
What is reflection and reflective practice?


Reflection is the tool by which experiences are translated into dynamic knowledge (Korthagen, 2001). It is about learning from experiences and developing your own thought from experiences. In addition, Moon (2008) sees reflection as a set of abilities and skills, and a developing way to take a critical stance. Reflective practice is the ability to reflect on one’s actions, to engage in the process of continuous learning (Donald Schon as quoted in…….). The purpose of reflective practice is to provide a better-quality experience for children and their families. When practitioners take part in reflection in reflection, they can enhance provision and practice by making knowledgeable decisions about whether their work with children is useful or not (Brookfied, 1995). Reflection in practice is a crucial skill for professional practitioners, having the capability to look back and analyse your work and find new and creative ways to improve and increase your level of knowledge and understanding, so that you can deliver more impactful lesson. According to Schon (quoted in Aubrey and Riley, 2019 p 186) there are two types of reflection, reflection-in-action which sometimes refers to as ‘thinking on our feet’, this requires drawing on experiences and feelings to make decisions as the situation unfolds without making necessary fuss. While reflection-on- action refers to retro- spectively reflecting on practice presenting opportunities to explore actions taken and raise questions regarding why things happened the way they did with a view to informing practice. Schon stressed that thinking on one’s feet should be complement- ed by reflection-on-action, so by doing this practitioner would record the event and later discuss it with a colleague to gain a better understanding of how to manage or avoid the similar situations in the future. Reflective practice as an essential part of professional identity develops most effectively within the cultural or learning community where individuals are actively listen- ing and responding to thought and experiences of others.
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What is involved in being a reflective practitioner?

One of the challenges for developing reflective professional is understanding what is involved. There are serval processes involve in becoming a professional practitioner, firstly reflection which is learning about thoughts and experiences to identify issues and develop new understanding and insight. Secondly reflective learning implies a sense of open exploration to investi- gate how something is or to find out more information. In addition, reflective thinking demonstrates there is purpose either consciously or subconsciously. It can also include critical thinking that is active and mindful in creative thinking and refection in or on action. Finally reflective writing as a mode of reflective thinking, expression, representation, and stimulus for further reflective thinking.



Why is reflective practice so important in early child- hood?

McNaughton (2005) tells us that educators frequently reflect on what they do, why they do it and how added information can be used to enhance their practice and accomplish the best results for children and their  - lies. Reflective practice and critically reflective practice are characteristics of a high-quality learning environ- ment. Reflective practice allows early childhood profes- sionals to develop a critical understanding of their own practice, and continually develop the necessary skills, knowledge, and approaches to achieve the best outcomes for children. Children learn best when profes- sionals reflect on their own values and consider how their views of children and childhood impact their prac- tice. In addition, reflective practice enhances the ability to reason, problem-solve and find solutions; evaluate and discuss issues and give constructive feedback as well as being able to receive feedback from other profes- sional practitioners. Reflective practice is in this sense is a never-ending learning journey involving personal and professional qualities and attributes that merge as the individual assumes ownership of their thinking process- es and actions and develops a personal sense of respon- sibility for the outcome for children as individuals and as a part of community practice (Wenger, 1998).

