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Introduction 
This is a piece of writing seeking to understand, evaluate and be critical of existing literature in the development of children in schools. Use of existing reflective practice will also be used in an attempt to develop skills in the classroom and provide the next steps for myself as a student teacher. The identified literature will be applied to a critical incident observed during a short period of time in school. The term ‘critical incident’ will be used throughout this account. Tripp (2012) explains that this is not necessarily something negative or significant that presents itself, but an incident that occurs which is observed and recorded, and then later analysed with the use of theories and literature. This analysis, as well as the perceived significance attached to the observation is what creates the criticality, and therefore creates a critical incident. 
This analysis methodology from Tripp (2012) will allow me to look deeper into instances that occur in the classroom, attempting to identify the possible root or cause, and map out the necessary steps I need to take to make use of this information, developing my skills as a teacher for the future. This process is very important as a new teacher, to always seek to improve practice and further our knowledge as a collective, regarding the development and education of learners in school (Welsh Government 2021).

The Role of Critical Reflection
There are many models that have been published that explain useful and efficient ways to be reflective. Gibbs (1988) created a reflective cycle, and split the process into 6 different stages. These sections are named Description, Feeling, Evaluation, Analysis, Conclusion, Action Plan. These are interesting steps that prompt a deeper thinking into how a teacher can reflect on something that occurs, note the associated feelings during this and start to develop a structured plan as to how they can improve their own practice in future. 
Kolb (2015) has explained a similar reflective cycle, but splits this into only 4 sections. The first 2 sections are based around having and describing an experience, before looking back at what parts were successful and what did not work. The goal is the same as what Gibbs (1988) set out to achieve, but instead of seeking to create new steps as to how you can improve from the situation, Kolb uses the last section of the cycle to give practitioners the opportunity to experiment with their findings.
The growing interest in reflective teaching can be seen to have played a role in the movement for reform in education, with researchers documenting the process in order to pass on the information to new teachers to develop their own reflective practice (Handal, Vaag 2005).
There are examples from recent times were the use of reflection on what we already know, or have has resulted in change and reform. Donaldson (2015) has conducted a review of the curriculum for Wales which has resulted in a large-scale reform ready to be implemented in 2022 (Welsh Government 2021). In this review, Donaldson clearly concludes that his findings justified the need for a fundamental change in the curriculum for Wales. This could be seen as very recent evidence that the use of reflective practice can be used to influence future developments, with the aim of making improvements from what we already have.
A similar instance of reform can be seen in the change resulting in the merging of Early Years and Key Stage 1 into Foundation Phase. This change happened in 2012 (Welsh Government 2021) and was brought in to move away from the more formal standpoint the current framework had. This restructure aimed to delay the use of formal learning that could possibly affect confidence, and concentrate on instilling the love for learning in the classroom that can then be built upon further down the line (Taylor et al 2016).
A final, very recent example of this progression is the announcement that schools in Wales will need to teach about racism and BAME (Black, Asian Minority Ethnic) (BBC 2021), which could be seen as a progressive step in accordance with today’s societal movements.
From the professional standards that need to be met by teachers in Wales, there is a section completely devoted to ‘Professional Learning’ (Welsh Government 2021). This underpins the idea that teachers throughout the country need to continue to develop skills through wider reading and reflective practice, in order to continue making improvements.

Observation: School and Class Context 
In this section, it is important to note that BERA (British Educational Research Association) guidelines (2018) have been adhered to throughout. With this, the students, teachers, schools will not be named and will remain unidentifiable throughout this text.
The school used in this account is a primary school for children from the ages of 4-11, located in Cardiff, under Cardiff Council. The school has 315 pupils of mixed gender, with approximately 22% of these pupils who are eligible for free school meals (FSM) (Estyn 2014). As part of the report from Estyn (2014) there are 2 recommendations that directly refer to FSM, stating that the school should seek to improve the performance of pupils eligible for free school meals, as well as ensuring the Pupil Deprivation Grant is targeted towards the same children.
The school has reported that approximately 30% of the children identify as ethnic minority, with English as an additional language. The report explains that the children who do have English as an additional language make good progress, in relation to their age and their ability (Estyn 2014). The same percentage of 30% can be seen with regards to the number of children having additional learning needs (Estyn 2014), which is higher than the average school in Wales.
Estyn (2014) rate the school as ‘Good’ in the section for wellbeing. They go on to say that the children as a whole have a good knowledge of wellbeing and the importance of a healthy lifestyle, which is important to note in relation to the observed critical incident.
Finally, the school has made good progress on the key points raised in the inspection from 2014, and has therefore been removed from Estyn’s monitoring list (2016). This is evidence that there has been positive change in recent years.



