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Workbook Guidance

Please read these notes carefully; they provide essential information.

What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the BSc programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.

This workbook covers the two components from your module descriptor 4001D, Policing in the Workplace 1. 

There are two identified learning outcomes:

1.  First learning outcome relates to component 1; is 3600 words, contributing 60% to the overall mark – ‘developing your policing practice and reflecting on your learning experience’.
 
It is a portfolio focusing on the first 5 elements listed below, covered by Task 1, Task 2 and Task 3. 
The nature of the your police work will no doubt have exposed you to  elements 6 to 10 so don’t be afraid to touch on these in component 1.

2. Second learning outcome relates to component 2; is 2400 words, contributing 40% of the overall mark – ‘demonstrate knowledge and understanding of a particular subject related to your professional practice and assess the actual and/or potential impact of applying what you have learned’.

This assignment covers Task 4; whilst this focusses predominantly on elements 6 to 10, again the nature of your police work will undoubtedly see some overlap and there may well be some duplication of the first 5 elements. 

Areas of Professional Practice covered by both components (also known as elements) :

1. Wellbeing and Resilience
2. Vulnerability and risk
3. Understanding the police constable role
4. Communication skills
5. Conducting investigations (Interviewing suspects)
6. Decision making and discretion
7. Public protection
8. Problem solving
9. Evidence-based policing
10. Policing communities

You may wish to use the same incidents as you’ve outlined in the Occupational Competence Portfolio. 
 
How should the workbook be presented?
 
Blank electronic copies can be found on Moodle of this workbook. You must submit this document electronically therefore it is important that you save your work regularly and upload the final typed version through Turnitin on Moodle. 
 
Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this applies to presenting work above and under the specified word count).  
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/aqh-chapters/chapters---en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-2019.pdf) 
 
Reflective practice is a core aspect for your workbooks and although there is a variety of useful resources on Moodle, there is one particular book, that is specifically based on reflective practice in policing, here is a link to one chapter from Selina Copley’s Reflective Practice for Policing Students: 
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Practice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf
 
How is the workbook assessed?
 
Advice and support about the completion of this workbook will be provided by university staff as part of your initial training day.  Your tutor constable and in-force training staff will not be involved in assessing or marking your workbook after it has been submitted. 
 
Dates of workbook submission will be made available during the initial training day and posted on Moodle.
 
Once submitted your workbook will be assessed and marked independently.
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· adhere to guidance in the Student Handbook about unfair practice and plagiarism;
· not identify individuals including witnesses, victims or offenders by name;
· not write information that enables any individual to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which were high profile and could be identified due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. 
· not include any dates of any incidents or anything that specifically identifies an actual incident.

Please be aware that any content that is deemed to be inappropriate, disrespectful, or abusive will not be tolerated. Following review of any content of this nature the information will be shared with the employer of the student responsible.  

Should any health and wellbeing concerns be raised because of disclosures made by the student within this workbook, the employer of the student will be informed.  



NOTE
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Task 1 (Component 1)


Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your tutorship, reflect on the coping strategies you have applied to develop resilience and minimise stress when adapting to your role as a constable within the workplace (e.g. nature of the work, organisational culture, shift pattern, pressures of work and joining a new team).

750 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

I’m going to write about my ten weeks tutorship. I intend to outline the stress that I experienced and what strategies I adopted to develop a resilience and minimise the impact of these stresses. The specific strategies that I will explore in detail here will using exercise to build resilience to stress and utilising workplace adjustments to optimise my learning and performance.  

I felt stressed by the magnitude of the personal journey that I was about to embark on. I believe there were multiple causes for this stress, such as meeting new colleagues, starting a new career and working for the first time in a public facing role. 

As time went on the stress that I was feeling around meeting new colleagues began to ease as I came to know my fellow colleagues. Indeed, towards completion of my initial ten weeks tutorship phase I came to rely on these colleagues, communicating in an open forum with them as a method of venting stress, thus reducing said stress. I quickly realised that I would therefore need to actively take steps to specifically build up a strong level of resilience in order to minimise the stress, or I could easily be consumed by it. 

