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Question for Practice as Research project.
“How do children between the ages of twelve and thirteen, within Cwmtawe Community School, interact with someone who is not a teacher?”
Research Methodology and Rationale for Practice as Research.
My Practice as Research project is about Teachers and Students relationships within schools. I specifically want to focus on the status within this relationship. The reason for this is because when I was in school, I felt like some teachers abused their status, some teachers very rarely used their status and then there was the teacher who would try to use their status, but students did not take any notice or have respect for them. I want to see if the status within this relationship and setting has changed. To find this out, I want to run a workshop that is heavily status inspired with a class of students and see their responses to my games and exercises. This will allow me to determine whether the status within this relationship has changed since I was in school. If I find that the relationship has not changed, I anticipate that the workshop would allow teachers and students to think about how they use their status and how they could come together to change their current relationships to focus on what they are in school for. I would also like to think that they would understand to respect each other even if they do not like one another and how they could make their time in school more enjoyable. If I find that the relationship has changed since I was in school, I would hope that my workshop would reinforce how the relationship changed and give them ways to allow the relationship to get stronger. With myself going into the school as not being a teacher, I would also like to see how they interact and engage with people who are not a teacher but are still holding and teaching the class something. After the workshop, I have a feedback form for the Drama Teacher to fill in, so I can gather information from her and see what she has to say as she sees the class regularly and will be able to see if the students changed their behaviour, engaged and were interested.

Refer to Appendix A to see the Workshop plan for Cwmtawe Community School.

Refer to Appendix B to see the Feedback form the Drama Teacher.
















Research on Cwmtawe Community School

To be able to do my workshop in Cwmtawe Community School, research needs to be undertaken into the school and into the catchment area of the school to understand what type of workshop to run with the pupils.

Estyn Report of Cwmtawe Community School 2012

The only Estyn report that is available to read is from the inspection within October 2012. This will not give accurate information about the school now, but it allows some sort of understanding on how the school runs, what type of provisions the school has and what sort of pupils attend the school.

Cwmtawe Community School’s Catchment Area
 
Cwmtawe Community School is in Neath Port Talbot and is an eleven to sixteen co-educational school within the local authority. The inspection that took place in October 2006, had one thousand, two hundred and seven pupils on roll whereas the latest inspection within 2012, had one thousand, two hundred and seventy-four pupils on roll. Around seventy percent of the pupils that attended the school come from Pontardawe and the areas surrounding. That leaving thirty percent of the pupils choosing to attend the school from outside the normal catchment area. There are specialist teaching provisions on site of the school for pupils who have dyslexia and for pupils who are on the autistic disorder spectrum.
Pupils eligible for free schools
Eighteen-point seven percent of pupils were eligible for free school meals, this being above the average of seventeen-point one percent for all secondary schools. The national average for pupils in secondary schools to be on the special educational needs register is nineteen-point six percent, Cwmtawe Community School in 2012, had twenty three percent of pupils on the special educational needs register.
Social Background
The school is an all gender school with the age of the pupils starting at eleven, right the way through to sixteen. The school has a wide range of pupils who represent a full range of ability and who all came from a varied social background.  In 2012, Cwmtawe Community School did not have any pupils who came from homes where English was not their first language. Around four percent of the pupils who attended Cwmtawe Community School in 2012, came from minority ethnic groups. Fifteen percent of the pupils in 2012, were fluent in Welsh as they had either attended a Welsh-medium primary school or the predominant language spoken in their homes was Welsh.
Between 2012 and 2013, the school budget for individual pupils in the school was £4,160. Within Neath Port Talbot secondary schools, £3,808 is the minimum budget for each pupil and £5,882 is the maximum budget per pupil. Within 2012 and 2013, out of the eleven secondary schools in Neath Port Talbot, Cwmtawe Community School was ranked seventh within relations of its school budget per pupil.
2016-2017 Cwmtawe Community School

[bookmark: _GoBack]In 2016 to 2017, the school had a total of one thousand, two hundred and sixty-three pupils on roll. Within the one thousand, two hundred and sixty-three pupils on roll, five percent of the pupils came from a Black and Minority Ethnic background, seventeen-point four percent of the pupils were eligible for free school meals and twenty-five-point three percent of the students were in the School Action group. Special Educational Needs defines School Action as:
School Action ("SA") is used when there is evidence that a child is not making progress at school and there is a need for action to be taken to meet learning difficulties. SA can include the involvement of extra teachers and may also require the use of different learning materials, special equipment or a different teaching strategy. (Special Educational Needs, 2005-2018).