Models of reflection

There are serval types of different model and theories of reflection that can be used by practitioners as a standard to guide and assist in reflecting. While most of these models contain similar content, they are still different. Kolb (1984) theory of experiential learning suggests that people learn best when they participate in first-hand experiences, which can be later reflected through thinking about details of the experience alongside the feeling and perceptions which surfaced during the experience. Within Kolb’s model, learning s seen as an integrated process in which each stage is ‘mutually supportive feeding into the next’ (Harkin et al.,2001:40) as quoted in (Audrey and Riley, 2019). This reflective model consists of four stages: concrete experience, reflective observation, abstract conceptualization, and active observation. The model begins with an experience, whether it is a duplication of something that happen before or an entirely new experience. The following stage is where we reflect on what occurred and document anything that has never transpired before, then we start brainstorming innovative ideas. In the end, we apply those current ideas to different situations 
(University of Cambridge,2022). Kolb’s model also expresses that experience and reflection are key tools in learning. here are simpler reflective cycles, such as Driscoll’s what model, which was developed in 1994, he based this model on the three (3) what’s; what, so what and now what. By asking ourselves these three straightforward questions we can begin to analyze and learn from our experiences. The first stage is where we put the situation into context followed by the second stage where we ask ourselves ‘so what,’ this is where we are trying to decode what was learnt from this experience. The final stage invites us to think about the action that will take place as a product of reflecting. 
Many may argue that Driscoll’s model is the simplest model a practitioner can use but it is also the least efficient. On other hand, there is also the ERA cycle (Jasper,2013) this model includes only three stages: experience, reflection, and action. This model is also uncomplicated, it starts with an experience whether positive or negative then we reflect upon that experience this allows us to think through the experience, analyze our emotions about what happens then finally take a course of action. A more complex and frequently used model is Gibb’s reflective cycle, which was fashioned by Graham Gibbs in 1998 this model is like the previous models except it has more stages that practitioner finds more practical model consists of six stages: description, feelings, evaluation, analysis, conclusion, and action plan. As with other models, Gibb begins his model with an outline of experiences to be reflected on, then urges us to focus on our feelings about the experience both during and after. The third step requires evaluating the experience from our point of view, we then used this assessment to analyze the situation and make a conclusion. Finally, we used this conclusion to construct an action plan. All reflective cycle has advantages and disadvantages in agreement with the University of Cambridge, some benefits ar that this model offers a simple structure to follow, and this can be beneficial to a new practitioner or a practitioner that would like to try a new model. The model permits the practitioner to assess at all stages of the situation and it also provides a useful starting point for one who is uncertain where to begin. Although these provide benefits there are also some shortcomings such as some models may not apply to your situation, there are several steps that must be taken before you can be able to reflect and learn from the situation also reflection is a continuous process it does not end when one comes to a course of action.

Although there are many benefits of becoming a reflective practitioner. There is also common barriers that can hinder this process, barriers such as: lack skill, many practitioners are new to reflection and may find the reflective model difficult to follow. Organizational culture, not everyone has the opportunity to work within an organization which is open to the concept of refection and realizes it is a valuable activity. Other barriers include environment, motivation, and time but with a bit planning and thought majority of these obstacles can be overcome.

Documentation is important when conducting refection, your setting should provide with proper refection forms. These allow practitioners to note their experiences, with a brief description of how, when, and why that event occurred this allows the partitioner ample time for observation and producing an effective solution. It also permits practitioners to share their refection with other professional practitioners and receive feedback.





Theories of Reflection

Kolb (1984) stated that learning is process whereby which we become knowledgeable through the transformation of experience. Kolb’s theory may be linked to Vygotsky’s theory of zone of proximal development, we learn from experience to teach and guide those with less experience. Upon using reflection practitioner create the most effec- tive lessons for our children. Dewy felt that the use of meaningful refection was an essential asset for both practi- tioner and learners, he also stressed that reflection was more than learning by doing, it was a deeper phenomenon based upon observation and deliberation from experience (Arbuery and Riley,2019:20). Schon suggested that only an experienced practitioner with a wealth of knowledge and vast level of experience would be capable of dealing with situations more effectively. Piaget did not agree with the opinion that a concept could be taught directly to children, rather children must build their own understanding of a concept based on their own experi- ences. Schon (2007) and Dewey (1993) view refection as a process of problem solving, the refection begins when practitioners identify issues as problems within their provision and practice (Hallet,2013:31). when considering school effectiveness Schon classify a series of interrelated which should be applied in assisting the setting to become more reflective and therefore effective. The concept he referred to was tacit knowledge, knowledge that an individual has which is both intuitive and automatic which would be applied subconsciously to their actions.

How to apply refection in professional practice

Reflection is the art of learning from experiences, some may argue that the purpose of reflection is to improve our practice and provision and to provide children and parents with a better level of service. For example, Stacy May gives her class an exercise on numbers, over sixty percent of the class fails. As the practitioner using reflection is her practice, she would be able to observe the mistake she would of made when delivering the lesson by creating a brief description of the event she can pin-point where she went wrong and come up with solutions to fix the issue by herself or with the help of a more experience colleague. By doing this Stacy improves her lesson can provide higher level of education in the future



Conclusion

In conclusion refection is important in the early years practice. With the rapid growth of develop- ments, policies and practices that must be thought about, evaluated, considered, and delivered in practice reflection offers the make way to incorporate these initiatives into our professional practice. Reflecting on practice is now an essential aspect of a practitioner’s role, it also enhances self-aware- ness and contributes to professional development. Reflection encompasses other interpersonal skill such as: observation, effective communication, and active listening. Practitioner use refection iden- tify children’s developmental stage, needs and interest when planning for their future.
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