As the shifts and sets went by and the new experiences continued one after another, and the volume of skills and procedures to be learnt continued to grow, I had been diagnosed with moderate to severe dyslexia, and this was becoming more and more transparent to my tutor in the learning environment, I therefore requested that we sat down and discussed what tasks I required additional support with and which tasks would simply take me longer to complete. Once I had discussed this with my tutor we both developed a better understanding of what each other expectations were and how we can communicate with each other to achieve a more effective learning environment for myself.  This was a turning point for me as it also gave me reassurance that there would be specific strategies forthcoming to assist with what I had identified was a personal weakness within the learning environment.

Work place adjustments such as having 25% extra time in exams and having extended deadlines for written assignments are significantly important to me as my dyslexia means that there is some compensation given for my slower working speed. I experience difficulties with reading, spelling, punctuation, writing speed, working memory and maintaining a single thought process. These are common difficulties for dyslexics which has been extensively researched: 

“Dyslexia should be considered as a heterogenous neurodevelopmental language-based disorder in learning to read, in decoding letters/sounds, in accuracy and word recognition, primarily resulting from both phonological processing and visuo-spatial and visuo-attentional impairment.”
Misunderstandings about developmental dyslexia: a historical overview
(NCBI, 2020)

In addition to learning new strategies to combat the difficulties that dyslexia brings to a workplace where there is a great level of detail required in written reports and where absolutely every action and decision needs to be justified with a written account and reports and paperwork submitted, often needing to be completed before the end of that specific shift, I felt a great pressure on me to perform as well as my able bodied colleagues in order to be considered competent. To this end, I also begun exercising in a gym to help combat the stress created by my experience of finding my feet in a new role with a new team in a new area. I found this to be very beneficial to me as the exercise I was doing in the gym meant that my brain was producing a lot more endorphins than normal, a theory which is supported by staff at Mayo Clinic “Physical activity helps bump up the production of your brain's feel-good neurotransmitters, called endorphins.” (Staff at Mayo Clinic, 2020). Endorphins are a natural chemical produced by our body which help us cope with stress by relaxing us and stimulating our brains in away that we associate with pleasure. Jacquelyn Cafasso describes this as follows:
 
“Endorphins are involved in our natural reward circuits and are related to important activities like eating, drinking, physical fitness, and sexual intercourse. Endorphins also surge during pregnancy. They minimize discomfort and pain and maximize pleasure. This helps us to continue functioning despite injury or stress.”
(Cafasso 2017)


In Conclusion, my initial ten weeks being tutored in the tutorship was a stressful experience, however, I utilised a member of very effective strategies in order to develop a resilience to this stress and was therefore able to cope, conquer and ultimately thoroughly enjoy my introduction to response policing. 
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Task 2 (Component 1)



Relevant areas of the National Policing Curriculum: 
Vulnerability and risk, understanding the police constable role, communication skills, decision making and discretion, public protection.

You must choose a policing incident in which you played a role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Explain your considerations in relation to vulnerability and your responsibilities for safeguarding individuals involved. Outline the police role in managing these factors to reduce risk. (Consider the personal vulnerabilities of the individuals involved, including situational/environmental factors that can result in risk or harm). 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER

I am going to write about a policing incident I attended, whereby a young male with mental health issues, was potentially considering committing suicide in the immediate future. I will be reviewing the fundamental elements of effective communication, that I used whilst at this call, and I will talk about what considerations I was giving to the vulnerability of the individual, and my responsibilities for safeguarding the individual, and how, as a police officer, I was managing all of the factors involved, to reduce the risk to that person concerned. I will also be considering the values and culture aspects that may have influenced the young male in question. The environmental aspects and personal reasons will also be addressed, to show how these can also have a vital role in all factors.

Whilst on duty I was asked to attend a young male, who was walking alone, a long a motorway bridge, locally known as a suicide hotspot. Before approaching the male, I knew from previous calls received regarding him, that he had left his adopted mother’s house, in a state of anger and frustration, having miss interpreted his adopted mothers actions, of locking her front door after his arrival, as a threat, his behaviour deteriorated rapidly and then, without any shoes on, or a coat, on a cold winter night, he had verbally expressed his suicidal intent.

