	
	
	



The Future of AI-Assisted Writing:  
Supporting or Stifling Creativity? 
In recent years, we have seen more and more artificial intelligence (AI) tools coming into the market and becoming widely used in higher education. While people take advantage of it, debates about its advantages and disadvantages continue. For example, one major issue is whether the future of AI-Assisted writing tools supports or reduces creativity. In this essay I will present how AI tools affect students’ writing work and argue AI tools hinder academic writing by stifling creativity and reducing the personal engagement of students' work. 
 
The term “artificial intelligence” was first invented by John McCarthy in 1956 (McCarthy, 2006). The purpose of AI aims to combine human knowledge with computer technology to serve better lives (Abdullah et al., 2023). In the last few years, many AI writing tools have been available to students online and usually for free. More and more students use such tools for their academic writings, like final research projects, essays, even dissertations and variable journal articles. (Prentice and Kinden, 2018) 
 
As we know, academic writing is one of the important study skills which can be improved by reading, practice and many traditional ways. However, this essential skill can be improved by using modern technology like AI tools, for example, ChatGPT. According to Alkamel et al. (2024) research among EFL students in Yemen University, AI writing tool ChatGPT helped EFL students by improving “their writing fluency, accuracy, and overall quality of their academic writing.” The students took advantage of AI to correct their language errors, grammar mistakes and make the writing clearer and more organized. The quality of the writing has improved but the origin of the text was a question. Whether the students have learned from errors and mistakes was also a question. Hence, AI tools reduced personal investment in learning. 
This study also reported that the students saved time searching for resources. While students focused on saving time, they lost the chance to dig into more details about the topics. They might use AI generated text instead of reading primary resources and forming original conclusions. AI writing tools reduce the personal engagement of students in their writing.  
Nguyen A. et al. (2024) found in their study that two groups of doctoral students used generative AI writing tools differently, and the quality of the paper was also different. When the students actively collaborate with the GAI-powered writing tool—engaging in repeated, dynamic interactions—they tend to produce higher-quality writing. Conversely, those who treat GAI as a passive reference tool, following a rigid, step-by-step writing process, often achieve weaker results. In this research, it points out there is a challenge on how to use AI writing tools and needs more investigation in AI-assisted writing tools in higher education.
In conclusion, academic writing is not just about producing text, further it includes presenting more study skills such as analyzing resources, critical thinking and logical expressions, it should contain original thoughts and ideas and be unique. A pilot study of Mondal et al. (2023) found the similarity index of text which ChatGPT generated is very high. This can confirm that AI writing tools reduce people’s creativity. 
The advantages of using AI tools for academic writing were recognized by many studies as well. However, most of these studies found some challenges as well, like academic integrity and plagiarism, and reliability of information.  
The study of Alkamel et al. (2023) suggested that students who utilized ChatGPT should use AI writing tool as support tool beside their own efforts; learn from its suggestion to improve their writing but at the same time try to keep critical thinking; keep academic integrity when using AI tools; cite properly and reference any information that provided. 
While students are taking its short-term benefits, they should not forget that AI actually ultimately damaged their creativity and reduced personal engagement. 
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