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The purpose of this essay is to self-reflect and critically analyse my 45-minute micro teach. The intent of this micro-teach was to use appropriate learning objectives, a variety of contemporary pedagogies and relevant cross-cutting themes.  I have chosen to use Gibb’s Reflective Cycle (Gibbs 1998) to structure my essay as it offers a coherent and useful framework.
On March 5th, 2018, I taught a 45-minute lesson to my course peers. The aim of the lesson was to develop a basic understanding of Edward De Bono’s ‘Thinking Hat’ theory and then use that theory to discuss a particularly difficult question concerning animal rights.(A1, A2, K2, V1, V2, V3)  To begin I asked all the students to sit together as this would be a group task and then I revealed the first PowerPoint slide which posed this question ‘Can you call yourself an animal lover if you still eat meat?’.(K1, K3, K4)  Next followed the learning objectives; to remember the different coloured hats and what they represent, to feel comfortable using the theory and to navigate a difficult topic respectfully and thoughtfully. I then discussed why I had chosen this question, explaining that it was a deliberate decision. I wanted to provoke the class and challenge them on a problematic topic. I was interested to see if De Bono’s theory would work the first-time new students tried it. (A1, A2, A3, A4, A5, K2, K3, K4, V1, V2) 
I continued with the PowerPoint giving a brief introduction to De Bono and his background before moving on to the theory. I used the white board to illustrate the concept of looking at a house from the same perspective as a group, rather than the same house from different angles and arguing about who can see what. This simple, visual was a very quick and straightforward way to help the class understand where I was going with the lesson. I then went back to PowerPoint and looked in more depth at each individual hat and what it represents. This was followed by a short YouTube video which summarised everything I had said so far. (A1, A2, A3, A4, A5, K1, K2, K3, K4, V1, V2, V3) 
Once the students understood ‘Thinking Hat’ theory, I moved them onto the task of trying to answer the original question ‘Can you be an animal lover if you still eat meat?’. I handed out the following photocopied resources; meat consumption statistics from The Grocer, animal rights vs animal welfare poster, a Huffington Post article entitled ‘The Dumbest Things Meat Eaters Have to Deal With’, an Eatwell Plate (Public Health England), pro-vegan images from the Veganuary organisation, a vegan food pyramid and an online BBC article about the Yulin dog meat festival in China.(A1, A2, A3, A4, K1, K2, K3, K4, V1, V2, V3) I also gave them the first handmade hat to begin their discussion. I retained the blue hat (control) throughout the exercise. The class worked through the discussion and I gave them the hats in the following order; white – facts, red – feelings, black – negative, yellow- positive, green – creative. I kept the class focused throughout the task. After 20 minutes of discussion the lesson was coming to an end. I recapped on the purpose of the theory and how beneficial it could be when discussing a difficult topic. I asked the class if they had any questions then concluded the session. 
I was apprehensive about this lesson. Firstly, I was learning about a new theory which I then had to teach to others and secondly, I had chosen a provocative topic which could have caused some uncomfortable moments in the classroom. However, I put my faith into De Bono’s theory and trusted his way of thinking. The class were very receptive to the ‘Thinking Hat’ concept but were troubled by the question I posed. I was grateful to retain the blue hat of control as it gave me the capacity to manage the discussion and guide the students back on course when the conversation went awry. Ultimately, I enjoyed delivering the lesson. I felt that the students were very respectful of what I was trying to do, and we ended up having a very mature, thoughtful discussion. I would incorporate De Bono’s theory into my educational practice and believe it is a very valuable tool. 
The micro teach had three learning objectives, two were focused on the use and understanding of De Bono’s ‘Thinking Hat Theory’ and only one on the lesson’s subject matter. It was vital that the facilitator had clear, well thought out teaching strategies and was prepared to evaluate and adapt if necessary. If you begin a lesson with clear learning objectives, you are enabling your learners to understand from the start where the lesson is going and what is expected of them. Hillier describes it as ‘beginning a journey’ (Hillier, p89, 2005) which encourages your learners to work with you to get to your pre-arranged destination. The teacher, however, will only really know if the students have reached this destination by using some form of assessment or evaluation. In post compulsory education, the concepts of assessment can be extremely complex. When students are paying for their education there may be a higher level of accountability on the teacher’s part. The students desire a positive outcome as this normally leads to gaining a qualification.
