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‘A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.’
The purpose of this assignment is to examine and reflect on an observed critical incident. According to Tripp, a critical incident does not have to be striking or memorable (1993)[footnoteRef:2]. In fact, this incident may be ordinary and unremarkable (Tripp, 1993)[footnoteRef:3]. It is common for teachers to become accustomed to certain techniques within their classroom without thinking of the research and reasoning that justifies utilising such a technique (Tripp,1993) [footnoteRef:4]. Therefore, by examining critical incidents this is a form of reflective practice which is essential for teachers to grasp in order to provide the best teaching practice for their students (Tripp,1993)[footnoteRef:5].  [2:  Tripp, D. (1993) ‘Critical incidents in teaching: developing professional judgement’ .Abingdon: Routledge]  [3:  Ibid 1]  [4:  Ibid 1]  [5:  Ibid 1] 

In an attempt to answer the above question, this assignment shall provide contextual information regarding the observed school and class. Secondly, the observation model used shall be justified and deliberated on in comparison to other methodologies that could have been used. Thirdly, this assignment shall explore how the observed incident relates to relevant constructivist and humanist ideology literature. After evaluating the effectiveness of these ideologies, the assignment shall reflect on the critical incident itself, evaluating how it may impact on one’s own teaching practice and identifying next steps for improvement. 
Observation 
School and class context 
As explained above, the purpose of this assignment is to examine an observed critical incident which occurred in a school environment. The name of the observed school and students shall be anonymised in accordance with BERA 2018 guidelines (BERA,2018) [footnoteRef:6]. Therefore, for privacy and confidentiality reasons the school shall be known as school Y, and the involved student identified as student X.  [6:  BERA. (2018) ‘Ethical guidelines for educational research’, BERA, 4.] 

School Y is located in the sub-urbs of a welsh city and is known as a pioneer school. A pioneer school is one which is currently testing the new welsh curriculum, to be implemented in 2022 (Welsh Government, 2015) [footnoteRef:7]. In essence these schools are test subjects, working in partnership with the welsh government to determine the effectiveness of this new curriculum.  [7:  Welsh Government, (2015) ‘ Pioneer schools’, Welsh Government, June 2015. Available at: https://dera.ioe.ac.uk/23418/2/150630-pioneer-schools-e_Redacted.pdf#:~:text=Pioneer%20Schools%20represent%20a%20critically%20important%20and%20a,young%20people%20and%20ultimately%20%20for%20Wales%20itself [Accessed: 1 October 2020]] 

Additionally, School Y is a secondary school catering to ages eleven to eighteen. 
Methodology
According to Cohen, methodology determines what strategy will be used to gather information from which evaluations can then be made (Cohen and Manion,1994) [footnoteRef:8].  [8:  Cohen, L. and Manion, L. (1994) Research methods in education. London: Routledge ] 

For this assignment, a case study approach was taken. This is known as an: 
‘In-depth description and analysis of a case’ (Pearson, Albon and Hubball, 2015, p2)[footnoteRef:9] [9:  Pearson, M., Albon, S. and Hubball,H. (2015) ‘Case Study Methodology: Flexibility, Rigour and Ethical Considerations for the Scholarship of Teaching and Learning’ The Canadian Journal for the Scholarship of Teaching and Learning, 6(3)] 

The idea is that by utilising a case study approach the observer will make generalities about the class or student with whom he can then compare to other classes or schools in the same context (Cohen and Manion,1994) [footnoteRef:10]. According to Melrose, the purpose of a case study is for readers to reflect and see if they can draw any connections to their own personal experiences (Melrose,2009) [footnoteRef:11]This can be exercised through an observation technique (Pearson, Albon and Hubball, 2015)[footnoteRef:12].  [10:  Ibid 7]  [11:  Melrose, S (2009) ‘Naturalistic generalization’ , Encyclopaedia of Case Study Research.]  [12:  Ibid 8] 

There are two forms of case study, one involving:
‘Participant observation [and the other] non-participant observation’ (Cohen and Manion,1994, p107)[footnoteRef:13].  [13:  Ibid 7] 

Participant observation is when the observer is involved with the class whereas the non-participant approach is the opposite (Cohen and Manion,1994)[footnoteRef:14]. Although the intention of my observation was to utilise the non-participant approach, the teacher allowed me to question the students, thus enabling a participant approach to be applied.  [14:  Ibid 7] 

Cohen notes that case studies are the most effective choice when observing behaviour as they can provide detailed information and an in-depth examination of behaviour (1994) [footnoteRef:15]. Alternately, others argue that the observer themselves may be biased. (Mahtani, Spencer and Brassey,2018)[footnoteRef:16].  To combat this, it’s crucial that the observer takes into consideration that the observation is merely providing them with a snapshot into that school and the whole picture must be appreciated (Clark and Zygmunt, 2014)[footnoteRef:17].  [15:  Ibid 7]  [16:  Mahtani,K., Spencer,E. and Brassey,J. (2018) ‘Catalogue of bias: observer bias’, BMJ Evidence- Based Medicine 23(1)]  [17:  Clark,P. and  Zygmunt,E. (2014) ‘A close encounter with persona bias: Pedagogical implications for teacher education’, The Journal of Negro Education 83(2) pp147-161] 

