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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	 Read even more widely to add greater depth to your work.
	I have searched for a range of academic sources from a variety of different resources. I have ensured the sources are recent, and up to date where possible. I have included a variety of different theoretical perspectives and explored cross theory perspectives.



Basic Acknowledgement format of AI tool use:

I acknowledge the use of Chatgpt https://chatgpt.com on 15.02.25 to aid the research of my work. I used the prompt(s)

· please provide academic sources about SDP's and their evaluation in Welsh primary schools
· Please provide academic sources about curriculum and assessment in primary schools
I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.

	For the task of , “A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact and Evidence-Based Reflections” a critical evaluation will be directed at a specific target from School A’s SDP. In adherence to BERA guidelines, identifiable features such as names, locations or any other attributes will not be disclosed as this could jeopardise the anonymity of the school, staff or pupils. ( British Educational Research Association [BERA], 2024). The chosen specific target from School A’s SDP is “Improve our understanding of how children make progress by exploring the relationship between curriculum and assessment”. This is a highly pertinent target for School A due to the ongoing changing nature of curriculum and assessment within the school. The curriculum is pupil lead, leading to an ever evolving curriculum within the school. The target’s role is to reflect these changes and adapt to new assessment strategies to align with the evolving curriculum.
	School A is a two form entry English medium school with over 420 pupils on roll. 21% of pupils in School A are eligible for free school meals. This average is slightly above the Welsh average of 18% (Estyn, 2020). According to the Welsh Index of Multiple Deprivation (WIMD) 2019, the immediate area around the school is place among the least 50% deprived areas in Wales (Welsh Government , 2019). Due to the larger size of School A and the changing nature of curriculum in the school, an SDP target focused on curriculum and assessment is highly relevant because it ensures consistency across teaching strategies and enhancing student outcomes (Meyers & VanGronigen, 2021). This assignment will critically evaluate the target from School A’s SDP relating to the curriculum and assessment. A literature review will establish a theoretical foundation for the SDP process and target. This will be followed by an analysis on the school’s approach to addressing the target. This will then lead to a reflection and final analysis on the process, ultimately given final recommendations to further support School A’s efforts.
Strategic Development Plans (SDPs) are an integral institution of education in Wales. SDPs impose a duty onto schools, to achieve and maintain targets which aim to improve the outcomes of the schools. They aim to promote high standards within education and promote a growth mindset for schools to constantly development their teaching. Since September 2015, every maintained school in Wales must publish an SDP, which details their areas of improvement and targets (Department for Education and Skills, 2014). Therefore, critical evaluations of SDP’s are integral to the process as it ensures SDPs are effective, relevant and impactful within the school.
The process of devising an SDP and targets for schools undertakes four succent stages. The first stage of self-evaluation requires schools to reflect upon their own performance and use it as a basis for improvement planning. This should occur as a repeating annual process. Schools will identify their strengths, targets and milestones, ultimately assessing how they can build on these in to the new academic year (Department for Education and Skills, 2014). The self-evaluation process can undertake a variety of different methods, such as quantitative or qualitative data. A mixed method approach is highly valuable for self-evaluation as it provides a holistic outcome on the school and enables education practitioners to identify patterns and nuances (Machtmes, et al., 2024). The role of self-evaluation is highly desired and important within schools. Estyn’s annual report notes self-evaluation and improvement within schools is the key to strengthen the education system within Wales and raise student outcomes (Estyn, 2025).
The outcomes of the school’s self-evaluation inform the next stage of forming a school’s SDP, strategic planning. In partnership with various stakeholders of the school, a variety of plans will be produced based on the results of the self-evaluation reports (Department for Education and Skills, 2014). Schools only need to produce one SDP plan, although there is a legal requirement for schools to produce a post-inspection action plan (PIAP), following an inspection from Estyn. This establishes how the school intends to address the recommendations delivered from the Estyn inspection report (Department for Education, 2005).
 	School improvement priorities which are identified during the strategic planning phase are later developed into targets within the SDP. These targets detail the expected outcomes and strategies to meet these outcomes. Furthermore, the SDP should also address how continuous staff development will support the successful accomplishment of these targets (Department for Education and Skills, 2014). 
Once the SDP and subsequent targets has been established, the school will move from planning to implementation. The school will work with various stakeholders to implement and carefully monitor the SDP across the academic year, ensuring its targets and intended outcomes are being met. School staff play a vital role in ensuring the success of the SDP, with strong leadership essential for maintaining staff engagement and commitment during the process (Haynes, et al., 2009). As a live document, the SDP is continuously monitored and formally reviewed at least once a year or following an Estyn inspection. Based upon the outcomes achieved within the school, a new cycle of self-evaluation will begin, informing the development of a new SDP and establish updated targets for the school. The repeating cycle of the SDP process ensures that school improvement strategies remain relevant and responsive to the school’s evolving needs (Klein, 2007). This reflects the priorities formed by the Curriculum for Wales framework, ensuring schools consistently develop and provide progressive pupil centred learning experiences (Welsh Government, 2020). 
