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[bookmark: _Toc243849043]AI Declaration 

I acknowledge the use of Microsoft 365 Copilot (windows edition) on 30/09/2026 to complete Task 1 in the module ECEY4014. I used the following prompt: 
Find me strategies to help when I find studying difficult

I acknowledge my use of ChatGPT on 24/10/2026 to find grammatical and spelling mistakes. I used the following prompt:

2619062	ECEY4014	Word count: 2972
Search for grammatical and spelling errors in my work 
pg. 1

[bookmark: _Toc243849044]Task 1 Create a personal development plan
	No
	Improvement and Development Goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?
	Achievements
(3 monthly review)

	1
	To complete my degree to understand the theory behind the practice that I am doing in work.

	I will understand which theories that am I using in my setting and I will be able to explain why they are important for early years education. I will also be able to apply the theories that I have learnt to my practice at work.  
	Go to lectures, complete assignments to the best of my abilities. Ensure that I am reading all relevant material available.
	Two years with reviewing after each module. Evaluate what I can use in my setting.  
	To develop my understanding of early years practice. How I can become a better practitioner and receive a qualification. 
	

	2
	Develop a culture of ambitious readers. 



	A whole-school culture of ambitious reading is evident
Teaching consistently develops higher-order reading skills
Children demonstrate sustained progress in reading assessments
Pupil voice demonstrates increased engagement in reading.
Monitoring demonstrates consistently high standards in reading across all year groups.
I will observe children independently choosing a book in the reading area. 
	To develop the children’s love of stories and reading. To provide engaging, and purposeful opportunities throughout the day for the children to go and read or listen to stories. Giving children the opportunity to recreate stories that they know. Create an inviting area for Children to go and choose to read. 
	Review every term.
	To inspire children’s love for reading and stories. To develop their communication and language skills further to become ambitious capable learners. 

	

	3
	To be able to use my time more effectively while studying and continue making improvements and progress with my assignments. 



	I can make myself timetables and goal deadlines, so I do not leave things last minute. I can complete assignments on time.  
	Dopamine anchoring, Pomodoro technique, task chunking and backwards planning. Mental discipline and strategies to maintain focus and rewards for when tasks are completed. Having a timer to set 25 minutes and 5-minute breaks. Using Gantt charts. Having specific factors only used for studying.
How to Study With ADHD Without Medication, 2026)
	At the start of a module and read the assessment and set mini deadlines for each task. After every assignment and evaluate each method. 
	I will improve my concentration, my workloads will feel manageable. I should not procrastinate as much, and my anxiety should reduce as workload is planned out. 
	

	4
	To become a more confidant writer at academic content and improve the content of my work. 


	I will receive more positive feedback in my assignments as I will have improved paragraph structure and grammar. I will be able to present well organised work and clearly communicate the ideas that I am trying to convey. 
	Research into resources that can help. Use the study skills that are available. Use sentence structures handed out by tutors. Use PEEL (Point, Evidence, Explain and Link) and other paragraph frameworks.