Others also claim that the case study methodology holds certain flaws. It can be seen as not objective enough and that it doesn’t provide accurate and scientific results (Cohen and Manion, 1994) [footnoteRef:18]. Furthermore, this method may also be viewed as too vague and there is the concern that correct information may not be being recorded. (Cohen and Manion, 1994)[footnoteRef:19]. It may therefore be beneficial to investigate an alternate methodology for application to a critical incident.  [18:  Ibid 7]  [19:  Ibid 7] 

Therefore, it may prove beneficial to investigate the other available methodologies. A survey is a different method which collects information:
‘With the intention of describing the nature of existing conditions’ (Cohen and Manion,1994, p83) [footnoteRef:20].  [20:  Ibid 7] 

A specific goal must be in mind when designing the survey (Cohen and Manion,1994)[footnoteRef:21]. This would be problematic for this assignment, as a clear question is not anticipated, instead the task is to discover a critical incident which is not yet determined. Therefore, a survey is too specific.  [21:  Ibid 7] 

In contrast to a survey, interviews are a method which can provide more detail for the researcher to work with (Cohen and Manion, 1994) [footnoteRef:22]. However, a recurring problem here is that of bias (Cohen and Manion, 1994)[footnoteRef:23]. Interviewees may not provide accurate information and provide false answers (Cohen and Manion,1994)[footnoteRef:24]. Alternatively, a questionnaire may be a more appropriate method because the participant is not named and therefore would be likely to write truthful answers (Cohen and Manion,1994) [footnoteRef:25].  [22:  Ibid 7]  [23:  Ibid 7]  [24:  Ibid 7]  [25:  Ibid 7] 

In summary, a case study methodology is the most appropriate method because, in this instance, a critical incident is being examined which can be in the form of a behaviour, and case studies are beneficial at studying these. Lastly, a case study methodology also provides researchers with the opportunity for self-reflection (Cohen and Manion,1994) [footnoteRef:26], something imperative for this assignment.  [26:  Ibid 7] 

Critical incident linked to Donaldson’s four purposes
The class I observed was a year nine group in an I-discover lesson, a lesson which merged the different sciences. These I-discover lessons were just one of the components making up the new welsh curriculum. The new curriculum, founded upon the research of Professor Donaldson, aimed to provide a multidisciplinary approach (Welsh Government, 2015) [footnoteRef:27]. This curriculum has become embedded on four main purposes (Welsh Government, 2015) [footnoteRef:28] :  [27:  Welsh Government (2020) Curriculum for Wales. Available at: https://hwb.gov.wales/curriculum-for-wales/ (Accessed: 1 October 2020)]  [28:  Welsh Government  (2015) ‘Successful Futures: Looking at the Curriculum and Assessment Arrangements in Wales’, Welsh Government, 2015. Available at: https://gov.wales/sites/default/files/publications/2018-03/succesful-futures-a-summary-of-professor-graham-donaldsons-report.pdf [Accessed: 1 October 2020]] 

‘Ambitious capable learners ready to learn throughout their lives. 
Enterprising, creative contributors ready to play a full part in life and work.
Healthy, confident individuals ready to lead fulfilling lives as valued members of society. 
Ethical, informed citizens ready to be citizens of Wales and the world’ (Welsh Government, 2015)[footnoteRef:29] [29:  Ibid 20] 

The students had been learning about energy throughout the term and the purpose of this lesson was to apply their knowledge. The students were placed into small groups. They were presented with four fantasy villages and asked to decide which renewable they would use to provide energy to each village. The teacher informed me that he was going to use lollypop sticks to assist him in questioning the students. The lollypop sticks were labelled with every student’s name. 
The teacher picked out a lollypop stick with student X’s name on. He asks X what renewable he decided for the third village. X answers that he didn’t know. The teacher gave him thirty seconds to think about it. X then provides a basic answer. The teacher then informs X that he could do better and should engage more next time. 
The fact that the teacher was allowing X time to think on the question posed and selected him randomly could be said to link with the purpose of ambitious and capable learners (Welsh Government, 2015)[footnoteRef:30]. The teacher is encouraging X to have a growth mindset and challenge himself. However, the event may also be said to be connected to the healthy and confident purpose (Welsh Government, 2015)[footnoteRef:31]. By placing the student under pressure to answer, it was clear that X was nervous. When X eventually provided an answer, the teacher informed him that it was not good enough. This situation may have affected X’s confidence and relationship with his teacher.  [30:  Ibid 20]  [31:  Ibid 20] 