Observation: Critical Incident 
The actual incident that will be evaluated in this text occurred on the first of a 2-day period in school. The class consisted of both year 5 and year 6 children who were completing a task in the LLC (Language, literacy, communication) area of learning. The incident happened just after the children had returned from their morning break time. There was a relatively lively atmosphere, as expected after break time, though there was an immediate change in the children when they sat down to carry on with the day. The task set by the teacher that morning was to deliver a speech to the whole class. This was the first of 3 summative oracy assessments that this class completes throughout the school year, where they are given levels. They had been preparing this for 3 days, where they had to imagine they were landing on Mars and were creating a video message to send home to their family.

The process of choosing the next child to present was completely random, whereby the teacher would select a lolly pop stick from a container, each having the name of a child. During the first session of the day, I had noticed a child that looked visibly uncomfortable. Every time the teacher reached to choose the next to present, this pupil almost squirmed around in their chair, often putting their head on the desk. It was clear they were not very confident about the set task and did not want to complete it. 

When the name of this child was inevitably called, they immediately put their head in their hands and started to repeat ‘I do not want to do it’. The teacher called the student to their desk in order to speak to them privately. The teacher offered to let the pupil do a shortened version of their task so that it would be over quicker. This was refused by the child, who had started to cry at this point, looking very anxious. Eventually the pupil agreed to go outside the classroom to practice their presentation with a friend. The teacher allowed them to take an iPad to record this, which could be used for the assessment rather than presenting to the whole class.

After a short while, the child returned to the class after recording their presentation, and looked extremely relieved, in contrast to how they appeared when leaving. This was praised by the teacher, who asked the class to applaud the effort given. 

This incident can clearly be linked to Donaldson’s 4 Purposes (2015), specifically ‘healthy, confident individuals. This purpose relates to the development of a pupils’ confidence and resilience. This way of assessing seemed to have a good effect on the vast majority of the class, though the child in question may have found it more stressful than helpful. This core purpose also aims to facilitate the children to build relationships and overcome challenge, which is exactly what happened, though they did complete a modified version of the assessment outside. This could be seen as a stepping stone to the next oracy assessment, where the child could aim to do the task more confidently. This point also links to ‘ambitious, capable learners’ which mentions the need for children to set their own high standards and seek out challenges like this (Donaldson 2015).

Another of Donaldson’s Purposes (2015) that this links to is ‘enterprising, creative contributors’ which talks about identifying and taking opportunities that present themselves in school. This incident could be seen as an opportunity to showcase their work and develop their confidence in speaking in front of people. Growing their self-esteem in situations like this can only help the children in future, this could be leading a team or sharing good ideas.

This observation raises many potential areas of exploration from a literature standpoint, most notably the importance and effect of wellbeing in school children. An in-depth view of the assessment for learning used in the incident would also be insightful.



Literature Review 

Mental Health and Emotional Wellbeing

The behaviour of a child can mostly be attributed to the situation they are in, though this is not always the case (Howard et al 2020). This implies that the way children react to certain situations in school are not always as logical as one would think, but instead there are underlying concerns that contribute to this behaviour. This raises issues regarding teachers and their ability to identify and understand different behaviours that may be caused by the environment, or a deeper cause that cannot be seen on the surface. Nagel (2016) supports the idea that the ability to identify mental health issues is not where it needs to be, and compares the notion to how easy it is for one to see a physical injury. This is an example that showcases how difficult it is to underpin behaviours in school. The identification of a mental health issue would need to come as a result of the observer deciding the expressed behaviour is outside of what would be considered normal (Howard et al 2020). Marsh (2015) also agrees that the identification of such issues is difficult for teachers, but goes on to explain that the first step to pinpointing mental health issues is to having the awareness to look for them. The author then states the following step would be knowing what to do with the information and who to pass it to.