As I approached the male, I was acutely aware of my non-verbal communication, as Deepika explains: “none verbal communication can, become a barrier, or tear down barriers, to effective communication” 
IUP Journal of soft skills Vol.9, Issue 4
(D. Phutela, 2015)

With this in mind, I did not rush, as I did not want to appear aggressive or threatening to him. I made sure my hands were clear to see, beside my body, to gain his instinctive trust of me. I began by asking very closed questions, to quickly confirm his identity and initiate a verbal exchange between us. From the tone of his reply, I judged him to be guarded and standoffish to begin with.  I therefore made a conscious effort, to make sure the tone of my own voice, was open and friendly and calm and slow. I used a number of open questions, inviting the male to stay engaged with me, and explain to me, why he was on the bridge, and what his intentions were, as Bryant & Bryant suggest that “open questions are preferable and generally more productive, as they invite a fuller, richer response.” They also argue that “leading questions can cause a person to overstate or understate a point”.

Therefore it was vital that I did not aggravate him and kept him engaged. As a result, the male began to divulge more information to me, I showed him that I was listening, by responding appropriately to the information he was providing, and asking probing questions to find out more. The male is a serving member of the Armed Forces, so I used my previous knowledge of the Armed Forces, to build a rapport with the male. 

I was attempting to use the Betari’s Box model, I initiated verbal and non-verbal communication with the male. The Betari’s Box model is described by Chris Farmer as:

“The Betari box is a mental model that shows how your attitudes affect the way other people respond to you, and therefore, if you change your attitudes towards others, you can cause them to change their behaviour towards you.”
What is the Betari Box?
(Farmer, 2019)

The Betari’s Box model in its simplest terms explains that that we can influence another person’s behaviour by exhibiting the behaviours we desire from them ourselves. A good example of this is to say that: if we talk to someone in a calm, informative and friendly manner, they will also begin to talk to us in the same way in return. Chris Farmer, author of What is the Betari Box? goes on to explain that when we are talking to another, we become part of that other person’s environment; as humans we all react to our environment instinctively. So, by influencing that other person’s environment we subsequently influence their behaviour. To which he writes: 
“people respond to their environment, and your behaviour is part of their environment.” (Farmer, C. 2019, https.www.corporatecoachgroup.com/blog/what-is-the-betari-box).

Eventually, the male’s attitude came to reflect more of my own attitude that I was presenting to him, which was calm complacent and open and friendly. The male agreed to sit in the back of my police vehicle, which was a warm and safe environment for him. I then agreed on a safe place, with the male, where I could take him, where he would feel safe and supported, until the morning when he could contact mental health crisis team.

Utilising the different non-verbal and verbal communication skills, and questioning skills that I did, in this instance, proved essential in being able to build rapport, and effectively communicate, and bring about a resolution to the matter. In his book effective communication in organisations, the third edition, Michael Fielding suggests that “All organisations regard effective communication is essential for survival” 
(M.Fielding, et al. 2006 p10)

Fielding goes on to explain that:

“the need for shared experiences and meanings for successful communication, is especially important in intercultural communication, people from different cultures will find it particularly difficult to communicate, they would need to take special care to establish common ground for communication” 
(Fielding, et al. 2006 p24)


This was particularly poignant when I was communicating with this male, in this particular instance, who had a strong military background. I do not have any military back ground at all. However, the military and police force do have some interlinking values and culture. I was able to focus on these similarities, in order establish some common ground, on which I built a solid rapport, which became the back bone of our communication. 

In conclusion in dealing with this matter, from the start to the finish, I adopted a wide range of verbal, and non-verbal communication technics, such as body language, physical positioning of myself, and my stance, and my tone of voice, and utilising both open and closed questioning techniques where appropriate, demonstrating active listening techniques, such as making small responses to the information being provided to me by the male, and finding common ground, with which to centre our discussions, all coming together to create solid, effective, communication, which in turn, directly brought about a safe, and compliant resolution, bringing the male from a mental health crisis point, to a place of safety and being prepared to engage with mental health support for the long-term, with an aim to improving his mental health. With my connection to the military through my police training a solid rapport was built and supported the young male to reach the point of safety.



