


	Student Self Evaluation Form




This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied

	
	REFER
	D
	C
	B
	A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	


X
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	

X

	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	
	
	
	


X
	
	

	4. Key Transferable Skills
	
	
	
	

X
	
	

	

	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	
	





Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning
Teaching is a career that enables children to reach their full academic potential and knowing how to generate this success is a requirement for all teachers. As a soon to be newly qualified teacher, it is essential to be able to assess and analyse children’s academic learning and ensure they are developing both emotionally and academically when in my care. This essay aims to highlight this level of competency, by focusing on the holistic development of one focused child in my current placement school, using information gained from academic records, interviews and observations to justify their next steps of learning.
	Situated in a city school in South Wales this essay will be focusing on the holistic development of one child in a year two class. Following their progress throughout the academic year, the research aims to analyse a child’s development and assess whether the correct provisions are in place to enable a child to learn, are the strategies currently in place enough to progress their learning? And, as teachers, is there more we could be doing to ensure efficient learning is taking place? As a teacher, our role is to assess children on an individual basis, it is not how they are developing nationally, but how they are developing personally which matters. Donaldson (2015) stated how children need to be nurtured throughout the school process; it is not about achieving the best national results, it is about achieving their best individual results. As a soon to be newly qualified teacher, it is pivotal that I can assess children as individuals and that I am aware of the correct strategies and techniques to progress each child’s learning within a classroom. This is the aim of this essay. Focusing on four different aspects of an individual child’s development, this essay aims to highlight the next steps that are crucial in progressing a child’s learning and why these next steps are the correct strategy for them. Monitoring their numeracy, literacy, digital competency (DCF) and physical and social development skills (PSD), this research will analyse each subject, focusing on their current standard of learning before mentioning the improvements that could be made to increase development. Split into three sections, this essay aims to show the importance of knowing each child as an individual within the classroom, but also to highlight the need for teachers to have strong analytical and reflective skills, a crucial component for being an effective teacher in developing children’s learning.

Data Collection
Before focusing directly on the results, it is firstly important to provide some background and context on the research. As aforementioned the research was conducted in a small city school in the South Wales area, where there are around 266 pupils on roll in the school (Estyn,2014). Being based in a year two class, the focus child for this essay is six years old and is currently attaining an outcome four in the three core subjects; numeracy, literacy and PSD. Using the information mentioned below in fig 1.1, this essay aims to examine the child’s holistic development, taking into consideration, their home life, interests and academic levels and using this information to propose their next steps of development. 
[image: ]
Fig 1.1. Information about the focused child.