The overwhelming consensus from this literature is that identifying issues regarding mental health in schools is difficult to navigate and there is not a recognised process for this, outside of the ideas from Marsh (2015). This could potentially be seen as a weak point in the area and could lead to more research being completed to seek a more standardised way to identify mental health issues in children.

Another aspect to consider when thinking about mental health and wellbeing in school is the potential impact on the children’s learning. Ferre Laevers has completed a lot of work regarding the development of children in accordance with wellbeing. Laevers (2006) talks about the relationship between wellbeing and involvement, and how these factors are integral to the process of child development. He sees high levels of both of the factors mentioned, to be the key to achieving a better standard of learning. From this, one could gather that wellbeing in school plays a big part in the potential development of a child through the early years.

This idea could link to the well-known model from Maslow (1943) who says that the needs people have are hierarchical and therefore the most basic needs must be met in order to reach self-actualisation. To bridge this idea with Laevers’, the self-esteem mentioned by Maslow relates to good general wellbeing which is needed before someone can reach the creativity and problem solving of self-actualisation. The draw back on this would be that Maslow’s (1943) model is not specific to children, and does not explain the potential differences this might incur.

Following this, a child’s wellbeing can depend on a number of things. For example, a lack of nutrition could result in poor wellbeing. It is suggested that poor nutrition has a direct negative impact on a child’s ability to attain their developmental potential (Yousafzai et al 2013). They go on to explain that the plasticity of the brain decreases over time, meaning that the period a person has as a child is all the more important. This reinforces the idea given by Maslow (1943) that basic human needs are required to be met. It also supports the use of wellbeing in Laevers work (2006), distinguishing a link between wellbeing and the development of children. However, the work from Yousafzai et al (2013) talks about the ideal time for intervention to prevent developmental issues due to poor nutrition as being in the first 2 years of life. This means there would be no opportunity to intervene from a school perspective.

Further from this, it is important to note any potential steps that have been identified in literature that can be taken in order to help prevent mental health and wellbeing issues from occurring.  Barry et al (2017) explain that schools who promote the wellbeing of young people have positive long-term effects on the mental health, social functioning and academic performances of their children. Erasmus and Edwards (2019) suggest a variety of ways for schools to take steps to help reduce mental health and wellbeing issues, namely planning mental health specific lessons, creating a safe space, as well as working alongside the parents. The authors state that a main factor of the success of rolling out plans to combat these issues, is the willingness of the parents to engage in positive changes suggested. Though these points have claimed success, they seem to lack specificity and appear more of a blanket strategy for the masses. This issue goes back to the earlier point raised about the struggle to identify mental health problems in children.

Huffman et al (2020) suggests the influx of the use of social media has an effect on wellbeing, though there are differing opinions on if the effect is negative or positive. Further in the text, they also state that the teachers’ wellbeing also effects the students, raising another potential hurdle to overcome in combatting this in schools.

The overarching verdict throughout this area is that there a number of factors that go into the wellbeing and mental health of children in schools. Society is not yet at the point where a standardised strategy has been put in place to identify and overcome these issues, though there has been a wealth of knowledge gained in literature. The importance of making progress in this has been evidenced with the issues direct involvement with development in children.

Assessment for Learning (AfL) 

Another area to investigate would be the assessment for learning (AfL) strategies in place in schools, and the effects they have on the children. William and Black (1998) clearly state that the use of formative assessment in schools can raise the standard of achievement. The idea is to assess the children periodically, then adapt the work for each student based on the perceived performance. This moves away from a blanket, standardised approach to teaching a class. Ferretti et al (2018) supports this idea, explaining that the nature of formative assessment allows the children who do not perform well in the classroom to have access to more support. However, this work is in relation to mathematics, so there could still be questions raised as to its’ effectiveness across all areas of learning. Glazzard et al (2010) talks about the Early Years Foundation Stage Profile (EYFSP) which uses both formative and summative assessment. Formative assessments are used in the way they would be for older children, though the development is measured in a summative assessment which creates their own ‘profile’. This profile could be seen as a good way to pass on information about a child when they progress through the age groups, giving future teachers a summary of where the child is in terms of development. This is further evidence that formative assessment can be effective at all ages throughout education, but does not have to be used exclusively as a strategy.

