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Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise. 
	The main aim of this assignment is to discuss a particular intervention that will be used for a certain child with specific needs. Throughout the assignment, there will be clear discussions based on the strengths and weaknesses of the chosen intervention, along with a clear overview of why it has been selected and how it will help the child to develop. 
	Child F is 9 years of age and is situated in a Year 5 class which is in Key Stage 2. Child F is female and suffers with a visual impairment. Whilst this affects her in the classroom in terms of how well she can see the board and the worksheets (although there are things in place for this) it also impacts her emotional and social skills, both in the classroom and on the yard at break times. The child in question is being referred to as Child F due to the following of the BERA ethical guidelines, which focus on the confidentiality and anonymity of individuals (BERA, 2018, p. 6). It is vital the privacy of the child is protected, hence the name change for this assignment. 
	Emotional Literacy Support Assistants (ELSA) have been chosen as the intervention that would be put in place for Child F. It is believed that ELSA sessions would be the best to support her emotional and social needs due to their expertise in that area. ELSAs are in place “to help schools support the emotional needs of their pupils” (Twinkl, 2024). An ELSA has been carefully selected for Child F, as her struggles and difficulties in school are related to her social and emotional needs, due to her struggling to interact with other children and finding it increasingly hard to communicate and express how she feels. Quite often, it has been recognised that these feelings of not knowing how she feels stems from her battle with the visual impairment. As no other child in the class has a visual problem like Child F, they can often find it tough to communicate with her also, as they don’t know how to. These social and emotional problems that she is facing is also impacting her work in class at times, especially when group work is needed or interaction with other peers. ELSAs have previously acknowledged that when children are more positive and in a better state of mind where they can understand more of the world and people around them, they will ultimately work better and be able to pay more attention during lessons in class (Twinkl, 2024). 
	Social and emotional needs are the main targets of an ESLA session. Daniel Goleman introduced the “five domain components of emotional intelligence” (Resilient Educator, 2013) which consist of emotional self – awareness, self – regulation, motivation, empathy, and social skills. These are each seen as necessary requirements to build up someone’s emotional intelligence. This could imply that in order to help Child F and her particular social and emotional needs, the ELSA would need to start the intervention by instigating self – awareness and regulation, so that she can begin to better understand how she is feeling and why she might be feeling this way. Heather Craig (2019) states that however, it could argued that emotional intelligence is not only linked to personal emotions, but it is also focussed on being aware and mindful of people’s emotions around you, so the ability to “solve problems and regulate behaviour” are inspired by others as well. This highlights the importance of communication and working with others, in order to be able to identify feelings easier both in yourself and them. 
There are multiple modules that an ESLA can cover, depending on the circumstances and situation of the child and what their needs are mainly based around. One of the modules includes building resilience and self – esteem. Canadian – American psychologist, Albert Bandura devised the term “self – efficacy” announced Lopez – Garrido (2023). The term suggests the base for multiple factors that can lead to a person improving all aspects of their lifestyle. If Child F was to have high self – efficacy, she would be more likely to see positive improvements day to day, including how well she performs in class, how she deals with personal and internal feelings, and her ability to communicate and socialise with others. Self – efficacy also underpins motivation and the capability to motivate yourself. Alexandra Eidens (2022) states that it can be difficult at times for children to get themselves motivated, but generally if an outcome of something can be meaningful and personal to them, they are more likely to get motivated. Maslow’s hierarchy of needs theory, also known as the theory of human motivation, is presented in a pyramid. The pyramid shows the different levels of motivation, starting with the easiest to achieve, moving up to the hardest. The aim of the pyramid is to start at the bottom, perfect that aspect and then using those skills, move onto the next. Cherry (2024) has been a useful source as she has analysed Maslow’s theory and found that he has stated that “our actions are motivated by certain physiological and psychological needs that progress from basic to complex”. This suggests that once the first section of the pyramid has been completed or achieved, the next part of the pyramid is ready and waiting. This process can be used during ELSA sessions, specifically for those children struggling with motivation, so one step is taken at a time to ensure that all needs are eventually met. 