With these points in mind, this assignment will now continue to explore the aforementioned critical incident in relation to relevant literature. 
Literature review
One analysis of the above critical incident is that there is a strong link to the constructivist ideology. Piaget is said to be the founder of this ideology, maintaining that learning should be conducted through exposure (Tourmen,2016)[footnoteRef:32], and students encouraged to discover their own learning (Pagan, n.d.) [footnoteRef:33]. To elaborate, student should construct their own learning through comparison to the knowledge that they already hold (Pagan, n.d.)[footnoteRef:34]. Furthermore, Piaget believed that one of the most important elements of constructivism is that the learner listens to counter arguments to expand their own understanding (Piaget,1985)[footnoteRef:35] [32:  Tourmen, C. (2016) ‘With or beyond Piaget> A dialogue between new probabilistic models of learning and the theories of Jean Piaget’, Human development, 59(1) , pp4-25]  [33:  Pagan, B (n.d.) ‘Positive Contributions of Constructivism to Educational Design’, EJOP]  [34:  Ibid 32]  [35:  Piaget,J (1955) The language and thought of the child. New York: Meridian Books] 

The lollypop questioning technique might be said to be constructive because it inspires students to answer questions themselves. Nevertheless, one should consider Cole’s argument about time being used more efficiently on deciding what question to actually ask (2014)[footnoteRef:36]. Wood agrees, contending that productive questioning techniques are the most useful tool (n.d.)[footnoteRef:37] Consequently, it may be perceived that, in order to develop these constructivist skills, thought provoking questions that spark engagement should be asked.  [36:  Coles, T (2014) Never mind the inspectors: Here’s punk learning. Carmarthen: Independent Thinking Press]  [37:  Wood, P. (n.d.) ‘GTIP Think Piece- Questioning’, Geographical Association, Available at: https://www.geography.org.uk/download/ga_tp_s_questioning.pdf [Accessed: 1 October 2020]] 

Pagan illustrates that constructivism is more effective than previous methods, which involved parrot learning (n.d.)[footnoteRef:38]. Additionally, constructivism teaches independence and organisation (Pagan, n.d.)[footnoteRef:39]. In light of this, Pagan believes that constructivism is the most appropriate method to use in comparison to previous archaic methods, and therefore should be the most utilised (Pagan, n.d.)[footnoteRef:40].  Clark disagrees, naming constructivism as the old-fashioned method (Kirschner, Sweller and Clark,2010)[footnoteRef:41]. Clark explains that constructivism doesn’t fit with the functioning of long- term and short-term memory, the main constituents of the learning process (2010)[footnoteRef:42]. As constructivist learning mainly involves problem solving, this is carried out in the working memory and doesn’t reach the long- term memory (Kirschner, Sweller and Clark,2010)[footnoteRef:43]. From these contrasting arguments, it might be concluded that further research is necessary in this area, to deliberate whether constructivism can work alongside cognitive learning.  [38:  Ibid 25]  [39:  Ibid 25]  [40:  Ibid 25]  [41:  Kirschner, P., Sweller, J. and Clark, R. (2010) ‘Why minimal guidance during instruction does not work: An analysis of the failure of constructivist, discovery, problem-based, experiential and inquiry-based teaching’, Taylor Francis online , 41(2)]  [42:  Ibid 31]  [43:  Ibid 31] 

 Clark advocates that providing the student with the correct information initially doesn’t prevent the student from forming their own opinions and ideas; this also eliminates the danger of students constructing an answer that is incorrect and then continuing with this mistake in the future (2010)[footnoteRef:44]. Similarly, Pagan highlights that giving students too much flexibility with their learning can create other problems; such as being distracted from the main learning objective (n.d.)[footnoteRef:45]. Despite this, others state that constructivism can be applied effectively as long as the teacher has an adequate understanding of how to implement it (Chaiklin,2003)[footnoteRef:46].  It might be assumed that the constructivist pedagogy is not structured enough for the classroom, and overly reliant on the constructivist abilities of the teacher.   Encouraging students to discover their own answers may be too difficult for them, resulting in long term inaccuracies that are hard to resolve.  [44:  Ibid 31]  [45:  Ibid 25]  [46:  Chaiklin,S. (2003) ‘The zone of proximal development in Vygotsky’s analysis of learning and instruction’, Cambridge University Press ] 