It is this very point, however, that could be an issue for practitioners adopting a mixed approach with both formative and summative assessment. Black (2015) points out that the introduction of formative assessment could have its’ drawbacks. He explains that teachers adapting to the use of formative assessment is a major challenge which is a radical change to the way they relate to their pupils. This journal was written 6 years ago however, so the outlook on this form of AfL does not necessarily reflect the current state in schools.

In relation to the nature of formative assessment, the aim is to develop a knowledge of each child in order to give them the level of support that they need in order to develop. This aligns perfectly with the work of Vygotsky (1978) and his ‘Zone of Proximal Development’. Determining what is known to the student, and what they can do with the correct support allows all standards to be able to progress. A summative approach may result in children being outside of this zone, which could hinder development and cause feelings of inadequacy. Dixson and Worrell (2016) describe summative assessments as ‘high stakes’ and also point out that they are usually less frequent. This implies that there is a lot of emphasis placed on infrequent assessments and therefore could result in a student feeling anxious, possibly hindering performance. In which case, the data gathered would not be an accurate representation.

Dixson and Worrell (2016) explain that formative assessment is a more frequent way to pinpoint development instead of the classic audit outlook provided by summative testing. This process would inevitably see an increase in the differentiation within a class, due to the more detailed analysis of what support each student needs. Though the literature mentioned earlier evidences this to be a better way to raise the standard of achievement (William and Black 1998), if there is a great range of ability levels in the classroom then this would increase the workload of a teacher significantly. MacBeath and Galton (2008) write that the rise of the use of teaching assistants (TA) helps with the workload of a teacher, but can also come at a cost. They explain that using a TA as cover for PPA time for example, could impact the quality of delivery and therefore hinder the development of the children. The text also mentions this has an effect on the TA and can lead them to have feelings of inadequacy too. Ofsted (2019) have stated that the workload of a teacher contributes to low levels of wellbeing in teachers. This comes full circle with the points raised in the previous subsection and how the wellbeing of a teacher can also affect that of the children in school (Huffman et al 2020).

Evaluation and Next Steps 

My experience in school observing incidents has been very helpful and has laid a path out for me to develop my own practice. Using the reflective model mentioned in a previous subsection by Kolb (2015), I can reflect on the critical incident reported in this text and seek avenues as to how I can learn and develop going forward.

The first two sections of the model by Kolb (2015) are concrete evidence, and observation of a new experience, which both have been covered in the relevant subsection. The next step is conceptualising this information and thinking of ideas on how to use it. Firstly, the critical incident involved a young child who became quite upset due to an oracy assessment. This occurrence led me to think about how I would look to identify potential wellbeing issues in future classes I have. It is important to note that my time in school was just a snapshot, and there is no judgement on the teacher in class. In fact, the class already makes use of ‘thought journals’, which the children use to write any thoughts and feelings they have.

To take this forward and improve my own practice, I love the idea of thought journals and would like to develop on the use of them. As ‘active experimentation’, (Kolb 2015) I will look to create a routine in the week where I will stay in the classroom at breaktime and be available for any child who would like to discuss the feelings they have noted down. I feel this could generate a healthy, open relationship with the children where they can vent their troubles, away from the rest of the class. If I notice a child in the class who has changed their normal behaviour, or is showing some signs that they are struggling, I would encourage them to use their journal and discuss their thoughts during this time. This would develop my pedagogy standards, by managing the learning environment (Welsh Government 2021) and also has a direct link to Donaldson’s (2015) core purpose of creating ‘healthy, confident individuals’. I feel it is essential to note that looking after my own wellbeing, ensuring I have time to relax and do things I enjoy outside of school, is also key as it is suggested to have an impact on the children’s own wellbeing (Huffman et al 2020).

