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Project Title: 
“What motivates people to return to singing following an extended break?” 


	1. The context 
I am a singing technique teacher primarily at my own voice studio, established in 2001, running weekend courses/retreats for up to 22 people who are largely avocational singers between 56-75 years, many with an interest in Folk/Traditional music.
I will investigate what motivates mature adults (MA) (45+ years old), who used to sing regularly (during school/further education/early adulthood) to return to regular/semi-regular singing (with/to other people) after an extended break of 10+ years.


	2. The justification 
Many of the MAs I work with are ‘returners’ and hobbyist. The gap in the research concerns what older hobbyist musicians gain from participation in music and singing, what motivates them to participate (Kauppi, 2024), why people return to singing later in life and what will facilitate re-engagement in music (Krause, et al., 2020). 
There have been many wellbeing benefits linked to music and singing for MAs (Crawford, 2004). Specific activities such as choirs where benefits can be found in improved mental health (Perkins et al. 2020; Litawa, 2018), social/wellbeing (Pearce, 2016; Clift & Hancox, 2010), physical (Cave et al., 2020; Fancourt & Warran, 2020; Tanner, 2020; Lortie et al., 2017) realms.
There have been studies asking why people continue their participation in music into adulthood (Good et al., 2020; Krause et al., 2020; Kauppi, 2024). And studies on barriers to (Hallam et al., 2012; Marcaletti et al., 2018) and predictors of (Demorest, 2017; Theorell et al., 2015) continuation of music after formal education. Reasons for cessation of musical activity have been widely studied too but Kauppi (2024) states that pre and post retirees need to be studied for a more complete picture and Krause et al. (2020) state that socio-economic status should be considered. Therefore, I will be gathering relevant data using the survey.
This is relevant to my own practice because it will help me to better understand existing and new clients’ motivations for attending my courses. It may also help us to advertise to attract new clients if we have a clearer picture of the demographic and motivations.

	3. The intended impact 
To identify:
· motivators for a return to singing participation.
· barriers which may prevent a return to singing.
· barriers to life-long singing participation.
· reasons for ceasing regular singing in adolescence or early adulthood.
I aim to better understand and serve my customers who are ‘returners’ which may lead to higher recruitment. Other singing leaders may also benefit from using the findings to better serve their ‘returner’ or MA clients. And because of the known health and wellbeing benefits of singing, effective recruitment could potentially save money spent on public health and social care. The academic impact of this study will be to begin to fill the gap in research and potentially have a socio-economic and cultural impact.


	4. The outlined intention 
Paradigm
The pragmatic paradigm fits my preference for answering the research question over having a ridged philosophical stance (Taylor, 2018). It is adaptable in the kind of knowledge its research can produce (Morgan, 2013). Pragmatism and a mixed methods design will help create a complete picture of the problem (Kelly & Cordeiro, 2020) and associated conclusion (Toyon, 2021). 
Research design 
An explanatory sequential mixed methods design (Creswell, Clark & Plano, 2017) emphasises the initial quantitative phase followed by a qualitative phase to clarify responses (Creswell, 2011). Surveys are an effective (Good et al., 2020) and feasible (Tilly, 2021) way to gather information from numerous people. The interview questions will be written inductively from emerging survey data to help clarify the results and explain any outliers (Toyon, 2021).
Methods 
Questionnaire survey:
A quantitative online questionnaire will be used. Clients on the voice studio’s mailing list will be emailed. The mailing list is 3,800 (roughly 1000 ‘returners’). 285 need to respond for an error of ±5% (Graglia, 2025), although this is unlikely as questionnaire response rates are often low (Tilly, 2021) and I have specific delimitations which will further narrow the field. The questions will be based on 20 years of conversations I have had with singers, with previously tested instruments by Krause (2020) and Seligman (2011; 2018). Questionnaire writing techniques will be applied regarding considerations such as order, tone, scales and unambiguousness (Green & Browne, 2006; Tilly, 2021; Brace, 2008; Taherdoost, 2022).
Interviews:
5-8 participants will take part in one-to-one semi-structured interviews (Pin, 2023). Interviews will be a maximum of 20 minutes each, over Zoom. Interviews will be audio recorded and transcribed to conduct a thematic analysis using Braun and Clarke’s model (2006). 


	5. The ethics and insider research 
My studio is a small, niche sub-culture where, through shared experiences, a community has built-up organically with some clients becoming close acquaintances. According to Boylorn & Orbe (2016) insiderness relates to subjective experience of connection rather than shared characteristics. Advantages of researching within a community (Bennett, 2003; Edwards, 2002; Brewer, 2000) whilst having proximity and knowledge of the culture (Hodkinson, 2002; Malbon, 2002; Weinstein, 2000) are well documented. However, insider status could cause issues for my relationship with clients if lines of my dual roles become blurred during the interviews and expectations are mismatched (Browne, 2003; Coffey, 1999). As many know my stances on some singing-related subjects, this may skew their answers, therefore answers are anonymised, from the researcher and interviewees will be reassured that they do not have to modify their opinions to suit those of my own.  
Ethical measures:
· GDPR has been adhered to. 
· Information sheet and consent form are the only mandatory items (Taherdoost, 2022).
· Confidentiality and data security – everything will be password protected.
· Reflective diary (Moon, 2013; Bolton & Delderfield, 2018) and Audit trail (Carcary, 2020) for validity and mitigating bias.
· Appropriate paradigm and research design for validity and trustworthiness.
· Questionnaire pre-tested for rigor by three candidates (Taherdoost, 2022).
· Data protection procedures ensuring anonymity. 
· An initial question in the interviews will screen for medical vulnerabilities (Gordon, 2020). 