Some of the other modules within ELSA sessions include managing emotions, social and friendship skills, and active listening and reflective conversations (ELSA Network, 2017). These modules will give Child F and the ELSA the opportunity to delve deep and really discover what the main aspects and triggers are, that need the most focussing on. ELSAs will work with their children to form specific targets that will be met during the sessions. This helps to give a guide and clear direction to the way each session should run, so that the correct needs are being met appropriately (ELSA Support, 2024). Due to the specific needs of Child F (social and emotional) these will be the biggest differences and improvements to come from the ELSA sessions. However, her behaviour and well – being should also be of benefit from this as a result of ELSAs being trained for a variety of topics. As previously mentioned, her Child Fs class work and the way she performs in the classroom has been negatively affected by her struggles and needs, which can furthermore link to mental health problems now or in the near future. With mental health being an increasing talked about topic of concern, especially surrounding younger children, it is more important now that if it can be prevented, all measures need to be put in place to make that happen (Mind, 2024). ELSA sessions will always aim to support the well – being and mental health of the individual children as they ensure that particular activities and conversations are personalised to the child / group of children that are attending. Moreover, a comfortable and calm environment will be created each time to allow the children to feel safe and at ease, where they can freely talk about how they feel without any form of judgement (St Mary’s Catholic Academy, 2024). 
As a result of the specific needs of Child F and their inability to communicate properly and fully immerse herself into learning, it does mean that her education has taken a hit. Progress is the main thing that both children and teachers strive for. Teachers teach their class for them to be able to progress through the work and topic, and children learn and do their work in order to demonstrate that progression. However, it is vital for schools, children and parents to remember that progression is not linear and different learners are likely to show progression in strikingly different ways. For Child F, this means that just because she might not be progressing at the same pace and level as the pupil sitting next to her, it does not mean that she isn’t showing progress herself. Any assessment areas that are built into the school curriculum should be clearly aware of the differences in progression for different learners, and as a result should allow for diversions and stops in a learner’s journey. This meaning that not every learning journey should be plain sailing for every child, but some may be up and down, and that is fine. It shows that all children learn in various ways, and whilst one child might understand one topic easily and struggle with another, it could be the complete opposite for the next child. The Curriculum for Wales states that there are “five principles of progression” (Welsh Government, 2021) that describe the range of skills that learners would be using in order to progress and show progression. In addition to this, the Curriculum also contains descriptions of learning that are described as ‘reference points for the pace of progression’. This suggests that not every child needs to be at this specific point, but it is a good reference guide to use. 
ELSA sessions have been chosen as this specific intervention because of the knowledge that they carry and hold, more specifically when it comes to social and emotional needs. ELSAs focus on the ‘whole school approach’ as an essential part of meeting the emotional and mental needs of children and young people. “The whole school approach seeks to support good emotional and mental well – being” (Welsh Government, 2021). The approach focusses on both the pupils and staff to ensure that all relationships between them are sound. It “involves multiple components including early identification and intervention” (National Children’s Bureau, 2024). This highlights the care and compassion that school staff have for their learners, as the need to identify any issues early on is strong, so that any potential future problems can be mitigated through the correct interventions and sessions. 
An ELSA is an emotional literacy support assistant, and they are specifically aimed for those children “who may be experiencing temporary or long term additional emotional needs” (Twinkl, 2024). They take place in a specific ELSA room where each child is made to feel as comfortable and as safe as possible (Dorchester Primary School, 2024). In order to become an ELSA, individuals have to attend multiple training days and courses, which are led by fully qualified educational psychologists (SSCE Cymru, n/d). There are important qualities that an ELSA must have in order to be a successful one that can deal with the different additional emotional needs that each child will have. They need to have the ability to build good, strong and positive relationships, where trust is paramount and where conversations can happen naturally and freely. They need to be innovative and creative, and be able to plan specific activities and programmes of support that are distinct for each child they are working with and that will positively benefit such children (ELSA Network, 2017). Each of these qualities will make for a very supportive and comforting ELSA, who only wants the best for those that they are dealing with, and who the children can feel at ease with at all times. 
