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[bookmark: _Toc100332696]Part 1
	[bookmark: _Toc100332697]Professional Experience Template 1
	A Silent Gallery 

	[bookmark: _Toc100332698]Pedagogy Standard
	Assessment for learning

	[bookmark: _Toc100332699]What did you do and why?

	This lesson was based on emotive language which was a part of their learning progression towards an end of topic speech. The lesson was planned to support the children when writing their speeches. It involved four images relating to Climate Change, including polar bears and penguins, ice melting, and sea levels flooding houses. The children used their laptops for an online thesaurus and researched adjectives and emotive language that they could write to relate their emotions and feelings to the images. They were encouraged to find language that was powerful and creative but that they understood the meaning of. These words were then to be used in their speeches to make it more powerful for the reader/viewer. 
This lesson took part before and after a break time, in which I asked the children to do a silent gallery before their break. This involved the children leaving their books open with their work displayed and walking around in an organised manner to look at everyone else’s work. The children were not allowed to speak but only look at the work in front of them to make sure they were focusing on the work presented. I used this approach for children to assess their peers work but also support their own work with what they may not have thought about. After the silent gallery, they used two stars and a wish strategy to assess their peer’s work. 

	[bookmark: _Toc100332700]What have you learned?

	Peer assessment is easier when it involves the whole classroom. As well as this using a silent gallery encourages children to assess all their peer’s work, rather than just their friend. I have learned that peer assessment is not used very often in everyday practice and is underestimated. 
I found that the children listened well to their peer’s feedback and took comments onboard for the further part of their lesson. It also gave them the opportunity to improve their own work using ideas they had seen from their peer’s work. 
It was evident that children appreciate what their peers say and gain confidence and motivation through peer assessment. 
The organisation of a silent gallery does need to be explained beforehand to make sure everyone follows in a clockwise/organised pattern. This is something I would need to ensure in future practice to make the transition smoother. However, I did use a silent gallery after this lesson and immediately explained the way they were to walk and which way to follow. This made sure that all children were focused on the peer assessment task, rather than where they had to go or who they were following. 

	[bookmark: _Toc100332701]What next?

	I would like to practice more ways of using peer assessment in everyday practice as I feel it brings many benefits for the learners. I like the silent gallery approach and it works well enough to use again in future, but I would like to practice different ways that children can assess their peer’s work.
I will value the importance of incorporating peer assessment into everyday practice. 




	[bookmark: _Toc100332702]Professional Experience Template 2
	Adobe Spark Videos

	[bookmark: _Toc100332703]Pedagogy Standard
	Blended learning experiences


	[bookmark: _Toc100332704]What did you do and why?

	The children had a topic of Climate Change for the term and throughout my PTE3 I planned a progression of learning for the children. This task occurred after they had gained a lot of knowledge and understanding about Climate Change within different learning experiences. 
They had created their own speeches influenced by Greta Thunberg, to persuade people to reduce their Carbon Footprint and help to stop Climate Change. Therefore, they used these speeches to create a video on Adobe Spark to present to others with the intention of using parts of their speech to make it powerful enough for viewers to want to help the fight to stop Climate Change. 
In the introduction, I navigated the children through the website and instructed them how they were to start the video as well as their expectations and the aim of the lesson. I also used a ‘WAGALL’ to show the children before starting. They were then given some time to plan their video and start creating it. Online research was encouraged throughout and the use of images to support their video presentation. 
The reason I planned this task was to give children the experience of creating a video presentation independently, applying their knowledge in a different form to pen and paper. It is important that children gain the relevant ICT skills because our society is ever-changing, and ICT is becoming a huge part of daily life. Therefore, the use of laptops and navigating websites allows children to gain confidence and become familiar with the use of them independently and at their own pace. 

	[bookmark: _Toc100332705]What have you learned?

	I now recognise the importance of blended learning experiences to make sure it is not just pen and paper all the time. It brings many benefits for the children and engages their interest in the learning. I have learned that it is possible for children to learn anywhere and in any way and a blended approach is a good way of children loving their learning. 
It was clear that some children had a passion for using laptops and found it more accessible to learn e.g., some children have difficulty with fine motor skills such as holding a pen and therefore struggle to write for a long time or an extended piece of writing. An online blended learning approach supports these individuals but also engages every individual in their learning. Technology is a huge part of society today and will be used in nearly all careers for children in future. 
However, I have also learned that the management of a blended learning approach can become difficult at times, especially online. Although it provides children with many ICT skills and abilities, it is harder to manage the whole classroom when every individual is working at their own laptop at different times and doing different things. I have learned that circulating the classroom with support is the best approach to managing this and ensuring all children are still on the directed task. I also learned that some children have never seen or used technology at home or elsewhere and so the use of the laptop and online must be supported first before they can independently use it. 