	6. Personal learning outcomes
To learn:
· what is required in the ethical approval process.
· effective and rigorous surveying.
· some semi-structured interview techniques and gain practical experience.
· ways to integrate mixed methods data.
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Intro:
I am a singing technique teacher primarily at my own voice studio, established in 2001, running weekend courses/retreats for up to 22 people who are largely avocational singers between 56-75 years, many with an interest in Folk/Traditional music. I will investigate what motivates mature adults (MAs) (45+ years old), who used to sing regularly (during school/further education/early adulthood) to return to regular/semi-regular singing (with/to other people) after an extended break of 10+ years. Many of the MAs I work with are ‘returners’ (have had an extended break from singing) and hobbyist. The gap in the research concerns what older hobbyist musicians gain from participation in music and singing, what motivates them to participate (Kauppi, 2024), why people return to singing later in life and what will facilitate re-engagement in music (Krause, et al., 2020). 
There have been many wellbeing benefits linked to music/singing for MAs (Crawford, 2004). Specific activities such as choirs where benefits can be found in improved mental health (Perkins et al. 2020; Litawa, 2018), social/wellbeing (Pearce, 2016; Clift & Hancox, 2010), physical (Lortie et al., 2017; Tanner, 2020; Fancourt and Warran, 2020; Cave, Lewis and Fancourt, 2020) realms. There have been studies asking why people continue their participation in music into adulthood (Good et al., 2020; Krause et al., 2020; Kauppi, 2024). And studies on barriers to (Hallam et al., 2012; Marcaletti et al., 2018) and predictors of (Demorest, Kelley and Pfordresher, 2017; Theorell et al., 2015) continuation of music after formal education. Reasons for cessation of musical activity have been widely studied too but Kauppi (2024) states that pre and post retirees need to be studied for a more complete picture and Krause et al. (2020) state that socio-economic status should be considered. Therefore, I will be gathering relevant data using a survey. This is relevant to my own practice because it will help me to better assist my clients and understand their motivations for attending my courses. In turn, this may add to the knowledge base of other singing leaders and lead to better client retention and a larger client base. 
Literature review:
Justification for my research
My practice and the wider profession:
Many of my clients are either, ‘returners’ (recently returned to singing after an extended break) or those who were told they could not or should not sing but chose to pursue singing regardless of time away or barriers (or both). As a practitioner, I want to understand their motivation to return to singing, and if possible, what barriers they have faced and how they overcame those challenges. Information about cessation and re-engagement with singing will also add to the knowledge base for other singing leaders to draw on. Krause et al. (2020) state that music educators and facilitators could be assisted is being able to better sustain peoples’ engagement if further research was undertaken to understand barriers to engagement, factors influencing reengagement, and perhaps any relationship between cessation and re-engagement. Kauppi (2024) states that further research is needed on the wellbeing aspects gained by hobbyist musicians and their motivations to participate. Furthermore, to investigating infrequent adult music makers not in regular groups and the social benefits for them. Shansky (2010) proffer that it would be beneficial to undertake research with adults of pre- and post-retirement age to identify reasons for ceasing and requirements for life-long engagement. I hope to meet that need by asking this many of this age range about their reasons for reengaging and cessation. 
Life-long social implications:
Music benefits children, adults who continue their participation and retired and older people (Welch, 2020). Wellbeing effects of group singing participation for children were found by Davies, Bentham and Duah (2023). And as there are links between children’s wellbeing and their academic performance, especially among those considered disadvantaged (Guhn et al., 2019), learning more about how to engage adults in singing so they can do so with their children and grandchildren could help support work with children in schools. Davies, Bentham and Duah (2023) have shown that children find singing to be positive and that the social capital effect if present just like it is in adults. Wellbeing effects of singing have been found for adults many times over (Bailey and Davidson, 2005; Dingle et al., 2013; Williams, Dingle and Clift, 2018; Verneert, Nijs and De Baets, 2021) and effects such as stress reduction and experiencing calm through concentration are discussed in Mok and Wong (2003). Joining a choir can bring about emotional and health benefits through group identity (Dingle at al., 2013) and enhance a sense of social inclusion (Welch et al., 2014). The potential benefits of group singing in older adults according to Good, et al. (2020) include; improved QOL (quality of life), improve wellbeing of family and care workers, reduce economic burden on health-care and long-term care facilities. 
Due to the U.K. and Europe’s ageing population (data.europa.eu, 2026) organisations such as the European Union are prioritising life-long learning for MAs because it can make significant societal impact through MAs continuing to participate in society, community wellbeing and empowerment (Marcaletti, Berrozpe & Koutra, 2018). It can also contribute to an adult’s employability (Marcaletti, 2012; Swain, 1995). I hope to add to the weight of evidence to justify funding for such projects here in the U.K. 
What we know about continuation and cessation:
Continued music participation has links with well-being outcomes, yet many do not continue past childhood (Krause et al,. 2020). Cessation seems to be for many reasons but there are recurring categories in common. Magnin (2016) states that singing lessons may facilitate self-actualisation through helping to grow a child’s self-efficacy and suggests that continuation of singing lessons in 7-11 years olds hinged largely on the enjoyment levels experienced but also on their feelings about previous singing experiences and expectations of themselves. Krause et al., (2020) surveyed 190 people in early adulthood who had ceased musical participation, to determine which of 15 factors they most associate with cessation of musical participation. The results showed ‘Access and Opportunity,’ ‘Activity Experience,’ ‘Obligations,’ and ‘Difficulty with Practicing’ to be the most pertinent factors. Answering what would influence their reengagement, four key themes emerged; ‘Personal Investment,’ ‘Requirements of the Musical Activity,’ ‘Personal Qualities,’ and ‘No Interest in Re-Engagement.’ These categories are useful because they can largely be externally influenced but do not betray any detailed underlying factors. Siebenaler (2006) sort deeper personal and experiential factors of continuation and found that continued of music participation related to positive support and involvement of parents, peer support, early positive musical experiences in school and positive self-concept regarding musical skill and that cessation usually happens in transition between school settings. These findings concur with earlier work on instrument playing which found that musical self-concept was the sole predictor of school music participation (Austin,1990) as well as peer support, socioeconomic status and teacher ability ratings to be significant factors in continued participation (Corenblum & Marshall, 1998; Hallam, 1998). 
Demorest, Kelley and Pfordresher (2017) found similar categories important, stating that the four most influential variables for determining continuation in music were high musical self-concept, a positive attitude toward music, a greater positive impact of peer influence, and a lower perceived cost of participation. Other significant predictors in her model were high vocal ability as rated by their music teacher, family musical background, higher than average feminine self-perception (Bem Sex Role Inventory), and high musical ability as rated by the music teacher. Her model correctly predicted around 60% of the sample’s participation. Helpfully, Theorell et al. (2015) found that many of the factors strongly associated with continuing to play and sing could be externally influenced. They included starting at a young age, family background and culture, child’s choice of instrument, attending music classes, attending more than once a week, pop, rock or classical genre, playing by ear and improvisation, and also, church-related or private education and being male. Ruth and Müllensiefen (2021) found that the risk for cessation of musical activities was highest at between 15-17 years old advising that parents should create a music-friendly environment at home and stay involved with their musical education. It should also be explained that music attribution is developmental. This growth mindset has been shown to helpful in all aspects of education. There are cultural and structural aspects to consider too. Arasi (2006) found that often young singers in their choral study felt that their participation was only for a finite period and thoughts of lifelong singing participation hadn’t even entered their minds. This speaks to life-long participation not being modelled or normalised.
The concept of the ‘non-singer’ 
Western cultures tend to propagate a destructive myth that singing is for certain people and not others (see any episode of the X Factor), in other words, that it is innate (Knight, 1999). Certainly anecdotally, I have met hundreds of singers who have shared harrowing stories of being told they could not and should not sing by an authority figure and this is borne out in the literature (Abril, 2007; Swain & Bodkin-Allen, 2017). These negative reinforcements also often come from family or peers (Salvador and Menon, 2025). This is ironic, however, because it appears that learning to sing is a developmental process, much like speech, which shows the possibility for skill development into adulthood (Welch, 2006). Therefore, excluding or discouraging young people from singing disrupts this process, likely stunting their progression toward basic attainment and may lead to the unhelpful self-labelling as ‘non-singer’ (Whidden, 2010). 