ELSAs take a four – step approach to each session to ensure consistency and that the correct steps are being taken as well as being achieved. The four steps are known as assess, plan, do and review. It will start with the assessing of a child that is suspected to be struggling with their emotional needs. A one – page profile might be created for the child to really identify the particular issues that they are facing. The ELSA might create a chart that they will fill out every day for a week for example, in order to be able to identify the differences in their behaviour on various days, and what might be causing this. This will help them move on to the next step which is plan as it will give them a clear idea of what areas need to be focussed on the most. The ELSA will plan different activities that will take place during the session, and these might include bear cards and blob trees. These activities will allow for children to openly talk about their feelings. Once these activities have been completed in a session, there will be a review to see how the child is getting on and progressing. The outcome of this review will shape and mould how the next session will go and what will need to be focussed on (ELSA Network, 2017). 
“Sessions will typically happen once a week across the length of a term and last between half an hour and an hour” (Twinkl, 2024). The one session a week would be kept the same for Child F and the sessions would last for the usual amount of time, so between half an hour and an hour. Staff wouldn’t want her to be pulled out of class and lesson time too much more than this due to the volume of work that she would then miss. Whilst some ELSA sessions are done with children individually, others are completed in small groups. However, as a result of the needs, both emotionally and socially for Child F, it would be better for her sessions to be individual as she would be more likely to feel comfortable and actually speak openly about emotions. Each week the ELSA will determine how the week has been for Child F so far, by asking her questions and participating in activities that will allow her to talk about her emotions, as well as set some targets for the following week. So as well as the general activities that will take place during a session, there will also be reviews on the week to see if any improvements have been made, if any at all. Following the weekly sessions for a term, there will then be a review / assessment carried out to see if Child F has improved enough for the sessions to come to an end, or whether they will need to continue for another term potentially. It could be beneficial if the ELSA also has a chat at the end of the term with the class teacher of Child F and her parents / guardians to get their opinions on how well they believe the sessions are working and if they think that there are any areas that need particularly focussing on. 
“Children learn better and are happier if their emotional needs are addressed” (Portsmouth SEND Local Offer, 2024). Whilst an ELSA is not in place to directly overcome issues or tell a child how to fix how they are feeling, they are there “to help them find their own solutions and offer that important support” (ELSA Support, 2024). It could be argued that they take some of the pressure away from the class teachers of these children, because instead of their teachers having to try and work out solutions for their needs, they can rely on the specialist knowledge of an ELSA to carry that work out.
The way in which ELSA sessions are carried out will give children the time to think and reflect on their personal experiences, situations and circumstances, without any form of judgement (ELSA Network, 2017). This will allow for conversations to open up and for the child to go into as much or as little detail as they feel comfortable with, as well as it will encourage the ELSA to ask some questions in order to gain more valuable information and really work on building that positive relationship that is required. 
Whilst ELSA intervention sessions have proven to be successful for the majority of children with additional emotional and social needs, there are arguments that say that ELSA is not for everyone. Move2Connect (2023) state that neurodivergent children do not suit the sessions that ELSAs provide. This is because they are “being made to fit into a neurotypical world” which can often bring on a lot of trauma for them. The argument suggests that even though a child might not be displaying clear signs of having any ACEs (adverse childhood experiences) in their history, it doesn’t necessarily mean that they still don’t have struggles and issues for previous particular circumstances. 
Furthermore, the reason an ELSA is an extra member of school staff is because they have been specifically trained for this role by educational psychologists (Psychology First, 2023). So whilst they have the correct skills to carry out this type of intervention, there is no hiding the fact that they are therefore an extra cost for the schools. For that reason, some may argue that ELSAs are a waste of money for schools, however they are fully trained and qualified in this area of expertise, in order to provide the appropriate support for those children in need of it. It also means that there is not someone carrying out this intervention with no clear understanding of emotional and social needs, building resilience and motivation. 
