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Introduction
This paper is going to discuss my own reflections on a series of Successful Kinaesthetic Instruction for Pre-schoolers (SKIP) sessions which I have delivered. Firstly, an overview of the school and setting will be given. The paper will then focus on two cycles of reflection which have been undertaken, using the Gibbs (1988) reflective cycle. The first cycle is a reflection on the timings of the SKIP sessions and the impact these had on the delivery of movement skills. The second cycle will reflect upon an initial SKIP session, focussing on the different stages of movement displayed by the learners. Being a reflective practitioner is important as it allows us to analyse our practice and to refine future practice (Schon, 1983) which will be evidenced throughout this paper.
The setting in which the SKIP sessions have all been delivered, was a class consisting of twenty-seven children aged four to six years old, set within a large community primary school based in South Wales. The school is located in a largely deprived area with around 35% of pupils being eligible for Free School Meals, which is higher than the average for Wales (Estyn, 2014). During the SKIP sessions there were three adults present, including myself and two teaching assistants.

Cycle 1
During the beginning of the SKIP training, Physical Education (P.E) in the school was currently set to one hour per class, due to a mixture of Covid restrictions still being in place and the size of the school. During the first week of carrying out SKIP sessions, I felt that one hour per week was not enough to be able to implement the teaching and develop the children’s motor skills. Research has found that children should be given plenty of opportunities to develop their Fundamental Movement Skills (FMS) (Gallahue et al. 2012). By allowing children to have lots of opportunities to practice their FMS and to become proficient movers, they will be more likely to be physically active throughout their life (Whitehead et al. 2018). During the first week, discussions with other members of staff in the school who were also delivering SKIP sessions, led me to the conclusion that more frequent sessions were needed for the children to develop their proficiency in their FMS. 
The one-hour session allowed enough time for the explanation of the session and demonstration of different skills. I felt that this was positive but that once a week was not sufficient time to allow the children to develop their skills and for them to have enough opportunities to practice them. Research by Clark and Metcalfe (2002) has shown that if children do not become proficient movers by the time they reach seven, they may not be able to access a range of different sports and may not move throughout their lifespan. When children reach the age of seven, they start to become aware of their proficiency (Stodden, 2008) and if they are not given the opportunities in their early years to develop their motor competence, they could enter into a negative spiral of engagement with sport and physical activity. As a classroom teacher, I want to give the children in my care as much opportunity to become proficient movers and to develop a solid foundation of movement skills in order for them to enter a positive spiral of engagement (Stodden et al. 2008).
After trialling the one-hour PE slot, we were able to change it to two, thirty-minute sessions. I trialled this for a week with my class, but I felt that thirty minutes was too short, especially when introducing a new skill with the children. After discussing this with the head teacher and as a whole school we were able to increase the times of the sessions to forty-five minutes. This was far more successful as children were able to have plenty of opportunities to practice FMS. It also allowed the children to get used to the different gardens and to become confident in how to use the different objects in each garden. A second implementation that I was able to introduce quickly and without resources, was to encourage movement within the classroom during our daily transitions. For example, when the children had to swap to the classroom next door for phonics, they were asked to move in different ways such as, crawling, hopping, walking backwards. I felt that this had an instant effect on the behaviour of the children during the transitions and also allowed me to use new language which I could demonstrate with ease.
In the future, if the timetabling of the school day had to change due to external factors, I would ensure that children were still getting the same opportunity, but I would provide this in a different session. The outdoors could be used for one of the sessions to ensure children were able to continue to develop their FMS. The school setting also has some classrooms which are used for various lessons and a smaller SKIP intervention session could be set up in one of these rooms if we were unable to carry on with the two sessions we are currently running. I feel that going through the process of adjusting and trialling different session times was really beneficial as it allowed me to reflect on the purpose of the sessions and also what the children were getting out of each session. If I had stuck to, two thirty-minute sessions, the children may have been able to practice the skills, but I don’t feel that I would have been able to deliver excellent teaching and modelling during this time.