The non-singer often self-reports using the phrase ‘tone deaf’ (Wise and Sloboda, 2008). Around 17% of adults claim not to be musical (Cuddy et al., 2005) and this effect has also been found in young people (Demorest, Kelley and Pfordresher, 2017). However, the large majority of these people not to have congenital amusia, a developmental anomaly affecting music-processing structures in the brain’s hearing cortex (Cuddy et al., 2005; Sloboda, Wise and Peretz, 2005; Turøy, 2018). This is likely because congenital amusia is far less prevalent at 1.5% in the population (Szyfter and Wigowska‑Sowińska, 2022). This false belief leads people with a poor musical self-concept to believe their state is unchangeable and permanent (Demorest, Kelley and Pfordresher, 2017) which leads to reluctance to sing (Abril, 2007; Knight, 1999; Whidden, 2010). Hogel (2021) also found this false belief of permanent, unchanging singing ability which was often expressed with strong emotion (Hogel, 2021; Wise and Halpern, 2024). They also found that all non-singers described a distinct, memorable wounding incident which led them to protect their singing agency. However, a much-cited study by Mizener (1993) found no correlation between self-perceived singing skill and assessed singing skill. Due to the fixed, binary, non-singer myths that pervade, I will be including questions in the survey which address the singers’ positive and negative experiences and how that affected their singing behaviour, nervousness to sing again, and self-identity as singers.
Barriers to participation
Barriers to musical involvements might differ depending on age or life-stage of the singer Rohwer and Rohwer (2012) and most previous research has been based on school/university aged singers (Krause, 2020). Only a few studies have sort factors in cessation which relate to older adults (Hallam et al., 2012). This shows further need for my study. Beveridge (2022) shows that poverty can be a factor in three key areas; logistics, teacher attitudes, and policy. They suggest that when teachers are well-supported by legislators, administrators, other teachers and parents, most barriers can be reduced or removed which leads to increased participation (Beveridge, 2022). The World Health Organisation found significant attitudinal changes in boys at around 7-8 years old (Wyler, 2021). High singing self-efficacy correlated with positive attitudes towards singing. This suggests that teachers/parents helping boys to feel comfortable and confident in their singing could positively affect their self-efficacy. The study also showed that boys between 8-11 years old who did not like singing had a negative self-efficacy. The boys who still enjoyed singing, enjoyed it because of ‘emotions/expression’. This has implications for boys and their access to an outlet for emotional expression. Theorell (2016) suggests that being male aids in continuation in musical pursuits which means there is something culturally different about singing specifically. Given that age, socio-economic status and gender can be factors, my survey and interview questions will reflect this. 
Methodology and Methods:
Paradigm and research design
Pragmatism is a paradigm that claims to stand between and bring together the older, Positivist thinking and the newer post-positivist/Constructivist methods with their less objectively measurable approaches (Creswell, 2013; Kaushik & Walsh, 2019). This fits my preference for answering the research question over having a ridged philosophical stance (Taylor, 2018) it is adaptable in the kind of knowledge its research can produce (Morgan, 2013) and allows me to focus on solving the practical problem of research without having to address the issues of defining truth and reality and its associated constraints on research (Rorty, 1999; Creswell & Plano Clark, 2007). Pragmatism requires a convergence of quantitative and qualitative methods, arguing that epistemologically and ontologically they have many commonalities in approaches to inquiry (Johnson & Onwuegbuzie, 2004; Hanson, 2008;). Pragmatism and a mixed methods design may help create a complete picture of the problem (Kelly & Cordeiro, 2020) and associated conclusion (Toyon, 2021). Many researchers consider pragmatism the most common philosophical justification for mixed methods design (Hall, 2013; Dieronitou, 2014; Biddle & Schafft, 2015; Hathcoat & Meixner, 2017). I will use the complementary strengths of mixed methods design (Johnson & Christensen, 2012) and using triangulation to gain a rich seem of complementary information from a literature review, quantitative then qualitative stages in an informed and sequential way (Glogowska, 2011; Molina-Azorin, 2016). Therefore, an explanatory sequential mixed methods design was adopted (Creswell, 2011; Creswell and Clark, 2017).
Initial quantitative questionnaire survey:
(See external appendix 1 for full survey questions and data).
A quantitative online questionnaire was used through Google Forms. Clients on the voice studio’s mailing list were emailed. The mailing list is 3,800. I did not get 285 responses, needed for an error of ±5% (Graglia, 2025), likely because questionnaire response rates are often low (Tilly, 2021). However, 172 respondents still yielded a substantial amount of data. The questions (see Appendix…) are based on 20 years of conversations I have had with singers as well as standard demographic questions and two previously used instruments by Krause (2020) and Seligman (2011; 2018). Question 29 of my survey has been modelled on Krause et al., (2020) reasons given for musical cessation to which I have added an ‘other’ option to collect additional qualitative data. Seligman (2011; 2018) developed PERMA, a theory of the elements of wellbeing (positive emotion, engagement, relationships, meaning, accomplishment). I have re-worded their 5 categories into a 5-point Likert scale form in my survey questions 7-11 (see Appendix….). The aim of this was to determine to what extent people were seeking a general sense of wellbeing in their lives before they re-started singing. This will be collated into a ‘seeking wellbeing score’.
Questionnaire writing techniques were considered such as order, tone, scales and unambiguousness (Green & Browne, 2006; Tilly, 2021; Taherdoost, 2022). However, the main aim was to maintain participants’ interest to complete the survey.  I considered the mental demands of the survey (Norman and Streiner, 2003) and have mitigated for various biases (satisfycing bias and faking good/bad bias) (Taherdoost, 2019). Several of the demographic options are ranges rather than exact years (Agrawal, 2010). The survey questions do not contain any slang, technical terms or unusual language (Krosnick, 2018; Taherdoost, 2016). The initial questions are gentle, non-threatening and engaging and the questionnaire flows semantically without flitting between topics but with varying question formats to keep participants engaged. I have placed the most pertinent questions in the first half of the questionnaire as it is common for respondents to return incomplete surveys (Taherdoost, 2018).
Interviews:
20 potential interviewees were contacted to give their availability for interview, and 7 people were chosen for interview based on availability and balanced for gender and age. 7 participants took part in one-to-one semi-structured interviews (Pin, 2023) over Zoom. Interviews were audio recorded and transcribed to conduct analysis. The interview questions were written inductively from emerging survey data to help clarify thoughts and feelings around the central question (Toyon, 2021). 
As part of the mixed methods design, I undertook a thematic analysis using the six-phase framework as set out by Braun and Clarke (2006a; 2006b) I brought reflexivity to the analysis only organically and informally; therefore, this could not be called reflexive thematic analysis. Thematic analysis offers an approach to help researchers find patterns of meaning within in an accessible and flexible way which does not constrain with epistemological ties (DeJonckheere et al, 2024; Ahmed et al, 2025). The analysis leaned towards quantitative due to the quantifying of codes on the first pass of the interview (Krippendorf, 2018) for the purposes of a word cloud. However, initially further toward the inductive side of the continuum to allow the data to speak for itself (DeJonckheere et al, 2024) with which I summarised the second and third passes of the data and discussed in themes and individual experiences. 
On a personal level, I had to keep the processes as straight-forward as possible due to the limited time resource afforded and the time-consuming nature of interview analysis.
Insider research 
My studio is a small, niche sub-culture where, through shared experiences, a community has built-up organically with some clients becoming close acquaintances. According to Boylorn & Orbe (2016) insiderness relates to subjective experience of connection rather than shared characteristics. Advantages of researching within a community (Bennett, 2003; Edwards, 2002; Brewer, 2000) whilst having proximity and knowledge of the culture (Hodkinson, 2002; Malbon, 2002; Weinstein, 2000) are well documented. However, insider status could cause issues for my relationships with clients if lines of my dual roles become blurred during the interviews and expectations are mismatched (Browne, 2003; Coffey, 1999). Moreover, as many know my stances on some singing-related subjects, this may have skewed their answers. To mitigate for this, answers are anonymised, from the researcher and interviewees will be reassured that they do not have to modify their opinions to suit those of my own.  However, due to the size of our mailing list and the voice studio being established 24 years prior, only one interviewee had been a client of mine this decade and I had never worked with/met three further interviewees. Therefore, there was no existing relationship to be aware of during interviews that may have been affected. 
Ethical measures:
(see appendix 5 for consent form and appendix 6 for ethical approval form).
All ethical considerations as outlined in my proposal were carried out; GDPR has been adhered to, information sheet and consent form (Taherdoost, 2022), confidentiality, anonymity and data security adhered to with password protection. I kept and filed all documents to create an audit trail (Carcary, 2020) for validity and mitigating bias, the questionnaire was pre-tested for rigor by three participants (Taherdoost, 2022), and the appropriate paradigm and research design was researched for validity and trustworthiness.
Findings: 
Analysis of questionnaire data:
Exploratory statistical analysis: 
I merged some survey response data for ease of statistical analysis to create ‘scores’ to be converted to ordinal data such as the ‘school enjoyment score’ which is a participant’s total score for primary and secondary school enjoyment level combined (see appendix 4 for further details). Using Jamovi statistical software I carried out a correlation matrix of all coded ordinal data. The results are summarised below (for full results see external appendix 3).
SOCIO-ECONOMIC STATUS AND MUSICAL HOME EXPOSURE:
	
