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[bookmark: _Toc243836056]Introduction
This report critically reflects on two recorded storytelling activities for young children: a traditional reading of Disney’s Winnie the Pooh: A Sweet Tale of Nature, Friendship and Honey and a digital reading of Andrea Kaczmarek’s The Halloween Fairies on Storyberries. It relates these options to language development theories and shared reading studies. It takes into account the possible benefits of oracy, emergent reading and writing, and digital literacy. Since children were not part of the recordings, as per the instructions of the assessment, the report assesses the learning opportunities that the activities may offer instead of purporting to have measured results. It ends with practical suggestions for my future storytelling practice.
[bookmark: _Toc243836057]Storytelling and early development from birth to seven
Before children read on their own, storytelling can aid communication. In the third trimester, infants are able to perceive some elements of speech. DeCasper and Spence (1986) discovered that newborns reacted differently to a passage that their mothers had read repeatedly in late pregnancy. This is not to say that babies know a plot or learn to read in the womb, but it is possible that prenatal exposure can establish familiarity with speech sounds. Babies are exposed to rhythm, sounds, turn-taking and shared attention after birth through responsive talk, songs, rhymes and picture books. The expressions of adults, pauses and repetitions contribute to the linking of communication with social interaction. When toddlers start pointing, naming things and combining words, books provide adults with the chance to label things, repeat words and prolong the efforts of children to communicate. Three to five years old: children make more predictions, describe pictures, ask questions and retell simple sequences. Between five and seven, stories may be used to reinforce more elaborate vocabulary, inference, plot, understanding and analysis of the motives of characters. A story can be extended to early writing by drawing, mark-making, invented spelling and dictated captions. These are not automatic results: they are determined by the previous experiences of children, their language backgrounds, developmental needs and quality of adult interaction. Communication and language and literacy are among the areas of learning in the Early Years Foundation Stage (EYFS) that are identified as important areas of learning between birth and five (Department for Education (DfE), 2026). Storytelling is also related to personal, social and emotional growth and knowledge of the world. In children between the ages of five and seven, sequencing, retelling and independent responses can be used to extend the same activity. The task of the practitioner is not to complete a book, but to tailor talk and interaction to the stage of development of each child.
[bookmark: _Toc243836058]Theoretical perspectives informing the activities
The sociocultural theory of Vygotsky considers learning as a process that is formed by social interaction and assistance of a more knowledgeable individual (Vygotsky, 1978). In shared reading, an adult can model new words, provide cues, paraphrase a question or assist a child in expressing an idea. This is connected to the zone of proximal development: with the proper support, children are able to accomplish more than they can on their own. The purpose of my questions, gestures and prompts was to provide such opportunities. Practically, support should be responsive. A confident child can be prepared to answer a why question, but a child who is developing speech can be helped by a choice, a longer pause or an invitation to point. 
Bruner and Watson (1983) stress the significance of structured interactions that are familiar in language learning. The repetitive routines, common attention and predictable interactions assist children to engage and eventually become more active. The introduction, the repetition of questions and invitation to participate in the rhyme were supposed to offer such a structure. Spoken language is also linked to visible meaning through gestures and picture-pointing. Dialogic reading provides an effective interaction model. The adult encourages a reply, recognizes it, builds on the contribution of the child and encourages more discussion. In their study, Whitehurst et al. (1988) discovered that parents who were trained to employ open-ended questions, expansions and responsive feedback enhanced the expressive language of children. According to the Education Endowment Foundation (EEF, n.d.), there is also strong evidence that interactive reading can help children develop early language and communication skills, especially when the children are asked to respond and relate the story to their personal experiences. This justifies my use of questions, but they must stimulate dialogue and not seem like an exam or to interrupt the story too often.
[bookmark: _Toc243836059]Reflection on traditional storytelling: Winnie the Pooh
The printed story of “Winnie the Pooh” is a chronological account of Pooh and Piglet as they go through the seasons and visit their friends. They get lost by chance as Pooh trails a bee and Piglet trails a butterfly. Both of them realise that they are missing each other, find their friend and finally reunite. The conclusion supports the idea that they are still best friends despite the short period of separation. The episode in which they help Kanga with knitting also provides an opportunity to discuss helping others. These themes facilitate the discussion of friendship, belonging, cooperation and communication. In my conventional reading, I started with an introduction and attempted to build curiosity prior to reading the main story. I applied voice, sounds, hand movements and simple action prompts variations to change the pace and maintain attention. The question “Who is missing?” prompted children to track the storyline and observe that Pooh and Piglet were no longer together. The knitting episode helped me to explain that it is a good decision to help other people and the ending gave me a chance to speak about friendship. The flow is between anticipation, listening and understanding, and reflection of the message of the story. The hardcopy book enabled me to manage the speed, flip through pages slowly and stop at a specific drawing. Facial expressions and gestures can be used to draw attention without using excessive words. Characters can be differentiated by sound effects and intonation change, which can be used to indicate emotion. The strategies can be especially useful to younger children who respond well to visual and vocal prompts. One of the limitations is that the activity might be overly adult-led. Asking multiple questions in rapid succession leaves minimal room to think and explaining the moral too strongly can limit the children in their own interpretations. During a live session, I would take more pauses, take gestures or brief answers and ask, “How did Pooh and Piglet demonstrate that they cared about each other?” This would encourage children to justify their thinking rather than just restate my conclusion.