Twelve-point eight percent of the pupils were in the School Action Plus group. Special Educational Needs defines School Action Plus as:
School Action Plus ("SA+") is used where SA has not been able to help the child make adequate progress. At SA+ the school will seek external advice from the LEA’s support services, the local Health Authority or from Social Services. For example, this may be advice from a Speech and Language Therapist (SaLT), an Occupational Therapist (OT) or Specialist Advisory Services dealing with Autism, Behavioural Needs etc. SA+ may also include one-to-one support and the involvement of an Educational Psychologist. As well as the use of external services, SA+ requires more detailed planning of interventions for children whose progress has been limited. A child's progress at SA+ stage should also be reviewed regularly (i.e. at least twice a year) and an IEP should also be written to assist the child. (Special Educational Needs, 2005-2018).

Three-point nine percent of pupils were in the ‘Statemented’ group. BBC states that ‘statemented’ means:
A statement of special needs is a formal document detailing a child's learning difficulties and the help that will be given. If your child needs help at school - beyond what their teachers can provide - a 'statement of special needs' will ensure they get the right help. A statement is only necessary if the school is unable to meet a child's needs on its own. (BBC, 2015).

Research on WJEC

WJEC is a leading awarding organisation providing assessment, training and educational resources in England, Wales, Northern Ireland and elsewhere.
Our subject specialists and administrative staff offer an approachable, personal service. (WJEC, 2018).
The WJEC mission statement stated above indicates that the organisation offers assessments, training and educational resources to all schools within the United Kingdom. That their staff are specialised in their fields and subjects and that they are a personal and approachable service that anyone can use the service. 

About WJEC

They are an organisation that is an examination board that provides exam assessments and qualifications to schools and colleges in Wales, England, Northern Ireland and independent regions. Since 1948, WJEC has been the biggest provider for delivering qualifications in Wales and a leading provider in Northern Ireland and England. WJEC employs more than three hundred and sixty people and they are still continuing to grow. The organisations qualifications that are delivered in Wales are regulated by the Welsh Government and Qualifications Wales. They provide students aged fourteen to nineteen internationally well-known GCSE, AS, A Level and vocational qualifications.

How does WJEC support students?

Students who are taking their examinations and have a learning difficulty may be allowed certain provisions that will support them within taking their examinations. The provisions provided are: someone who will read the questions to the student, a scribe- someone who will write down what the student believes the answer to be, extra time can be given to students who need extra time to complete their exam to the best of their ability and there are many more provisions that can be given to the students based on their individual needs.

If a student’s performance is affected by something that they cannot control i.e. having an illness, dealing with bereavement etc. the student may be eligible for Special Consideration. This procedure is common to all the General Qualification Awarding Bodies. The two main categories that a student who may be eligible for Special Consideration fall into 1) if the student is present for an assessment but are disadvantaged or 2) if the student is absent from a time-tabled assessment (cash-in candidates only) due to an acceptable reason.








Research methodologies in practice for first year Applied Drama students.
The first year Applied Drama students have kindly agreed to part take in a workshop that I will run before I go into Cwmtawe Community School. They know that it is a practice workshop, that meaning I can trail out some games and exercises I have in mind for the pupils in Cwmtawe Community School. This allowing me to see what works, what needs improving and what does not work. The workshop that I am running with the first years is only going to be thirty minutes long, this dampening the ability to run the full workshop with them to get really useful and critical feedback from them. It will not allow them to have a full understanding of what workshop I am running with the other pupils and might confuse them as I will be jumping from one part of the workshop to another with no context in between. However, it does allow me to get used to working with a bigger group as in my normal class there is only four of us which is not great for when wanting to practice big games and exercises. There will be a small feedback form for them to fill in, I want them to be as critical as they can with their feedback as it will aid me to understand what I need to do differently when going into the school. Although, it may not be fully helpful as they are of a different age to the group, I will be running the workshop with in Cwmtawe Community School.
Refer to Appendix D for the Workshop plan for the first year Applied Drama Students.
Refer to Appendix E for the Feedback form for the first year Applied Drama Students.
Refer to Appendix C for the Ethical considerations for the first year Applied Drama Students.
























UWTSD Ethics From- Workshop in a Cwmtawe Community School.

By looking at the UWTSD Ethics form, I know that the intended participants of my workshop are pupils of Cwmtawe Community School who are not adults as they are not over the age of sixteen and are not competent to give consent. The school has given consent for the workshop to take place and are creating their own risk assessment to be in place. There will be minors a part of the workshop. As I have not been given any information or background information into the pupils, I do not know if there are no patients or clients of professionals. If anyone is in custodial care or for whom the court has assumed responsibility of. If there are members of any other organisation where another individual may need to give consent. There are eighteen pupils within the workshop who are of the age between twelve to thirteen years old.

My projects includes:
· Use of a questionnaire (to be given to the teacher),
· Participant observation with their knowledge.

