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Analyse the concept of social inclusion and identify the role of education in breaking the cycle of disadvange.
 “We can reflect on what we know about resilience. It’s all very well to have a motivational poster up, but how do we actually respond to student failure?” (Gedge, 2018, p.47). Within this assignment I will focus my attention on Adverse Childhood Experiences and examine the negative repercussions they may have on social, emotional and cognitive development whilst also analysing the concept of social inclusion in particular the role education plays in breaking the negative cycles disadvantaged children may experience. NHS Wales (2018) states: 
Adverse Childhood Experience (ACE’s) are traumatic experiences that occur before the age of 18 and are remembered throughout adulthood. These experiences range from suffering verbal, mental, sexual and physical abuse, to being raised in a household where domestic violence, alcohol abuse, parental separation or drug abuse is present.

School A ‘aim to develop a culture of inclusion and diversity in which those connected to the school feel proud of their identity and able to participate fully in school life’ (School A, 2017).
School A recognise that specific interventions are necessary i.e. restorative practice and nurture sessions to provide opportunities to challenge undesired behaviours and as a result they have developed a team of staff to initiate these interventions and promote positive attitudes towards learning and development in and around the school community. Just like Gedge (2018, p.47). They question “are some kinds of failures more acceptable than others?”
As reported by NHS Wales (2015, p.2). “Adverse Childhood Experiences (ACEs) are an increasing international concern”. Evidence has shaped our understanding that childhood experiences can have lasting affects to a child’s development as well as the adult life they lead. It is proven that those exposed to ACES’s are at risk of failing to reach their academic potential, more likely to engage in unlawful behaviour and consequently become a less valued member of society. Statistics presented in the Welsh ACE survey state that approximately 47% of the Welsh population have experienced at least one or more ACE’s during their childhood whether that be a form of abuse, neglect or household disfunctions (NHS Wales, 2015, p.3). As a result, there has been a significant rise in the development of policies and procedures within Wales to raise awareness and prevent ACE’s from occurring. In situations whereby a child has been exposed to adverse experiences these policies, procedures have been designed to identify and intervene as early as possible. 
There are several different theoretical approaches which have positively guided and shaped our understanding of learning and development. Jean Piaget (1936) a constructivist theorist of cognitive development presents clear links to social inclusion. He suggests that children build knowledge through social interaction by creating mental images of the world around them. During his research Piaget established children develop in stages and through multiple observations and recording of his evidence, he was able to determine the child’s current state of cognitive ability. Piaget saw learning and development as an active continuous process. He suggested that in order to reinforce and increase levels of understanding you should present the individual with discrepancies with the aim to allow the child to discover new experiences and opportunities to progress to the next stage of development. His theory aimed to highlight the differences in child development and provide scope to close these gaps which in turn has supported the creation of interventions within educational settings (McLeod, 2018).
According to Piaget schema refers to the cognitive functions the child has learnt and mastered through development. As stated by McLeod (2018):
When a child’s existing schemas are capable of explaining what it can perceive around it, it is said be in a state of equilibrium i.e. state of cognitive balance (i.e., mental) balance.

However, in cases whereby a child has experienced adverse childhood experiences this may not become possible as they would have experienced significant disruptions in their development which subsequently can affect the child's thought processes and behaviour for instance irrational behaviour, aggression, vulnerability etc. Schemas should be instilled from birth. Piaget believed that as the child would age his or her schema would develop in complexity and elaborate their current knowledge to make sense of the world around them. Studies show that learning and development can be accelerated if stimulated with social interaction. If a child fails to acquire these basic skills/schemas this may result in the child unable to partake in specific tasks and connect with their emotions. 