In addition to this, Erasmus and Edwards (2019) explained that planning lessons, giving the children exposure to mental health and wellbeing is a way to combat issues, and Barry et al (2017) further this point, saying promotion of the topic leads to long term positive effects. Making use of this information, I will definitely look to implement lessons around this subject to my students, building on the existing SEAL (Social and Emotional Aspects of Learning) scheme (Welsh Government 2010). This is information that will be useful to them in general life, beyond their time in school, relating to the pedagogy standards (Welsh Government 2021) and providing a real-life context to the classroom content.

Further, the use of summative assessment used in the critical incident has made me reflect on potential AfL strategies I would like to use. I saw the children look quite anxious when completing this task, which would lead me to take a more formative approach and avoid presenting them with structured levels afterwards. William and Black (1998) explained that formative assessment can lead to higher achievement levels, reinforced by Ferretti et al (2018) which is great encouragement for me to implement this in my own practice. I feel an oracy assessment such as this would be great being led by the children, linking to the professional standards again (Welsh Government 2021). They are young and would not have experienced speaking in front of people before, so I would potentially collaborate with them and search for ways that would make them comfortable. An idea I had was to create a video as small groups on an iPad and then assess the content from that. It would tie well with the task, which was to send a video home from Mars. 



Conclusion

I have taken a very reflective approach to my experience in school and feel I have pinpointed a few key areas that will allow me to become a better practitioner in future. Throughout the process of gathering and evaluating the experiences, I have kept an open mind and tried to bank all of the useful information offered to me. Having made use of established reflective models such as those by Tripp (2012) and Kolb (2015), I had a structured path to analyse and extract all of the useful information I have been exposed to.

I have identified mental health and wellbeing, and assessment for learning as the two main areas I would like to develop. I found existing literature for both of these topics and have gathered a better knowledge of both as a whole. I aim to make use of this knowledge and have created a few steps to be taken during my time as a student teacher and beyond. Having the ability to reflect and grow as a practitioner is essential and is outlined in the professional standards set by the Welsh government (2021). These standards state that practitioners need to be able to take responsibility for themselves in terms of leadership, always looking to develop through reflection and collaboration.

In conclusion, the entire process completed here has been incredibly useful and will be a huge help in my endeavours as a practitioner in schools.
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Appendices

1.
Record 1
	Date and time, year group: 9:50am, 22/09/2021 - Year 5/6


	Where and When: Context of the observation – subject/AOLE, general classroom context

This is the first task in the classroom of the day, they run a mile, or exercise before coming in.

The class are completing their oral assessment, doing an individual presentation based around an imaginative task where they have landed on Mars. The children are creating a video to send home. 





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

A student had come in to the classroom quite loudly. When the class started to complete the presentations, this student started to fidget and talk to the student they were sat next to. This behaviour continued and developed into them rolling up a book and speaking through it loudly. It seemed clear that this student was looking for attention, often looking around the room for a reaction to the behaviour.

This was ignored by the teacher initially, though after a comment from the student without raising their hand, the teacher sternly told them that they need to raise their hand before speaking and that they ‘won’t be in the classroom long’ if the behaviour continued. The teacher seemed to know how to deal with this student, so I believe this was a ‘typical’ incident (Tripp) - this is reinforced by the teacher saying that they ‘need to adjust’ to being in Year 6.

The child reacted immediately to this and became quiet. They did not fidget to speak during the next presentations and actually raised their hand after them to provide feedback. This was praised by the teacher. 









	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

I believe this behaviour was due to a need for attention, which could be linked to the ‘Logical Consequences’ theory by Dreikurs (1968). The 5 needs of the child, attention being one of them.

Assertive discipline (Lee and Canter 1970) can be related to how the teacher dealt with the behaviour.

Slavin (2009) methods to prevent or respond to behaviour to prevent future repetition.

Operant conditioning (B. F Skinner 1937) is relevant for this instance too, the behaviour after being told was praised. Positive reinforcement.





