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Critically evaluate and systematically apply one of the following models of reflective practice to a learning, assessment or practice/employment issue. This should include accompanying evidence of the reflective process undertaken. 
a) Argyris (1972) ‘Ladder of Inference’
b) Gibbs (1988) ‘Reflective Model’
c) Kolb’s (1984) ‘Experiential Learning Cycle’
d) Wareing (2016) ‘Me, My, More Must’ model of reflection

Reflective practice can be defined as the ability to develop insight and is a process of inquiry paying critical attention to beliefs, assumptions and values (Bolton and Delderfield, 2018). Reflective practice helps to develop the relationship between practice and theory, enabling everyday actions to be carried out informatively. Wright and Bolton (2012) state the concept of reflection focuses on our environment and our relationship to it, how we influence and respond to others, as well as how they respond to us. Reflective practice can be incorporated in many different environments and is recognised in a wide range of settings such as education, health, management and social care. It is regarded as one of the cornerstones of professional therapeutic relationships within counselling and psychotherapy. Taking a critically reflective approach, in the field of psychotherapy and counselling for example, enables the practitioner to constantly engage in self-reflection and continuous personal development. The main concepts of reflective practice include becoming more self-aware, developing creative thinking skills, being resourceful and ready to adapt to new ideas. Through reflection, an individual can question their knowledge, attitudes and assumptions by examining themselves through different lenses. Brookfield (1998) states that, although critical reflection primarily begins as an individual task, it subsequently becomes a collaborative undertaking by reflecting on experiences gained from other perspectives such as colleagues or clients. Reflective practice encourages individuals to question their approaches in order to explore alternatives that could be adopted. In other words, reflective practice enables individuals to make sense of their experiences and learn from them, bridging the gap between knowledge and practice. There are various models and frameworks of reflective practice which enable individuals to become more reflective, some of which include: Argyris (1972) ‘Ladder of Inference’, Gibbs (1988) ‘Reflective Model’, Kolb’s (1984) ‘Experiential Learning Cycle’ and Wareing (2016) ‘Me, My, More, Must’ model. The key concept of this essay is to critically evaluate the Argyris (1972) ‘Ladder of Inference’ model and how it can be systematically applied to a training assessment issue. This reflective model will be critiqued with both strengths and weaknesses evaluated. The training assessment issue will be described using the ladder of inference as a model for double-loop learning. Cartwright (2002) states Argyris created the educational concept of double-loop learning to enable individuals to think more deeply about their own beliefs and assumptions. The effectiveness of this model will be evaluated and how useful it is to remain focused on the evidence at hand within a particular situation.
	In order to critically evaluate Argyris (1972) ‘Ladder of Inference’ and how it can be applied to an assessment issue, it is of paramount importance to consider other reflective practice models. Schon (1983) cited in Midwinter and Dickson (2015) developed a book called ‘The Reflective Practitioner’ and is regarded as the ‘father of reflective practice’. Schon differentiates between two types of reflection: reflection-on-action and reflection-in-action. Schon (1983) cited in Midwinter and Dickson (2015) describes reflection-on-action as turning an experience into knowledge through self-examination and involves looking back on a situation or experience in order to identify aspects that may need improvement. Within his theories, Schon describes reflection-in-action as ‘thinking on your feet’ which encourages individuals, particularly in therapeutic work, to think about the strategies they are using, how engaged the client is, and what immediate action is needed to support client change. Bager-Charleson (2010) states ensuring the learning process goes beyond the most obvious can be described as double-loop learning. Double-loop learning enables an individual to challenge their assumptions and explore elements, such as values and beliefs, that may have been taken for granted. Group reflection practice can be seen to promote double-loop learning as a variety of perspectives are offered providing greater flexibility. Bolton and Delderfield (2018) state it is important to consider the distinction between the two types of learning, as single-loop learning only explores one side of a situation and can be perceived as just problem solving. Double-loop learning, on the other hand, encourages individuals to ask more questions for critical reflection. 