1142 words.





Task 3 (Component 1)



Relevant areas of the National Policing Curriculum: 
Conducting investigations (Interviewing suspects), communication skills, decision making and discretion, 

You must choose a suspect interview that you have been involved and reflect on what happened. 

	
Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Outline your considerations when planning and preparing an interview (e.g. gathering evidence, suspect vulnerability and legislation). Explain and reflect on your responsibilities when conducting the interview in accordance with the PEACE interview process. Evaluate your performance in the interview and its effectiveness in the investigative process.

Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:


I will be writing about a suspect interview I conducted, the interviewee was accused of stalking and harassment, contrary to sections 1, 2 & 2A of the Protection From Harassment Act 1997. I will be reflecting on my responsibilities when conducting such an interview, in line with the relevant codes of practice, namely the PEACE interview process and code C of the Police and Criminal Evidence act 1984 using Borton’s reflection model.

Borton’s reflection model, described by Borton in his 1970 book, Reach, Touch and Teach, provides a three-step model to reflect back on, and learn from our experiences. The first step of Borton’s reflection model, requires us to look at the incident that we wish to reflect on. So I will do that now.

Whilst on duty I was asked to plan and prepare an interview, for male suspect that  was attending a police station, on a voluntary basis, to give an interview under caution. The suspect did not want legal representation, but was required to have an appropriate adult, accompany him in the interview. The suspect was accused of stalking and harassment contrary to sections 1, 2 and 2A of the protection from harassment act 1997. 

The first thing I did in order to start preparing for the interview, was familiarise myself with the points to prove, required to secure a conviction for the offences of stalking and harassment. However, Bryant and Bryant state that an investigative interview is a professional conversation, i.e. a conversation with purpose. A police interviewer cannot approach it in quite the same manner as a social conversation but can utilise some aspects of everyday experience to help. Therefore, it was vital that I approached the interview with all of the facts correct. I researched the facts on a resource called the police national legal database. The next thing I did in preparation for the interview was to thoroughly review all the evidence, gathered by the officer in charge of the investigation, there were several screenshots of social media user accounts, all with similar names, and there were several screenshots of text messages, and messages on social media, and mobile devices from the accused to the victim is also a previous police occurrence where the accused are being given words of advice from police officers not to communicate with the victim and any circumstances and any formal means even through third person I also put together short aid memoir which covered all the necessary legal advice I needed to give including the caution and reminding the attendee of their legal rights throughout the interview. 

I structured the questioning in the interview around the evidence and the points to prove for the offences in question giving the interviewee chance to volunteer information, by starting with a wildly open question as Bryant and Bryant suggest that “open questions ( those which normally cannot be answered with a simple yes or no) are preferable and generally more productive as they invite a fuller richer response.” and then following these up with less open questions and homing in on the information, I needed from them by ever increasingly closed questions at different points during the interview. Bryant and Bryant state that by using questions in a structured sequence you will develop a systematic detailed approach to information gathering. I introduced various parts of evidence, such as the different usernames for social media accounts, and using these questioning techniques I was able to get the accused to confirm that he had created every single one of the user profiles on social media and had sent messages to the victim. I was also able to get their accused to confirm that he understood prior to doing any of this, that he had been warned by police officers not contact the victim under any means possible, thus, during the interview the suspect confirmed all the points, required to prove that the offences of stalking and harassment had been committed, completing the offences.

Step two of Borton’s reflection model is to analyse one’s actions with a review of one’s own decision-making and individual perspective of the events as they unfolded.

At the time of the interview I had deliberately kept my interview plan as vague as possible in order to keep it flexible as I was not sure what responses the accused would make. I therefore needed to have the interview plan to have as much flexibility as possible. It was vital that I kept myself relaxed as the more calm I kept myself the more comfortable the accused was in the interview. This created an opportunity for the information to flow from him. I was conscious to give the accused plenty of time to consider their answers and I tried to prompt them in to answering as fully as they could. Because I had noted in my aid memoir for the interview, all of the points that I needed to cover during the interview, to make sure that my interview was compliant with my responsibilities, pursuant to the police and criminal evidence act 1984, I was confident during the interview that I had not missed anything and was therefore confidant that the interview was fully compliant.