	[bookmark: _Toc100332706]What next?

	I will always use a blended learning approach to bring an excitement to the children’s learning. I feel it is important to come away from pen and paper at times and learn through different experiences e.g., online, outdoors.
Applying learning with laptops, computers, iPad is a necessary requirement today and will become a necessity for these children’s futures. This means that involving blended learning experiences is an important part of education and supporting children to become confident and capable citizens of Wales. 
I will ensure to give the children the skills and knowledge that they need for their future careers by making their learning a variety of blended learning experiences. 



	[bookmark: _Toc100332707]Professional Experience Template 3
	Welsh Food Tasting 

	[bookmark: _Toc100332708]Pedagogy Standard
	Real life authentic contexts


	[bookmark: _Toc100332709]What did you do and why?

	This lesson was done on St. David’s Day and was therefore relevant to celebrate the Welsh culture through food tasting. 
Welsh was a personal target of mine at the beginning of PTE3, therefore I wanted to prepare a Welsh lesson but incorporating a real-life context, this was observed by my professional tutor and class mentor.
I introduced the lesson with a Welsh language warm up involving different phrases, words, sentences we had previously learned. They also had a cold task to make a sentence better collaboratively using resource sheets for support if needed.
Following this, I introduced their lesson focus of describing the tastes of Welsh foods along with their success criteria. 
All children were offered a serving each of Welsh Cheese, Welsh Cakes, Bara Brith, Cockles, and Lava Bread. They were portioned equally between each group of children. The children had to taste each food and make brief notes of their thoughts immediately. 
After this, the children were given differentiated worksheets to write sentences based on the Welsh foods they had tasted. As a class we looked at the cold task from the introduction and used some of their sentences to put together and create a good expectation example. This was then used for the children who required more support but also for children to look at as an example. 
The more able learners were encouraged to link their sentences together and create a paragraph about the food tasting experience.

	[bookmark: _Toc100332710]What have you learned?

	At the start of PTE3 I understood the importance of using Welsh language in education and wanted to improve my Welsh language skills. I have learned that children are more enthusiastic about learning Welsh when it links to a real-life context, therefore celebrating the Welsh culture through food was a brilliant opportunity. As citizens of Wales, we should understand the Welsh language.
However, there are some learners with English as their additional language and find it more difficult to communicate in Welsh. Therefore, I prepared Welsh resources to support their Welsh writing and differentiated the worksheets to support learners in different ways. 
It was also clear that the children enjoyed the lesson whilst eating real life foods but were still able to focus on the lesson aim. Through discussion with my class mentor, it was evident that the real-life link made it more exciting for the children to talk and write in Welsh.

	[bookmark: _Toc100332711]What next?

	Moving forward, I will continue to develop Welsh language skills orally and written as well as supporting children to use it in everyday situations.
It is important for children to recognise and understand the importance of the Welsh language, therefore I will support their development of incidental Welsh and appropriate language for conversations in the real-life world. Therefore, I will use real-life contexts in as much learning as possible so children understand how their learning can be used in real life settings. 



	[bookmark: _Toc100332712]Professional Experience Template 4
	Outdoor Orienteering 



	[bookmark: _Toc100332713]Pedagogy Standard
	Cross-curricular themes


	[bookmark: _Toc100332714]What did you do and why?

	The aim of this lesson was for children to collaboratively orienteer around the school grounds to find 7 task cards that had been hidden in different places outside. The task cards had data on them in relation to how high sea levels will rise based on low, stable, and high emissions. 
The AOLE focus was Humanities based on Climate Change and how emissions will affect the rising sea levels, but it was cross-curricular with Maths and Numeracy and Health and Well-being. 
The children had a map showing a bird’s eye view of the school with location points of where each task card was and a clipboard and sheet to input the data from the card found. They worked together to physically manoeuvre around the outdoor school grounds by reading the map, finding the card, then to note take and record the data information. This was an important part of the build up to their following lesson, to create a line graph based on how high sea levels will rise dependent on the emissions. 
Before starting, I ensured the children understood their lesson focus and success criteria in the classroom and allowed the children to work in groups of their choice for the orienteering (making sure they all had a group). They understood that their task was to collect data based on the expected sea levels rise if the emissions were low, stable, or high because of Climate Change. 
Each group started at a different number on the map moving to next number and so on, so that there was not too many in one place, at once. 
After completing, the children returned to the classroom to add their data to a table chart, ensuring their presentation was good and clear to support their line graph following on. This led to a casual discussion around their data findings and the effects of Climate Change.