	
	Pearson’s r
	df
	p

	CHILDHOOD SES
	CURRENT SES
	0.331***
	158
	<.001

	CHILDHOOD SES
	SELF-DETERMINED EXPOSURE SCORE
	0.193*
	161

	0.014

	CHILDHOOD SES
	DELAY IN RESTARTING
	-0.178*
	159

	0.024

	CURRENT SES
	SELF-DETERMINED EXPOSURE SCORE
	0.158*
	159

	0.045

	CURRENT SES
	HOME EXPOSURE SCORE
	0.167*
	159

	0.034

	CURRENT SES
	EDUCATION LEVEL
	0.193*
	156

	0.015


Table1: significant correlation matrix results for SES
As expected, current and childhood SES (socio-economic status) were strongly positively correlated r(158)=.33, p=<.001. Mild positive correlations with childhood r(161)=.19, p=.014 and current SES scores r(159)=.16, p=.045 were found with ‘self-determined exposure’ score. This may indicate better levels of opportunity in ‘better’ schools and/or lower SES may mean that you put yourself forward for fewer (or have less time for) musical/performance activities outside of planned lessons. This appears to show that home exposure and the associated attentions, efforts and resources by parents/caregivers associated with that, also lead to a higher education level and, therefore, higher SES in adulthood. The correlation matrix also seems to show that the higher your SES in childhood, the less delay there was in restarting singing after a break r(159)=.18, p=.024.
Although the ‘home exposure’ score is made up of several things that are free (such as singing to your children and around the house) as well as things that have financial implications (such as private music lessons), SES does seem to be important. This could be for a number of reasons such as lower SES affecting available time and energy resource for parents to provide enriching activities (Magnason & Duncan, 2019). The higher the ‘home exposure’ score, the lower the combined ‘seeking wellbeing’ score which I based on PERMA the theory of wellbeing by Seligman (2011). This suggests that the more music was present at home, the less returner adults were seeking wellbeing outcomes from their musical endeavours. 
DELAY IN RESTARTING:
	
	
	Pearson’s r
	df
	p

	DELAY IN RESTARTING
	ANYONE IN FAMILY A MUSICIAN?
	-0.200**
	168

	0.009

	DELAY IN RESTARTING
	AGE WHEN STOPPED
	0.191*
	165

	0.014

	DELAY IN RESTARTING
	CHILDHOOD SES
	-0.178*
	159
	0.024


Table 2: significant correlation matrix results for ‘delay in restarting’ score
Similarly, if someone in your household was a musician, that also seems to cut down the time it took to restart singing after a break r(168)=.20, p=.009. As well as lower SES, the other factor that caused a delay in restarting were the age that singing ceased r(165)=.19, p=.009. Deep identity formation seems to be important to reducing the delay in restarting. When asked in interviews, on a surface level there are many different reasons people start singing again but the data seems quite unified in showing that school and home life in childhood forms confidence and identity as a singer which makes it easier to participate. 
AGE WHEN STOPPED:
	
	
	Pearson’s r
	df
	p

	AGE WHEN STOPPED
	SCHOOL ENJOYMENT SCORE
	0.255***
	167

	<.001

	AGE WHEN STOPPED
	HOW OLD WHEN 1ST NEGATIVE RESPONSE
	0.317**
	79

	0.004

	AGE WHEN STOPPED
	EXPECTED GAINS
	-0.244**
	167

	0.001

	AGE WHEN STOPPED
	DELAY IN RESTARTING
	0.191*
	165
	0.014


Table 3: significant correlation matrix results for ‘age when stopped singing regularly’
The age when ceased singing has several other factors associated in addition to SES and affecting delay in restarting. Age when stopped would be older if school enjoyment score was higher r(167)=.26, p=<.001. This shows the importance or the role of the school in musical enjoyment and therefore development and longevity of participation. The more you enjoyed singing in school, the longer into your life you will likely sing before ceasing.  Age when ceased is positively correlated with age at which received first negative comment about voice/singing showing that the younger you received negative comments about your voice, the younger you were when you ceased singing. The data also appears to show that if the age when you cease is young, the expectations of gaining positive things from singing are lower r(167)=-.24, p=.001). Relationship between cessation at a young age and fewer expected gains stands to reason because those participants will not have experienced most of the positives that come with musical participation. 
EXPECTED GAINS:
	
	
	Pearson’s r
	df
	p

	EXPECTED GAINS
	ADVICE FOR OTHER POTENT SINGERS
	0.253***
	168

	<.001

	EXPECTED GAINS
	SELF-IDENTIFY AS SINGER?
	0.338***
	170

	<.001

	EXPECTED GAINS
	SCHOOL ENJOYMENT SCORE
	0.174*
	170

	0.023

	EXPECTED GAINS
	AGE WHEN STOPPED
	-0.244**
	167
	0.001


Table 4: significant correlation matrix results for expected gains from re-starting singing
Expecting to gain positive things from beginning to sing again is arguably one of the most important factors in people restarting their singing lives and it correlated very strongly with a survey participant’s willingness to self-identify as a singer r(170)=.34, p=<.001 and ‘school enjoyment’ score r(170)=.17, p=.023, as well as negatively correlating with ‘age when stopped’ as previously discussed. The strongest correlation of all was its positive correlation with the advice they would give to other potential singers to restart r(168)=.25, p=<.001 suggesting that, as expected, the more experience they have of singing (having continued to an older age), the more they have experienced the gains, the more they expected to gain, the more eager they would be for others to start participating in singing.
ADVICE FOR OTHERS:
	
	
	Pearson’s r
	df
	p

	ADVICE FOR OTHER POTENT SINGERS   
	EXPECTED GAINS
	0.253***
	168
	<.001

	ADVICE FOR OTHER POTENT SINGERS   
	SELF-IDENTIFY AS SINGER?
	0.233**
	168

	0.002

	ADVICE FOR OTHER POTENT SINGERS  
	YEARS WORKED AS MUSICIAN
	-0.235**
	168

	0.002

	ADVICE FOR OTHER POTENT SINGERS  
	SCHOOL ENJOYMENT SCORE
	0.247**
	168

	0.001


Table 5: significant correlation matrix results for ‘advice for other potential re-starters
How strongly a returner singer would encourage another potential returner to restart also strongly correlated with other factors. Extent to which they self-identify as a singer r(168)=.23, p=.002 and school enjoyment score r(168)=.25, p=.001. Advice for potential restarters to be more cautious in their approach to possibly restarting was given by those who worked as musicians r(168)=.24, p=<.001. This is concurrent with the literature on enjoyment experienced by professionals vs. amateur musicians (Loveday, Musgrave & Gross, 2023). Even if, as most reported, the returner gained a huge amount from restarting, their initial expectations of what they would gain were still correlated more strongly with their advice to potential returners than their recent real-life experience of gains. This is interesting and seems to show that early identity and experiences are still more important than recent ones. 
SELF-DETERMINED EXPOSURE SCORE:
	