Whilst it is noted that providing students with responsibility for their own learning may be too challenging, contrastingly Bjork maintains that a level of difficulty is essential in the learning process, as long as it is appealing (2018)[footnoteRef:47]. However, the difficulty becomes worth it because the whole process culminates in this information being stored in the long- term memory (Bjork, 2018)[footnoteRef:48]. Bjork considers that students are more likely to remember what they learnt if they came to that answer themselves (2018)[footnoteRef:49]. In agreement, Bye highlights that appropriate difficulty is crucial for students to develop a more in depth understanding of the taught subject and for this knowledge to then move to the long-term memory (2011)[footnoteRef:50].  It is important to note that Bjork (2018)[footnoteRef:51] and Bye (2011)[footnoteRef:52] provide an avenue for disputing Clark’s (2010)[footnoteRef:53] that constructivism is not an effective method for storing information in our long-term memory. It might be said that as long as the constructive questioning is difficult enough for the student there is ample opportunity for this information to be stored in the long-term memory.  [47:  Bjork, R. (2018) ‘Being suspicious of the sense of ease and undeterred by the sense of difficulty: looking back at Schmidt and Bjork (1992), SAGE Journals]  [48:  Ibid 36]  [49:  Ibid 36]  [50:  Bye, J (2011) ‘Desirable difficulties in the classroom’, Psychology Today, 5 May 2011. Available at : https://www.psychologytoday.com/us/blog/all-about-addiction/201105/desirable-difficulties-in-the-classroom [Accessed: 2 October 2020]]  [51:  Ibid 46]  [52:  Ibid 49]  [53:  Ibid 31] 

One could accept that this idea of creating a perfectly difficult environment stems from the constructivist argument, as it involves students coming up with their own solutions. However, Bye and Bjork have adjusted this idea, in that the questions posed must be difficult enough for students to achieve prime learning. Again, this resonates with Cole’s (2014)[footnoteRef:54] argument that a focus should be on the questions being asked. Contrastingly, Didau (n.d.) [footnoteRef:55] draws attention to the limitation of Bjork’s (2018) [footnoteRef:56] arguments ; by attempting to create an environment that is appropriately difficult for each individual student, Bjork is adding yet another task for the teacher to complete. A measured approach might be a more efficient route for the teacher to take, encouraging difficulty in the classroom in conjunction with providing sufficient support.  [54:  Ibid 26]  [55:  Didau,D.(n.d.) ‘Are all difficulties desirable?’, David Didau, Available at: https://learningspy.co.uk/featured/difficulties-desirable/]  [56:  Ibid 46] 

Following the above arguments, it is clear that a balance is necessary. Therefore, the socio-constructivist theories of pedagogy may be more effective to utilise (Smagorinsky, 2018)[footnoteRef:57]. Vygotsky is the founder of this ideology, believing that the teacher should firstly provide guided work and then allow the students to take responsibility for their work (Smagorinsky,2018)[footnoteRef:58]. Stemming from this, Wood coined the term scaffolding, which involves adults manipulating a learning activity in order for the student to achieve something that is just outside of their skill set (Wood quoted in Smagorinsky, 2018)[footnoteRef:59]. However, there may be barriers that can affect the scaffolding of a child that are beyond the teacher’s control, for instance the social context of the student’s learning (Fani and Ghaemi, 2011)[footnoteRef:60]. Pagan also agrees that the social context should be taken into account, contending that, to be a successful constructivist teacher, you must develop a positive relationship with your students (n.d.)[footnoteRef:61]. From these statements, it may be concluded that balance is critical between challenge and support and the socio-constructivist approach may cater to both criteria. However, it is clear that it is not just academic support that is needed in the classroom, but also emotional support and sensitivity to provide a rounded and inclusive approach to learning.   [57:  Smagorinsky, P. (2018) ‘Deconflating the ZPD and instructional scaffolding: Retranslating and reconceiving the zone of proximal development as the zone of next development’, Science Direct, 16, pp70-75]  [58:  Ibid 41]  [59:  Ibid 41]  [60:  Fani, T. and Ghaemi, F. (2011) ‘Implications of Vygotsky’s Zone of Proximal Development (ZPD) in Teacher Education: ZPTD and self-scaffolding’, ICEEPY]  [61:  Ibid 25] 

The humanist ideology, developed by Maslow (Kevin,2016)[footnoteRef:62] may be relevant; Maslow asserted that human’s needs are organised in order, according to their importance, and humans can’t progress to the next step until each need has been met (Kevin,2016)[footnoteRef:63]. Translating this into the classroom, Kurt highlights that a student may have numerous concerns that divert them from their studies, therefore each worry must be alleviated in order for the core focus to be on the lesson (2020)[footnoteRef:64]. In simple terms, humanism involves individuality, respect for one another and welfare (Chen and Schmidtke,2017)[footnoteRef:65]. Every student has a unique skill set and it is up to the teacher to encourage this (Scott,2010)[footnoteRef:66]. A method of doing this, is to identify something that the student is interested in and find a way to interweave this into the lesson; it’s crucial to find a connection with the subject that you are teaching and your students (Scott, 2010)[footnoteRef:67]. Weinberg is inclined to agree with this view, and notes that students are more engaged when learning something that can assist them in life (Weinberg quoted in Chen and Schmidtke,2017)[footnoteRef:68].  Nonetheless, Brockett believes that if students are treated as individuals this may cause them to develop into self-centred adults who paradoxically are unempathetic of others’ issues (Brockett as quoted in Chen and Schmidtke,2017)[footnoteRef:69]. However, it might be said that the slight risk of a large ego in the future is worth the possibility of engagement and enthusiasm in the classroom, which is on the whole, very beneficial to that student.  [62:  Kevin, H. (2016) ‘A theory of human motivation by Abraham H Maslow’, The British Journal of Psychiatry London, 208(4)]  [63:  Ibid 46]  [64:  Kurt, S. (2020) ‘Maslow’s Hierarchy of Needs in Education: Applying Maslow’s Hierarchy of Needs to Education’, Education Library, 6 February 2020. Available at : https://educationlibrary.org/maslows-hierarchy-of-needs-in-education/ [Accessed: 3 October 2020]]  [65:  Chen, P. and Schmidtke, C. (2017) ‘Humanistic Elements in the Educational Practice at a United States Sub-Baccalaureate Technical College’, International Journal for Research in Vocational Education and Training, 4(2)]  [66:  Scott,Z. (2010) ‘Know thyself: the importance of humanism in education’, International Education, 40(1)]  [67:  Ibid 65]  [68:  Ibid 64]  [69:  Ibid 64] 

