Introduction
This report will be focusing on the school development plan in place for School "X".  A school development plan is a strategic action plan which consists of focuses for the school to progress forward. On the 1st September 2015, Welsh government implemented a countrywide law in which all schools must follow a three-year school development plan. The regulation was targeted to increase the qualities of schools around the country and make the schools understand where they can improve. 
Furthermore, the report will discuss in detail one of the main focuses from the development plan and how the school is developing that focus to improve the children's learning and overall environment of the school. Using evidence from the past school reports and evidence taken from a placement in the school, also be able to evident the processes the school is seeking to make sure the development focus is improving. Figure 1 below illustrates the schools focus for this year (in bold are the focuses which will be discussed in the report. 
Figure 1 
1)Working towards Successful Futures, the New Curriculum for Wales and the National Mission.
2)Literacy-Vocabulary development in English-pupils improving their range and use of vocabulary in oracy.
3)Maths-Pupils continue to develop their oral explanation of reasoning in maths. 

The whole of the development plan can be found under the appendix situated below the references. 
School X is currently trialling and discussing with the Welsh government about the new curriculum. Therefore the school is a pioneer school.  A pioneering school can try out new teaching techniques before other schools do so. The new curriculum introduced by Donaldson (2015) will take full effect in 2022. It will hopefully have an extensive influence on not just teaching in schools but the overall Welsh Curriculum and how it is running.
Furthermore, School X is a community school and accommodates for over 670 pupils. School X has over 30% of pupils on free school meals. Lastly, School X is located in south-west Wales and is located in one of the top 10% most deprived areas in Wales. 