	
	Pearson’s r
	df
	p

	SELF-DET EXPOSURE SCORE
	YEARS WORKED AS MUSICIAN
	0.286***
	170

	<.001

	SELF-DET EXPOSURE SCORE
	HOME EXPOSURE SCORE
	0.306***
	170

	<.001

	SELF-DET EXPOSURE SCORE
	CHILDHOOD SES
	0.193*
	161

	0.014

	SELF-DET EXPOSURE SCORE
	CURRENT SES
	0.158*
	159

	0.045


Table 6: significant correlation matrix results for ‘self-determine exposure to singing’ score
As well as SES, the ‘self-determined exposure’ score correlated very strongly with ‘home exposure’ r(170)=.30, p=<.001 and years worked as a musician r(170)=.29, p=<.001. This suggests that it is more likely someone would work as a musician if singing is encouraged and normalised at home and there are sufficient opportunities outside of the home and an internal drive to sing and participate. This all appears logical because if you had the means and exposure when young, provided you enjoyed singing/music, you would be more likely to participate and take skills into the workplace. ‘Home exposure’ and ‘self-determined exposure being correlated chimes with Mehr’s (2014) research findings that ‘musical parenting’ will depend largely on the way the parent themselves was musically parented and is, therefore, multi-generational and will take time to affect within a culture.
SELF-IDENTIFYING AS ‘A SINGER’:
	
	
	Pearson’s r
	df
	p

	SELF IDENT AS SINGER?
	EXPECTED GAINS
	0.338***
	170

	<.001

	SELF IDENT AS SINGER?
	ADVICE FOR OTHER POTENT SINGERS
	0.233**
	168

	0.002

	SELF IDENT AS SINGER?
	EDUCATION LEVEL
	0.171*
	166
	0.027


Table 7:  significant correlation matrix results for extent the respondent is willing to identify as ‘a singer’
A strong positive correlation between ‘expected gains’ and self-identity as a singer is discussed above. Your self-identity as a singer is also positively correlated with your education level which suggests your identity may also be linked to your broader sense of self-efficacy because the more academic success you have experienced (this is a high-achieving cohort), the more self-efficacy you have in new learning endeavours (Honicke & Broadbent, 2016).
Descriptive data analysis:
Demographic information:
172 respondents reported as 69.2% female, 30.2% male (one person ‘prefer not to say’).
Between 20.1-29.4% of respondents are not yet retired (ambiguity due to to discrepancy between Q40+41). 
	Age Bracket 
	no. of survey respondents (170 respondents)

	Generation X
	19

	Baby Boomer-Gen X cusp
	24

	Baby Boomer
	114

	Silent Generation
	13


Table 8: age brackets survey participants fit into
Kay’s (2024) survey of nearly 900 Folk singers were 60% over 60 years old (and the general population 18.6% over 65 years old). This aligns with my survey’s Baby Boomer skew. 86% of my respondents reported as White British and a further 11% ‘white other’ and ‘Irish’. Kay (2025) reported 96.7% white UK or white ‘other’ (81.7% in general UK population). The Folk singer demographic is virtually identical to my results. 
From 169 respondents, 84.1% have a bachelor’s degree or higher. 17.8% have a doctorate or professional doctorate degree. In contrast, in England and Wales, the 2021 census showed 33.8% of residents aged 16 years+ reported that their highest qualification was at Level 4 (degree level) or above. The second most common category was no qualifications (18.2%) (ONS, 2026). People with a high education level may have been attracted to participate in research because they know first-hand the value of research and they themselves may have had to recruit participants for their own research in the past. 
The genders seem to be very closely matched where caring responsibilities are concerned. The vast majority appear to have no caring responsibilities.
41.9% (N=171) identified as working class as children and now only 9.9% do. Now 73.1% identify as middle and upper middle class. In contrast, 58% of Britain self-reported as working class (natcen.ac.uk, 2026).  
89 had more than 10 privately paid for music lessons and 82 did not so around half had private music lessons.
Reasons for restarting:
	Q12.
What changed in your life to make you want to start singing again? (multiple choice)
	 172 respondents

	 
	 

	Changes in life (tick box, multiple choice)
	number of selections

	retired and had more time
	43

	a singing group/choir/band started up near to where I lived
	37

	my friend asked me to go with them to a singing event/activity
	31

	needed respite from responsibilities/take my mind off work
	28

	I was inspired by a singer I like
	26

	didn't have caring responsibilities and so had more time
	25

	I wanted to start singing professionally/semi-professionally
	25

	I was inspired by a friend who had started singing again
	25

	someone close to me passed away
	9

	none of the above/nothing in particular
	9

	I was inspired by watching a TV show (Gareth Malone, Britain's Got Talent, X Factor)
	6

	couldn't do another hobby I would normally do
	3

	 
	 

	Themes emerged from the qualitative data from around 100 'other' answers include: feelings of always having wanted to sing, being advertised to, going to a workshop or one-off singing event, religious activities, change of career, serious health issues or want to improve health, moved house/area, encouraged by spouse, started learning to play an instrument.
	 


Table 9: ‘What changed in your life to make you want to start singing again?’
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Figure 1: This data shows a very wide spread of ages at which people returned. Over half between 55-69 years old. 
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Figure 2: Actual gains
Many returners gained so much more than they had expected to. Looking at the correlation matrix, there were a number of different factors which correlated with ‘expected gains’. This is important because if the general populus of Western countries were informed of the gains that singing could bring regardless of their early experiences, the uptake could drastically increase. 
Q3. What have you gained since re-starting singing?
	Participant reported gains (tick box, multiple choice)
	No. of times selected (172 respondents)

	new knowledge and learning
	134

	new friends
	145

	physical health benefits
	60

	mental health benefits
	129

	learn new songs
	149

	fun and enjoyment
	158

	ameliorate boredom
	25

	ameliorate loneliness
	24

	to belong to a group
	80

	performance opportunities
	109

	to build confidence
	110

	to use my skills
	83

	to put my musical skills to good use
	91

	time for myself
	54

	time when I couldn't worry about other things
	73

	I found a new hobby
	49

	
	

	on average people reported gaining 8.4 of the above
	

	
	

	
	

	The above coded into PERMA categories (Seligman, 2011)
	no.

	POSITIVE EMOTIONAL EXPERIENCES
	332

	ENJOYABLE EXPERIENCES YOU COULD BE ENGROSSED IN
	74

	NEW FRIENDS
	169

	MEANINGFUL EXPERIENCES
	80

	NEW CHALLENGES/SOMETHING NEW TO ACHIEVE
	502

	Health benefits
	316

	
	

	what people gained most were; 
1. challenges and achievements
2. positive emotional experiences 
3. and health benefits
	


Table 10: summary of what the respondents gained
Most have gained fun and enjoyment, new songs and knowledge and new friends. They all feature in the interviewee responses and reflect the PERMA categories (Seligman, 2011). This also shows that many don’t identify as lonely but were pleased to gain new friends. Many more were seeking to gain mental than physical health benefits. Other popular answers are for performance opportunities and putting their skills to use and confidence building. 
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Figure 3: Delay in restarting. 
Over a quarter of returners waited less than a year but another quarter took up to 5 years to action their desire to start singing again. Then around 40% took between 6 – 60 years to begin singing again which at the more extreme end is almost three quarters of life expectancy.  
Singing cessation:
	Q29. Why did you stop singing regularly? 
170 respondents (tick box, multiple choice, could choose more than one option with 'other' as well)
	 

	Reason for cessation 
	Percentage of respondents 

	No opportunity available (e.g., no ensemble available, trouble finding activities, moved location, lack of instruments, etc.)
	31.2

	Work obligations
	28.8

	Competing activities (e.g., clashes, demands of other interests, etc.)
	27.1

	Other (see themes below)
	24.6

	Family obligations (including caring for others, childcare)
	24.1

	I was told I couldn't/shouldn't sing
	17.6

	Issue(s) with the activity itself (e.g., did not enjoy it, felt uncomfortable, it was boring, it became too stressful/was not relaxing, it became too difficult, it was not challenging/engaging)
	8.2