Cycle 2  
Before the first training day, I had only received one Physical Education (P.E) training day during my teacher training, resulting in poor confidence and knowledge in teaching this area of the curriculum. Through my own interests and research, I felt that my P.E delivery was good but on reflection, it is clear that although lessons may have been fun, they were not focussed on developing FMS correctly. From my understanding, I believed that most children would develop their physical self, over-time, however through my training this is a common misconception that I am guilty of. Research by Goodway and Branta (2003) suggests that children need to be taught object control skills, in order to develop them. 
During the first two training days, we discussed the stages of specific FMS such as throwing, catching and running. This was a huge learning curve for me personally, as I had not been shown these before. During the delivery of my first SKIP session where I set up an obstacle course, catching garden and a locomotor garden, it was evident that there were huge differences in the children’s abilities and stages of FMS. I felt that some of the children were having lots of opportunities to catch the ball, but they were only at a stage 1 which meant that they were actually having lots of unsuccessful opportunities to catch an object. Using what I had learnt during the training days and principles from Dynamic Systems Theory (Newell, 1986), I was able to alter the task constraints in the gardens to allow all of the children to access the activity. I felt that this was hugely successful as the children were all having lots of turns of catching an object whether they were hand catching, rolling a ball or passing an object, and I was able to give feedback to the children in each rotation of the garden. 
 During the sessions it was clear that the teaching assistants who were leading a garden each, were not confident in how to move the children forward in their movement. I spent some time before the lesson explaining what I wanted the outcome of the gardens to be and how to encourage the children to have lots of turns by doing things such as not queuing, pairing children up instead of playing a game as a big group. This was something I was mindful of when we entered into the following SKIP session.
During the following SKIP sessions, I was able to alter the ability grouping of the children, allowing me to give more support to each group when the gardens rotated. Using teacher feedback within the gardens allowed the children to have instant feedback and correction or modelling of the skill if needed (Haywood and Getchell, 2019). With one of the groups who were all stage four catchers, I was able to introduce movement into the garden, using spots for the children to move to, whilst catching a ball. This type of task constraint is vital to encourage children to become proficient movers, as if nothing is altered and the child cannot catch a ball, their perceived motor competence may decline and therefore they may enter a negative spiral of engagement with physical activity (Newell, 1986; Stodden et al. 2008; Hulteen et al. 2018). 
 I was also able to share some good practice with the teaching assistants where they were able to see a video of a SKIP garden and hear the language being used by a teacher who had attended the SKIP training days. This allowed the teaching assistants to feel more confident in the language they were using to encourage progression in the children’s movement. I also shared some of the stages of the FMS with the staff members so that they were able to begin to identify some of the different stages the children were at.
After reflecting on how the first session went, I was able to alter each of the following sessions by using ability groups and by focussing on specific skills in a garden, each week. By continually practicing a skill, such as catching, it has allowed many children to make huge progress and for some, to become proficient catchers, which is going to allow them the opportunity to access sport specific skills throughout their life (Clark and Metcalfe, 2002; Seefeldt, 1980). Both of the teaching assistants also feedback after completing several weeks of SKIP sessions and reported that they now feel a lot more confident in the delivery of the gardens and that they are beginning to stage the children and know various teaching cues and strategies to put in place when observing children who are not proficient movers. 
If the situation were to arise again, where a new member of staff started working in a Foundation Phase class, I would ensure that time was spent demonstrating and explaining the purpose of a SKIP garden. This would mean that all children within the Foundation Phase in our school were being exposed to the same levels of teaching and should all be given the opportunities, to become proficient movers by the time they leave year two.

Conclusion
In conclusion, this paper has discussed two reflection cycles. The first cycle looked at the length of a SKIP session and the second cycle discussed my knowledge and how it has improved, of the different stages of FMS. Reflecting on these as well as reflecting on each SKIP session has allowed me to become a reflective practitioner and in turn, to constantly adapt and better my sessions to give learners the opportunities to become proficient movers. I feel that using the principles of SKIP; using gardens and focussing on what stages the learners are at, has been extremely beneficial to my own knowledge and confidence as well as the children’s motor development. I look forward to continuing my SKIP journey with the children in my class and to watch them become proficient and confident movers when they leave Foundation Phase.
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