Another advantage of humanism is that all students’ voices should be heard, no matter if there are conflicting opinions; this is said to reduce the chances of depression (Li & Ferraro as quoted in Fuligni,2019)[footnoteRef:70]. This is a useful skill for the working world, where employees are expected to explain and justify their ideas (Fuligni,2019)[footnoteRef:71]. Nevertheless, there are certain barriers to this line of thinking. With increasing student numbers, having an open discussion in class may be impossible (Mahooney and Cairns as quoted in Fulgni)[footnoteRef:72]. Furthermore, Verial highlights that the overconfident students may overshadow the less confident and the latter may be left behind (Verial, n.d.)[footnoteRef:73]. In light of this, a humanist approach of providing the student with a platform to be heard, may paradoxically reduce student participation. Ergo, the context of the classroom would determine whether this approach is appropriate. For instance, schools with small class sizes may be able to achieve inclusive student participation whereas larger schools may need to appreciate the challenges of hearing every student.  [70:  Fuligni,A.(2019) ‘The need to contribute during adolescence’, Jane and Terel Semel Institute for Neuroscience and human behaviour at UCLA, 14(3)]  [71:  Ibid 69]  [72:  Ibid 69]  [73:  Verial,D. (n.d.) Classroom. Available at: https://classroom.synonym.com/disadvantages-humanist-approach-classroom-7691322.html (Accessed: 3 October 2020)] 

With the humanist approach, the whole student and their issues are considered. Therefore, when the student appears anxious this should be noted. Rosenfield illustrates that anxiety can negatively impact on learning (Rosenfield,1978)[footnoteRef:74], as it can affect recall and focus (Killu, Marc and Crundwell,2016) [footnoteRef:75]. Nevertheless, there needs to be a controlled amount of anxiety in the classroom for those students who work well under pressure (Rosenfield,1978)[footnoteRef:76]. From this perspective it might be said that constructivism should be balanced with humanist ideology; there’s little merit in providing constructivist questions to encourage dialogue if the student is not confident enough to participate.  [74:  Rosenfield, R. (1978) ‘Anxiety and learning’, Teaching sociology, 5(2), pp151-166]  [75:  Killu, K., Marc, R. and Crundwell, A. (2016) ‘Students with anxiety in the classroom: Educational accommodations and interventions’, Beyond behaviour, 25(2), pp30-40]  [76:  Rosenfield, R. (1978) ‘Anxiety and learning’, Teaching sociology, 5(2), pp151-166] 

Reflection 
In order to reflect on the critical incident, it may prove useful to utilise Brookfield’s lens approach (Brookfield,2002)[footnoteRef:77].  This entails examining the critical incident through the perspective of the pupil, the observer and the teacher. Brookfield argues that this is the most effective method for reflective practice because as teachers we can note what went well, and where improvement needs to be made; there is the opportunity to step back and analyse the incident (2002) [footnoteRef:78].  [77:  Brookfield, S. (2002) ‘Using the lenses of critically reflective teaching in the community college classroom’, Community College Faculty, 2002(118)]  [78:  Ibid 53] 