Literature Review
For the literature review, subjects will include reviewing the overall need for a school development plan. Furthermore, discussing a focus from the school development plan which have been picked upon to review. 
The headteacher defined the school development as “…doing all the activities in accordance with the aims determined before hands and the cooperation of those who involved in the education process" (Tanyer and Aydin,2009)
Tanyer and Aydin (2009) acknowledge the need for a school development plan. Within their research using qualitative data, Tanyer and Aydin (2009) provide critical areas to the structural process of a school development plan. Moreover, Tanyer and Aydin (2009) recognise the physical development of a school are implemented into a school development plan as one of the critical issues. Physical events of the school can improve the school culture through the years. 
Another focus of the review is the focus of improvement in literacy, including vocabulary development in English and mathematics; pupils continue to develop their oral explanation of reasoning.
Firstly,  focus on vocabulary development. Taken from (mylocalschool,2020), School "X" has a percentage of 3.6 pupils which are identified as English as an additional learning language. Among many of the pupils coming from third world countries and civil wars, most if not all the children find it difficult to participate due to the lack of English language. Thomas (2012) concludes the vocabulary development includes not only the school but the parents. Parents should work collectively to welcome EAL pupils. Moreover, teachers can combine some of the classroom work to the EAL pupils first language to make them feel comfortable in their new surroundings.
Rasinski et al (2019) comprehend vocabulary development as a "stagnant" process which needs new concepts to improve the overall comprehension levels. From their research into why comprehension levels are down, Rasinkiet et al (2019) discovered a trend with vocabulary levels and reading ages. Rasinski al (2019) identified reading rates have a direct effect on vocabulary development by over one third. On average, 127 words per minute was the point in which the low to high rated readers which gave the effect of comprehension as being neutralised. Rasinkski et al (2019) considered EAL pupils as well as English as a first language. Rasinkski et al (2019) include results which have data that can be used to reflect vocabulary development.  
Following the mathematics aspect of the school development plan. School “x” has implemented a mental maths approach to improve verbal communication and reasoning.  O'Rourke et al (2017) adopted the idea of brain training warm-up before mathematics as an approach to improving speed and accuracy of mathematic problems. Furthermore, O'Rourke et al (2017) attained data from over ten classrooms ranging from year four to year five pupils.  The significant positive learning environment and motivational outcomes were also the key areas which O'Rourke et al (2017) research indicated.    
What is vital to point out is the placement school use an interactive whiteboard to show the four different areas of mental maths. Children are then able to answer the questions using a whiteboard. O'Rourke and Main (2011) also researched using electronic tablets with mental maths. O'Rourke and Main (2011) registered the lack of enthusiasm around mathematics and ways in which children can become engaged includes the use of electronic tablets to answer the questions. Furthermore, O'Rourke and Main (2011) discuss the need for an enthusiastic teacher which can lead the children onto the right path. During placement time in School "X", teachers gave the lower ability children an electronic tablet to answer the questions for mental maths. That idea was decided by the student teacher and the senior mentor as they were quick to identify the lower ability pupils struggled to answer the questions in a period (15 minutes max). Each of the children was able to answer the questions on an electronic tablet.
Nevertheless, a minimal amount other than the lower ability pupils decided to take up this front. O'Rourke and Main (2011) analysis can be seen as reasonably dated. Yet, O'Rourke and Main come from an educational background as they are included in the Australian Journal of Teacher Education. 
Developing an action plan
The Welsh government have produced an outline of the creation of a school development plan, including five critical steps to approval. Firstly, self-assessment. Everybody can identify problems from their own experiences. M.AL Khaldri et al. (2012) illustrates the quintessential advantages of self-assessment, which are vital to the efficiency of the process. Moreover, In M.AL Khaldri et al. (2012) work,  determining self-assessment is critical if the feedback from the technique is applied to its most significant capabilities. Connecting to a school development plan, input of data from self-assessment is vital to determining the outcomes/targets of the project. Concerning the placement school, teachers were given a chance to present their views in staff meetings and wing meetings (phase meetings). Accordingly, teachers could find relations and contrasts between each group and discover the areas which are not working as well as others.
Secondly, the Strategic planning phase of the development plan. There are many elements to a school development plan. Of parents up to the highest role in a school, the governors, everyone has a say on what the school's development plan will include.  Each school development plan includes strategic methods of improving areas throughout the school. Department of Education (2010) consists of the idea of every school being the right school. Recognition of the positives and flaws in each school across the United Kingdom. Each school development plan consists of a three-year journey which includes key points for each of the three years in the program. Department of Education (2010) and Brighouse and Woods (1999) illustrate the critical need for information across the board, especially the governors' level.  Brighouse and Woods  (1999) include four essential roles for the governor in creating the school development plan, including financial advice. Looking at the budget for the next year to three years and judging what can be done upon the finances granted and being a "critical friend" to all colleagues and persons associated with the school.
Thirdly, advancing to the improvements and co-ordinating action for the school development plan. This third stage of the development plan features the practical aspect of the targets gathered from the previous two steps. Numerous schools will vary in their approach to measuring the impact of the changes. Bornman (2017) recognises this stage of the development plan as the most important. Peer review is quoted as "the oldest method of research". Bornman (2017) is swift to judge successful peer review involves teachers who are in the same field. To place into a primary school context, Bornman (2017) advises peer review to link foundation phase teachers together to test impact and key stage 2 teachers together to examine the impact. Furthermore, relating to the placement school, they are fortunate enough to have at least two groups in every year (2 teachers in year five). Consequently, they can compare fields in the same age groups.  
Fourthly, Reviewing the impact. As guided by the Welsh Government, school development plans must be monitored throughout the phase. Formally reviewed and assessed annually at least. In terms of the placement school, meetings were taken between governors and the senior leadership team, which included headteacher, deputy head and deputy wings. Following this process of meetings is complete, parents are invited to discuss their views on the school development plan. Certain meetings are not compulsory for the parents.
Nevertheless, they are a vital tool in creating/reviewing the school development plan. A further key point is Estyn inspection. After an Estyn Inspection, schools must evaluate the feedback given and understand if their implementations are working or need hindering. 
“The starting point for inspections is the schools’ self-evaluation and, among other things, Estyn will be looking for a clear link between self-evaluation, the school development plan and how self-evaluation and planning for improvement have had a positive impact on learner outcomes.” (Estyn,2019)
Estyn is evident in what they are looking for during a school inspection. Linking to stage one of the processes which focus on self-assessment/evaluation, Estyn is always looking at self-evaluation, especially and looking at how the school development plan is being implemented in the classroom. As taken from the last inspection in the placement school in 2016, Estyn described the self-evaluation procedures as a “very effective and provided a model for other schools across the local authority”. Illustrating the great work, the school is currently doing to fix the targets of the school development plan. 
Reflection and Development 
Over the placement months in the school, the researcher was fortunate enough to examine and help to raise standards in two areas Literacy and maths. While both subjects have enormous quantities of data, all will be dividing them into two different reflections. Firstly, discussing the impacts, the school has taken to develop vocabulary in English. Through time at the school, spelling journals were launched to help children who have struggled with particular words. The researchers found spelling journals to be a phenomenal resource. Once the completion of work, children were able to go straight to their spelling journals and recap on words which they struggled with beforehand and add words in which they struggled with.  However, from previous experiences, the teacher was the only one to combine words into the spelling journals. The words which were being added were ones in which the teacher felt they struggled on. This did not consider a word which the child may have correctly spelt in one lesson but will struggle to spell in future lessons. For a possible change, The placement school should implement a "spelling journal check-up" which is dated and reviewed each week by a teacher or an LSA, where children will be able to achieve their own words into the book from previous lessons.  
Reading in welsh is a crucial area in which the whole school must improve upon. During the time at the school, student teachers were guided to create lessons which involve welsh and welsh guided reading lessons. Upon reflection, the lessons were very tough to achieve due to the lack of knowledge of the welsh vocabulary from the student-teacher. However, once in full flow, they were very rewarding as the children started to use welsh in other lessons. "Incidental Welsh" was a crucial part of every experience in the classroom. Teachers would try and introduce as much welsh as possible in all lessons and make sure once welsh is spoken, the English translation would be shown straight after.  To progress the student teachers development in welsh, They must stick to using multilingual lessons as much as possible. Nobody wants to be in a situation where the children know more welsh than the teacher. Consequently, teachers cannot help children with any queries/questions.   
Within maths, an area of development included pupil development in oral explanations of problems. To develop this focus, mental maths was in introduced to help pupils not only improve their verbal reasons but maintain a level of learning. Mental maths includes four levels of learning which the children can pick.
Moreover, mental maths is divided into four sectors which include multiplication, divide, addition and doubling. To help pupils improve their oral explanations a teacher would use a mystery wheel which would land on a random child, after being chosen, the child would proceed in talking out loud their answer for the sum. There was one significant problem which they found out while teaching mental maths. Challenge. Some children often stuck to a level and did not venture to try the level higher. Typically, they would ask the children to challenge themselves and push to the next level, which did help the cause somewhat. Toward a future career in teaching, the student-teacher should continue to use mental maths as a warm-up method for mathematics; also use questions from the previous day's work as warm-up questions since the children are reminded of what they completed yesterday.
Conclusion
In conclusion, the report has covered many aspects of the school development plan. Also, how they are developed during the project. Furthermore, the placement school has followed the four stages as referred to by the Welsh Government, which reveals the steps the Governors must go through to implement a school development plan.
The sheer number of staff, parents, governors that are involved in the development of the plan and the process of creating the project is very time-consuming. However, this is all beneficial to the school’s improvement in the future. Furthermore, having the chance to implement the action plan was a fantastic experience which made the student-teacher appear as though they was doing something great for the school and community. Through a  future career in teaching, they will have the opportunity to help create the school development plan for a school. Also, from the many techniques, they have discovered from working alongside a senior mentor.
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Our Immediate Priorities
By the end of July 2019, we aim to ensure that:

Working towards Successful Futures, the New Curiculum for Wales and the National Mission.

 Further rise standards to ensure all pupils make good progress i order to achieve their set targets
+ Aparticular focus on reducing the attainment gap between e-fsm and n-fsm pupils (long term and ongoing target)
+ Createamodern earning environment and authentic curriculum that engages and challenges a pupils

+ Achieve 360 E-safety award through meeting all the criteria
Further raise standards in focus areas of the curriculum:
Uteracy:
* Vocabulary development in English - pupis to improve their range and use of vocabulary in oracy (EYs - ¥r1) and
imaginative vocabulary in Yrs 2- Yr 6) writing
+ Reading in Welsh - pupils o become bilingual readers and to understand what they are reading

* Pupils to continue to develop their oral explanation of reasoning in maths
* Continue to develop the use of Singapore Maths approach in order for pupil to gain a range of strategies when problem
solving
* Increase the amount of numeracy across the curriculum
Increase numbers of pupils to achieve SS85+ and 55115+ in the WNT in 2019 a the end of KS2.
LRC to provide greater challenge where appropriate and ensure staff make the most of earning opportunities to develop pupils’ skil
greater use of group work s now possible and could be utlised to effectively support learning.
Work in partnership with Yr Athrofa in preparation for the introduction of the new ITE programmes.
* Pilot aspects of the new programmes.
* Refine programmes, contributing to the content, delivery and self review of ongoing pilot activty