When assessing a child’s development, it is important to not just consider academic provisions, but also to analyse emotional and physical aspects which influence their progression. Donaldson (2015) states how children need to become more attached to their learning and should feel a sense of ownership of their own development. A view further promoted by Booth (1998) as he agrees that there should be less restraints in the way children learn in the classroom and more opportunities for children to experiment with their own learning. As a teacher, it is important that we encourage each child to find their own way of learning, yet it is equally important that, that learning is challenging and aimed at gaining the skills they require; children need both independence and guidance to ensure effective learning (Hoefs-Bascom and Sleeter,1996; 66). A study carried out in Northumbria further exemplifies this point. Carried out in a pre-school setting, the study focused on listening to children’s views on how they would like to learn, with the research concluding how it was the mixture of both teacher and child input which made the biggest difference to a child’s overall education (Armistead, 2009). It is important to note that this study does not focus directly on the year group mentioned in this essay, yet it does question the importance of pupil voice; pupils should be incorporated in the planning of their own learning. To ensure this has taken place throughout this essay, the child’s views and comments have been used to construct their next steps, a method known as the Mosaic Approach. 
	Concentrating on exploring children’s perceptions of their lives including their interests, priorities and concerns, the Mosaic approach allows children to be a part of their own education and encourages adults to listen to what children need (Clark and Moss, 2011). By allowing the child to help construct their own development plan, it has allowed myself as a trainee teacher, the opportunity to develop a closer connection with the individual child and has also ensured the child’s development is tailored to their needs, a point which will become significant further on in the research. Before I focus solely on the subject levels and development plans however, it is firstly important to mention some methods and limitations which arose from carrying out the research. Observations were a main aspect of this research for recognising a child’s next steps and are beneficial for reflection as they allowed myself, as an observer the opportunity to capture children’s interests and see their reactions in a natural setting (Szarkowicz, 2006;22). As I wanted to observe different areas of a child’s academic and personal development, I decided to adopt a naturalistic observation method. Using anecdotal recording to record my findings, I observed behaviour, social interaction and academic ability, noting down any important information detected throughout the school day. It is important to note that to ensure the best observation results were obtained, the observations have been carried out over the course of three weeks, with both myself and the teaching assistant gathering the results. Naturalistic observations (NO) are beneficial for gathering rich, valuable information, yet there are some limitations. Eysenck (2003) criticises NO for assuming people are always acting natural in familiar settings and claims acting is often overlooked (Eysenck, 2003; 288). Whilst Galotti (2009; 19) suggests that despite NO being effective for gathering quick information, people are more aware in social situations than we realise and thus it must be considered that the observant might have noticed the observer and changed their behaviour (Galotti et al, 2009; 19). Due to the focus of this research, this might have posed a problem to the overall results, however, being a known figure within in the classroom the children are comfortable in my presence and therefore behavioural changes should be limited. As there was no pre-defined behaviour the research wanted to observe, I decided that observation notes would be the best method to use to gather detailed and informative notes. Using a diary, I noted down anything of importance that I had observed that day, ranging from social interaction with peers, behaviour during the day and how they had coped academically during lessons. It is important to mention that academic observations such as tracking, RAG ratings and current academic outcomes were also noted and will be used throughout this research, to increase reliability when informing next steps. 
	To develop a detailed development plan, it is important that the feelings and interests of the participant are taken in to consideration. Cheminais (2008; 33) interviewed children across the United Kingdom and found that most children wanted to be more involved in the decisions made on their education. Whilst many mentioned how they did feel valued in school, they felt their ideas and suggestions on how to improve their individual learning were mainly ignored (Cheminais, 2008;33). This research was conducted ten years ago and thus it must be considered that pupil voice within schools has considerably grown, yet it does question if this is the feeling of children ten years ago, are we now doing enough to make learning more tailored for each child? Constructing a development plan can be complex and it is important that the focus does not move away from increasing academic learning. However, it is also important that the child feels comfortable and at ease in the classroom. Feelings are an individual concept, with Rosenwein (2006) arguing that humans cannot make decisions about how another would feel in a situation. To overcome this issue of feelings, pupil comments in the form of mind maps and interviews were used to influence the development plan. To allow flexibility, unstructured interviews were also used to gain information on a child’s likes and dislikes and how these ideas could help them progress in their learning (Schuh,2009). By involving the child in the development of their learning, Woods (2017; 117) argues that it allows children to feel comfortable in their setting and encourages the development of their critical thinking skills. However, Pastorino (2011;24) claims that the knowledge they are being interviewed for a specific reason might change the answers they give. To overcome this issue, the child was aware as to why they were being interviewed, but the questions were not aimed at their academic learning. Focusing on areas of the classroom and their likes and dislikes, the interviews were used to gain honest information on the child, with the lack of structured questions reducing the chance of receiving a specific answer. It is also important to mention that whilst school and individual consent/assent was obtained, the child was not aware they were being observed until after the observations, therefore eliminating their change in behaviour. Although this might seem deceitful, it was important that the child did not realise they were being watched, as I needed to gain a reliable insight into their academic and social abilities. 
	Throughout this essay it is of upmost importance that the child’s identity is kept anonymous and permission is obtained to allow the research to be written. To overcome this a letter of permission was obtained from the school (see appendix A) to allow the research to take place. It was also of important that the child agreed to be interviewed and observed, therefore ongoing assent was obtained in accordance to the Nuremberg code. Due to the nature of the research, anonymity is crucial, therefore, as requested by the school, photographs of and taken by the child will not be included throughout this research. To further protect the child’s and school’s identity, the school name will not be referred to throughout this essay, with the child being referred to as Child A. 