	There are other models and frameworks which enable an individual to become more reflective. One such model is Kolb’s (1984) ‘Experiential Learning Cycle’. Bolton and Delderfield (2018) state this model is simple to use as it describes the outline of how an individual learns from an experience. The model suggests learning from an experience is cyclical where the process begins by examining beliefs and theories which is in accordance with the earlier work of Schon. This model has four stages, namely: concrete experience, reflective observation, abstract conceptualisation and active experimentation. An individual would start with focusing on a concrete experience, review and reflect on the experience, develop new ideas and, finally, try these out in the final stage ready for the next experience. It could be argued, however, that this model is too simplistic and learning experiences are rarely this superficial with different occurrences happening at any one-time which Kolb may not have allowed for. Furthermore, this model does not acknowledge other perspectives to be considered or feedback from others and could, therefore, be perceived as one dimensional. 
	In addition to Kolb’s model, Gibbs (1988) ‘Reflective Model’ provides further stages with specific directions. Bolton and Delderfield (2018) state there are six stages of Gibbs (1988) model of reflection which focus closely on a single event, its consequences and potential development. Midwinter and Dickson (2015) state the six stages include: description, feelings, evaluation, analysis, conclusion and action plan. This model enables an individual to examine their thoughts and feelings as well as reflect on the developmental action that is undertaken. Bolton and Delderfield (2018) state following this model can be helpful to facilitate beginner-reflectors, however, since the model does not allow for multiple perspectives, it can be seen to promote a single-loop learning experience. This model offers a framework for examining a particular experience, but it does not acknowledge the importance of questioning our assumptions, so it could be perceived as superficial. Furthermore, although both Kolb’s and Gibbs’ models of reflection can be useful in reflective practice, allowing for growth and development, it must be considered that they may not work in every single situation. The reflective process is a continual one and each stage may not be completed in the same way. 
	A further model, originally designed for healthcare professionals is a values-based model of reflection by Wareing (2016) namely the ‘Me, My More, Must’ model. Wareing (2016) states the model was developed to help individuals explore their identity as well identifying the impact their own values could have before a description of a particular situation. The model consists of four sections: Me, My, More and Must each designed to explore the values of the reflector by asking questions such as what values are important to them, what concerns they have, what ideas have been constructed from the particular experience and what must be explored  in order to identify learning goals and aspirations. This model embraces the concept of a deeper reflexive approach and allows the individual to recognise their implicitly held values, however, it could be argued that the values of the reflector become overly empowered rather than the values of the service user.
In order to critique the model of Argyris (1972) ‘Ladder of Inference’, it must firstly be defined. The ladder of inference is an effective tool used for understanding mental processes and human reasoning. Mulder (2018) states this model was initially developed by Argyris and popularised by Peter Senge in his book named ‘The Fifth Discipline Field book: Strategies and Tools for Building a Learning Organisation’ in 1992. This framework can be used to challenge assumptions and prevent an individual jumping to conclusions prematurely. The ladder represents metaphorical steps which are taken to make sense of a particular situation or event in order to act on it. Whilst some decisions can be made correctly, others may be incorrect and lead to bad judgments and possible conflict with others. As the steps on the ladder are climbed, the situation is assessed, and decisions are made on what action is to be taken. 
Firstly, the process of reasoning begins at the bottom of the ladder by observing an event as it happens, taking in all the observable data. The next step is represented by filtering the information and selecting the data that is relevant.  The third step is where meanings and interpretations are added to the selected data. Next, assumptions about the event are made based on the interpretations. Conclusions are then drawn from these assumptions, leading to beliefs which are developed about the whole situation. Finally, action is taken based on these beliefs. 
