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Essay:

The provision of outdoor education in the curriculum in the United Kingdom is both complex and fragmented. Nicol (2002, 12) suggests it is ‘it is a medium for learning with a long history of curriculum use but it not a subject’.
 If Nicol’s comments are to be believed significant questions need to be asked regarding what we understand by the term ‘outdoor education’, what has been the past as well as the future role and contribution of outdoor education in the curriculum, and what will be the nature of future provision. In order to answer these questions this essay will draw upon the contributions of key thinkers
 and writers who have contributed to our understanding of outdoor education over the last thirty years. Firstly, 
what is understood by the term ‘outdoor education’? In considering this question Higgins (1999) three-sphere model of outdoor education will be contrasted with Nicol’s (2002) outdoor and environmental education model, as a basis for fully exploring the changing nature of outdoor education theory and practice. Secondly, 
this essay will consider the historical development of outdoor education as both a formal and informal curriculum entitlement. The seminal influence of Mortlock’s adventure paradigm (1984) and Loynes (2006) generative paradigm will be explored as a basis for better understanding the relationship between formal and informal curriculum provision. Thirdly,
 and finally, the future provision of outdoor education in the curriculum will be considered through consideration of new and challenging pedagogies including the Norwegian ‘friluftsliv’ approach (Horgen, 2009), the Australian ‘sense of place’ approach (Stewart and Brown, 2011) and the German ‘bildung’ approach (Becker, 2008). 
In response to the essay question the position
 taken in this paper is that whilst the provision of outdoor education opportunities within the curriculum in the UK has increased over the last decade, the variety and diversity of these outdoor learning opportunities has become more uniform and functional. At the same time the role of outdoor education in the curriculum in the UK has become more significant in presenting an alternative, more inclusive and internationally connected pedagogical approach that better prepares young people for the modern world in which they will live, work and play.
Consideration of the provision and role of outdoor education in the curriculum in the UK needs in the first instance to establish a clear conceptual understanding of what is meant by the term ‘outdoor education
’. Though not the first definition, Higgins (1999) three-sphere model of outdoor education represents one of the most popular definitions. Bringing together interests in outdoor activities, outdoor studies and personal and social development Higgins defines outdoor education as, ‘……………’ (p.4). What is valuable
 about this definition is that Higgins draws attention to three different spheres of interest that he believes represent outdoor education in the UK. However, closer consideration of the model would suggest that each sphere of interest is equally important and that practice needs to reflect all spheres simultaneously if the experience is to be genuinely considered as outdoor education. Alison (2002, 3) has argued ‘an alternative
 understanding of what really happens in practice is that different emphasis is given to different spheres at different times’. In other words Alison (2012) is suggesting that the reality of practice is somewhat different to the theory and model presented by Higgins. In developing these ideas further Nicol presents an alternative definition as ‘…….’ (2002, 5). Clearly emphasising the importance of environmental learning to outdoor education Nicol’s model and definition eschews the needs for equal importance to be given to different spheres of interest (as noted by Higgins) in favour of a single unifying definition for outdoor education as outdoor and environmental education. 
In earlier research Hopkins and Putnam (1998) and Hunt 
(1999) both advocate a similar focus upon environmental learning, however, whilst Hopkins and Putnam suggest ‘………’ (1998, 13), Hunt believes this can only be achieved ‘…….’ (1999, 34). Other contributors……
Consideration of the range of different and at times contradictory definitions for outdoor education suggests….

The second
 important question to be considered in this essay focuses on the historical development of outdoor education as both a formal and informal curriculum entitlement. The seminal influence of Mortlock’s (1984) adventure paradigm (fig.1) has been acknowledged for its conceptualisation of the concept of adventure within the curriculum. In particular 
Mortlock suggests ‘….’ (1984, 3). In developing his argument he further suggests ‘……..’ (1984, 12). What is significant about Mortlock’s paradigm is that he draws attention to the importance of adventure, and its attendant concepts of risk and uncertainty as mediums for learning. This advocacy of risk and uncertainty has been echoed in subsequent writings across the world (Becker, 2000; Jones and Thomas, 2005; Potter and Smith, 2006; and Wurdinger, 2000). It is noteworthy that educational and cultural systems as diverse as from Germany, Australia, Canada and the USA can find common ground in their support for adventure as an important, indeed a vital, element of the learning of young people. Wurdinger is succinct in his belief in its importance. ‘……’ (Wurdinger, 2000, 60).