School A’s SDP target of “Improve our understanding of how children make progress by exploring the relationship between curriculum and assessment” champions the priorities set in the Curriculum for Wales. The constant need to develop new assessment strategies in line with the ever evolving classroom curriculum ensures pupils receive a progressive pupil centred learning experience (Welsh Government, 2020). However, one key challenge experienced with the SDP target is guaranteeing assessment strategies accurately reflect curriculum and progression step objectives. Inability to correspond assessments with curriculum objectives suggests a school is not able to accurately capture a pupil’s learning journey nor sufficiently document the process (Johnson, 2010). 
This key challenge forms a larger academic discussion surrounding the use of summative assessment or formative assessment. Summative assessment refers to an assessment where all pupils answer the same questions / prompts and are graded under a controlled method. While this produces the ability to easily compare and contrast pupil’s results, it may not accurately reflect a pupil’s learning journey. This is particularly true for ALN pupils who may experience additional struggles under a summative assessment approach. Formative assessment refers to an assessment approach which evaluates a pupil’s learning of a topic throughout the learning process, not just at the end. Formative assessment can improve pupil learning, motivation and feedback. Enabling pupils to receive specific feedback within lessons can help them understand their progress (Dixson & Worrell, 2016).
Incorporating assessment into daily teaching practice allows for continuous monitoring of pupil progress. While this provides considerable benefits to students, it also aids teachers. Consistent assessment monitoring and observation allows to teacher’s frequent opportunities to check if pupils meeting curriculum / progression step objectives. Ensuring their classroom curriculum and assessment meets with curriculum objectives enables teachers to accurately track a pupil’s progress. Additionally, it expresses they are reaching curriculum objectives, and their assessment process are correctly functioning.
In their “Assessment for Learning” framework in the Curriculum for Wales, the Welsh Government promotes the use of formative assessment in schools. The framework enables schools to choose assessment strategies which align with their curriculum and pupils (Welsh Government, 2020). While this aligns with School A’s SDP target and supports independent assessment strategies, some research states the variation can lead to inconsistencies (Hayward, 2015). Additionally, further research has suggested the decline in summative d assessment arrangements has led a decrease in accountability between schools (Aloisi, 2023).
Ultimately, the relationship between assessment and curriculum in Wales is a constantly evolving dynamic. Although, the recent push towards formative assessment is supported by academic research, there are still some key challenges for educators, namely consistency in assessment. For School A, their SDP target of assessment and curriculum aims to rectify these challenges.
For School A, one of the principal goals of the SDP target is provide pupils with a pupil-centred learning experience which is equitable to everyone. This is a clear vision for the school but also echoed through the Curriculum for Wales (Welsh Government, 2020). The target was devised due to the school’s unique approach of curriculum planning. Every term students will pick the theme for classroom learning, with all lessons centred around the theme. This results in the consistent need for specialised curriculum within the school. 
Teachers within School A are constantly developing their assessment strategies to meet the needs of the evolving curriculum. This target was highlighted within Estyn report for school, which described the ever-evolving curriculum and assessment strategies “very successful” (Estyn, 2020). School A also recognised the need for clear assessment strategies which are able to support all learners, like ALN pupils or EAL pupils. As such, the SDP target becomes a recurring target for the school, constantly developing their understanding of the relationship between curriculum and assessment.
To address the target, School A has adopted a staff holistic approach to formative assessment. There are persistent staff training / meetings on the topic, to ensure all staff understand how formative assessment strategies can align with their curriculum, the school goals but also national priorities. Additionally, staff are able to discuss their experiences in a collaborative learning environment to share good practice. Ultimately, the holistic staff approach of understanding assessment and curriculum enables all staff to have confidence in their teaching (Liu, et al., 2024). 
To successfully and effectively implement the target into my own classroom practice, multiple formative assessment strategies were incorporated. This enabled personalised and unique tracking of pupil’s progress within lessons. Strategies such as differentiated tiered questioning, scaffolding and self-reflection assessed pupil understanding and encouraged a deeper reflection on learning. These practices were reflected daily during lessons but also during collaborative learning environments with other teachers. Due the staff holistic approach of formative assessments, these strategies were aligned with the school’s goals but also with wider academic research.