	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Environment was quite anxious, the children seemed nervous about doing their presentations. Possible that’s how the child deals with anxiety. 

First lesson of the day, could be tired, haven’t fully focused on the day.

The instructions were made very clear by the teacher, be quiet and respect the presenters. They were being filmed too, extra incentive to show good behaviour.



























2. 
Record 2
	Date and time, year group: 10:45am, 22/09/21 - Year 5/6


	Where and When: Context of the observation – subject/AOLE, general classroom context

The class were going through their oral assessments. These are individual presentations in front of the class and teacher.

This instance occurred as the children entered the class after their break time. The general feel in the class was anxious, most of them seemingly nervous about the task.





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

During the session before break time, I noticed a student who looked very anxious, seemed to have a red flushed face and almost teary eyes. Every time the teacher chose the next student to present, this child would look more and more nervous.

When their name was eventually called, they immediately put their head in their hands, declaring they didn’t want to do the task. At this point, the teacher called them to the desk to speak more privately. The student began to cry and insisted that they didn’t want to do the presentation. The teacher tried compromising to make the experience easier for the child, offering them to do a shorter presentation. This was refused, though they did agree to go outside with a friend to practice, taking an iPad to record it. 

After a short while, the student returned to the class and, in contrast, looked very happy but mostly relieved. They informed the teacher they had recorded it in another room, to which the teacher accepted and used for their assessment. The teacher praised this, and even asked the class to give the student a round of applause.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

This behaviour could be linked to well-being, and specifically anxiety. 

Laevers explains wellbeing + involvement = better child development. This could be applicable in this instance, increasing the wellbeing by completing the task with a friend instead of the whole class.

This could be seen as a life lesson, linked to standards - Pedagogy: ‘Real life, authentic context’. This could also link to Bjork’s desired difficulties, relating to the variation and staying unpredictable aspect. This could show less development initially but enhances learning over time.

From the information in the notes, it was explained this is ‘typical’ behaviour in Tripp’s theory regarding critical incidents. The teacher expected this to occur, eventually eliminating the catalyst to this, which was speaking in front of the whole class.

It could be argued that this task was changed for this student by taking a more humanistic approach. The teacher put the emotional needs of the student over the potential benefits of completing the presentation in front of the class.

Vygotsky - proximal well being





	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

After discussion with the teacher later that day, it was explained that the student tends to try and avoid work. This could reinforce the potential anxiety problem.




































3.
Record 3
	Date and time, year group: 10am, 23/09/21 - Year 5/6


	Where and When: Context of the observation – subject/AOLE, general classroom context

This incident happened whilst the class were continuing to complete their individual presentations from the day prior. The class was quiet and apprehensive, similar atmosphere to the day before. This was due to the task they were completing, lots of them were nervous. 





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

A student who had already completed their presentation the day before was meant to be reflecting on their work. The task had been set alongside the ongoing presentations. It’s possible they had finished this work and were beginning to cause some disruption instead of being quiet for others presenting.

They were fidgeting with their book, making noise and generally causing distraction for their peers. As a result of this, the child sat next to them actually took the book away from them in an attempt to stop them from disrupting the presentations. An LSA sat just in front of them praised this action and explained that it was the right thing to do. The child misbehaving initially tried to complain to this LSA that the child had taken their book.

This action did help the situation and the behaviour improved a lot. 





	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

A good theory to link to this incident would be Glasser’s Reality Therapy (1965), relating to strategies in the classroom that will help the children make better decisions. Peer feedback is included in this - the action taken by the child could be seen as a form of feedback.

You could create an argument that this goes against Lee and Canter (1970) who say that the teacher should control the environment in school. Though allowing the children to almost police their own classroom is a great opportunity for them to develop. Creating an atmosphere like this in the classroom relates to the ‘real and authentic context’ of the professional standards. 

Further research into creating this environment would definitely further my development as a teacher.






	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The student misbehaving has been doing so most of the day. The student who took action was sitting next to someone else for the majority of the day.

Student causing disruption is quite a big personality, whereas the child who took the book away from them was seen to be milder mannered and quiet, shows excellent courage to stand up to a louder child and take responsibility.