Academic Writing: PEEL paragraphs (2026)
	I will apply these methods to every assignment that I write and assess the feedback to ensure that the methods are helping.   
	I will produce clear, well-thought-out pieces of work and continue to develop my academic writing skills. 
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Introduction
“Professional standards describe the skills, knowledge, and behaviours that exemplify excellent practice and support professional development”. (Educators Wales 2026).
The Teachers’ Standards (Department for Education, 2021) state that professional practice is the high expectations that the practitioner is expected to maintain both personally and professionally. Teachers are trusted professionals so need to always show a high professional standard. National College for Teaching and Leadership, 2013 explains that practitioners must act with integrity and honesty. Practitioners need to have knowledge in early childhood development and keep that knowledge up to date. Practitioners need to have in-depth knowledge of the curriculum. They also need to form positive relationships with the children they care for, and their families. Practitioners must act with professionalism and integrity and always consider the child’s best interests. Welsh Government (2026) have revised the professional standards to cover teaching assistants, teachers, in-school leadership, headteachers and system leadership which involves working across schools and the wider community. 
How the UNCRC informs professional practice. 
The United Nations Convention on the Rights of the Child (UNCRC) is a set of articles published to protect the rights of the child. UNICEF (no date) explains that the UNCRC article 2 tells us that every child has rights regardless of their cultural or social backgrounds. Professional practice requires that the practitioner treats children fairly and without discrimination. Practitioners need to recognise that some children will need extra support to have the same opportunities as their peers. A practitioner may need to explain how to do a task in a different way from the child’s peers. The practitioner can use manipulatives such as using fingers or blocks to help support children’s understanding of mathematical principles (Education Endowment Foundation, 2020). Children who need additional support may benefit from an adult close by to help the child explore different ways of completing the task (Vale of Glamorgan,2021). These strategies can support the child understanding and enable the child to work alongside their peers 
Article 3 (UNICEF no date) states that any organisation involved with children that the child’s best interest is a primary concern. When practitioners plan activities or decisions that children are involved, they are always thinking about what is in the best interest of the child and how it can affect them. When planning activities, practitioners must evaluate whether they are appropriate for each child’s individual learning and developmental needs and take into account any adaptations required (Welsh Government, 2022). The activity should be challenging enough that the child will benefit with appropriate support but not too difficult that it has a detrimental effect on the child. It also applies when practitioners have difficult safeguarding decisions to make. The welfare of the child must have priority (Welsh Government, 2018). 
Article 12 (UNICEF no date) explains that every child has the right to form and express their own views on matters affecting them and to have their views given appropriate consideration according to their age and maturity. Early years practitioners must value children’s opinions and listen to them. Practitioners must ensure that children who struggle to communicate can express their views. Johnston et al (2018) highlight that much of our general communication is non-verbal. Effective communication skills are essential to build positive relationships. Once a practitioner is familiar with a child, they can better pick up subtle cues like facial expressions or gestures to understand the child’s views and preferences. Some settings have designated groups where children can use their ‘pupil voice’. They can express their opinion and provide feedback on decisions that are made about them and their environment (Llangan Primary School, no date). Chicken and Tyrie (2023) investigated how three early years teachers implemented Article 12 of the UNCRC in their classrooms. They concluded that even though the teachers wanted to support children’s voices in the setting, barriers remained. The findings suggest that the opportunities for the children’s voices to be heard were influenced by the teachers’ expectations, time and environment. They observed that children often asserted their own agency, demonstrating the ability to make their choices and influence decisions.      
Planning and observation
Planning requires the practitioner to understand the Curriculum for Wales. Johnston et al (2018) show that planning around a curriculum builds on children’s experiences and existing knowledge to support further learning. There is a Curriculum for Wales framework to allow schools to develop their own curriculum to meet the needs of the children who attend (Welsh Government, 2020). Curriculum planning can be organised into long-term planning, which provides an overview of expected learning; medium-term planning focuses on a term or topic; and short-term planning, which focuses daily or weekly activities. Johnston et al (2018) also explain that planning should allow for unexpected changes and provide flexibility to respond to children’s interests and learning experiences. If practitioners fail to adapt their planning, some children may be excluded from participating in activities alongside their peers (Vale of Glamorgan, 2021). Planning adapts the long-term curriculum goals and individualises the planning for the children in their setting. For example, an early years setting could involve teaching children to count to ten. The Education Endowment Foundation (2020) suggests using different manipulatives and encouraging the child to use what they know already and improve their knowledge. Children who can already count to ten could be encouraged to count to twenty to extend their knowledge. Some children may only be able to count to five, so the practitioner will then need to find other ways to help the child then count to ten. According to the Vale of Glamorgan (2021) the practitioner should adjust the environment or their approaches to meet the children’s individual needs. The practitioner could use different resources to help a child better understand the task or to maintain engagement. Planning needs to reflect the setting and the individual needs of the children. Planning should include time for observations, talking and listening to children and assessing examples of the children’s learning such as pictures, mark-making or writing. 
Bryce-Clegg (2025) explains that the practitioner must develop good observational skills. The practitioner should take time to observe children doing various activities in their setting. Although observations can be time-consuming, they can be effective if the practitioner uses the information and puts it into practice to support the children’s development. The Welsh Government (2023) explains that observations are used to gain rich knowledge of the child and that to further the child’s development you need to use a cycle of Notice-Analyse-Respond. Observations also identify children’s individual interests and abilities. The practitioner can then use their observations to plan activities to meet every child’s needs. Observations do not have to be a fixed part of a day. Brief, informal observations while children are playing are often very insightful. Continued observations and ongoing assessments identify if strategies are continuing to support the child’s ongoing development. 
Once the early years provider has carried out their observations, they can use the information to plan suitable activities to meet individual needs. Some children will need additional support. The adult can help the child develop their own ideas or skills (Dowling, 2013 cited in Bryce-Clegg, 2025). Welsh Government (2023) explains that the practitioner needs to provide scaffolding to support children’s learning. The practitioner can model how to complete the activity. The practitioner can provide additional resources or incorporate the child’s interests. The practitioner can use new vocabulary or engage the child by asking a variety of questions. Varier and Yun (2023) identified in their research that early years practitioners who use observations and assessments can measure and monitor children’s development and learning. The practitioner can then use the information gathered to inform future planning and identify when early interventions may be needed. 
Conclusion
In conclusion, professional practice should underpin all aspects of a practitioner’s actions. The UNCRC informs what the practitioner needs to incorporate into their practice to provide the best possible care and support for the children. Practitioners should ensure children have opportunities to express their views on matters that affect them with consideration given to their age and maturity.  Practitioners must provide equal opportunities to children, regardless of their backgrounds or needs. By using planning and observations practitioners can tailor learning experiences to provide for the individual developmental needs of all the children in their setting. The practitioner needs to maintain and update their knowledge of child development to continue providing high-quality education, support and opportunities to all children in their setting. 
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Reflective practice within early years