Firstly, from X’s perspective they may have been feeling anxious at being called out on when they didn’t have an answer written down. X may have felt unsettled because he did not anticipate that the teacher would use this lollypop method. The silence from the teacher waiting for an answer may have also been intimidating. They may have felt that this situation was unfair and humiliating. Moreover, when the teacher stated that their answer wasn’t adequate, they may have felt under valued and resentful of the teacher’s feedback. 
From my viewpoint as the observer I initially didn’t feel empathetic for X, because it was clear that he had not been engaging in the lesson and the fact that the teacher chose him may have been the pressure needed to enable the student to progress. However, once X provided an inadequate answer I began to sympathise, because I felt that the student’s answer should at least be given some form of value so as not to totally discourage them from participating again. Nevertheless, I found the lollypop stick system to be beneficial, allowing every student to be involved where some may be overlooked. 
From the teacher’s perspective, they informed me that they utilised the lollypop stick technique to avoid subconscious bias, and the tendency to choose the most enthusiastic student. When it came to randomly selecting X, by providing him with time to develop an answer, they may have believed that they were giving X the opportunity to have their voice heard and become involved in the lesson. However, they may also have pressed X to answer even though he didn’t want to because the teacher had more understanding of X’s background. X may have been a student that was very capable of participation and just needed that pressure to conform. 
In terms of constructivism in the classroom, the teacher was allowing a dialogue to flow in the class by allowing group work. Utilising the lollypop sticks involved every student and therefore provided everyone in the class with the challenge necessary for advanced learning. In order to cater better to the individual needs of each student, a socio-constructivist approach may have been incorporated. In my professional judgement I am more likely to use the latter because some students may require additional support, and it may seem more equitable to take into account the social context. However, it is essential to remember that with this critical incident the teacher had the best understanding of each student’s needs which is why more pressure may have been exerted upon X. 
From the humanist argument, the teacher may have believed that providing X with the time to answer was an empathetic route to take. However, the teacher could have gone further; by informing the students that the lollypop method was going to be utilised in the first place, this could have avoided awkward silences when students were called upon and been an incentive for X to work in the first instance. Additionally, it is crucial to bear in mind that having respect for students doesn’t mean that challenge in the classroom is insensitive, in fact in the long-term it can be advantageous. However, the teacher did implement a humanist ideology when allowing the students to discuss their work in pairs. This allowed every student the opportunity to have their voice heard. Moreover, by implementing the lollypop stick technique, the teacher was acknowledging that it was not possible to hear every student’s answer, but attempted to hear as many as they could , in the fairest way possible. 
Additionally, there should be an appropriate mix between a student and teacher led approach. However, it is important to note the overarching context of the observed lesson. Set in the midst of a COVID-19 pandemic, there were restrictions on the teacher that may have affected their normal practice. As the teacher was prohibited from mixing with the students, this made a student led approach more challenging. These restrictions were partially responsible for the critical incident that occurred. It might be said that if the teacher had been permitted to walk around the classroom, they could have checked X’s progress so that when called upon X would have had an appropriate answer to give. With my own professional journey, I am unlikely to be teaching in a pandemic in the future, and therefore will have more flexibility than the observed teacher did to exercise a greater variety of pedagogic techniques. 
Conclusion 
The purpose of this assignment has been to examine a critical incident and evaluate it in the context of the relevant literature. Both the constructive and humanist ideologies are advantageous to use in the classroom. The observed incident displayed more of a constructivist approach, encouraging the students to be independent with their learning.  In this instance, the teacher was achieving Donaldson’s objective of creating ambitious and capable learners; X was being challenged to answer the question and thus improve his personal progression. This approach could have been enforced with further scaffolding to encourage a lengthier answer from X. Alternatively, it may be argued that further humanist ideology could have been utilised by the teacher; by appreciating the student’s anxiousness and attempting to alleviate this, this could have increased the student’s confidence and inspired further participation. If this route had been taken, this would have been more in line with Donaldson’s objective of creating healthy and confident students. If X had felt comfortable and unafraid of making mistakes in the classroom then this may have resulted in greater willpower and focus in the next lesson.  Nevertheless, difficulty and challenge are essential and not to be confused with unempathetic teaching. 
In summary, the teacher has the difficult task of carrying out a balancing act. It appears that no ideology can be exercised in isolation. Instead there is a delicate ecosystem where each pedagogy should be involved. This critical incident may have occurred because of an imbalance, nevertheless it is essential to remember that the teacher is human and has to make quick decisions that appear suitable in that moment. As an observer, one will never understand the full extent and context of the teaching scenario. Teachers already wear many hats in the classroom, and to require them to utilise a perfectly balanced diet of the various ideologies mentioned, may be implausible. 










Appendix 
Appendix: 1A

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

13.40pm , Year 9, I-think

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The class are having a Geography lesson and learning about settlements in Britain and why we choose to live there. The class is mixed ability. Last week the class had been learning about the history of Britain. The students are using two maps of Britain, one showing the density of the population and one showing the relief of the land. They are asked to annotate these maps for example one student notes that London has a high population density because it is a city and there are a lot of job opportunities there. They are then tasked with examining a fantasy map and choosing where to place their own settlement based on the geographical features of the land.



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

The class is quite talkative and comfortable in the learning environment, willing to shout out answers. However, the teacher tries to prevent this by encouraging a hands up approach to no avail. The teacher is very enthusiastic in their teaching, using great voice projection and keeping the class continually engaged. 




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


Using the maps, the students are able to work on their map reading skills and annotating the maps enables the students to find patterns, and notice similarities and differences within each map.





	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher provides the students with examples to start them off and to make sure they are heading in the right direction with their answers. The teacher also asks guided questions to enable the whole class to answer, and thus improve their confidence in their own abilities, and help improve participation rates.  