Thompson and Thompson (2008) state individuals who are able to use their experiences and apply them to new situations are referred to as double-loop learners. The theory behind the ladder of inference promotes double-loop learning as it encourages the individual to become more aware of their own thoughts and reasoning as well as questioning their assumptions, whereas Kolb’s model is a single loop learning cycle. Mulder (2018) states this type of learning will allow others to become more aware of someone’s actions. Within a learning environment, using this model can be useful as it investigates other interpretations which could be equally plausible, promoting productive conversations. It will allow the individual to question whether their assumptions are justified and make conscious choices, allowing meaningful questions to be asked. Bassot (2016) states that both positive and negative experiences can lead an individual to make assumptions, both of which should be explored. It can be argued that the ladder of inference is a very effective way of challenging and understanding our assumptions. On the other hand, the model must be used with caution as different individuals have different value systems which they will draw on to evaluate the situation and act based on their own interpretations. The conclusions drawn are based on personal inferences rather than actual facts, and it could be difficult to resolve differences of opinion when personal values and beliefs are so deeply ingrained. It is important to be mindful, therefore, of both the strengths and weaknesses of the ladder of inference before applying it to any given situation.
	In order to critically evaluate the model of Argyris (1972) ‘Ladder of Inference’, it will now be systematically applied to a learning assessment issue, one which led to various assumptions being made based on the data I selected and beliefs I adopted through the process. During my training with Cruse Bereavement Care, I was given various case studies to be used in role play scenarios, one of which will be evaluated using the ladder of inference as a reflective practice model application. Firstly, due to the pandemic outbreak, all the training was to be done virtually as face to face training was not possible. A collaborative and creative learning space had been developed online where we met every week as a group in order to learn the foundations in bereavement training as well as basic counselling skills. For each role play scenario, we were split into groups of three which included one person playing the part of the supporter, one playing the part of the observer and one was the bereaved client. These triad situations were also observed by our supervisor. After each role play was completed, each of us would give feedback to each other and we would reflect on our learning. For one particular role play, I had to play the part of the supporter and my client was a thirty-year-old Muslim man. The background of the case study was that Rashid (the client) had recently separated from his wife and was also grieving the loss of his uncle. Rashid had just informed his family he was a homosexual and was in danger of losing his entire family. His uncle was the only one he could talk to, so he had reached out to Cruse Bereavement Care in utter desperation and in dire need of support.
	Firstly, to use the ladder of inference model, each metaphorical step must be systematically applied. The first rung on the ladder is observable data which represents the information I had available to me. In the given situation, I had much information available to me including, the background information of the case study, the part each trainee was given to play, as well as focusing on the counselling skills techniques such as attentive listening, empathic responding, reflecting, paraphrasing and engaging with the client. In addition, I also had to pay attention to the time allocated to play out the scenario. Mulder (2018) states selecting data is based on previous experiences and the next rung on the ladder represented the data I selected. I filtered the observable data to focus on based on what I believed to be most relevant, but it must be considered that this may not necessarily have been done consciously. Larcher (2007) states each of us has our own data bank based on our prior experiences and so my selected data may have been different to the other members of the groups’. My belief system guided me in selecting the data I believed to be appropriate. The data I deemed to be significant included the fact that the client was a Muslim, who was not only grieving for his uncle, but also grieving the potential loss of his family due to disclosing his sexuality. 
Next, meanings and interpretations needed to be added to the selected data. I had to consider the cultural issues surrounding this case study and how I could provide the most relevant support. I wanted to ensure the client had someone he could talk to freely and be listened to without judgement, as I knew how important this would be for him to process his grief. Based on my interpretations, I then progressed to the next metaphorical step on the ladder which was assumptions. Larcher (2007) states that when assumptions are made, an individual will compare what is happening in the present situation to their prior experiences. I was mindful of the fact that my brother is also gay and my own prior experience of that may have led me to focus on that part of the case study as well as the loss itself. I made the assumption that if the client’s family could accept his sexuality and show him support, he would be able to start the grieving process. I needed, however, to question this and whether my perceptions of this situation needed to be changed. I had based my assumption on my own family’s experience but had to consider the cultural context was different to my own and may have implications on how the client’s family could help to resolve the situation. Outside of the case study itself, I also made a personal assumption that the other members of the group were already counsellors, so I was conscious of not having the same experience as them and feeling a little anxious too. I assumed the other members would demonstrate much better communication and counselling skills than myself due to having much more experience, and this experience would be validated and reflected within the role play scenario.