What is reflection and reflective practice?



There have been many theorists who have tried to define reflective practice. These include Dewey (1933) and Schön (1983) as cited in Hayes et al (2025). 

Reflection is understanding why previous experiences have happened and how you could adapt your practice. How could things be done differently? Or what went well and is it appropriate to continue in that manner? 

Reflective practice is a continuous evaluation of your professional methods and checking what is working well and if anything needs changing. Reflective practice is personal and can look different from individuals depending on their unique past experiences. (University of Cambridge, no date). The Open University (no date) shows that reflective practice takes what you learn from life experience (reflection) and how to adapt that information into future practice. 

 

Why is reflective practice important to early years practice? 



Reflection is important in early year settings because after completing the same task many times certain procedures and activities become automatic and may not be assessed if better practices are available. Reflective practice ensures that you look at all aspects of your role and encourages practitioners to question what they are doing in that role and how you could adapt it to become a better practitioner. It can also show what is working well. 

Reflective practice should be talked about with others such as management or other colleagues. Practitioners can gain further insight by discussing practice with others as many people have different experiences. 

Reflective practitioners should understand where they may need to gain more knowledge or training. Research is key to this as a reflective practitioner should always want to provide high-quality care and practice. (Hayes et al, 2025)

Early years professionals who use reflective practice can pick up skills for better communication. They may develop stronger reasoning skills and can develop a better understanding of how to resolve conflict either between colleagues or between the children they work with. For example, a reflective practitioner can consider both sides of an argument and help both parties understand each other’s thoughts and feelings. They can understand both points of view and produce a compromise that they would not have necessarily come up with without help.  (Hallet, 2013).

Reflective practice can assess and identify individual children’s needs, and the practitioner can adapt activities to meet their developmental stage. This also applies to inclusive practice. The practitioner can reflect to ensure that there are enough resources to represent all children in their care.  (Brock, 2014)  

Reflective practice may be less effective if the practitioner has no ongoing support from the managers, the time needed to reflect, and any training needed identified through reflection. (Machost and Stains, 2023)



The theory of reflection



Dewey

Dewey was an early influential writer on reflection in the early 20th century. 

Dewey’s model of reflection has 5 steps. 1. The occurrences of a difficulty. 2. Definition of the difficulty. 3. Occurrence of a suggested explanation or possible solution. 4. The rational elaboration of an idea. 5. Corroboration of an idea and formation of a concluding brief.  Dewey (1910) pg 72-77.



Schön

Schön developed Dewey’s ideas further. Schön theory looks at Knowing-in-action, Reflection-in-action and Reflection-on-action. Knowing-in-action is the knowledge that practitioner uses even if it is subconscious. Reflection-in-action is thinking about the situation and adapting while on going and Reflection-on-action is looking back at the situation after its happened. 



Kolb

Kolb’s experiential learning theory model. This is a learning cycle but can apply in reflective practice. 