Therefore, the institution must have a rigorous and fair assessment policy. Race argues that assessment is the ‘principle driving force for learning’ (Race, p77, 2014).
The challenge is to know which type of assessment is relevant to your students and the learning objectives. We know that summative assessment usually takes place at the end of a course or topic and is often used for certification purposes. This assessment often happens through exams, final projects or assignments. It draws a line under the learning and the outcome is usually final. Summative assessment has been described as a type of assessment to ‘satisfy the needs of society’ (Reece & Walker, P323 2006). 
Formative assessment is a fluid practice which allows teachers to adjust the lesson whilst it is still happening. It allows a flexible approach in the classroom which is student focused. Methods of this type of assessment include group discussion, peer and self-assessment, teacher observations and questioning. The teacher needs excellent questioning skills and the ability to coax answers out of their students for this to work effectively.   Ultimately, formative assessment supports learning rather than judges’ achievement. However, this flexibility can be problematic as the teacher now has to adapt and perhaps change the original lesson plan once the teaching is underway to meet the student’s needs. The accomplished teacher needs an arsenal of teaching strategies and the confidence to modify the lesson as it progresses. Nevertheless, this practice of adaptation in the classroom allows the teaching to satisfy the needs of the students immediately and thus leads to a better understanding and learning experience. Black and William describe formative assessment as the ‘heart of effective teaching’ (Black & William, 1998). During this micro-teach, students were predominantly involved in discussion work. The skill was to follow the rules of De Bono’s Thinking Hat Theory. There was a constant pressure on the facilitator to ensure that the students followed the rules and kept within the discussion boundaries. At the end of the session the students self-assessed and were aware of the restrictions placed upon them by using this method. 
There are also other key factors to consider when planning effective teaching, learning and assessment, in particular the use of contemporary pedagogies in the classroom. Pedagogy is simply the art of teaching, the skills, techniques and methods that teachers use in the classroom. The word is derived from Greek and can be translated as ‘leader of children’. Learners are dependant and teacher-led, their knowledge comes from the teacher or text books.  It is believed that the student’s background, culture, experience and prior knowledge all shape the learning that happens in the class. Alexander calls it a ‘cultural intervention’ stressing that it is the blend of teaching with the ‘ideas, values and collective histories’ of the students that develop the lesson (Alexander, p92, 2008). With that in mind, it is understood that the effective educator is aware of their individual student’s needs and abilities to make the most positive impact on their education.
However, when teaching adults in the post compulsory education sector you are faced with different problems which will affect your teaching strategies. The term ‘Andragogy’ was made popular by the American educator Malcom Knowles and translates as ‘leader of men’. Knowles pieced together a list of learning assumptions we can make about adults continuing education. 
1. The need to know – adults will not begin to learn unless they know why they need to know it. They also need to know the consequences of not knowing the information. 
2. The learner’s self-concept/self-directed learning – adults can sometimes revert to a child-like state in the classroom and be passive learners. They need to make the transition from ‘dependant to self-directing learners’ (Knowles, p64 2012)
3. Previous experiences – adults have clearly lived longer than children, so the classroom will have a huge variety of previous experiences and knowledge. This can benefit the class and is useful for any activities which call on prior knowledge such as group discussion or problem solving. However, there is potential for negative effects. Previous experience can result in a closed, inflexible or biased learner and sometimes an element of ‘un-learning’ must happen. Learning needs to be active, constructive and collaborative.
4. Readiness to learn – adults are generally ready to learn as they have moved through the developmental stages that need to happen first.
5. Orientation to learning – adults are motivated if what they are learning affects their life or work. Unlike children, they understand new information more efficiently when it is ‘presented in the context of application to real life situations’ (Knowles, p66 2012)
6. Motivation to learn – generally adults will have more motivation to learn. Their study could lead to a job promotion, pay rise or career change. By choosing to return to education you are giving yourself value and self-satisfaction.
Although Knowles’ assumptions do have some critics it is fair to say that working towards a classroom environment which is collaborative, relevant and ‘problem centred rather than content oriented’ (Kearsley, 2010) would be beneficial to all. 