Unlike Piaget who failed to recognise the negative implications which could hinder a child's natural development for example Adverse Childhood Experiences, Additional Learning Needs, poverty, etc, Vygotsky a social constructivist theorist (1962) argued that “social interaction provides language opportunities and language is the foundation of thought” (McLeod, 2018). He believed it to be a crucial element for cognitive development. According to Vygotsky the child’s learning always occurs in social context in co-operation with someone more skilful. His theory suggests if a child works alongside more knowledgeable other (MKO) or adult on new concepts or tasks eventually the child will become more competent an as a result will be able to attempt similar tasks independently when he or she grows in confidence. This is also known as the ‘Zone of Proximal Development' (Wang, 2014, p.381).
“Too often children experience difficulties at home or at school, but receive too little help too late, once problems have reached crisis point” (Every Child Matters, 2003, p.5). School A aim to detect adverse childhood experiences as early as possible so that those requiring support and guidance can utilize and overcome barriers. They recognise that failure to challenge these individual’s discrepancies may result in further long-term negative implications for instance, sanctions and exclusions. The Green Paper has been created to protect whilst also providing opportunity for children to reach their full potential. “It aims to reduce the numbers of children who experience educational failure, engage in offending or anti-social behaviour, suffer from ill health or become teenage parents” (Government Minister by Command of Her Majesty, 2003).
A national study conducted across Wales supports this statement. Whilst comparing a range of individuals, the evidence highlights those with four or more adverse experiences are more prone to experiencing heart disease, type 2 diabetes, alcohol and substance misuse and even imprisonment.
These findings show that as the number of adverse experiences a young person faces increases, so does the risk of negative outcomes, such as health-harming behaviour, chronic health conditions, low life potential and even early death (Our Time, 2019).
 
According to Irranka-Davies cited in NHS ACE Resilience Report 1, NHS Wales (2018):
The experiences we have in childhood, good and bad, are instrumental in determining our life outcomes. Providing a safe and nurturing environment is the best way to ensure a child will become a healthier and happier adult; and one who will be able to go on to achieve their potential.

Educational settings can positively impact those susceptible of becoming disengaged if they take onboard an inclusive approach, providing a safe environment to stimulate learning and development. Browne (2007, p.119) states in order to achieve this schools must ensure they are “overcoming potential barriers to learning, setting suitable learning challenges and responding to pupil’s diverse needs”. School A provide their students with behavioural interventions to help reinforce positive behaviour, increase attendance, improve attainment levels by reducing challenging behaviour for instance violence, bullying, aggressive behaviour and substance abuse. According to School A’s Equality Strategic Plan (2017) they aim to enhance the experience of education for all students and encourage “each child to leave equipped with the ability and eagerness to learn more and be ready to meet the challenges of adolescent and adult life”. 
To overcome such barriers School A use a systematic approach also known as Thrive which aids the development of a child or young person’s emotional wellbeing, helps build resilience and decreases those at risk of experiencing mental health issues. Thrive consists of a multi-agency team including former teachers, therapists, social workers who have liaised with one another to form an online screening tool to assess and create a tailored action plan for each individual. According to Thrive (2017) they have been supporting children since 1994 and since 2017 approximately “300,000 children, young people were being supported in early years settings, schools and alternative provisions across the UK”. Evidence suggests that behaviour interventions such as Thrive have made vast improvements in academic achievements whilst also minimizing unwanted problematic behaviour in and around school A. There seems to be a clear link with those who have been a victim of adverse childhood experiences and those under achieving and presenting alarming behaviour traits. This model of intervention looks to work through the areas the child may have discrepancies. Through the completion of tasks suggested through the online screening tool it aims to repair the ruptures individuals have experienced through early child development which may hinder their progression.
Erikson’s theory of psychosocial development also highlights “how social interaction and relationships played a role in the development and growth of human beings” (Kendra, 2019). Just like Erikson, the Thrive Approach (2017, p.9) use:
Developmental framework to clarify the connections between emotional and social development, behaviour and learning. In this framework, the child development is depicted as six strands of experience. These translate into six fundamental aspects of learning from emotional and social development: learning to be, learning to do, learning to think, learning to be powerful and to have an identity, learning to be skilful and have structure and learning to be independent, relate to your peers and become secure in your sexuality.