	The next rung on the ladder represented the conclusions that I had drawn from my assumptions. I concluded that if the right support was given to the client, such as the most effective use of communication and counselling skills, it may enable him to process his grief and initiate critical conversations with his family. These conclusions were based on my prior beliefs, as my brother had been supported by his family when disclosing his sexuality. The next step represented the beliefs I had adopted based on my conclusions, through the lens of my prior assumptions and the facts as I had interpreted them. These included the belief that once the client had received help and support from Cruse Bereavement Care, he would then be able to process his grief and discuss his situation with his family, including his sexuality. I also believed that other members of our training group would be able to undertake this role play scenario in a much more effective way than I would, demonstrating their professionalism and skills. However, by using the ladder of inference model, I knew I had to challenge my assumptions. One of the most effective ways of doing this was to ask questions to the other members of the group which would promote a double-loop learning process. In doing so, I was able to address the fact that I felt anxious and learned that not all of the training group were in fact counsellors. Bassot (2016) states by asking if the assumptions made are justified when climbing the ladder of inference, jumping to the wrong conclusions can be prevented. The final step on the ladder is the action taken so I carried out the role play scenario to the best of my ability. From my prior experience, I understood how critical it was for the client to feel supported, and if he did not have any family support, it was crucial he felt he was able to contact Cruse Bereavement Care to receive care and support.
	When reflecting back on this event and the application of the ladder of inference, it is of paramount importance to consider how effective the model was for understanding mental processes and human reasoning and whether it helped to understand my behaviour. To begin with, working within a group relationship can be beneficial in itself as the experience is being shared and validated by others, reflected upon collaboratively and the learning process can be seen as constantly evolving. Reflecting on experiential learning such as role play scenarios enabled everyone’s perspectives to be considered, offering greater flexibility which promotes double-loop learning. Thompson and Thompson (2008) state double-loop learning has the potential to broaden our horizons and can help to move away from established habits. An assumption on my part was that the other group members were much more experienced than myself and I assumed there would be a distance between us due to them being professionals. However, by pausing to question my assumptions, I actually found many more commonalities between us rather than differences as our group had a shared purpose, which was to learn how to listen to clients who were grieving, irrespective of our own backgrounds. In addressing my assumptions, and constructively challenging my beliefs, I was able to see that the experience of the other group members could be viewed as an opportunity for me to learn from them rather than a feeling of inferiority on my part. As time went on, my anxiety levels decreased and I commented on how safe I felt amongst the group in such a short space of time, which my supervisor was very encouraged by.
