423. Available at: https://doi.org/10.1080/00336297.2015.1084340 (Accessed: 5 March 2025).




2