[bookmark: _Toc243836060]Reflection on digital storytelling: The Halloween Fairies
The Halloween Fairies is an online tale on Storyberries, categorized as a story between four and six years old (Kaczmarek, n.d.). Izzy and her friends desire alternative Halloween costumes, old fairy costumes, and rhymes, treats and dancing, and mysterious fairy rings emerge. Its motifs are creativity, cooperation, sharing and tradition. Unlike Winnie the Pooh, it is directly associated with a specific celebration, and I would enquire whether children are familiar with Halloween and provide an imaginative-play association in case they are not. During my digital reading, I wanted to make the discussion interactive, refer to images, inquire what children could do during Halloween and sing a rhyme with them. These methods relate the story to the experiences of children, promote prediction and build rhyme listening. Indicating illustrations provides children with a visual aid in learning vocabulary or describing something. Another question like “What costume would you choose, and why?” might expand vocabulary and reasoning beyond the text. The singing along provides rhythm, repetition and fun. Digital delivery can enable illustrations to be magnified, a page to be replayed or text and audio to be narrated. These characteristics can assist children who need repetition or visual aids. Nevertheless, digital reading is not necessarily superior to print. Furenes, Kucirkova and Bus (2021) discovered inconsistent findings: digital enhancements that were relevant to the story could facilitate learning, whereas other features might be distracting. Hare et al. (2024) also discovered that results are age, task, text, and measure dependent. Interaction can be enhanced with digital additions, but understanding does not always get better just because a narrative is on a screen. 
The questions and singing I use assist in making children participants and not spectators. However, I would retain the story big and visible, turn off irrelevant notifications and turn off narration when discussing. The device must not substitute the adult-child interaction, but rather facilitate it.
[bookmark: _Toc243836061]Oracy, reading, writing and digital literacy
Both activities may facilitate oracy by encouraging children to listen, respond to questions, explain illustrations, predict events and relate stories to their own experiences. Open questions like “Why might Piglet be worried?” or “What could happen next?” can elicit more complete answers than yes/no questions. Precise language can be modeled by rephrasing and elaborating on the answer of a child. As an illustration, an adult might elaborate on the statement that “they lost each other” to “they became separated and searched for one another.” The awareness of rhythm and rhyme can be created with the help of the shared rhyme in the digital activity. Children are expected to respond verbally, non-verbally, by pointing, using home languages or communication aids where necessary.
Emergent reading may be promoted through focusing on a book cover, title, illustrations, print and the relationship between spoken and written words. Repeated reading assists children to identify language that they know and predict events. In the case of Winnie the Pooh, children were able to order the activities of the seasons and how the friends got separated. In The Halloween Fairies, they were able to foretell what might occur and retell the start, middle and end. These exercises aid understanding until children are able to decode all words on their own.
Stories might be continued in writing as follow-up activities. Children may draw Pooh and Piglet assisting Kanga, write a sentence about friendship, draw a simple story map, design a costume, or make up a new rhyme. Adults are able to demonstrate the way spoken ideas are written in the form of marks, letters and words. This is important since literacy involves the ability to convey meaning, not merely to hear a finished story. Digital literacy involves more than operating a device. Children can be taught to open a chosen story, navigate through pages, observe relationships between image, text and narration, and replay a section with a purpose with adult guidance. Safe, purposeful use can be modeled by practitioners selecting resources beforehand and not using irrelevant links. Young children are not supposed to use the open internet on their own. The digital experiences must be balanced with the conversation, play and printed books. The EYFS framework that will be in place in September 2026 will contain the requirement that providers should have regard to the use of screens by children (DfE, 2026), and that the use of screens should be purposeful and age-appropriate, as opposed to being an end in itself.
[bookmark: _Toc243836062]Comparison, inclusion and next steps
The distinction between the strategies was not that one was interactive and the other was not; interaction was important in both. In the conventional reading, I employed voice, physical gestures, action prompts and questions associated with printed illustrations. During the digital reading, I indicated images on the screen, related the story to the Halloween experiences of children and engaged them in a rhyme. Print offers physical page-turning and less screen-related distractions, but digital delivery may include the ability to flexibly display images, audio and replay. Both formats do not substitute the judgement or responsiveness of the practitioner. The stories also provide various learning situations. Winnie the Pooh presents friendship, separation, reunion and helping others. The Halloween Fairies offers a seasonal setting to rhyme, costume words and fantasy selections. The choice must be based on the interests and background of the children and not the assumption that one format or story fits all. Knowledge of Pooh can be helpful in prediction; new characters should be explained in a short time. The involvement should not be based on the same experiences as the storyteller. The presentation helped me realize that an interesting session needs planning along with expressive reading. The introduction, anticipation, varied voice, gestures, action prompts and questions were strengths. The second thing I will do is to ask fewer but more meaningful open questions and give more pauses. I would adhere to the dialogic prompt, response, expansion and further prompt sequence.
[bookmark: _Toc243836063]Conclusion
The two activities show how traditional and digital books can be used to facilitate language and literacy when the practitioner makes reading interactive. The story of Winnie the Pooh allowed speaking about friendship, separation, reunion and helping people with the help of vocal expression, gestures and questions. The digital stories employed illustration-pointing, personal questions and a common rhyme to promote connection and sound awareness. Responsive adult support is important in both formats as explained by Vygotsky, Bruner and dialogic reading research. The main message is that the format is not as important as the quality of interaction. 
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