	[bookmark: _Toc100332715]What have you learned?

	I have learned that cross-curricular themes are easy to include in lessons and every lesson can be cross-curricular in some way. At first, I would plan a lesson focus and then see how I can make it cross-curricular but then I found it easier to think and plan with a cross-curricular approach instead.
By making learning cross-curricular, children are gaining a lot more knowledge, skills, and abilities in a much more efficient way because you are focusing on two or more areas of learning. It also broadens the experiences that you can provide learners with which makes the learning more exciting and memorable. 

	[bookmark: _Toc100332716]What next?

	I will continue to plan with a cross-curricular approach across the AOLE’s and will use experiences from more than one learning area. 
However, I would like to ensure pupils’ voice by giving them the options of how they would like their cross-curricular learning approach to look like, for example, providing them with options of different ways that their lesson focus can be obtained by applying more than one learning area and/or experience.







[bookmark: _Toc100332717]Part 2 
[bookmark: _Toc100332718]Introduction
The Curriculum for Wales (Welsh Government, 2022a) has pedagogy at the heart of its curriculum, supporting learners to realise the four key purposes which are designed for the development of young people within our society. Pedagogy is the combination of a good judgement, practical and theoretical knowledge, and skills about what is needed to promote effective practice in particular situations (Donaldson, 2015). Underpinning effective practice in the Curriculum for Wales are twelve Pedagogical Principles (Welsh Government, 2022a), that practitioners should use to support the progression of all learners, of all ages and abilities. Pedagogical Principles are the principles of what good teaching and learning involves (Welsh Government, 2022b), which creates an effective pedagogy, vital for learners’ progression and development. 
This assignment will focus on two of the Pedagogical Principles; “good teaching and learning regularly reinforces Cross-curricular Responsibilities, including literacy, numeracy and digital competence, and provides opportunities to practise them” and “good teaching and learning means employing a blend of approaches including those that promote problem solving, creative and critical thinking” (Donaldson, 2015, p.68). The Curriculum for Wales is designed for practitioners to support the development of the experiences, knowledge, and skills that children require for an active citizenship within an everchanging society (Welsh Government, 2021a). Therefore, good teaching involves the reinforcement of extending and applying learning to wider skills (Donaldson, 2015), emphasising the importance of a cross-curricular responsibility, and using blended learning approaches. 
With this in mind, I chose to focus on these principles within my ‘Professional Teaching Experience (PTE)’ to gain a deeper insight to the values and benefits for all learners’ progression, a process of improving skills and knowledge over time (Welsh Government, 2022b). Throughout my PTE, I had the opportunity to plan, prepare and teach lessons that incorporated these identified Pedagogical Principles, which I will critically reflect on the progress of, throughout this assignment. 
[bookmark: _Toc100332719]Critical Discussion 
Cross-curricular learning involves the skills, languages, thoughts, and values of two or more ‘AOLEs’ to understand a single experience, problem, theme, or question (Barnes, 2018). The Curriculum for Wales promotes collaboration in planning and blending practise within and across ‘AOLEs’, creating a building block for learners to combine and make connections with wider skills (Donaldson, 2015; Welsh Government, 2021a). Literacy, numeracy, and digital competence are mandatory skills within the Curriculum for Wales and the foundations that underpin all learning (Donaldson, 2015; Welsh Government, 2021b). They are fundamental for learners to participate and thrive in a modern, everchanging society (Donaldson, 2015) and equips them with lifelong skills (Welsh Government, 2022). Consequently, cross-curricular preparation was at the forefront of my planning during my PTE to ensure children had opportunities across the curriculum to develop listening, speaking, reading, and writing skills; use numbers in real-life contexts; be confident with technology (Welsh Government, 2022b). All of which are skills that can be transferred to future work, so embedding them across all AOLEs extends learners’ competence and capability and makes the learning more relevant and meaningful for children’s futures (Hayes, 2010). 
Having said this, Barnes (2018) argues that the current curriculum does not consider the future needs of our children and the essential skills they require for moral development. For years, learning has been separated into subjects/areas which have been taught in isolation, therefore not considering the needs of our children within a modern world society. Children should be at the heart of our curriculum (Welsh Government, 2015) and practitioners should be able to plan appropriate learning experiences that support every learner’s progression. Kolb’s experiential theory (Barnes, 2018) suggests that an integrated and connected learning approach, by incorporating more than a single learning area (Hayes, 2010), supports the development of the knowledge and skills desired for children to become ambitious, capable learners who are ready to be citizens of Wales and the world (Welsh Government, 2022b). 