	When reflecting on the process of using the ladder of inference, it is important to remember that the actual process of climbing all the steps can happen in a matter of seconds and often unconsciously. The event, which in this case was a role play scenario, was firstly observed from the very bottom of the ladder. Data was then selected from all the observable information and meanings were added based on my own past experiences, cultural context and values. These interpreted facts then formed the basis for my assumptions, from which my conclusions were drawn. My beliefs were then adopted based on my conclusions in order to finally take action, such as the skills I needed to provide the right support. However, if I had not questioned my assumptions and beliefs, this cycle would have continued in a reflexive loop, as my beliefs would have affected what data I selected next time as I would only chose the data which proved my assumptions. In order to avoid working in a self-reinforcing way, it is important to ask questions and find contrary data to disprove assumptions. By using the ladder of inference as a reflective model, it was important to retrace a few steps in the reasoning process and not jump to conclusions too quickly, such as concluding the other members of the group would be much more experienced in carrying out role plays. If inferences and conclusions were drawn too quickly from a small amount of data, this could have led to bad judgements being made. Consequently, it was important to start low on the ladder, make conscious decisions to climb each step, taking time to interpret correctly and question my assumptions. Bassot (2016) states it is important to address our own assumptions to become more critically reflective and prevent working in a discriminatory way. By asking various questions as well as questioning initial responses at the bottom of the ladder, jumping to conclusions too quickly could be avoided. Bassot (2016) suggests asking questions such as whether initial assumptions are valid, how they can be justified and whether perceptions of the environment around us need to be changed. These questions can bring assumptions to the surface so that values and beliefs can be brought to light, some of which may have been ingrained since childhood. If I had not paused to question my assumptions, a different outcome could have taken place, for example, by questioning my assumption that all other group members were experienced, I learned that this was not the case. From this, my confidence grew as the distance between us narrowed. Had I not questioned this assumption, I would have been a quiet presence amongst the group and let the others lead the training event. However, by asking the questions I was able to carry out a very productive role play scenario with extremely positive feedback from my supervisor who, in fact, thought I was very experienced in this area already and recommended that I consider supervising others. 
	The ladder of inference was useful to stay focused on the evidence and resist the temptation to make inferences too quickly and, when used in a group relationship, this model can be used to build stronger teams and find mutual understandings. Furthermore, I felt using the ladder fostered more open dialogue by asking questions and helped to explain how I adopted certain beliefs and assumptions. It enabled me to be more open-minded and more willing to subject my reasoning to scrutiny, for example, I may have believed my assumptions were perfectly logical, but this may not have been true for other members of the group. I was able to be open to the fact that the other members may have interpreted the case study differently as they may have their own ladder of inference which may have been logical to them.
	In conclusion, this essay has critically evaluated the reflective model of Argyris (1972) ‘Ladder of Inference’ and how it was systematically applied to a learning assessment issue. Alternative reflective models such as Gibbs (1988) ‘Reflective Model’, Kolb’s (1984) ‘Experiential Leaning Cycle’ and Wareing (2016) ‘Me, My, More Must’ model have also been evaluated with their strengths and limitations discussed. During the critically evaluating process, it was found that both Gibbs (1988) and Kolb’s (1984) models may not work for every single situation, as the reflective process is a continual one and the stages within these models may not be completed in the same way. In addition, Wareing’s (2016) model may perceive the values of the reflector as more important than those of the service user. Through applying the model of Argyris (1972)’ Ladder of Inference’ to a particular learning assessment, it can be seen that this model allows the individual to remain objective and, in turn, prevents jumping to conclusions too quickly. The common focus of this model is to make inferences explicit and, in doing so, promote productive communication and effective actions. The model illustrates how inferences are influenced by past experiences and prior knowledge and, if the ladder is climbed too quickly, bad judgements can be made. It is paramount importance to consider everyone has their own value system and will evaluate a situation differently, based on their own cultural and personal contexts. This essay has discussed how, in order to avoid premature conclusions, the ladder can be used to retrace steps from the selected data to the conclusions that were drawn, enabling different perspectives to be understood and other assumptions to be considered. 
	By using this model in the given situation, I was able to question my initial assumptions and challenge my beliefs, hence, gaining viewpoints from other members of the training group. In order to take professional learning further, I needed to engage at a deeper level and be prepared to challenge and restructure my assumptions. Using the ladder of inference promoted double-loop learning which enabled me to acquire and integrate new information from other group members. The model made me more aware of my own actions, allowing me to discover errors, such as realising that not all members of the group were professional counsellors, as well as correcting them. On balance, it can be argued that using the ladder of inference enabled me to recognise my conclusions were drawn from my own inferences, and not self-evident facts. In summation, if the ladder of inference is used skilfully, it can be an effective and valuable tool within the domain of reflective practice. 
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