	Lack of social interaction with other participants (e.g., no social connections, felt isolated/ excluded from the group)
	6.5

	Issue with the activity group (e.g., unable to give input, music too easy/difficult, the group was too critical or unsupportive, etc.)
	4.1

	Difficulty with rehearsals (e.g., too many, too long, the timing, etc.)
	4.1

	Difficulty with practicing (e.g., no facilities, couldn't sustain focus, etc.)
	4.1

	Cost/ Finances
	3.5

	Personal health (e.g., illness preventing on-going learning)
	3.5

	Difficulty with the facilitator (e.g., did not like the facilitator, a change in facilitator, the facilitator was not appropriate, etc.)
	2.4

	Travel to the activity (e.g., transportation needs, distance to travel, etc.)
	1.8

	Social exclusions (e.g., class, gender, ethnicity, age)
	1.8

	Accessing the activity (e.g., couldn't manage the stairs, became too complicated)
	0


Table 11: reasons for cessation 
Strong themes here of opportunity, competing demands, and ‘I was told I couldn’t sing’. This chimes with the qualitative info gathered from 'other' option included themes such as: change in schooling circumstance or not comfortable in school musical situation, career demands, family and geographical changes, told couldn't sing or changed singing behaviour because of someone in the household. 
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Figure 4: pie chart of age of cessation
Around three quarters of the respondents ceased singing between 10-30 years old. The biggest area being 16-20 years old. Around 83% after finishing o-levels/GCSEs. No one reported stopping before 5 years, 6 individuals (3.6%) said they stopped before age 10, and around another 17% between ages 10-15 years. 
	Q32 Who have you received a NEGATIVE response from when you have sung to/near them? (tick box, multiple choice)
153 responses
	

	Q32 Participant option 
	No of times chosen 

	Position of authority
	21

	Position of power
	29

	Family
	41

	Friends/peers
	24

	Strangers
	6

	None of the above
	55

	Never received any critique about my voice
	55


Table 12: Who have you received a NEGATIVE response from when you have sung to/near them?
Those who have received a negative response have received negatives responses to 2.8 people on average and it was most likely to be from a family member. 
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Figure 5: pie chart of age of first negative comment
Incredibly, over 50% of people who are now currently singing again, have received negative feedback about their voice. And almost 50% do not recall ever having received a negative response to their singing. 30.2% of respondents received a negative response to their voice before the age of 15 years old and 2 people before the age of 5 years.
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Figure 6: Graph of direct negative comment
About 40% of respondents were directly told they could not or should not sing at least one. A wide range of different people (authority figures, peers, family, partners, strangers, professionals) took it upon themselves to tell respondents directly that they could not or should not sing. 
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Figure 7: Pie Chart of how negative feedback affected
This shows a very broad spectrum of reactions to comments. 

	outcome
	No of people (out of 101 respondents)
	How they reacted to comment

	Around 13% were unaffected
	7
	It didn’t affect me at all

	
	6
	I brushed off the comments quite quickly and kept on singing

	Around 50% had identity, wellbeing and behaviour affected
	17
	It made me doubt my ability a bit, but I kept on singing

	
	28
	It affected me a lot, I felt very self-conscious when I sang 

	
	5
	It stopped me singing near that specific person

	Around 28% stopped singing altogether 
	19
	It completely stopped me singing in front of anyone

	
	9
	It stopped me singing altogether, even when alone

	Around 10% stated that none of the above options matched their experience
	10
	Other, none of the above


Table 13: Outcome of negative comments 
Analysis of interviews:
(see appendix 7 for interview questions)
There seemed to be no common thread as to what motivated people to start again after a break (see table___ below). Those answers were all individual and often they didn't know what they were looking for at the time of restarting. However, 5 of 7 participants had an apparent driving force to continue which appeared quickly after restarting. One to create musical opportunity for their community, one to be useful to their church, one for obsessive skill-acquisition and two who are driven by a cultural crusade to pass on Folk culture. The remaining two participants gained enjoyment and confidence. This tallies with a study by Marcaletti, Berrozpe & Koutra (2018) who found that motivation to learn is MAs (mature adults) does not decline with age and is not heterogenous. 	Comment by Rose-Ellen Kemp: See table
I expected to find that levels of nerves or discomfort would affect their levels of singing engagement but in the qualitative data, these factors did not seem to correlate. However, the frequency and depth of judgement shown to others and how high they felt the stakes were, seemed to correlate well with whether and how often they would 'put themselves out there' to participate or perform. Some judgement was multi-layered and over-lapping and complex to unpick. It ranged from judging others, being judged, to fearing judgement and perceived judgment. The judgement was of peers, fellow armatures, ‘unworthy’ professionals and family members. Many point out the hierarchy and different credibility ‘levels’ of different choirs. They nearly all expressed delineation and difference between amateurs and professionals. Whether it be making assumption about their views, personality, applied rarefication or specialness or endowing them with more valid opinions. 
They all stated words to the effect that 'everyone should sing' but during their interview all but one contradicted that statement. Two interviewees stated that one of their parents was ‘just terrible and ‘the worst singer’ and one judged their sibling to have been far more talented. Two participants come from the same distinct culture (INT1 and INT2) and they praised the music education and culture as their start in life but seemed to have quite strong contradictory push-pull feelings about whether and in what way they themselves wanted to be seen to sing. In fact, many participants seemed to constantly contradict their own statements, especially regarding inclusivity but also with regards to their motivations and their relationship and proximity to singing. INT1 recounted how much they enjoyed singing in school and how it was a privilege and how much they wanted to get better at singing but seemed to avoid any possibility of their singing contexts being school-like or containing any possibility of skill acquisition. INT5 seemed so conflicted about their motivations that it was hard to even follow a thread of conviction. At once stating that they were almost ‘too confident’ a performer but then stating that they felt real pressure to perform well that they rarely sang anywhere siting issues like having to have the exact right material. Then stating that they love the Folk Tradition, but the sessions were a ‘mixed bag’ and the most performers do not make any effort and that they now rarely attend. 
Justification: INT2 largely spent time justifying their abilities through opinions of their friends who are well-known musicians and setting parameters for other amateurs. INT6 became obsessive stating that they want to be the best at whatever they turn their hand to. They enjoyed talking about the impressive contexts and accolades, almost as justification. 
Cultural crusade: INT7 wore criticism and judgement lightly as the crusade for culture was more important that perfectionism which would lead to inaction. Kay (2025) found that Folk music organisers cite social and psychological benefits; love of the genre/style and a desire to instrumental in creating the music and community scene. Most promoters will also try to attract new audience members. INT3 just wanted to use their voice and music literacy to be helpful and impressive within the church organisation.
Enjoyment: Apart from the two prolific promoters, singing was no one’s main hobby, but it is, an important part of their lives. INT4 used their intelligence to try to formalise and intellectualise the singing process until the wellbeing aspects became apparent and then they started to understand why people spent time singing. Finding community and inclusion is often a by-product of starting to sing (Kay, 2025).
All mentioned encouragement from people around them and most spoke of changing perspectives on music and their proximity and relationship to it over time. 
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Figure 8: Word cloud created from 1st pass code data: (wordcloudgenerator.com, 2026)

	INTERVIEWEE
	WHY RETURNED?
	MOTIVATED BY
	ENCOURAGED BY

	1 (female, 40s)
	Enjoyed singing in school and as part of wider culture as a child
	Acoustic outcomes of group singing, low-stakes enjoyment and social aspects
	Friends when moved house to new place

	2 (male, 60s)
	Wellbeing and community aspects of group music sessions
	Social credibility and cohesion  
	Endorsements from famous musician friends

