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H ermeneutic Phenomenol.ogical Writing

Attending to the Speaking of Language

In phenomenological human science, writing does not merely enter
the research process as a final step or stage. As was indicated earlier,
and as will be elaborated in this chapter, human science research ir a
form of writing. Creating a phenomenological text is the object of the
research process. And, of course, this purpose stands in the service of
the fundamental commitment that animates the research questions.

So, we alwap need to be mindful of the question: what does
research and writing sewe? In the case of the present project we want
witing to serve pedagog5r. Language is the only way by which we can
bring pedagogic experience into a symbolic form that creates by its very
discursive nature a conversational relation. Writing and reading are the
ways in which we sustain a conversational relation: a discourse about
our pedagogic lives with children. Much depends, therefore, on the
quality of our language and writing (theorizing). One might even
wonder whether the charge of pedagogr to address adequately its own
nature is possibly too much to ask of ordinary convenational discourse.
What form of writing is needed to do justice to the fullness of pedagogy
and pedagogic. experience?

The phenomenological method consists of the ability, or rather the
art of being sensitive-sensitive to the subtle undertones of language,
to the way language speaks when it allows the things themselves to
speak This means that an authentic speaker must be a true listener,
able to attune to the deep tonalities of language that normally fall out
of our accustomed range of hearing, able to listen to the way the things
of the world speak to us. The world is no conglomeration of mere
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objects to be describ.frt?^rl" language of phpical science, says van den
ff::J;i#hil'r,il::*"*;;";;,';#u'o,,u,,themateriaiizationorour subjectivity. Whoeve, -".-l li;-Iur 
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committing the sin of "overwriting" it is sometimes more important to
leave things unsaid. The text as a whole aims at a certain effect, and
thus the silence of spaces is as important (speaks as loudly) as the words
that we use to speak

Second, there is something we might call epistemological silence.
This is the kind of silence we are confronted with when we face the
unspeakable. Various philosophers have referred to this kind ofsilence.
For example, Polanyi (1958, 1969) has explained how there is a tacit
form of knowing as in the common case where we sense "that we know
more than we can tell" (1969, pp. 159-207). Beyond the range of our
ordinary speaking and uniting there is the rich domain of the unspeak-
able that constantly beckons us. Polanyi gives the example of witnesses
who are unable to describe a person they saw, and yet are able to assist
a police artist in the drawing up of a portrait by identiSing what does
and what does not resemble the person. We may have knowledge on
one level and yet this knowledge is not available to our linguistic
comPetency.

For our purpose it may be helpful to make several distinctions here:
(a) When we experience the unspeakable or ineffable in life, it may

be that what remains beyond one person's linguistic competence may
nevertheless be put into words by another person (Dienske, 1987F
perhaps by someone who has special skill in writing. Indeed we some-
times are surprised when someone is able to say what we wanted to say
while we muld not find the words. It is for this reason also that the
research-writing process requires of us that we sometimes..borrow" the
words of another since this other percon is able, or has been able, to
describe an experience in a manner (with a directness, a sensitivity, or
an authenticity) that is beyond our ability. Sometimes this other person
is a thoughtful poet, a philosopher, an authorof fiction, or a penonwith
a certain verbal talent. Sometimes this other person is a member of a
group that has access to certain experiences which are unique for
reasons that are cultural, generational, social, professional, or gender
specific, such as children, the siclg the poor, prostitutes, athletes, wo-
men, ga)6, fathers, and so on.

(b) The experience of something that appean ineffable within the
contextof one type of discoune maybe expressableby means of another
form of discourse. For example, while behavioral science has great
difliculty giving a satisfactory account of the experience of love, this
subject is portrayed in a celebrated manner in the language of poetry,
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Anecdote as a Methodological Device

A common rhetorical device in phenomenological writing is the use
of anecdote or story. "Story" means narralive, something depicted in
narrative form. On the one hand, all human science has a narrative
quality (rather than an abstracting quantitative character). And the
story form has become a poputar method for presenting aspects of
qualitative or human science research. Here we wish to focus on a
specific story form or narrative form: the anecdote. Anecdotes are a
special kjnd of 1pry. For exampte, when Langevetd (1984) wants to
explain the significance of a thing in a child's tifi, he tells a story about
a little girl who offers her baby brother a tiny feather: "The four-year
old comes to her mother, who is busy with the newborn baby, and has a'treasure' in her hand. It is a tiny feather o[ a sparrow. This is for little
brother, because he is still so small . . . . Now tnat is a true gift!" sap
Langeveld (p. 218). And he uses the anecdote to make a distinction
between a present and a gift. A present is something we give to someone
as a wedding present or as futfillment of an obligation or debt. The
French have a salng that smatt presents mainrain friendship. Lan-
geveld shows that it is directly reversed with gifts: 'A present can make
friendship, but love and friendship make gifis, even the smallest ones,
possible . . . . so the littte girl's fealher is sirall-so be it: Isn't the little
brother small too? But how delicate and soft the feather is! It almost
makes the beholderdelicate and soft too!" (p.21s). And so Langeveld
continues, w-hoever gives a present to someone, gives somethin! from
Ine store, otten merely just a suggestion from the salespcrson. But
yho13r-gives a gift (and not luii a mere present) gives himself or
henelf. He or she ir the thing.