My project does not include:
· Use of written or computerised test,
· An interview,
· Diaries,
· Participant observation without their knowledge,
· Video or audio-taping
· Access to personal or confidential information without the participants specific consent,
· Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally, emotionally harmful/offensive,
· Performance of any acts which may cause embarrassment or affect self-esteem,
· Investigation of participants involved in illegal activities,
· Procedures that involve deception,
· Administration of any substance, agent or placebo,
· Other method of data collection or presentation format.

My method of data collection is a questionnaire to gather feedback from the teacher and participant observation to see how well they engage within the workshop. There are no potential risks to the pupils, researcher (myself) or the University. If there were to be any risks that happened within the workshop, then it would be managed by the drama teacher who is in the room with us. As I am working with pupils who are under sixteen, I do have an Enhanced DBS check that my tutor has seen and approved but within the school’s risk assessment, I am not to be left alone with the pupils and if I need to go to the toilet I must be accompanied to the toilet with the teacher.





Appendix A- Workshop for pupils in Cwmtawe Community School.

7th November 2018

Workshop on status for Year 8 Class C in Cwmtawe Community School.										
Goal
· Exploration of Status within a teacher and student relationship.

Objectives
· The participants will engage throughout a number of status led games and exercises.
· The participants will explore the status within a teacher and student relationship.
· The participants will understand the power balance between teachers and students.

Resources 
· Tea Towel.
· Playing cards.

Introduction

5 Minutes: Name and action with the first letter of their name.
Example- Kicking Kiara and action.
Gradually build up the speed going around the circle.

Warm Up

10 Minutes: The Handkerchief game.
First to 10.
Allows the students to compete against each other, think strategies and concentrate. 

Development Activities

10 Minutes: Great Game of Power.
· 1 table 
· 6 chairs
· Bottle of water

Make one chair more powerful than the rest.
Add themselves to take the power from the chair and each other.

15 Minutes: Status Party.

Ask if everyone knows what status means.

Status in drama refers to the power difference in the relationship between two characters. A character in a high status behaves dominantly towards a character in a lower status.


Ask how do teachers keep their status?
What specific things do teachers do?
What low status things do teachers do?
How do students try to raise their status?

Give each student a playing card that faces away from them, so they can’t see their card. 
Ask them to hold it on their head.

Now within the party you have to react to the other people in the party based on their card.

If some people have an ace, they have a low status.
If some people have a five, they have middle status.
If some people have a King, they have a high status.

Each student watching the interactions other students make to them to try and figure out their own number.

Ask them to line up in the order they think what number they are.

Drama task

8 Minutes: Teacher and Student.
Everyone gets into a pair and name yourselves A and B.

A is the teacher.
B is the student.

A gets to start, A commands B for a few minutes to do things that a teacher would ask a student to do, being aware of B’s physical capability.

Swap over, B as the student now commands A the teacher to things the teacher would do, being aware of A’s physical capability.

How did it feel to be in control?
How did it feel when you weren’t in control? 
Did anyone abuse their power?

Reflection
 
2 Minutes

On a scale of 1-10, 1 being the lowest, 10 being the highest. How much did you enjoy today?
On a scale of 1-10, 1 being the lowest, 10 being the highest. How much didn’t you enjoy today?
On a scale of 1-10, 1 being the lowest, 10 being the highest. Would you like more of what you done today in school?
Appendix B- Feedback Form for the Drama Teacher in Cwmtawe Community School.

1) On a scale of 1-10, 1 being the lowest and 10 being the highest. How well would you rate the workshop?

…………………………………………………………………………………………………………………………………………….

2) On a scale of 1-10, 1 being the lowest, 10 being the highest. How high would you rate the pupil’s engagement within the workshop?

……………………………………………………………………………………………………………………………………………….
3) What was it about the workshop that had the pupil’s attention?







4) What was it about the workshop that did not have the pupil’s attention?







5) Is there anything that you would have done differently? If so, what?





6) Any additional feedback on the workshop in general?







































Appendix C- Ethical Consideration for Applied Drama First Years.

Ethical Considerations

UWTSD Ethics Form- Workshop for first year Applied Drama students.

By looking at the UWTSD Ethics form, I know that the intended participants of my workshop are students of UWTSD, who are adults as they are over the age of sixteen and competent to give consent. There will be no minors a part of the workshop. There are no patients or clients of professionals. No one is in custodial care or for whom the court has assumed responsibility of. That there are no members of any other organisation where another individual may need to give consent. There are twelve first years which to most of them agreed to coming and they range of an age from twenty-one to forty-seven years old. 

My projects includes:
· Use of a questionnaire,
· Participant observation with their knowledge.