Not 
everyone though is fully convinced of the merits of Mortlock’s paradigm. In particular Loynes (2006) has argued for a different approach to the curriculum provision of outdoor education that he calls the generative paradigm.  Loynes approach focuses not only on the importance of adventure to learning but also on the need for the adventure experience to be meaningful and relevant to the participants. As such he emphasises the importance of local curriculum adventure experiences that are in and around the schools and communities where young people learn and live. This is in stark contrast to the traditional interpretation of Mortlock’s paradigm as experiences that are conducted in residential centres located in the mountains and hills far from the homes and communities of the participants, though it must be noted that this is how others have interpreted Mortlock’s paradigm rather than it being his view of how the paradigm should be seen in practice. Loynes (2006) is particularly keen to emphasise the importance of learning being local for it to be meaningful. More recently
 Beames, Higgins and Nicol (2011) have noted how the Scottish curriculum experience provides research evidence in support of….. 
Notwithstanding the concerns noted by Beames et al (2011) the weight of empirical evidence noted above indicates that…

The third 
main issue that I want to address in this essay relates to the future provision of outdoor education in the curriculum and how new and exciting opportunities are available if we are willing to look beyond the limitations of our current provision to acknowledge and learn from different international curricula. Three
 different and complimentary approaches are of particular relevance in considering the future provision of outdoor education in the UK. The first approach worth consideration draws upon the concept of ‘friluftsliv’ as practised in Norway. Horgen (2009) describes this approach as ‘……’ (12). What is particularly valuable about the Norwegian approach to outdoor education is that it brings together the main ideas espoused in  Higgins (1999) three sphere model alongside Nicol’s (2002) environmentally focused approach. Horgen notes that ‘the Norwegian and British approaches to outdoor learning represent complimentary branches of the same underpinning experiential approach’ (2009, 12).  However, they differ in the type and duration of the experiences. Horgen’s comments draw attention in particular to the value of spending longer periods of time, up to and more than a normal school day, engaged in outdoor learning experiences. This stands in stark contrast
 to the restrictive limitations imposed by an outdated curriculum that requires children to move from one subject and one classroom to another every 40/80 minutes, and in so doing  frames and shapes the learning experience of children in the UK as separate, passive rather than holistic and interactive . In addition…..

The second approach worthy of consideration is the emerging interest in the    Australian ‘sense of place’ approach (Stewart and Brown, 2011). Commenting on the importance of understanding landscape as a cultural as well as a physical product Stewart and Brown (2011, 1) state, ‘……..’ Beames et al (2011) note how emphasising the local cultural dimension of the landscape has been significant in encouraging children to become more active in and around their local neighbourhoods and most importantly to start to take ‘ownership’ of their local spaces (17). Other commentators….

The third and final approach offering itself as a alternative future for outdoor education in the curriculum is encapsulated in the German ‘bildung’ approach (Becker, 2008). Bildung is defined by Becker (2008, 2) as ‘…….’ Relatively
 unknown outside of Germany Becker suggests ‘……..’ (2008, 5). Other commentators have also noted the strong similarity between the Bildung approach and Friluftsliv (Barnes, 2000, Martin, 2002). Most significantly Becker comments on the ‘………..’ (2008, 4).

His sentiment resonates strongly with a new and challenging vision of outdoor education provision that has the potential to more fully explore its diverse and multi-faceted nature in providing children with learning opportunities that encourage them to realise their individual learning potential whatever their age and social background. 
In considering the range of alternative approaches identified above it is suggested that….

Summary

In summary
 this essay has considered three main questions related to the provision and role of outdoor education in the curriculum in the UK. Higgins’ (1999) three sphere model of outdoor education was introduced as a basis for consideration of a comprehensive definition for outdoor education  …..This discussion concluded by stating….The second main question addressed the historical development of outdoor education as both a formal and informal curriculum entitlement. The seminal influence of Mortlock’s adventure paradigm (1984) was contrasted with Loynes (2006) generative paradigm suggesting that….The third and final question considered the future provision of outdoor education in the curriculum. A number of new and challenging pedagogies were identified including the Horgen’s (2009) Norwegian ‘friluftsliv’ approach, Stewart and Brown’s (2011)‘sense of place’ from Australia, and Becker’s (2008) ‘bildung’ approach from Germany. It was concluded that aspects of all these approaches offered significant potential for UK curriculum based outdoor education to….

Conclusion

Outdoor education has been an important though marginal aspect of the formal curriculum for well over 50 years. This peripheral involvement in the mainstream education of young people has been a strength and a weakness to it contributing fully to the learning of young people. The argument presented in this essay is that despite an increase in the provision of outdoor education opportunities within the curriculum, the nature and value of these opportunities has become less varied and diverse. This has led to a standardisation of practice that has diluted the radical alternativeness of the approach in favour of one that ‘fits in’ to the restrictive timetabling of the school day. This paper argues for the broader learning potential of outdoor education to be recognised in the UK curriculum as an alternative, inclusive and internationally connected pedagogical approach that better prepares young people for the modern world in which they will live, work and play.
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