School A evaluates the impact and effectiveness of the target using a variety of different measures. There are regular book moderation and progression meetings to discuss pupils’ progress. The quality of pupil’s work is reviewed, and based on those outcomes, the effectiveness of formative assessment strategies within the curriculum is assessed. This process ensures pupils are progressing in line with curriculum expectations. Additionally, staff reflections are pivotal in assessing the effectiveness of assessment strategies. During staff meetings, teachers discuss their experiences of different assessment methods, evaluating their strengths and weaknesses within the context of the classroom. This allows the school to refine their whole staff’s teaching practice and evaluate the effectiveness of assignment strategies.
Pupil and parental feedback further support the evaluation of the SDP target. The school gathers feedback from pupils through surveys and discussions to assess how confident they feel in understanding their progress. This provides insights into the effectiveness of formative assessment strategies and helps teachers refine their learning approaches. Parents are engaged through regular progress reports and meetings to discuss pupil development. This provides parents the opportunity to share their opinions on the effectiveness of the assessment strategies and whether they believe the SDP target is being met (Wildmon, 2024).
Overall, the implementation of these strategies in School A had generated positive results. The principal strength of the strategies has been the increased independence for pupils. Pupils have become leaders of their own learning, identifying areas for improvement in their own work and working to overcome their challenges. Pupils leading their own learning embodies the ethos of Curriculum for Wales, as it aligns with the four purposes. As a result of the implementation of the assessment strategies, pupils become ambitious, capable learners who are ready for lifelong learning (Welsh Government, 2020). Moreover, teaching decisions were better informed as the use of continuous assessment enabled teachers to personalise and differentiate lessons more effectively.
However, School A has noted some limitations with the implementation of the strategies, namely time constraints. Using formative assessment strategies throughout every lesson takes additional classroom time. Teacher workload has also increased due to consistency needing to find different ways of assessing pupils and the need for detailed feedback. This is becoming a growing issue for teachers in Wales, as teachers must strike a balance between implementing effective classroom strategies and managing their workload to avoid overload (Beauchamp & Jephcote, 2015). For School A, a solution to this limitation is streamlining assessment methods. This would provide a more efficient system for teachers while maintaining depth and personalisation of progress monitoring.
Reflecting on teaching practice and strategies to support the SDP target, the effect of formative assessment significantly enhanced pupil learning. It provided a clear understanding of pupil progress and supported pupil learning of the curriculum. The use of formative assessment strategies installed an increased sense of independence for pupils, understanding their own progression and becoming leaders of their own learning. Formative assessments also enabled the teacher to personalise and differentiate work to pupils own learning journeys. However, the assessment strategies introduced to support the SDP target did bring challenges. The strategies brought more time constraints for teachers and there was a considerable rise in teacher’s workload (Bennett, 2011).
The major conclusion School A learnt was the importance of teacher collaboration. Participating in moderation activities and discussion with fellow teachers helped maintain consistency in assessment judgement across the school. To develop this further, School A could provide further opportunities for teacher collaboration and learning opportunities on efficient assessment strategies. These could help reduce workload while maintaining high standards of learning across the schoo  (Beauchamp & Jephcote, 2015) l.
To enhance assessment practices further, School A could enhance parental involvement and engagement. School A could provide workshops or parent meetings on topical assessment methods. This would strengthen home-school collaboration and support pupil progress outside the classroom. It would also allow parents to understand key progression steps objectives and understand progression of pupils (Sarsale, et al., 2024). Additionally, School A could develop a whole school moderation framework. Providing teachers with regular, structured meetings will improve consistency in assessment and curriculum across the school. It will also support a collaborative environment for teachers where they can share best practice (Teital, 2024). 
The strategies implemented in School A have had a positive impact on pupil progression and engagement. However, these strategies need to be refined to be more time efficient and sustainable within the classroom. By continuing to adapt and collaborate with fellow teachers, assessment can be a highly powerful tool for advancing learning experiences in alignment with the Curriculum for Wales (Welsh Government, 2020).
To conclude, the relationship between curriculum and assessment is highly dynamic. School A’s focus on improving of understanding of how pupil’s make progress by exploring the relationship between curriculum and assessment enhanced pupil progression in learning. Key findings and reflections champion the importance of formative assessment in learning, with differentiated approaches and collaborative moderation ensures meaningful assessments.
One of the most valuable lessons learned during this process is the necessity of research based decision in school development. Academic research informed School A’s implementation of structured assessment strategies, which has enhanced pupil learning throughout the school. Through mutual understanding of academic research, collaborative practices have contributed to consistency and reliability in assessment judgements.
Overall, the learning experience of School A’s SDP target has reinforced a commitment to ongoing professional development and reflective teaching practice. Moving forward, I will continue to refine my assessment strategies, incorporate digital tools to streamline processes, and engage in collaborative discussions to enhance consistency. By doing so, I aim to uphold professional standards and contribute effectively to school-wide improvements in assessment and curriculum integration.
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