Generally, there is only one ELSA in a school. Whilst this doesn’t seem to have caused problems as they are trained to deal with a wide range of different issues and situations, it could be argued that only having one ELSA in a school might not be the most beneficial. This could be because although ELSAs are meant to be people who can create positive and trusting relationships, some children may feel like they don’t fully get along with their ELSA. This could lead to potential awkwardness during the sessions, the child could disengage and not take on board anything that is being said, and it could lead to the child going backwards instead of improving. This clearly highlights the importance of ensuring that positive and strong relationships are formed very early on, so that sessions can run as smoothly as possible. 
Another possible weakness / limitation that could be argued about, is regarding the length of the intervention sessions. The usual length of a session is between half an hour and an hour (Twinkl, 2024). There is a very thin line between how long children should be taken out of class for (due to the work they would miss) and how long should they have for their interventions, which are also just as important for them, both mentally and academically. Trying to get the balance correct for both is difficult. However, what does need to be taken into account is the time it takes children to settle down once they get into the ELSA room, along with how long they spend during the session getting distracted or talking about something else, as children can be known for getting easily distracted. With this in mind, they then don’t have the full half an hour or an hour. Despite this, it will generally be down to the child and the significance in improvements that they are making, which will determine if their sessions should be longer, or if more need to be added (ELSA Support, 2024). 
Despite the potential limitations of ELSA sessions that have been discussed, having also looked at the intervention holistically as a whole, including who carries it out, what takes place during the sessions, and the intended outcomes, it is clear that this is the correct and adequate intervention for Child F. However, this doesn’t mean that their additional emotional and social needs can be ignored in class. There may be certain activities that can be done in class to promote what is done with the ELSA further. For example, circle time is a really good opportunity to talk about emotions and feelings. Circle time is a great way to increase self – esteem and learn to take turns and listen to others (Children Central, 2024). Taking into account that Child F struggles to communicate with others, doing a whole class circle time could end up being too daunting for her, so maybe doing it with the pupils she is closer to in class, might help encourage her to take part and participate more. 
To conclude, having ELSA sessions as the main form of intervention for Child F would hopefully work best for her additional social and emotional needs. After carefully identifying the potential strengths and weaknesses of ELSA sessions, it is obvious that there are multiple things to consider first, including the length of the sessions, how often they would take place, and whether that particular schools’ ELSA is correctly and best suited for Child F. However, with these in mind, it is still looking like this would be the best option for her and her needs. Her specific needs require an intervention that can be carried out by a professional who have expert knowledge regarding the topics such as promoting social skills, encouraging talk about feelings, and how to best manage emotions. Each of these particular areas are part of what ELSAs will cover during their sessions, but activities will slightly differ depending on the child in question and what needs they need addressing. 
The ELSA will plan for different activities for the different children that will be attending the sessions. Having identified and closely considered what certain things trigger Child F the most and what she struggles with more, it could be argued that the bear cards would be a beneficial activity for her to take part in. Bear cards are an “effective resource for helping people of all ages and walks of life convey their feelings” (Innovative resources, 2024). There are multiple and various games that can be played with the bear cards, all of which encourage different talking strategies that are linked to feelings and emotions. It is however important for the ELSA to note that some of the games within this are better played in small groups rather than one on one or individual. This activity would most likely benefit Child F immensely, as one of her main struggles consists of being unsure of how she feels as well as the uncertainty of how to communicate that with others. Hopefully, this activity as well as the others that will take place during the sessions will encourage and motivate her to be more open and really connect with how she feels (Lighthouse resources, 2012).
With taking all of these points into close consideration and having also observed an ELSA session take place whilst on placement, Child F would really excel from having these sessions. They would allow her to be herself, feel comfortable, and take her time with any conversations or activities that she willingly participates in. The ELSA isn’t there to force her to do anything, but she is there to encourage and provide help and support. 
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