Concrete Experience – Reflective Observation –Abstract Conceptualisation- Active Experimentation and then circle back to the start. Javahery and Bavandi (2026)



Gibbs

Gibbs built upon Kolb’s cycle. Gibbs’ model has 6 steps. It combines the theory to the practice of reflection. 

Description- Feelings- Evaluation- Analysis- Conclusion- Action Plan back to Description.	



Analysis of different reflective models



 I will be analysing two reflective models, Gibbs’ reflective cycle and Schön’s method. Although some of my research applies to nursing it can be adapted to early years settings.

Gibbs’ method is used often within the education sector. Gibbs’ model highlights how feelings are an important part in reflection and how understanding them adds to professional learning and development. This method can help practitioners reflect on emotional or challenging situations as the step-by-step structure can influence how their personal experiences can improve professional practice.  Gibbs reflective cycle gives a structured guide through their reflective practice. However, due to the number of steps can be hard to find time to reflect thoroughly. (Dhollande, Barnard and Shepheard, 2025)

Schön- Matsui (2021) found that teachers in Japan used Schön’s Reflection-in-action in classes directly involving children while using Reflection-on-action on their own personal practice. Using this method teachers in Japan were able to understand the children’s voice. Matsui also highlight that teachers in Japan have a very long working week. Finding time for in depth reflective practice can be difficult. Using Schön’s method an experienced early year’s/education provider can react immediately to the arising situation (Relection-in-action). When the situation has calmed down the practitioner can then reflect on what actions to take next (Reflection-on-action). (Griffiths, 2000) However, according to Anderson (2019), Schön’s theory of reflection-in-action may not fully account for all the different ways that practitioners reflect in practice. 



Figure 3. Gibbs’s reflective cycle

Image from: McLeod (2025)



Figure 2. Kolb’s Reflective cycle 

Image from: University of Hull (2026)

Kolb’s Reflective Cycle

Figure 1. Schön’s reflective method.

Image by: Said Nasser Al-Amrani (2021)



Schön

Conclusion

Both models can be used in different scenarios. Schön model in those quick to react situations and a look back once the situation has deescalated. Where Gibbs model can be used when you need to reflect over a longer period and consider how the practitioner is feeling.  These methods can be used side by side in early years practice. Schön’s reflection-in-action is good in the moment if a child is struggling with an activity the practitioner can quickly change it to better meet the needs of the child. Gibb’s reflective model lets you look back at the activity, find out what went wrong, account the feelings of the child and the practitioner. Then they need to evaluate the purpose of the activity. Analyse what can be done different. Come to a recognised conclusion on what to change and then implement that change. 
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Reflective practice within early years

What is reflection and reflective 

practice?

There have been many theorists who have tried 

to define reflective practice. These include 

Dewey (1933) and Schön (1983) as cited in 

Hayes et al (2025). 

Reflection is understanding why previous 

experiences have happened and how you 

could adapt your practice. How could things be 

done differently? Or what went well and is it 

appropriate to continue in that manner? 

Reflective practice is a continuous evaluation 

of your professional methods and checking 

what is working well and if anything needs 

changing. Reflective practice is personal and 

can look different from individuals depending 

on their unique past experiences. (University of 

Cambridge, no date). The Open University (no 

date) shows that reflective practice takes what 

you learn from life experience (reflection) and 

how to adapt that information into future 

practice. 

Why is reflective practice important to early years practice? 

Reflection is important in early year settings because after completing the same task many times 

certain procedures and activities become automatic and may not be assessed if better practices are 

available. Reflective practice ensures that you look at all aspects of your role and encourages 

practitioners to question what they are doing in that role and how you could adapt it to become a 

better practitioner. It can also show what is working well. 

Reflective practice should be talked about with others such as management or other colleagues. 

Practitioners can gain further insight by discussing practice with others as many people have different 

experiences. 

Reflective practitioners should understand where they may need to gain more knowledge or training. 

Research is key to this as a reflective practitioner should always want to provide high-quality care and 

practice. (Hayes et al, 2025)

Early years professionals who use reflective practice can pick up skills for better communication. They 

may develop stronger reasoning skills and can develop a better understanding of how to resolve 

conflict either between colleagues or between the children they work with. For example, a reflective 

practitioner can consider both sides of an argument and help both parties understand each other’s 

thoughts and feelings. They can understand both points of view and produce a compromise that they 

would not have necessarily come up with without help.  (Hallet, 2013).