	
Analysis of learner 

For effective learning to take place, it is important to not just focus on the grades children have, but rather the understanding and contentment a child possesses when learning in the classroom. Looking at four different areas of Child A’s development; Literacy, Numeracy, DCF and PSD, this part of the essay will be focusing on the data obtained and what this data tells us about the holistic development of Child A. Adopting the ASK model (Nottingham, 2017) I will be analysing the attitudes, skills and knowledge of the learner, what does the data tell me about Child A? and what is missing from this data? 
                Literacy and communication is focused on Child A’s ability to write and communicate effectively through language and looks at their writing, reading and oracy skills. As previously mentioned, Child A does not have any additional support during lessons and is expected to complete most work independently (see appendix B). interviewing Child A on different parts of school life, it became apparent that literacy was an area where they felt least confident in their ability and described literacy lessons as being hard and boring (see appendix C). This is further noticeable during a lesson in class, where it was observed how they could not keep still on their chair and took a while to complete their work (see appendix D). Of course, these observations are only from selected lessons, yet what they do indicate is that Child A is not motivated to complete their literacy work; they have no confidence in their ability. Whilst this is purely an interpretation from the observation notes, RAG ratings also show how Child A mainly attains amber in literacy, with comments discussing how work has been left un-completed and how they required a one to one for support (see appendix E). Together with the observations, the research highlights how Child A’s attitude towards literacy tends to be negative, with their work ethic reducing along with their attitude. At the beginning of the year Child A was an outcome four and their markers were not a cause for concern. As time has gone on however, the markers have not improved, with oracy being the only component of which Child A has progressed (see appendix F). Talking to Child A, they mentioned how they struggled when in literacy lessons to process what they have read and was unsure how to get their words down in writing (see Appendix G). Whilst they are strong orally at describing what needs to be done, they have not yet mastered how to independently record information on paper, a fact which can be seen from analysing pieces of their work (see appendix H). To overcome these issues, it is important to play at Child A’s strengths and make the work more relatable to them as an individual. Whilst Child A struggles with their independent reading and writing, they work well in a team and flourish from peer support and visual aids (see appendix I). They also enjoy reading when with a one to one support and therefore this could be incorporated more into lessons to encourage them to read. Due to issues at home, Child A has not been bringing in their reading folder and has mentioned how they rarely read. This is important to note when considering Child A’s decline in enthusiasm, as their lack of support at home might be affecting their attitude in school. This of course is my own interpretation and would need to be discussed in more depth before assumptions can be made, yet what the evidence has shown is that Child A needs a supportive environment to work in, with more visual cues, peer support and reading interventions.
            Whilst Child A’s attitudes towards literacy have declined in school, mathematics is a topic where they speak highly about the subject. During a discussion about their time in school, Child A was very enthusiastic about the new maths area and mentioned how they liked the new game activities which were available in the zone. Analysing academic assessments, they indicate how Child A is progressing steadily with mathematics and is particularly good at areas including data and shape (see appendix J). Whilst the yearly assessments show Child A is currently an outcome five for data and geometry,
my own assessments have indicated a weakness in Child A’s ability. Of course, I have only been working in the class for three weeks and therefore would need to assess Child A over a longer period for reliability, however observation notes indicate that Child A struggles when using mental and written methods in maths. During a multiplication and division lesson, the children were using visual aids to help them do subtraction by regrouping. During this lesson Child A indicated a firm understanding and was able to do the sums visually without support. However, when the aids were taken away in the next lesson they were unable to calculate the sums by themselves and could not grasp how to do the written version (see appendix K). 
This might have been down to the way the lesson was pitched; they might not have understood the language, yet further evidence also suggests that Child A achieves the most when their maths is hands on and can relate to the work personally (see appendix L). Lessons where the children are part of their learning are effective for creating enthusiasm and understanding, yet the gap here is that Child A finds it hard to record their work. When talking about past mathematics lessons, Child A mentioned how they found it easier when the lessons were active and liked playing games and completing challenges more than sitting at their desk (see appendix M). Whilst it is good that Child A has a healthy attitude towards mathematics, it needs to be ensured that their preferred level of learning is encouraging an increase in attainment. Work sheets show how although Child A attains a good mathematical level when using games, the technique is not increasing their attainment when it comes to written methods (see appendix N). Whilst they are hitting outcome four in terms of using simple addition and subtraction strategies, they struggle to work out the more advanced sums needed for an outcome five and cannot use the 2’s and 5 times tables mentally to work out mathematical problems (foundation framework). It is important to mention that a lot of the work I have witnessed has been problem solving and therefore the reading ability of Child A needs to be considered, yet even when the questions are read out loud, they still struggle to mentally calculate the correct written strategy to use. To help with this understanding, Child A would benefit from a modelling and peer support approach. Using their strength of mathematical puzzles and games, Child A might benefit from using games as a tool to writing; they learn the calculation alongside the game.  
         Literacy and Mathematics are vital in primary schools across Wales, but due to the new curriculum introduced by Donaldson (2015) it is equally important that children are also assessed on DCF. As the world is becoming more technological, so is the need for children to be more digitally developed, with DCF becoming a vital component of work for children in Welsh schools. Analysing work completed by Child A on the laptops and discussing their thoughts on technology, it was clear that Child A possessed a lot of knowledge about technology and had already gained a lot of the skills required for a year two child (see appendix O). Due to the limited number of laptops available in the classroom, the children usually work in groups when completing online work, yet it was evident how Child A was the most comfortable in their group in completing the task, as they navigated their way around the site, collected and organised the data into groups and saved the work in a file. Whilst it is important to develop DCF skills, this is not a weakness of Child A’s, yet their strength in DCF could be beneficial in helping them develop in other areas. PSD is the third strand that children are assessed on when in foundation phase and currently Child A is achieving an outcome four. Whilst Child A is sociable when working in groups, they do find it hard to mix with other children and display a lack of confidence when talking to friends in the classroom. This point is further exuberated during a conversation with Child A, where they mentioned how they were happy in school but wished they could be more confident to make new friends (see appendix P). Due to issues at home, Child A attends the rainbow group every morning where they complete activities and discuss how they are feeling. 
Whilst this intervention has proved to be beneficial in raising Child A’s confidence within groups, they still struggle socially within class and find it hard to socialise with children outside of group work. This is where DCF comes in. Due to Child A’s strength in DCF, I feel it would be beneficial for them to use this in a social capacity to encourage them to be more confident when with other children. Giving them a role within the classroom would help them develop personally and socially, whilst the introduction of new digital skills will further increase their DCF and help their current skills progress. 