My project does not include:
· Use of written or computerised test,
· An interview,
· Diaries,
· Participant observation without their knowledge,
· Video or audio-taping
· Access to personal or confidential information without the participants specific consent,
· Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally, emotionally harmful/offensive,
· Performance of any acts which may cause embarrassment or affect self-esteem,
· Investigation of participants involved in illegal activities,
· Procedures that involve deception,
· Administration of any substance, agent or placebo,
· Other method of data collection or presentation format.

My method of data collection is simply the use of a questionnaire to gather feedback and participant observation to see how well they engage within the workshop. There are no potential risks to the participants, researcher or the University. If there were to be any risks that happened within the workshop, then it would be managed with ease and in the moment to have the issue resolved to carry on with the workshop. If it needed more attention, I would take it to Jonathan Pugh after the workshop to come to a solution that is beneficial for everyone. Even though I am not working with vulnerable students, I do have an Enhanced DBS check that my tutor has seen and approved. I secured consent from the first years by simply asking if they wanted to be involved and they gave verbal consent to be involved and for those who did not want to be involved they did not have to turn up.



Appendix D- Workshop for Applied Drama First Years.

Workshop on status for first years- 12 Participants. 			23rd October 2018

Idris Davies- 1 o’clock
Goal
· Exploration of Status within a teacher and student relationship.

Objectives
· The participants will engage throughout a number of status led games and exercises.
· The participants will explore the status within a teacher and student relationship.
· The participants will understand the power balance between teachers and students.

Resources 
· Tea Towel.

Introduction

5 Minutes: Quick shoot around of names and a number that their feeling between 1 and 10.

Warm Up

10 Minutes: The Handkerchief game.
First to 10.
Allows the students to compete against each other, think strategies and concentrate.

Development Activities

5 Minutes: Circle of Images.
Everyone in a circle faces outwards.
I say a word, count down from three and everyone turns around and makes the first image of that word that comes to mind.

Words
· Teacher
· School
· Student
· Exam
· Revision 
· Status

Drama task

8 Minutes: Teacher and Student

Everyone gets into a pair and name yourselves A and B.

A is the teacher.
B is the student.

A gets to start, A commands B for a few minutes to do things that a teacher would ask a student to do, being aware of B’s physical capability.

Swap over, B as the student now commands A the teacher to things the teacher would do, being aware of A’s physical capability.

Reflection 

2 Minutes

How did it feel to be in control?
How did it feel when you weren’t in control? 
Did anyone abuse their power?































Appendix E- Feedback form for Applied Drama First Year

1) On a scale of 1-10, 1 being the lowest and 10 being the highest, how much did you enjoy the workshop?

……………………………………………………………………………………………………………………………………………….

2) What was it about the workshop that made you enjoy it?












3) What was it about the workshop that you didn’t enjoy?












4) Is there anything that could have been done differently? If so, what?













5) Any additional feedback on the workshop in general?














































Appendix F- Feedback from first year Applied Drama students.

Anonymous feedback A

1) 8
2) The Handkerchief Game.
3) Being against D but that’s because no matter what you do your wrong.
4) Be clearer with the questions you ask.
5) Smile.

Anonymous feedback B

1) 6
2) Welcoming and fun.
3) That I was there for a short time.
4) No.
5) No.

Anonymous feedback C

1) 10
2) Experiencing the change in status from student to teacher.
3) Not knowing what the other person was going to instruct me to do.
4) No.
5) No.

Anonymous feedback D

1) 9
2) The tea towel/ competitive game.
3) Having to work as a team.
4) Maybe write/note the scenes on a piece of paper to stop confusion when games are being played.
5) Really enjoyed overall.

Anonymous feedback E

1) 10
2) The acting of high authority and average citizens.
3) Nothing I can think of.
4) Nothing considered to improve.
5) Overall, very beneficial for what is to await us in the future.
6) 
Anonymous feedback F

1) 10
2) I enjoyed having control in the last exercise, it made me feel powerful, and gave me opportunity to try new ideas.
3) The only thing I wasn’t happy about was that I wasn’t here for all of it.
4) None.
5) Well done! It was an amazing experience! I would say give a few examples for the teacher/student exercise as I struggled for ideas.

Anonymous feedback G

1) 7
2) The way you interacted with us was appropriate for year 8’s. I liked the game you did at the beginning as it opened and introduced us to you.
3) You needed more control over the class. It can be difficult to control, but it needed to be clearer that you are in control.
4) Introduce the session as a session about status. Make the game shorter to keep attention.
5) You are going to smash it. You have a great way about you that will fit with the year 8’s.

Anonymous feedback H

1) 7 as I would’ve loved to see the whole workshop.
2) I really enjoyed running around in the tea towel game. It was active and fun. Very interesting to work in a pair when we don’t do much pair work. The competitiveness element was good.
3) Nothing that I didn’t enjoy.
4) Nothing I would have differently.
5) No additional feedback.
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