Reflective practice can assess and identify individual children’s needs, and the practitioner can adapt 

activities to meet their developmental stage. This also applies to inclusive practice. The practitioner 

can reflect to ensure that there are enough resources to represent all children in their care.  (Brock, 

2014)  

Reflective practice may be less effective if the practitioner has no ongoing support from the managers, 

the time needed to reflect, and any training needed identified through reflection. (Machost and Stains, 

2023)

The theory of reflection

Dewey

Dewey was an early influential writer on 

reflection in the early 20th century. 

Dewey’s model of reflection has 5 steps. 

1. The occurrences of a difficulty. 2. 

Definition of the difficulty. 3. Occurrence 

of a suggested explanation or possible 

solution. 4. The rational elaboration of an 

idea. 5. Corroboration of an idea and 

formation of a concluding brief.  Dewey 

(1910) pg 72-77.

Schön

Schön developed Dewey’s ideas further. 

Schön theory looks at Knowing-in-action, 

Reflection-in-action and Reflection-on-

action. Knowing-in-action is the 

knowledge that practitioner uses even if 

it is subconscious. Reflection-in-action 

is thinking about the situation and 

adapting while on going and Reflection-

on-action is looking back at the situation 

after its happened. 

Kolb

Kolb’s experiential learning theory 

model. This is a learning cycle but can 

apply in reflective practice. 

Concrete Experience – Reflective 

Observation –Abstract 

Conceptualisation- Active 

Experimentation and then circle back to 

the start. Javahery and Bavandi (2026)

Gibbs

Gibbs built upon Kolb’s cycle. Gibbs’ 

model has 6 steps. It combines the 

theory to the practice of reflection. 

Description- Feelings- Evaluation-

Analysis- Conclusion- Action Plan back 

to Description.

Analysis of different reflective models

I will be analysing two reflective models, Gibbs’ reflective cycle 

and Schön’s method. Although some of my research applies to 

nursing it can be adapted to early years settings.

Gibbs’ method is used often within the education sector. Gibbs’ 

model highlights how feelings are an important part in reflection 

and how understanding them adds to professional learning and 

development. This method can help practitioners reflect on 

emotional or challenging situations as the step-by-step structure 

can influence how their personal experiences can improve 

professional practice.  Gibbs reflective cycle gives a structured 

guide through their reflective practice. However, due to the 

number of steps can be hard to find time to reflect thoroughly. 

(Dhollande, Barnard and Shepheard, 2025)

Schön- Matsui (2021) found that teachers in Japan used Schön’s 

Reflection-in-action in classes directly involving children while 

using Reflection-on-action on their own personal practice. Using 

this method teachers in Japan were able to understand the 

children’s voice. Matsui also highlight that teachers in Japan have 

a very long working week. Finding time for in depth reflective 

practice can be difficult. Using Schön’s method an experienced 

early year’s/education provider can react immediately to the 

arising situation (Relection-in-action). When the situation has 

calmed down the practitioner can then reflect on what actions to 

take next (Reflection-on-action). (Griffiths, 2000) However, 

according to Anderson (2019), Schön’s theory of reflection-in-

action may not fully account for all the different ways that 

practitioners reflect in practice. 

Figure 3. Gibbs’s reflective cycle

Image from: McLeod (2025)

Figure 2. Kolb’s Reflective cycle 

Image from: University of Hull (2026)

Kolb’s Reflective Cycle

Figure 1. Schön’s reflective method.

Image by: Said Nasser Al-Amrani (2021)

Schön

Conclusion

Both models can be used in different scenarios. Schön model in those 

quick to react situations and a look back once the situation has 

deescalated. Where Gibbs model can be used when you need to reflect 

over a longer period and consider how the practitioner is feeling.  These 

methods can be used side by side in early years practice. Schön’s 

reflection-in-action is good in the moment if a child is struggling with an 

activity the practitioner can quickly change it to better meet the needs 

of the child. Gibb’s reflective model lets you look back at the activity, 

find out what went wrong, account the feelings of the child and the 

practitioner. Then they need to evaluate the purpose of the activity. 

Analyse what can be done different. Come to a recognised conclusion 

on what to change and then implement that change. 