An effective cross-curricular practice (Estyn, 2018a) highlights the importance of planning, engaging learning activities that enrich pupils’ cross-curricular skills in meaningful situations. It shares practice from X primary school who use a shared skills tracking system for each of the learning areas, to input information of every skill covered in their learning experiences. This allows practitioners to see what has been covered and identify skills or areas that require further development, supporting their cross-curricular, future planning. All practitioners were trained to think more creatively by putting themselves in the learner’s shoes when planning for engaging tasks, which they based on an overarching learning theme and then considered how the range of skills required can be facilitated into a sequence of lessons. Throughout my PTE, I planned a series of cross-curricular learning experiences based on the children’s prior learning and their overarching topic; Climate Change (see part 1 – Outdoor Orienteering). I focused the learning on understanding and gaining knowledge on their topic, relating to humanities and how sea levels will rise based on the emissions. Although, to provide a stimulating learning environment (Hayes, 2010), I incorporated maths and numeracy skills and health and well-being. This interconnected learning approach supports children’s development of the mandatory skills required for their progression and development. It encouraged children to be physically active outdoors to find and transfer data on how emissions will affect the rising sea levels. This promotes their physical and mental health and emotional and social well-being, which should not be taught in isolation (Welsh Government, 2020b). Maths and numeracy are also essential to progress in other AOLEs as they play a critical part in our everyday lives (Welsh Government, 2020a). This supports my cross-curricular PTE, applying their learning to wider skills and learning areas. 
Throughout the PTE experience, it was clear that planning with a cross-curricular approach allows children to gain wider knowledge, skills, and abilities because it broadens the experiences that can be provided, to make the learning more exciting and therefore memorable. The effective practice example above (Estyn, 2018a), signifies the positive impact a cross-curricular approach has on children’s development. Through questionnaires, observations and learning walks, improvements in pupil outcomes have been identified. The school notes that there have been significant improvements in the quality and consistency of work due to pupils experiencing structured learning experiences, that develop a wide range of cross-curricular skills. 
On the other hand, clear structured planning raises problems for many practitioners, as they find it difficult to balance between their own understanding of cross-curricular links and the perceptions of others (Rowley and Cooper, 2009). Learning has been taught in single subjects thus far, so there is a fear of change for practitioners because the curriculum has always been done this way (Kerry, 2015). Adopting another approach to learning would be diving into an ocean of change which demands more thought and can cause insecurity for practitioners. However, “our experience of the world is cross-curricular” (Barnes, 2015, p.1), everything we do, and experience is seen and understood from different perspectives, so focusing our efforts to develop fluency across the skills and practices will enhance an impact (Coe et al. 2020), which will not happen in isolation. Therefore, change is required for children of a now modern world, and evidence from an ‘Organisation for Economic Cooperation and Development (OECD)’ (2014) report highlights the number of children in Welsh schools with low performance due to inadequate curriculum arrangements. Consequently, the new Curriculum for Wales intended to be implemented this year, is designed to be more relevant to emerging personal, social, and economic needs (Donaldson, 2015). The framework is designed to support practitioners develop an integrated approach to learning (Welsh Government, 2021a) which can support learners’ individual needs to participate in our modern world. Learners should be able to connect their learning to meaningful contexts by combining a blend of learning experiences and skills. 
Our world is blended between face to face and online interactions (Stein and Graham, 2020), with high level demands of digital competence to participate in a modern workplace within this society (Donaldson, 2015). We live in a dynamic world and as mentioned above, the Curriculum for Wales is a new framework that moves away from a one size fits all education and focuses more on creating blended learning experiences with a cross-curricular approach. Blended learning is an approach that combines face-to-face teaching and out of classroom activities, mostly the use of online facilities (Lechoslaw and Ethan, 2017). The blended learning approach is effective pedagogy making use of wider skills within and across the ‘AOLEs’ (Donaldson, 2015), activating powerful learning in creative ways. Recently, there has been significant advances in the use of technology (Picciano et al. 2022) due to the COVID-19 pandemic which disrupted the education system (Welsh Government, 2020c) and forced schools to close and provide virtual learning. Since this, learning through a blended approach is now considered normal in practice (Welsh Government, 2020c; Picciano et al. 2022), using the significant advances of technology to power the advance in schools. This influenced my PTE and planning of using blended learning approaches (part 1 – Adobe Spark videos) to provide creative learning opportunities, that incorporate a cross-curricular approach for children to gain wider, relevant knowledge and experiences that are meaningful.  