Next Steps

Analysing four areas of Child A’s development, it has highlighted both strengths and weaknesses in their learning and how these areas can be developed to suit the individual child.  As mentioned previously, literacy was an area where Child A struggled the most, with both their reading and writing abilities hindering their development. Reading is a pivotal element to being able to write, thus before looking at increasing Child A’s writing skills it is firstly important to try and increase their reading ability. Analysing Child A over the course of three weeks, evidence has shown how Child A works best when in a group and finds individual work the hardest to grasp. To ensure the learning is effective therefore, I have decided to introduce guided reading groups into the class which focus on specific areas of children’s learning. Following on from a study carried out in York University, it was found that children showed the biggest improvement in their reading when working alongside their peers (Salvin, 2009). Conducted over the period of a year, Salvin (2009) interviewed children on their current reading abilities and found working in a group encouraged children to want to achieve. Like that of Bruner’s scaffolding, Salvin (2009) found that having support from their peers enhanced a child’s confidence and talking about their work created a bigger understanding for all. Taken by a teaching assistant twice a week, the groups will focus on breaking reading down and helping child A understand the significance of what they are reading. Instead of reading a story, Child A, alongside their peers, will complete various tasks and games to try and piece together the story themselves. Focusing on making reading creative and fun, the work aims to encourage Child A to understand how reading works and see it in a different context from purely letters on a page. Alongside this, visual aids will be used in the classroom to try and improve both reading and writing skills. Working in groups is beneficial for encouraging confidence, yet Vygotsky suggests that this barrier also needs to be removed to encourage independent learning (Hartman, 2002;41). As I want Child A to be able to independently read and write, it is important other strategies are put in place to encourage this development.  Visually seeing how things get pieced together can be a huge benefit for children in increasing understanding and is something previous lessons have highlighted is a strength of Child A’s (Geng, 2017; 146). Building on this, visual coding (VC) will be used in literacy lessons to encourage independent reading and writing skills. Most commonly used by speech and language therapists, VC is a system which uses colour and shape to underline certain aspects of the English Language (Ebbels, 2007). Used as a base for writing sentences or analysing text, VC helps children understand what needs to go where in a sentence (Ebbels, 2007)