The main objective of this online tool allows the school to assess those candidates they feel may need additional support or at risk of becoming not in education, employment or further training. By focusing on each area of competence it then generates related tasks to the areas in which the child needs support and assistance. In theory these six fundamental developmental strands as the child grows should continually develop to enable the child to become independent, versatile, critical learners open to master and expand their current knowledge and understandings however, as previously mentioned if the child fails to acquire these elements during early stages of development maybe due to being exposed to one or several adverse childhood experiences this in turn could lead to areas in the development under experienced. 
An additional intervention School A provide their students at risk of exclusion from education is called the Cynnydd Project. This project has successfully provided multiple students an alternative pathway to education. The Welsh Government (2017) states: 
Learning coaches are pivotal to the pupils, by providing additional, individualised and intensive support for pupils who are at risk of failing to reach their full potential and by facilitating the opportunities available the Cynnydd project.

School A recognise that not all their students will achieve academically. This provision provides vocational options for those students at risk of becoming disengaged in education by tailoring an educational programme to best suit their needs. 
Up to 90 per cent of the children in prison have been excluded from school. Excluding them didn’t work. It didn’t shock them onto a different path it accelerated the one they were already on (Tes, 2018).

This statement confirms some educational settings fail to provide the correct support and guidance to those individuals more exposed to failure. Interventions aim to support these individuals long-term with the aim to direct them on the right path rather than an immediate fix. In order to ensure successful results School A have devised a wellbeing team trained to identify, support and intervene when necessary. However, in circumstances whereby this intervention has been attempted to late this can unfortunately negatively affect the pupil’s progression. Over the past few years School A have recognised that there has been a significant increase in pupils transitioning into comprehensive school without sufficient support and interventions in place, as a result this behaviour then escalates requiring the school to give a series of sanctions and in extreme cases exclusion before the behaviour subsides. As reported by the Welsh Government (2019) statistics provided show the amount of fixed period exclusions and permanent exclusion have continued to increase over the past few years. The main factors which are seen as the main instigators for exclusions are “persistent disruptive behaviour” and “verbal abuse/threatening behaviour against an adult” which present a clear link to the adverse experiences these individuals may face during their homelife. As highlighted by Quigley (2018, pp.48-49) “Misbehaviour cannot be condoned in the classroom. Regardless of the personal prisons that such students may emerge from, it does not excuse damaging the education of peers”. 
To sustain an inclusive ethos School A, strive to identify those individuals who are persistently disruptive and make classroom activities a challenge. ‘Preventing inappropriate behaviour is more effective than reacting to an issue’ (School A 2018). In order to prevent any escalation, they encourage all staff to monitor behaviour, attendance, reinforce targets and make clear home-school links allowing parents or guardians to play an active role in managing their child’s behaviour and enhancing their educational experience. Guidance provided by the Department for Education and Skills (2006, p.5) suggests that in order to become a proactive school there must be clear expectations delivered from the leadership team and governors to all teaching staff to promote and encourage consistency in and outside of the classroom. However, as noted by School A not all teaching staff recognise the importance of a consistent outlook to managing behaviour. Unfortunately, only some members of staff look to identify the main causes and ways to improve this as quickly and effectively as possible. To overcome such barriers School A use training sessions, online courses and external specialists to help enforce such changes and promote “a consistent approach to behaviour management, teaching and learning” (Teachernet, 2006, p.3).  
School A’s Equal opportunities policy (2010) “aims to create an environment of potential for every individual within the school by removing barriers to opportunity”. They aim to promote an inclusive ethos providing all students equal opportunities to reach their full potential through varied sometimes personalised curriculum. As highlighted in their Additional Learning Needs policy (2017) the school aims ‘to encourage pupils to achieve their academic potential and grow up to become competent, sympathetic and responsible adults who can manage their own lives and play their part in society’. The policy also emphasises the importance of providing a safe learning environment which is fully responsive to the individuals needs providing the appropriate support and provision to aid learning and stimulate progression. NHS Wales (2015, p.2) states:
Experiencing ACEs means individuals are more likely to perform poorly in school, more likely to be involved in crime and ultimately less likely to be a productive member of society. 
Therefore, failure to provide this support can lead to further serious implications long after secondary education.
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