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


The teacher asks if any student can come up with a ‘doubler’ which entailed linking the two maps together, finding similarities between them both. This is a way of giving the students a stretcher challenge to push their limits. The teacher ensures that students are all working as a group and communicating, particularly those at the back of the class by asking them to show him their maps and if they have any questions to feel free to ask. 









	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher asks questions that relate to the history of Britain in terms of settlements and the students are able to use their knowledge from last week’s lesson to answer. The teacher asks questions to students randomly so every student is engaged. 





	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The students are all getting on with the task. One student then shouts ‘How do you spell Scotland; do you spell it with a H?’. The whole class then laugh. The teacher lets this happen and then asks the whole class whether they know how to spell it. One student then gives the correct spelling and the teacher thanks that student for stepping in. 






















Appendix: 1B
CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
The 29th September at 13.40pm 

Year 9, I-think lesson. 

The class are having a geography lesson and looking at settlements in Britain and why people choose to live in certain places. The class are given two maps, one showing the population density in Britain and one showing the relief of the land. The students are given the task of annotating the maps and then examining a fantasy map and choosing where to place their own settlement based on the geographical features of the land. 







	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The students are all working on the task and one student shouts out to the teacher ‘How do you spell Scotland; do you spell Scotland with an H?’. The whole class then laugh and the teacher allows this to happen. The teacher then asks the whole class whether anyone can answer this question. One student provides the correct spelling and the teacher thanks this student for stepping in. 

It can be argued that allowing the class to laugh at the student’s question contradicts the humanist theory for teaching. Allowing the class to laugh can be viewed as humiliating for the student and then dissuade him from asking questions in the future. Another way of treating this situation differently would have been for the teacher to create an empathetic environment by telling the students that there is no such thing as stupid questions and classmates should be supportive. 

Another interpretation of this incident could be that the teacher is using a constructionist line of thinking by asking the class themselves to answer the student’s question. This is a form of peer review but also the students are constructing their own learning, by coming to the answer themselves. 

































Appendix: 2A
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

10.05am , Year nine, I-discover lesson


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The class have been looking at energy this term and this lesson they are studying renewables. The task is to work in groups and decide which renewable would meet the needs of which village. 




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

The class is talkative and feels comfortable enough to shout out their answers and questions to the teacher. 





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The students are given worksheets with information about different villages. The teacher answers questions at the front of the class. 







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The instructions for the task are written on the board. The students are working in pairs/small groups to complete the task. 






	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

When one student asks a question, the teacher addresses this question to the whole class so the student can have peer assistance.  When a student answers a question, the teacher further questions the student in order to obtain a more detailed answer. 











	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

At the start of the lesson the teacher asks the students individually to describe the different renewables, utilising their knowledge from the previous lesson. The teacher checks understanding by stating the answer and asking students to put their hand up if they got that answer. 






	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teacher takes out lollypop sticks with all the student’s names on and picks student X, to answer the question. The teacher asks what renewable X chose for the village. The student states that they didn’t get to that question yet. The teacher tells the student to attempt the question regardless. The teacher waits in silence. The student then gives a basic answer. The teacher states that the student could do better and should engage more in the lesson next time. 








Appendix: 2B 
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
The 29th September at 10.05am. 

Year nine, I-discover lesson. 

The students have been learning about energy this term. The purpose of this lesson is for the students to work in groups to decide which renewable will suit which fantasy village dependant on their individual needs. The children would then need to work out how much of the renewable they would need to power the village. 







	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher took out lollypop sticks with all the student’s names on and picks a student randomly to answer his question.  He asks student X what renewable he chose for the last village. The student states that they didn’t get that far so hadn’t answered that question yet. The teacher asks for the student to have a go anyway. The teacher waits for 30 seconds in silence. The student eventually gives a basic answer. The teacher then tells the student that they can do better and he should try and engage in the lesson more next time. 


Discussing why the teacher utilises the lollypop system, they highlights that there can be a sub-conscious bias when asking students questions whether this be a racial bias or the fact that the teacher often chooses the student who constantly has their hand up. It can be argued that this randomised system would be effective at eliminating any bias the teacher holds. However, it might be said that utilising lollypop sticks may not be an efficient system and instead time would be better spent on the questions that are being asked.

Regarding, putting the student on the spot when asking the question, this method has elements of the constructivist line of thinking. Under this theory challenging questions and situations are welcomed. It is about guided discovery rather than teacher-centred learning. Giving student X the time to think on the question, gives them the opportunity to come to their own understanding. Others may contend that forcing the child to come up with an answer goes against the humanist approach to learning; where children should be comfortable in their learning environment. Nevertheless, pushing that child to find the answer themselves could be an interesting concept to examine. 












































Appendix: 3A
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

11.05, year 11, English 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The class are preparing for their English speech exams which are next week. In order to do so they are going over their speeches and preparing their cue cards. 