	3 (male, 60s)
	Became a regular church goer
	Service to the church organisation
	Another man in the congregation

	4 (female, 50s)
	Wanted to see if they could do it, no expectations, thought might be fun new challenge
	Acoustic outcomes of group singing, challenge, skill acquisition 
	Took first step themselves then workshop and singing teachers

	5 (female, 60s)
	Cultural crusade to support Traditional music, be important part of community and involve young people
	Sings out of a kind of duty as part of promotions to continue Traditional music 
	Community and family

	6 (male, 60s)
	Unable to do first choice hobby, workshop booked by spouse
	Strong internal drive for skill acquisition and extrinsic factors of impressiveness  
	Spouse and then singing teachers and choir leaders

	7 (male, 50s)
	Had a feeling he had always wanted to play music and needed an engrossing hobby when demanding career ended
	Cultural crusade to reintroduce ‘English people to their own culture’
	Workshop and singing teachers initially then musical friends and collaborators


Table 14: Analysis of 2nd and 3rd pass thematic analysis from interview data: Other themes such as life events, changed job, moved away, death of spouse all had impacts.
SUMMARY OF INTEGRATED RESEARCH FINDINGS:
Re-engagement:
The age at which people re-engaged was very spread. Things that changed in the lives of returners to re-engage them in singing were many; having more time, new singing opportunities nearby, being encouraged, inspired or asked along to a singing event by a friend, being inspired by a professional, needing respite, a desire to begin performing, a feeling that they had always wanted to sing, a change of career or a serious illness had all been named as factors. Most greatly underestimated the gains they would experience and gained 8.4 positive things on average (such as new friends, mental health, achievement). When I asked the interviewees what their thoughts and feelings were at the time of re-engagement, the answers suggested in most cases that their motivations were vague and exploratory but very quickly became concrete once they felt more confident/were encouraged. Early identity formation is clearly important to who re-engages and how long it takes for them to do so. 44.2% (N=172) chose to state ‘I am a singer’. Because of time limitation, I did not discover if this was the cohort who did not receive negative comments on their voice. However, because it correlates so strongly with other factors, this is possible (see appendices 8 & 9 for graphs). 
Cyclical nature of cessation:
The demographic of the respondents was expected, as were all other results including childhood SES being important to educational and SES outcomes in later life and to onward musicianship. I was surprised to see that around half of respondents had (more than 10) privately paid for music lessons. This will likely not be the trend in the near future due largely to increased poverty (Musicians Union, 2021). 
The age at which cessation of singing occurs appears to be consistent with the literature (around school transitions and around mid-teens). However, it is also a strong indicator of a number of things. Less singing exposure due to experiencing less singing enjoyment in school and earlier negative comments can lead to exclusion or self-exclusion from music/singing experiences and, therefore, less expectations of gains from re-starting contributing to a delay in re-starting leading to less singing experience. However, what was not expected was that all of the above may be able to be predicted by something as un-invasive as a returner’s willingness to self-identify as a singer, roughly when they stopped singing regularly and how enthusiastic their advice is to other potential returners. This could be an area for further research because often it is inappropriate to delve into a full personal history on first meeting a singer within a group of people, but it would be very helpful to have an idea about their attitudes. Only 60% (N=170) chose the most positive response as advice for other potential returners; ‘Go for it, don’t wait! You’ll be so glad you did’ [start singing again]. I expected this to be higher as this is obviously the answer that is desirable. The respondents’ candour shows the depth of feeling and means this question correlated so significantly with other factors. The practical, surface reasons cited for re-engagement were very close to the literature (Seibenaler, 2006; Krause et al., 2020; Ruth & Mullensteifen, 2022) even though school-aged and young adults have slightly different priorities. 
Negative comments and casual judgement:
40% (N=166) of the returners were told they could not sing by 2.8 different people on average. This was most likely to be by a family member. This phenomenon was found in the literature too (Salvador, 2015). However, it was how people were affected by negative comments they had received that was personally affecting as a professional working with returners. Around 50% (N=101) had their identity or wellbeing affected or they had to change their singing behaviour because of those around them (in some cases, all three) and 28% ceased singing altogether because of negative comments. I asked a question regarding inclusivity in the interviews; ‘have you ever had thoughts or feelings about who should sing?’ This is all tied into the pervasive casual judgement which has been present experientially through my career working with singers/non-singers and turned out to be obvious from the interviews. The contradictions and caveats about inclusivity and judgements of others gave a much richer and nuanced picture of the way people actually feel about the musical efforts of those around them. Even when the interviewees admit to having been to a workshop and been explicitly taught the practice of not judging yourself or others, the judgement still creeps back in to the interview. This all ties in with the pervasiveness of poor musical self-concept in the general population (Cuddy, 2005; Wise & Sloboda, 2008; Hogel, 2021; Wise and Harpen, 2024). 
Conclusion:
Ceasing musical participation is in some ways a cyclical issue. And the cycle can be broken at many points if the culture, parents/caregivers and education system are not in support of the child or young student, or the funding is not in support of the teacher or the opportunities are not available for the adult returner. All of this comes to mean that there are less adults and teachers who feel confident enough to sing to children and the cycle continues to be broken. Around half of respondents had (more than 10) privately paid for music lessons. This will likely not be the trend in the near future due largely to increased poverty (Musicians Union, 2021). The roughly 20% of singers who ceased between 5-15 years old and the group who changed or ceased after negative comments (many may be in both groups) are a concern for the health and wellbeing of the population and are in need of more support and research. Age and stage of cessation of musical activities (Ruth and Müllensiefen, 2021; Siebenaler, 2006) are supported by my data.  
The pervasiveness of poor musical self-concept (Cuddy, 2005; Wise & Sloboda, 2008; Hogel, 2021; Wise and Harpen, 2024) is not a surprise considering so many people including people in a position of power when you are a child and family members (and disappointingly from my results ‘authority figures’ i.e. music leaders) feel the need to pass value judgements on children and young peoples’ singing. Evidently, this is a culturally acceptable part of singing culture in this country. This would have to change if the U.K. and Europe more widely were to promote life-long singing/music participation. Thankfully, poor musical self-concept has been shown to be able to be affected with education and encouragement (Salvador 2015). Future research could focus on why we feel empowered to judge the singing of others. 
Salwen (2016), a teacher, working with adults who identify as non-singers, states that often people who have ceased trying to think of themselves as singers are not comfortable with this verdict which goes some way to explaining the extraordinary bravery required to put yourself back into a singing context. To combat the creation of more non-singers, early, healthy, positive singing experiences are important (Knight, 2014) for self-efficacy and a strong singer identity. This study suggests that that can help people to come back to music quicker when they chose to/have the opportunity to re-engage. Moreover, in the longer term, could have positive personal implications for prosperity and could cause a significant cultural shift towards us becoming a singing nation again which can bring many cultural, social and health benefits. 
Limitations and reflections:
Internal validity of survey:
I thought I would elicit a richer and fuller answer by asking questions related to the question but it would have been more effective asking the direct questions alongside it (against the advice of Tahadoost, 2022) especially in matters such as participant age. Unexpectedly, many people did not recall things about their home and school exposure such as being sung to as a child, or whether they did any singing in primary or secondary school at all. This has implications for the reliability of the survey (Tahadoost, 2016). Other internal validity issues occurred with people self-reporting whether they had received a negative response to their voice before. This was likely to be to do with my wording and partial repeating of the question. 
With regards my learning needs and timescale:
I found the collection and analysis to be very time consuming, as expected (Johnson & Onwuegbuzie, 2004) and felt my first attempt at thematic analysis was clunky and I did not enjoy the process. Although mixed methods requires more time and skills (Molina-Azorin, 2016) which is at odd with the nature and scope of this project, I had no measure to know if it was realistic for my learning needs. Due to the timescale of the project, the reflective diary (Moon, 2013; Bolton & Delderfield, 2018) became disjointed, hard to refer to and was not effective. In future research I will include a conscious method of exclusion criteria for the literature review otherwise the reading list can become overwhelming.
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Appendices:
EXTERNAL APPENDIX 1: Excel file: ‘APPENDIX survey responses anon’
EXTERNAL APPENDIX 2: Excel file: ‘APPENDIX interviews passes’
EXTERNAL APPENDIX 3: Excel file: ‘APPENDIX results of CORRELATION MATRIX’
APPENDIX 4: How responses were combines to make ‘scores’ for ordinal data for statistical analysis 
	QUESTIONS
	SCORES ADDED TOGETHER TO MAKE

	Q1. 
What year did you start singing with/to other people regularly again after a long break? 
	rough age bracket

	Q2. 
What age were you that year (when you returned to singing with/to others)?
	