[image: Image result for visual coding speech and language]
Fig 1.2. Image of Visual coding with shapes and colours. 

Used like a writing frame, as shown in fig 1.2, children use the cards as a guide for structuring their sentences, with other symbols being added in as their skills develop. Devine (2014) supports the use of VC in schools, yet does suggests that it should be used sparingly, to not hinder the development of independent writing skills. To overcome this issue, the cards will only be used as a guide in the classroom and will not be a permanent fixture for every lesson. Used to develop understanding of how to write, the children will only use the cards for a short period of time each lesson, with the aids being taken away at certain points to encourage independent work. To ensure the cards do not hinder children’s progression, they will only be used for those children who require a reading or writing guide, with the aim being to ensure all children are confident in their literacy skills and develop independence in their work. 
               Similarly, to literacy, Child A also finds it difficult to write down their methods in maths and prefers using visual aids than mental strategies to work their answers out. Whilst this is not necessarily bad, it does make it hard to track Child A’s progress, as their dependency on physical strategies results in a lack of written mathematical work. To tackle this issue, I feel it would be effective to use games more frequently during mathematics lessons, with written methods being modelled alongside the visual aids. Using physical aids alongside written methods, it will help Child A build an understanding of how the written methods work and make the sums seem more relatable to their strength (Barmby, 2012). Games are a good tool for frequently learning a skill as their repetitive nature allows children to repeatedly confront methods and skills in an accessible manner (Schiro, 2017). Whilst it is important that Child A feels comfortable with what they are learning, it is also important that the games are being used to confront the biggest issues; mental and written method skills. Whilst mentally the games are constantly testing Child A’s skills, it is important that there is also a requirement for Child A to see and use written methods, such as addition and subtraction sums. Ellington (1998) suggests that games are beneficial for introducing new topics to children and states they can increase understanding when learnt alongside peers. By encouraging peer modelling, the sums are further explained at a level which is accessible to the child and by working together can make the work seem less daunting (Ellington, 1998)). As it is important Child A is comfortable when in the classroom, I will also introduce ‘thinking partners’ into the class, where alongside the games they will work together on written problems and sums to help establish clear, mathematical understanding. 
        As well as academically, it is vitally important that Child A’s well-being when in the classroom is also considered. As aforementioned, Child A has some ongoing issues at home and often comes in to school feeling upset or down. As they attend rainbow group in the morning, Child A has commented on how this makes them feel distant in the class and makes it hard to socialise with the rest of their peers. To try and tackle this issue, I have decided to give Child A a role within the classroom to try and encourage their social skills. During group work Child A is very sociable and prefers working with peers than on their own, yet during individual time, such as play, they tend to stay by them self. To encourage Child A to be more confident with their peers in the classroom, I have decided to focus on their strength of group work and technology skills and have made Child A part of the ‘Digital Bosses’(DB) group. Working alongside other children in the classroom, DB shows other children how to use different devices and can be called upon by a peer whenever they are stuck. Bloom (2007) recognised that by giving a child a job in the classroom it encouraged their social skills and gave them a responsibility which helped them recognise their worth in the classroom. By introducing DB to Child A, I aim to increase their confidence with their classmates and give Child A a platform to talk to their peers. Whilst having a role in the classroom can be beneficial for the child involved, it is important to not overlook that the responsibilities can be used irresponsibly. Porter (2008, 65) claims that children can sometimes use their roles in a controlling way and they need to be aware that their behaviour will influence other people’s responses to them. To overcome this, the whole class have been instrumental in compiling the DB rules for the classroom and each day a member of DB can choose someone in the classroom to be their assistant. As well as DB, I have tackled well-being as a class approach, by sending letters home about after schools’ clubs, introducing the Buddy Bench and using a friendship circle before home time, to ensure all members of the class feel included and happy in their environment. 