The third and final step of Borton’s reflection model is to review the outcome and impact of one’s actions and look at any improvements that can be made in any subsequent similar scenarios to achieve a better outcome thus achieving reflective learning.

I think the careful structure of the interview plan that I put together prior to the interview not only meant the interview was compliant but also meant that it flowed in a natural way, allowing both myself and the accused person to relax which meant that they felt more at ease and answered my questions more willingly providing more information than had they been guarded or defensive. As a result of the interview going so well the accused received a police caution for their active involvement in the offence of stalking and harassment. 

In conclusion, I feel that by dealing with the accused fairly and effectively treating them as a human being and being conscious of their own needs, you can achieve really good results as demonstrated in this case.
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Task 4 (Component 2)

Relevant areas of the National Policing Curriculum: 
Problem solving, evidence-based policing, understanding the police constable role, policing communities and decision making and discretion.

You must choose an incident that you been involved in with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider how the anti-social behaviour impacted the local community and what constitutes effective and appropriate police action. 

Outline your responsibilities when responding to anti-social behaviour (including enforcement, prevention activity and partnership activity). 

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.

Considering your experience to date, reflect on any aspect of problem solving, evidence based policing, decision making and discretion which may impact upon wider police community relations.

For example:

How has your experience of policing the night time economy influenced your    perception of the wider community?

Other examples relating to your experiences would be equally valid.



1750 words (+/- 10%: include your actual word count at the end of each section)

	



ANSWER:


I will be talking about an incident that occurred when I worked on bonfires night in a deprived area of Newport. There were several groups of teenagers illegally in possession of fire works setting them off in the streets and drinking alcohol. This is a high level antisocial behaviour and it was very difficult to police with the limited resources available. However, we could not allow the antisocial behaviour to continue, given the level of threat, risk and harm to the public. Not to mention the teenagers committing the offence of possessing fireworks whilst being under the age of 18. This is a common age group to cause antisocial behaviour problems as Terrie E Moffitt explains: “Antisocial behaviour is concentrated in the adolescent period of the life course” (Moffitt, 2018, p177-186). Their actions of playing with live fireworks was having a great deal of impact with the local community, with many residents too scared to go outdoors and a great deal many more residents losing faith in their local police force’s ability to control these teenagers. As officers we could only deal with one group of teenagers at a time. The teenage groups would usually run away from us meaning that we were only able to catch and detain one teenager the time. As a force we had been given an authorisation to issue a dispersal order’s, under section 35 of the Antisocial Behaviour, Crime and Policing act 2014, for the area. This meant that each youth that we did deal with, was given a dispersal warning, which prohibited them from being within one square mile of the high street, where the problems were occurring for the following 24 hours. The consequences, if any of these individuals were seen by police to be in that area following a warning, was that they would be arrested. As the night went on, dealing with these teenagers became increasingly more and more dangerous for police officers, as we, the police ourselves, became a target for live fireworks. As the area in question is culturally diverse and socially deprived, the majority of the residents do not work there, Terrie Moffitt also describes an link with this to antisocial behaviour as: “Problems of antisocial behaviour were seen as symptoms of wider social and cultural change, More specifically, and decline of moral and family values”  (Moffitt, 2018, p177-186)  There is also a large community of Muslims, who clash with the neighbouring teenagers that are causing the antisocial behaviour. Unfortunately, this Asian community does not have any trust in the local policing due to cultural beliefs, traditions and a lack of positive engagements from police in the past when dealing with members of that community. This is also remarked upon by Wesley Skogan in his journal, Research into Crime and Delinquency Volume 52 issue 4: 

 “Those who viewed antisocial behaviour as an issue of social and moral decline were often highly cynical about the effectiveness of the new range of provisions for tackling it, such as antisocial behaviour order’s and dispersal orders. However, they also saw little hope in alternative approaches other than, possibly, community mobilisation against antisocial behaviour perpetrators.”
(Skogan, 2015. P.464-485)

This makes it very difficult to police the area, as the more antisocial behaviour there is, from the predominantly white deprived community, the less likely the Asian community is to reach out to police for a solution, as their confidence in policing dwindles with every occurrence of antisocial behaviour. The youths conducting the anti-social behaviour, also continue to grow in confidence, with every bout of anti-social behaviour that goes unchecked by police, undermining local policing powers and abilities. Meaning that police are dealing with a situation that continues to escalate and have an even greater impact on the surrounding communities. 