Technology is integrated into our everyday lives, so it is important that it is used as an advantage in education, to provide meaningful experiences that connect with our modern lifestyles (Stein and Graham, 2020). They also explain that a blended learning approach has many benefits for its learners and practitioners including improved learning, decreased costs and more access and convenience. The blended learning experience I planned within my PTE involved learners creating a video about Climate Change, based on their prior work on the topic, including speeches they independently created. From this, they gained digital competence skills, considered just as important as literacy and numeracy skills in the twenty-first century (Donaldson, 2015), and were able to access the videos from home at any time. This supports the convenience of using a blend of technology and face-to-face teaching because children can engage with their learning task at their own convenience, outside of the classroom when necessary. However, we should not assume all children have access to technology outside of the classroom and these skills may be completely new to some children. A research study using a blended approach, involving online teaching, (Kenney and Newcombe, 2011) found that some learners were dubious about the new learning approach and found difficulty in taking responsibility for their own learning. Despite the fact technology is of significant use today, resources are not easily available to every learner which suggests that their ability and digital competence skills will be at a different level of progression, to those who have access to technology daily outside of the classroom. Although, technology should not neglect a teacher’s role but should be used to facilitate the learning (Alvarez, Fernández-Castro and Urretavizcaya, 2007). Therefore, in practice it is important to take advantage of both the teacher’s role and technology by blended them together. However, a blended approach is a redesign of the present curriculum and change takes time to process. It will take some time for learners and practitioners to get used to a blended approach and it will be a process that needs to evolve over time (Kenney and Newcombe, 2011). 
It has been found that pupils benefit from clear structured learning experiences that are engineered to develop a wide range of cross-curricular skills (Estyn, 2018b). Estyn share a good practice example of X school who transfer digital skills to cross-curricular work in preparation of implementing the digital competence framework, a framework that provides supporting guidance for practitioners (Welsh Government, 2022d). This study explains that all practitioners received training from their ICT coordinator to ensure they had a consistent approach to equip their learners with digital skills, transferable to cross-curricular work. My PTE experience involved the learners presenting their work in a form other than pen and paper, a modern way presentation, by transferring their prior knowledge and experiences into the digital world. My planning involved the consideration of pupils’ abilities and the differentiated support every individual would require. However, I found that learners voice was more creditable for my preparation because the children were able to identify and assess their digital skills themselves. This is reflected in the Estyn (2018b) example, which involved the learners assessing and tracking their digital skills so that teachers have evidence to track their development against the framework, integrating the learners’ perspective into their future planning (Wearmouth and Goodwyn, 2019). Therefore, they can then plan effectively for the skill requirements to consolidate and practice their digital skills, a new normal way of learning in practice. Achieving a good education is the driver out of poverty and disadvantage (Painter and Bamfield, 2015). Research shows that in early ages there is a gap in children’s learning and development which widens through school, leaving those with low or no qualifications at a disadvantage of employment. However, they believe that the use of technology can narrow this gap and provide a more inclusive social mobility, therefore improving the chances of all children and breaking the cycles of poverty and disadvantage.
The goal for practitioners in education is to improve children’s lives by supporting them to develop high levels of achievement (Coe et al. 2014; 2020). Adopting a cross-curricular approach with blended learning experiences, provides learners with creative learning opportunities that are the best long-term interests of the child (Picciano et al. 2022) and ensures the development of pupils’ fundamental skills across all AOLEs. Digital competence, literacy and numeracy are the fundamental cross-curricular skills within the Curriculum for Wales (Welsh Government, 2022c). These are life-long skills that practitioners are responsible to make sure are included in all learning opportunities, because equipping children with these skills supports them to thrive in a future of unknown challenges (Donaldson, 2015). The Curriculum for Wales is designed to provide