Conclusion

[bookmark: _GoBack]Conducting research on Pupil Progress has highlighted the importance for teachers to be reflective in their practice and assess children on an individual basis. Following the new curriculum as proposed by Donaldson (2015) it is has shown how it is important that children are assessed by their own abilities and that their strengths, both academically and emotionally, are used in the classroom to benefit their weaknesses. Assessing Child A’s development has allowed myself, as a trainee teacher, the opportunity to reflect on my practice but also to work closely with documents and various resources to gain an insight into what children need to develop and how, as teachers, we can offer them these resources and skills. To be an effective teacher it is pivotal that children are at the heart of what we plan and that we no longer rely on the same resources and methods, but rather tailor our planning to make learning accessible and relatable for all children in the classroom; a skill I will take forward with me in my future teaching career. 
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Appendix
Appendix A
Letter of permission obtained from Class Teacher.
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Appendix B
Interview with class teacher, Summary Report.
The Class teacher mentioned how Child A was a quiet individual in the classroom and sometimes struggled to mix with the other children. It was mentioned how she lives at home with mum but visits dad on the weekends, something they tend to get a little upset over during a Friday in school. Child A does not attend any after school clubs and often gets picked up by either mum or her nan at the end of the school day. Academic wise, it was mentioned how Child A is currently achieving an outcome four and especially struggles in literacy, as reading and writing tend to be their weakest skills. Child A does not have any Additional Learning Needs (ALN) and does not speak English as a Second Language (EAL) yet they do tend to require support at times during lessons, although they should be capable of achieving the work by themselves. 

Appendix C
Interview with Child A on literacy, Summary Report.
Child A mentioned how they did not enjoy literacy lessons and always felt like they did not want to do the work. They talked about how they found it hard to do cursive handwriting and preferred the literacy tasks where they didn’t have to write or read very much. Talking about their oral skills they mentioned how they did not mind talking their answers out, but always felt like a lot of the work was aimed at writing and reading and it made them sad as they cannot do it. When asked why they thought literacy was their weakest topic, they said that it because they always had to sit there on their own and there weren’t many opportunities to work in a group or use resources. They also mentioned how they knew what they wanted to say in their head, but often struggled to get the words down on paper. 

Appendix D
Observation notes from a literacy lesson
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Appendix E
[image: ][image: ]Child A, RAG ratings from literacy lessons with comments. Identity blanked for anonymity
. 
Appendix F
Child A progress over the year in Literacy and Communication. Results taken from Building Blocks.
	Oracy
	Reading
	Writing

	September
	Level 2
	September

	October
	Level 3
	October

	November
	Level 3
	November

	December
	Level 3
	December

	January
	Level 3
	January

	February
	Level 3
	February

	March
	Level 3
	March

	April
	Level 3
	April

	May
	Level 3
	May


	Key

	Below level 4

	Towards level 5

	Level 5

	Above Level 5



Appendix G
Interview with Child A on literacy, Summary Report.
Child A mentioned how they did not enjoy literacy lessons and always felt like they did not want to do the work. They talked about how they found it hard to do cursive handwriting and preferred the literacy tasks where they didn’t have to write or read very much. Talking about their oral skills they mentioned how they did not mind talking their answers out, but always felt like a lot of the work was aimed at writing and reading and it made them sad as they cannot do it. When asked why they thought literacy was their weakest topic, they said that it because they always had to sit there on their own and there weren’t many opportunities to work in a group or use resources. They also mentioned how they knew what they wanted to say in their head, but often struggled to get the words down on paper. 

Appendix H
Child A, Annotated piece of literacy work.

[image: ]

	09.05.18
	Interacted well with peers. Enjoyed the phonics game tasks. Liked using the board game to uncover different phonics word. Practiced writing them out. 

	10.05.18
	Worked well at the roll a word game in pairs. Helped each other with the writing out of the words. Willing to join in the writing game.

