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Staff and Governor Presentation
https://youtu.be/0WGEq3K0fDI

Good morning and  thank you for your time today. My name is Mrs Duquemin and I am the head of Foundation Phase. I want to share with you a quote.

‘Children are not slates from which the past can be rubbed by a duster or a sponge, but human beings who carry their personal experiences with them and whose behaviour in the present is  profoundly affected by what has gone on before.’ Bowlby (1951, p. 14)

This illustrates for us visually those children who come to this school and sit in our classes whom have experienced trauma in the past and for many continue to experience distress for every transition that happens during the school day. These are the children in class who suffer from anxiety and stress, feeling uncertain and unsure. These are the children when their needs go unmet have behaviour that manifests itself  in the classroom in all manner of ways. These are the children who for the majority live in poverty. We know from performance data that these children are also under achieving across the curriculum as they are not in a place ready to learn because of their vulnerability and for some additional learning needs such as Looked After Children. 

We know that for children to thrive and make progress they need to have their basic needs met, to feel valued, loved, accepted. They need  a  warm nurturing environment in order to build trusting relationships with a key adult and learn skills to become resilient in order to empower them to lead happy fulfilled lives.  Children suffering from attachment disorder and issues related to trauma have not received this; they are emotionally illiterate, unable to self sooth and manage their wellbeing. Their holistic needs are not being met.

The statistics
· ‘Since 2010, children from lower-income backgrounds have been catching up with those from better off backgrounds on educational attainment but they remain much less likely to leave school with good qualifications.’     (Joseph Rowntree Foundation,2018, p. 1).  
· ‘185,000 children are living in poverty’ (JRF, 2018. p. 1).
· ‘Around half of all LAC were considered to be cause for concern in relation to their emotional and behavioural health.’ DfE (cited by NICE , 2015, p. 23)
· The Good Childhood Report stated that, ‘children’s well-being is now as low as it was two decades ago.’ (2018, p. 5)

Our National Mission (2017) continues to commit to reduce the impact of poverty on educational attainment but also earlier this year The Good Childhood Report (2018)  highlighted that, ‘The review of the national curriculum has through its, ‘Health and Wellbeing strand, identified the need to significantly reform the ways schools approach the well-being and mental health of children and young people. (The children’s society: 2018, p. 26) They go on to say that, ‘schools must develop inclusive whole school approaches to mental health and wellbeing. These approaches should prioritise the most vulnerable for additional support, and work with the entire student body to create an inclusive environment for everybody.’ (2018, p. 29)  The ALN policy highlights the fact that, ‘provision for children with ALN is  a matter for the whole school.’ ( SEN, 2017, p. 2)

With this is mind I want to share with you a whole school approach to a proposal for an  intervention ‘The Nurture Group’  that will allow these children to succeed make progress and simply thrive building the necessary skills to  build resilience, self-esteem, empathy and lead emotionally healthy lives, the heart of the new curriculum. 

Why now?  – our school data.
Our school data shows that in our last foundation phase cohort there were 7 children in year 1 alone who were experiencing attachment issues, displaying in particular emotional and social issues and behavioural problems, two of which were Looked After children.

You will be aware that the recent Estyn Report highlighted these following areas of improvement that have been deployed into  the school development plan. 
R1 Improve attendance.
R2 Improve provision for the most vulnerable pupils
R3 Improve engagement with parents and carers.

We hope that by implementing the Nurture Group to address recommendation two that this will help develop and address recommendations one and three. At present there are daily interventions that take place with our ALENCO teacher Mrs Mackenfield, however, the increasing need for support for these children has made the need to evaluate how  we can further support these children a priority. 

What - The Nurture Group
‘The Nurture group’ is an intervention strategy devised to ‘ build emotional wellbeing in small groups of targeted children through fostering positive attachment representations.’  (Banjerre et al, 2016, p.  26) 

This intervention therefore, identifies children early through an assessment tool, ‘The Boxall Profile’ who may be struggling and would benefit from an enhanced learning environment designed to meet their needs and to achieve their potential which is in line with The Welsh Governments Inclusion and Pupil support 2014 legislation.

Two central aims of Nurture Groups are to;
1. ‘provide children with an environment that facilitates their emotional, social and cognitive development’ 
2. To remove any barriers in relation to those factors in order to prepare children for functioning constructively in mainstream classrooms (Boxall, 2002).     