In addition to employing the use of a dispersal order under section 35 of the Antisocial Behaviour, Crime and Policing Act 2014, the police also worked tirelessly with Newport City Council to install CCTV and street lighting in this particular area. The continuous work involved with partner agencies to try and remove graffiti and discarded items that have been left in the streets. Abandoned, vandalised vehicles are removed quickly, and litter patrols are conducted regularly to remove empty alcohol containers and drugs canisters from the area. This is done to improve the area’s appeal, to help the law-abiding members of the community feel like their local community is safer and more desirable. Local shop owners are encouraged to make sure their premises are secure when there are locked at night and are equally discouraged from selling alcohol to underaged youths. There’s great deal of evidence that the alcohol abuse and drug abuse in the area, is leading to the area also becoming a hotspot organised crime gangs, leading to further unrest and distrust of policing in the area from the wider community. The dispersal order in place on that particular night was in part authorised in line with the local police authorities decision to draw a zero tolerance line against antisocial behaviour, and any teenager seen to be acting in an antisocial manner, was searched for prohibited  articles namely fireworks possessed by those under the age of 18, under section 1 of the Police and Criminal Evidence Act 1984. dispersal warnings were given preventing any searched, regardless of the outcome of the search, from returning to the area for a 24-hour period.

Antisocial behaviour in this area is an ongoing concern, the neighbourhood teams and community support officers, are working closely with community leaders and in the community centres, with the youth workers to discourage antisocial behaviour, and trying and find solutions within the community to bring antisocial behaviour down, aiming to restore the wider community’s trust in the police.

On the night there was a particular urgency to get groups of teenagers with fireworks of the streets, for the sake of public safety and protecting property from damage.

Police initiatives including working with the local youth centres and engaging with community leaders in the Asian community have seen and an increase in members of both these communities, coming forth unlike talking to and dealing with the police in a positive manner, which has seen antisocial behaviour reduce from every night of the week to weekends, and the numbers and the individuals involved in the antisocial behaviour reducing from a broad section of the community, down to pockets of individuals. Further action is being taken from the police with regards to the organised crime gangs that are operating in the area. Police using intelligence gathered from the wider community who are starting to engage with police in order to crackdown on this, making the local policing teams more effective against crime and antisocial behaviour.

Policing these communities with these problems has opened my eyes to some of the problems being faced by communities in the UK. Before policing these areas, I was not aware of the extent of the problems of social class divisions and underfunding, leaving whole communities to deteriorate to this point. Understanding this gives me greater patience when dealing with a criminal that I suspect may be from this background or a similar background as I have to question as it the fault of the local community that these issues have reached the point they have, or have they been failed by the wider community leaders, such as councillors and Politicians, in not receiving the intervention and funding and programs required to give young people positive outlook on life and options, other than engaging in antisocial behaviour and criminal activity, therefore dealing with wider members of public cross all aspects of my job, I do feel that with antisocial behaviour on this level and having seen communities struggle to the point that this community struggled, I do see some forms of criminality less as a choice the offender has made, but rather a lifestyle that they have fallen into, and perhaps in some cases people committing offences require more of a support structure, be put in place to help them change their ways, rather than a firm approach of ‘they have committed an offence therefore they must be punished’.

[bookmark: _GoBack]1358 words.
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Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner

Date: _ _ 17/01.22_ _ _ _ _ _ _ _




TASK 5

Confirmation of the progress on the Occupational Competency Portfolio (OCP).

I confirm that I am progressing with the Occupational Competency Portfolio (OCP) in accordance to the regulations. 

Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ (Learner)

Date: _ 17.01.22_ _ _ _ _ _ _ _ _


Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ (Tutor Constable) 

Date: _ 04/01/2022_ _ _ _ _ _ _ _ _


(Please print this page, sign it, and scan it and add it back into the document)
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