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The class is very quiet and fairly attentive towards the teacher. Some students don’t have a positive attitude towards learning, instead leaning on their desks or going on their phones.  





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher explains, using the whiteboard, what steps need to be taken for the best results in their exam. The teacher emphasises the importance of adequate preparation for their exams. 







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


The class is very teacher-centered, with the teacher explaining what the students need to prepare for their exam next week. The class work in pairs to practice their speeches. 





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


In order to keep attention, the teacher talks to students individually to note their progress and give them any help. The students the teacher expects more out of , they encourage to work harder.  










	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Students are sending in their previous written speeches into google classroom so the teacher can give feedback. 






	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


The teacher talks to one student who has appeared to miss a lot of lessons. The teacher gives student X more advice about the title for their speech. Teacher also gives them advice about the work they have already sent in and that it needs to go into further depth. The teacher tells student not to worry because they will put them last on the list for their speech so they have extra time to prepare. 









Appendix: 3B
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
The 29th September at 11.05am 

English, year 11. 

Preparing for their English speech exam next week. 







	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
All the students were working on their speeches in small groups. The teacher was deciding the order in which the students would complete their speeches. The teacher started to ask one student at the front how they were getting on with their speech. The student said that they were still working on it but had a lot to do. The teacher wasn’t angry about this, they appeared to be quite supportive and it became clear that this student had missed a lot of lessons. The teacher began to give the student some advice about their speech, for instance about completing their cue cards as soon as possible and maybe looking at the advantages and disadvantages of their concept at the start. The student states that they are quite worried about completing their speech and the teacher tells them not to stress as they will put the student last on their list so that the student has enough time to prepare. 

The teacher’s actions follow the humanist approach to teaching which involves empathising with the student and creating a comfortable learning environment. By empathising with the student, the student is more engaged and involved in the class, feeling supported by their teacher. This is more likely to give the student a growth mindset rather than potentially giving up. 

Furthermore, by giving the student more time than the other students to complete their speech this is about equality. The teacher is not giving the student the same treatment as the other students, the student is receiving extra help so that they are up  to speed with the lessons they have missed. 

It may be argued that by providing extra help this is not conductive to inspiring the students to take responsibility for their own learning, under the constructivist theory. However, the teacher ensured that they were not spoon feeding the student by simply guiding them and not providing detailed advice. 













































Appendix: 4A
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 

9.10, Year 11, physics 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Focusing on a past paper in their workbook in advance of a test next week. 





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

There is an enthusiastic attitude to learning , with students constantly ask questions. The atmosphere is relaxed with students shouting out their questions when they please. The classroom is laid out with desks in straight lines and the teacher is front facing. 




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


The students utilise the workbook to practice exam questions whilst the teacher explains answers using the whiteboard. 






	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


The lesson is communicated through a video about stopping distances. The teacher writes equations on the board and explains the procedure for working this out orally. The teacher states they will upload a video of them completing workbook for students for them to revise from. The teacher answers questions from the front of the class but picks on students at the back to check their progress. 





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher tells those who are capable to get on with their workbook individually and those that need additional help to look to the board.  The teacher gets students to hold up their workbooks in order to view their graphs and give them critique. 











	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


There are a mix of open and closed questions to check understanding. The teacher asks questions about the equation for working out stopping distances and the whole class shouts out the answer from what they have previously worked out. 






	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


The teacher asks students to get their planners out and states that they have a test next week. The teacher argues that they hate to do this to the students because they have to mark it and it’s not nice. The students laugh. The teacher states the date for the test and the class groan. The teacher exclaims that they have pushed the test back even though the school didn’t want them to , but they did because they wanted to give the class as much time to revise as possible. 






















Appendix: 4B
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
The 29th September at 9.10am 

Year 11 class

They have been working on their workbooks since September. The class are working individually or in small groups to complete them. They have a test in the upcoming week and the teacher is going through questions with them on the board. 







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher asks students to get their planners out and states that they have a test next week. The teacher argues that they hate to do this to the students because they have to mark it and it’s not nice. The students laugh. The teacher states the date for the test and the class groan. The teacher exclaims that they have pushed the test back even though the school didn’t want them to, but they did anyway because they wanted to give the class as much time to revise as possible. 

It is obvious here that the teacher is trying to relate to the students and empathise with them.  You could argue that this follows the humanist pedagogical thinking that teachers should place the student’s emotions and wellbeing ahead of the school curriculum and content.  Here the teacher is relating to the student’s feelings of annoyance and lack of interest about having to sit a test. An area of research to look into would be whether this empathetic approach is the best method for teaching. 

However, others may argue that the teacher goes against the humanist principles in that the humanist approach is supposed to create self-motivation within the student. By empathising with the students that tests are bad, this is not encouraging the students to see the benefit of having tests for their own long- term development. Instead the teacher should emphasise the advantages of tests and that they should be viewed as a step to achievement rather than an annoyance. 
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