practitioners with freedom to create learning experiences that are relevant to each individual. Effective practice varies in different contexts, ages, and individuals (Ko and Sammons, 2013). Due to this literature, during both my PTE experiences (part 1 – Orienteering and Adobe Spark Videos), I planned the learning experiences to allow children some independence of learning in creative ways. This supported their individual progression and encouraged them to gain confidence throughout their learning experiences. This became a priority in my practice because the theory and practice, evidence how teachers’ role to provide suitable opportunities within education, supports the individuals to be the best learners that they can be. Having said this, to ensure practitioners provide relevant and meaningful opportunities for children, a continual assessment of professional development should be undertaken. Living in a day and age where technology produces many changes, as teachers we should always be continuing our personal development to ensure we carry out our responsibilities and roles to the best we can, for the future needs of our children (Megginson and Whitaker, 2007). 
[bookmark: _Toc100332720]Conclusion
The two Pedagogical Principles I have chosen to discuss throughout this assignment are outlined within the ‘Qualified Teaching Status (QTS)’ standards (Welsh Government, 2021c). The standards are designed to support practitioners with practice that can be reflected in the new curriculum. There are five professional standards: Pedagogy; leadership; professional learning; innovation and collaboration. Particularly pedagogy; advancing, outlines guidance for cross-curricular themes and blended learning experiences. Focusing on the cross-curricular and blended learning principles, throughout my PTE, has urged me to reflect upon my own professional learning and development, in line with the ‘Qualified Teaching Status (QTS)’ standards. To meet the teaching standards, it states that practitioners must develop cross-curricular themes that are relevant to areas of learning, with justification and use a range of imaginative approaches to benefit all their learners. I have reflected upon my planning, preparation and practice that incorporated these two Pedagogical Principles, because self-reflection advances individual transformations (Meizrow, 2018) and ‘Continues Professional Development (CPD)’. CPD transforms practice because teachers constantly update their knowledge and skills which transforms classroom pedagogy (Sachs, 2022). Having said this, to improve my professional growth and develop excellent practice, I have identified specific goals, based on the QTS standards that I will focus on developing immediately. 
Firstly, my future planning and preparation will heavily depend on the learners’ needs and abilities. The Curriculum for Wales central importance is to ensure that learners develop their individual skills and abilities (Welsh Government, 2021a). As discussed above in the Estyn (2018b) effective practice example, pupil’s voice is vital for ensuring individual progression and provides practitioners with a different viewpoint. The learners’ viewpoint should be integrated with my own views and opinions (Wearmouth and Goodwyn, 2019) during the planning and preparation process of my learning experiences. Consequently, I will ensure before planning my lessons, I provide opportunities that encourage learners to express their views and opinions. This will allow me to integrate their perspectives with my own to prepare a blend of creative learning approaches that can be used within and across more than one AOLE. Planning the learning in this way, places the learner at the heart of the curriculum (Welsh Government, 2015) which improves children’s education and shapes a positive future life for them (Coe et al. 2014; 2020). 
Secondly, another point I have identified to action in future teaching experiences, is planning and preparing to use a blend of learning approaches as often as possible in practice. The twenty first century is a digitalised world where technology develops learning (Picciano et al. 2022), equipping children with digital skills, an essential part of modern practice (Donaldson, 2015; Welsh Government, 2021b). Therefore, I aim to transform classroom practice by CPD to update my digital knowledge and skills throughout my professional experience, to keep up to date with constant changes of digital content and skills. I will undertake digital online courses and collaborate with professionals to seek support and advice to accomplish this target. 
Ultimately, upon self-reflection on these Pedagogical Principles during my PTE, it has been evident that everything we do as a practitioner is to benefit our learners and shape their education; to prepare them to succeed in a modern society and lifestyle (Donaldson, 2015; Stein and Graham, 2020). Throughout this discussion, it has been made clear that planning with a cross-curricular approach in learning as well as providing opportunities for children to learn in different contexts, aside from traditional classroom face-to-face with pen and paper, are vital ingredients to an effective pedagogy. Both Pedagogical Principles transform practice and suggest that learning must happen in a connected way involving a range of experiences. Therefore, to improve the planning, preparation, and teaching of my future practice, I will immediately work on the identified targets above,  implementing the methods I have proposed to CPD. 
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