	
	

	Q7.
Before you started singing again, were you seeking more POSITIVE EMOTIONAL EXPERIENCES in your life?
	PERMA added together to make a 'seeking wellbeing' score

	Q8. 
Before you started singing again, were you seeking more ENJOYABLE EXPERIENCES YOU COULD BE ENGROSSED IN in your life?
	

	Q9.
Before you started singing again,  were you seeking more NEW FRIENDS in your life?
	

	Q10.
Before you started singing again,  were you seeking more MEANINGFUL EXPERIENCES in your life?
	

	Q11.
Before you started singing again,  were you seeking more NEW CHALLENGES/SOMETHING NEW TO ACHIEVE in your life?
	

	
	

	Q13.
During the years you weren't singing with/to others, did you sing aloud when you were alone (eg. in the house/car/shower)?
	self-consciousness' score

	Q14.
During the years you weren't singing with/to others, did you sing in front of friends or family in a comfortable setting (eg. at home, in the car)?
	

	
	

	Q16.
Did you enjoy compulsory group singing at PRIMARY school (this might include hymns, songs in school plays, singing along to the radio, music lessons)?
	school enjoyment' score

	Q17.
Did you enjoy singing at SECONDARY school?
	

	
	

	Q18.
Were you a member of any of the following optional activities in secondary school?
	self-determined exposure' score

	Q19.
Did you do musical activities outside of school as a teenager (e.g. group singing, solo singing, theatre, band, musical instrument playing of any kind)?
	

	Q26.
Did you do any extracurricular singing activities during further education or between the ages of 16-21 years (choir, singing group, band, theatre, folk clubs, open mic nights)?
	

	
	

	Q21.
Did anyone from your family sing aloud around the house?
	home exposure' score

	Q22.
Did anyone in your household sing to you as a child?
	

	Q23.
Did you have any privately paid-for musical instrument lessons as a child?
	

	Q24.
Did your family ever sing together at home for any reason?
	

	Q25.
Did your family ever sing together outside of the home? (e.g. church, scouts, social events etc.)
	

	
	


APPENDIX 5: Consent form signed by all 172 survey and interview participants
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APPENDIX 6: Completed and signed ethical approval form
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APPENDIX 7: Qualitative interview questions
Questions for qualitative interview:
1. What motivated you to start singing after a break?
2. Can you just go back to that time when you were thinking of starting again, what were your thoughts and feelings about starting again?
3. At different times in your life. What have your opinions been about who should sing?
4. What were your aims and ambitions when you restarted?
5. Has starting to sing again changed anything for you?
6. Can you tell me about any singing environments that you are currently in that are going well? 
7. Can you tell me about any singing environments that didn't work for you and how they could be improved?

APPENDIX 8: Pie chart of Q36. [image: ]


APPENDIX 9: Pie chart of Q37.[image: ]
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Q34.
Have any of the following ever directly told you personally that you couldn't or
shouldn't sing?

166 responses

teacher
music teacher
your parents

15 (9%)
10 (6%)
12 (7.2%)

your children 7 (4.2%)
your grandchildren|{—0 (0%)
friends 7 (4.2%)
a singer who you were singi... 2 (1.2%)

Your partner/spouse 14 (8.4%)
strangers/audience members

someone auditioning you
music teacher/choir leader/r...

none of the above

1(0.6%)
1(0.6%)
3 (1.8%)

101 (60.8%)
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Q35.

How did those opinions affect you in the moment (at the time when they were
offered)?

[SKIP THIS IF YOU HAVE NEVER RECEIVED ANY FEEDBACK ON YOUR VOICE]

96 responses

@ It didn't affect me at all

@ | brushed off the comments quite quickly
and carried on singing

@ It made me doubt my ability a bit, but |
kept on singing

@ It affected me a lot, | felt very self con...

@ It stopped me singing near THAT spec...

@ It completely stopped me singing in fr...

@ It stopped me singing altogether, even...

@ other/none of the above
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Q36. Which statement best describes you TODAY? [this is anonymous so please say what you

really feel and not necessarily what Rose-Ellen wants to hear!]
172 responses

@ "l am a singer”

@ "I wouldn't say that | am a singer but | do
sing"

@ "I don't know if I'm good enough at
singing to call myself a singer"

@ 'l definitely wouldn't call myself a singer
but | do sing"

@ 'l would definitely not call myself as a
singer"
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Q37. If someone told you that they were interested to start singing again, what would you say to

them?
170 responses

@ be cautious, think it through

@ make sure you're ready but DO make
plans to start

® dofit, if it's right for you

@ go forit!

@ go for it! Don't wait! You'll be so glad you
did it
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Q2.

What age were you that year (when you returned to singing with/to others)?

170 responses

® 35.39 years old
@ 40.44 years old
® 4549 years oid
@ 50-54 years old
@ 5550 years od
@ 60-64 years old
® 6560 years oid
@ 70-74 years old
@ 75-79 years old
@ 5084 years old
@ 85-89 years old
@ 90+ years old
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Q4.
Thinking back to before you started singing again, did you expect to gain any of
the above?

172 responses

@ I gained fa morefrom singing again
than | couid have ever imagined

@ I ained much more than | thought 1 was
gongto

® 1 gained quit aot fom starting o sing
again

@ I gained as much as | expectad o gain

@ 1t gain as much as | hought | wo.

® What  gainad was way below my exp.

® 1 thougnt | wouid gain s much from st.
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Q15.

HOW MANY YEARS did it take between the first thought of wanting to start
singing again and the day you actually started singing with/in front of others

again?

170 responses

@ less than a year
@ 1-5years
@ 6-10 years

® 11-15years
@ 16-20 years
@ 21-25 years
@ 26-30 years
@ 3135 years
@ 36-40 years
@ 41-45 years

46-50 years
@ 5155 years
@ 56.60 years
@ 60+ years
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Q28.
What age were you when you stopped singing regularly?

169 responses

26-30 years old

21-25 years old

_A
30.8%
16-20 years old 10-15 years old

@ Younger than 5 years old
@ Younger than 10 years old
©® Between 10-15 years old
@ 16-20 years old

@ 21-25 years old

@ 26-30 years old

@ 31-35years old

@ 36-40 years old

@ 41-45 years old

@ 46-50 years old

@ 51-55 years old

@ 56-60 years old

® 61-65 years old
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Q33.
How old were you the first time you received a NEGATIVE response to your

singing (if ever)?

162 responses

@ | don't have any significant memory of...
@ younger than 5 years old

® 6-10 years old
/‘ @ 11-15 years old

@ 16-20 years old
® 21-25 years old
@ 26-30 years old
@ 31-35 years old

@ 36-40 years old
@ 41-45 years old