	15.05.18
	Used the tricky word mat to help make sentences. Seemed to find this easier than doing it alone. Did struggle with writing the sentence with connectives. 


Appendix I
Typed up observation notes, literacy lessons. 


	Key

	Below level 4

	Towards level 5

	Level 5

	Above Level 5


Appendix J
	Number Skills
	Geometry Skills
	Data Skills

	
	
	


Current outcome levels, taken from building blocks assessments.




Appendix K
Observation notes from a mathematics lesson. 
[image: ]
Appendix L
Typed up teachers notes taken mathematics book.
	19.04.18
	Worked well today. Enjoyed the modelling technique and worked well as a group to break the code. Good use of visual aids. 

	27.04.18
	Free activities today to explore different shapes. You enjoyed playing with the shaped blocks and puzzles. 

	3.05.18
	Well done you tried hard today to recognise your 2 and 5x tables. Very good work with the numicon and dienes. You struggled with your written multiplication sums. We will work on these again. 




Appendix M
Interview with Child A on numeracy, summary report.
Child A mentioned how they enjoyed numeracy lessons and liked the problems solving activities and using the different resources. They talked about how they found it hard to do mental multiplications and found it easier to use blocks or visual aids to help them work the answer out. Due to there not being much writing, Child A mentioned how they preferred numeracy to literacy and liked that the activities were centred more around games than writing and reading. Despite enjoying numeracy lessons, they did mention how they sometimes struggled to read the questions and much preferred being active in the classroom than sitting at their desk answering worksheet questions.

Appendix N
Child A, annotated piece of numeracy work
[image: ]
Appendix O
Interview with Child A on technology, summary report
Child A was very enthusiastic when they talked about technology and said their favourite lessons were those which included technology in them. When asked about what sorts of things they like to do on the computer, they mentioned how they liked to play games and use different apps, but also talked about the different skills they possessed and various activities they could do online. With regards to DCF, Child A mentioned how they were able to save work in to certain files and was able to type their name and put the date on their work. Showing me some different activities which they had completed on the computers, it was clear that Child A enjoyed using technology and already gained a lot of strands set to a year two child. 

Appendix P
Interview with Child A- well-being- summary report
Child A is generally very positive about school and mentions how they normally feel happy and safe when in the school environment. When talking about friends they mentioned how they had a few close friends but did not really spend much time with everyone in the class as they felt people sometimes did not want to play them. They mentioned how they liked playing in the maths area and the grassy area outside and liked it when they had PE outside as they got to spend most of their time on the tyres. Child A discussed how everyone in the class was really nice but wished they found it easier to make friends, so they could play with everyone. 
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MATHEMATICS LESSON-
LESSON WITH VISUAL AIDS- 17.05.18 Child A completed the work to a high standard

and was able to complete the sums quickly
using dienes. Introduced to regrouping for the
first time, Child A was able to use the blocks to
work out how to do subtraction and did not
hesitate when they had to lend 10s from next
door.

LESSON WITHOUT VISUAL AIDS- 18.05.18 Child A struggled to write out standing up sums
and did not understand how to complete
subtraction without the dienes blocks. TA sat
with Child A and went over the rhyme ‘more on
the floor, knock on the door and get 10 more’.
Yet despite being shown how to do it yesterday
with the blocks, lacked understanding of how
to complete written version. Completed with
high support for TA.
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About Child A

Child A s six years old and lives at home with Mum and Mum’s
boyfriend. As their parents are divorced, Child A stays with their dad
on the weekends, being dropped back to school on Monday morning.
Child A sometimes finds this very distressing and will be upset most
Fridays and Mondays.

Child A is an only child and does not have any close younger relatives.
They attend Rainbow group in school in the mornings, where they talk
about their feelings and how emotions in a small knit group, Child A says
they like going here.

Image chosen by Child A

Child A has a passion for ICT and enjoys doing works on the laptops. They have
demonstrated confidence in using various apps and enjoy helping others when they get stuck.

Child A does not like literacy as they feel they are not very good at it and they struggle with
reading and writing. They enjoy maths but find the written sums quite tricky to do, preferring
to work in groups using visual aids.
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