This learning environment is created using both educational and domestic experiences to encourage a positive trusting relationship between the adult and child thus creating a natural attachment that the child does not have. This is in line with The WAG Good Practice of such groups. (WAG, 2010, p.2)

How?  (Within the next 12 months)
1. Refurbishing classroom 2 to create a homely experience with appropriate resources.
Train two of our current level 3 teaching assistants who already have pastoral, and empathetic skills to become Emotional Learning Support Assistants (ELSA) including current attachment training which will then be rolled out to all staff adopting a whole school approach. These members of staff know the school, the children and the families. This supports The WAG Good Practice as they suggest that, ‘In case study schools noted the importance of matching the skills of staff to suit the roles being asked of them. (WAG, 2017, p. 44).  
2. Staff to observe good practice in Lego Therapy and whole school to receive training
as there is increasing evidence that this promotes social and emotional learning, improving skills through the Literacy and Numeracy Framework. Staff are already booked to observe good practice in Romilly School.
3. Employ two level 1 teaching assistants to replace the new nurture group staff. 

The Nurture group will run for 4 mornings a week initially with staff who will use non- contact/teaching time to plan, assess and develop a pastoral role with families needing support with a longer-term view to assess the needs of parents and plan strategies to support them.

Children who need that emotional and social support will be identified using the Boxall profile, (which teachers will receive training in) and strengths and difficulties questionnaire, together with teacher assessments and observation from the Laevers Leuven scale. Each child will stay within the group for two terms to begin with and remain with their mainstream class for registration and return to the class after lunch. 

[bookmark: _GoBack]The children will follow the curriculum  at a level relevant to their needs and assessment and progress will be monitored by both class and nurture group teachers together with relevant professionals, parents, carers and pupils on a Friday morning in order to monitor  that each child is showing progression. This is crucial as Ofsted highlighted in their summary report that, ‘Almost all the nurture group pupils in the schools surveyed were working below the academic level expected for their age, because they were not taking a full part in lessons.’ (Ofsted, 2011, p.1) Equally the Scotland Government Report (2008, p. 9) on impact of nurture groups reported that, ‘in a few nurture groups staff do not focus sufficiently on developing and monitoring childrens literacy and numeracy skills.’ 







Impact
The Sutton Trust state that, ‘on average SEL interventions have an identifiable and valuable impact on attitudes to learning and social relationships in school and overall an impact of four months additional progress on attainment.’(The Sutton Trust, 2018, p. 1)  

Impact will be measured by analysing parent and child questionnaires, which is identified as good practice by Estyn (2015).  Teacher assessments by all staff and outside agencies if utilised and the Individual Development Plan in line with the WAG. This will be analysed on a termly basis.

Case Study of Good Practice - Rumney Primary school.
A large primary school of 490 pupils with 70 Looked after Children. 

Estyn (2016, p. 11) ‘The pupil  Development Grant is used well to support pupils’ learning and needs.  The school created a ‘Nurture Nest’ It has a homey approach offering a quiet calm space with trained teaching assistants or key workers in which therapeutic work is provided such a Lego therapy.’ Within the sessions the curriculum is followed as per the mainstream  class with additional therapeutic  work .

Impact
1. ‘Positive impact on pupils’ emotional well- being and self -esteem.
2. Through focussed tracking systems pupils nearly all make good progress. 
3. Improved relationships and trust between teachers and pupils and .
4. The provision for pupils with additional learning needs and especially the most vulnerable is excellent.’    (Estyn 2016, p. 11)

Whole school approach – they provide an inclusive environment where all pupils are, ‘Involved in the school council and eco-committee and those who act as digital leaders, make a valuable contribution to the life of the school.’ (Estyn, 2016, p. 6). 

Outcomes –  What do we want to achieve over the next 12 months
To establish a nurture room, and train staff accordingly
Employ two level one teaching assistants. 
For all staff to have a deeper and broader understanding of attachment awareness and trauma.
Improved parent/carer involvement.
Improved attendance reaching our target of 96.2%.
Improved well-being of pupils
Governor role for LAC which Estyn state  is good practice to monitor through regular learning walks.

How much? 
The Pupil development grant would be used to source the funding as most of these children receive free school meals. We will also apply for RAISE funding.

Refurbishment cost of classroom  and resources  £12,000
Inset Training day on Attachment awareness –  EWR
Inset Training day on Lego Therapy - £400
Training 2 Teaching Assistants to become Emotional Learning Support Assistants £2,000
Additional Employment of 2 Level 1 teaching assistants. £22,000

I feel that as a whole school approach we can close the attainment gap and improve the well-being of learners in a holistic capacity engaging parents and making a difference in the wider community.

Thank you. What are your questions?
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