 A group of adults bring a wealth of experiences, knowledge and opinion to the classroom and the facilitator was aware that the students would have strong opinions about the topic This information would lead to an interesting discussion but the ‘rules’ of thinking hat theory and a responsive teacher would keep it respectful. Petty claims that adults are problem-centred and not subject-matter-centred therefore the teacher must be person-centred instead of subject-centred (Petty p428 2014). Hence, adults often respond best to experiential learning such as collaboration, group discussion and role play. This democratic pedagogy is essential in making students take ownership of their learning, which is key for adult education. 
 We have established that adult learners need a different approach to ensure effective learning. As facilitators we need to set clear objectives and may use Bloom’s Taxonomy (Bloom, 1956) in our planning framework. Bloom allows us to categorise three areas of learning; cognitive – memorising, understanding and applying knowledge, psychomotive – manual or physical skills, and, affective – feelings, attitudes and emotions (Bates p216 2016). There are six levels of educational objectives; remembering, understanding, applying, analysing, evaluating and creating. By working up the list the learning is enhanced, and the difficulty of the task may increase. Using the verbs associated with Bloom in your planning makes the learning objectives and tasks clear to all. To keep the discussion focused and progressive during the micro teach, the teacher used action verbs such as, interpret, compare, describe and evaluate. This kept the students immersed within the boundaries of De Bono’s theory. 
Thinking hat theory lends itself well to andragogy. It uses the intelligence, experience and knowledge of everyone involved to reach conclusions quickly. The different colour hats each represent a different way of looking. Everyone involved must discuss the question from the same perspective at the same time. For example, when the facilitator asked for green hat thinking, the students had to look for a ‘creative’ response. De Bono describes it as ‘new ideas, new concepts and new perceptions (De Bono p117 1999). De Bono uses the term ‘parallel thinking’ with the emphasis on always striving to move forward with our thinking and problem solving. However, the teacher was aware that this teaching method could fail. The whole concept was brand new, so the group had to not only answer the question using this new set of rules but also be self-disciplined enough not to jump ahead in the discussion. Rogers highlights some of the issues that a teacher of adults can have, namely the characters that can ruin your lesson; persistent talkers, the quiet participant, the alternative expert and the distractor (Rogers 2002). The teacher had to be tactful yet firm to keep control. 

  Technology is advancing at a rapid rate, faster than educational reform which can leave some learners uninspired and bored in the classroom. New pedagogies look to change the role of the teacher into ‘activators of learning’ or ‘change agents’ (https://michaelfullan.ca/). The concept of ‘flip’ learning is growing. The traditional idea of homework and classwork is ‘flipped’ or reversed with the students watching a pre-recorded video of the teacher delivering the lesson in their own time before coming together as a group to discuss in a classroom environment. This contemporary pedagogy does rely on students and educators buying into this model to work and perhaps traditionalists aren’t quite ready for this new way of educating. This would be difficult to organise for a micro teach or singular lesson and is probably best suited to a long running class. 
Furthermore, the challenge for all learners as they move through the system is to develop from a passive learner to taking ownership of their education and academic pedagogies must reflect this. The challenge for the teacher is to critically reflect on their practice and develop new teaching skills in response to changing pedagogies.
In the future I will spend some time making sure that I have included cross cutting themes throughout the lesson. This lesson was very discussion based with no written work. However, the students did have to use some literacy skills to analyse the handouts and there was a small element of numeracy when the students looked at statistics. On this occasion, strong leadership was required, and I received positive feedback from both my tutor and peers about this. Perhaps I would choose a less emotive question to start the debate next time, although I was correct in my assumption that this group of students would respond well.  The most useful feedback I received was from a student who had previously investigated De Bono’s theory and didn’t understand it, but after my lesson she did. 
Moving forward, I need to read and research more thoroughly. I am aware that I need to take ownership of my practice and not solely rely on my confident presentation style. I also realise that I need to work on my reflective skills and develop a coherent writing style. I will investigate the HEA professional standards and work on my core knowledge and professional values. Ultimately, I am feeling more self-aware and able to identify and address my strengths and areas for improvement.  
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