Here is another example: In his introduction to furcon and World,
van den Berg tells an anecdote of a native of the Malayan jungles (van
den Berg and Linschoten, 1953). In order to learn what impiession a
large and modern city would .uk" on an inhabitant o[ the jungle, one
had placed this man unexpectedly and without much ado inthe middle
of the large city otsingapore. One walked with him through the busy

-:,1":" in order to provide the native with ample opportunity-to observe
llut:Y9t a metropotis could offer. When ,t tt 

" "nd 
of the trip one

asked him what had struck him most, he did not, as one mighf have
expected, talk about the paved streets, the brick houses, Lncrete
buildings, cars, streetcars and trains. Instead, he rnentioned how to his

s{
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amazement one person could carry so many bananas. What he ap-
peared to have seen was a street vendor who transported his bunches
of bananas on a push cart. "hr the rest the native hardly had seen
anything," says van den Berg (1953, p. 5). A person who iives in the
jungle is engaged in a dialogue with the things of his world which allows
him to see thing;s in a manner which we could not possibly share. The
n_afive is engaged in a different conversation with things. Euery ne*
objecl h" l"T appea^ in front of his eyes in a modality that permits a
certain role in that convenation. Any object that cannot ad-opt such
modality therefore cannot meaningfully enter the mnversationil rela-
tion._It does not speak to him and therefore cannot be seen, sa',s van
den Berg. This is how van den Berg uses, among other things, the
anecdote as a device for making comprehensible the phenomenon of
conversational relation which every human being maintains with his or
her world. what van den Berg wants to show by way of anecdote and
phenomenological explication is that the human being not only stands
in a certain convenational relation to the worrd-tle human being
really rs this relation.

Anecdotes, in the sense that they occur in the phenomenological
writings of, for example, Sartre, Marcel, Merleau-pbnF are not to be
understood as mere illustrations to "butter up" or "maie more easily
digestible" a difficult or boring text. Anecdote can be understood as a
methodological device in human science to make comprehensiblesome
notion that easily eludes us.

webster's definition of anecdote is "a usually short narrative of an
interesting, amusing, or biographical incident.'-And the oxford Dic-
tionary defines anecdote as "$ecret, private, or hitherto unpublished
narratives or details of history. " It speaks o[ the narrative of an incident
or event as "being in itself interesting or striking.,' The term derives
from the Greek meaning "things unpublished,";something not given
out." And indeed, cicero (and later Renaissance scholars alwefifused
to describe some of his unpublished manuscripts as anecdotes, ,,ihingp
not given out." Anecdotes are social produits. In everyday life the
anecdote usually begins its course as pait of an oral tradition. often, it
is originally a fragment of the biography of some famous or well-known
penon. Thus, samuel Johnson described anecdote as ..a biographical
incident; a minute passage of private life." Biographen and n--istorians
value anecdotes for their porver to reveal the true iharacter of persons
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or of times which are hard to capture in any other manner (Fadiman,

1985, p. ni).
But often anecdote was information meant for insiders, stuff that

for discretionary reasons did not make the written record- Sometimes
the anecdote was used to characteri 7E a way of thinking or a style or

figure which was really too difticult to approach in a more direct manner.
Tf,ir it one epistemologically interesting feature of anecdote, that if we

cannot quite grasp ttre poinior essence of a subj ect and we kcep looking
at it from thl outside, as it were, then we may be satisfied with an

anecdotal story or fragment (Verhoeven' 1987).
There is an amusing anecdote about Edmund Husserl whose vo'

luminous writingr on ph"norenology contain painstaking relutations

of every cont"i*ble oblection to his philosophical s]'s!9m' {1 a boy

Fxlmund wanted to sharpen his knife. And he penisted in making the

knife sharper and sharper until finally he had nothing left (de Boer,

tl8O, p. iO;. The anecdote aptly demonstrates the perfectionist
qualitiis in Husserl's character. Husserl was accustomed to reflect with

ttir p"n and paper. His phenomenological research was truly a textual
labor. He would revise, rewrite, and edit endlessly his fundamental
u.ritingp. And after his death was discovered an astonishing collection
of about 40,000 pages written in stenographic script.

An interesting case of the significance of anecdotes in human
science thinking Loncerns the doctrine or philosophy,of Diogenes
Laertius, also cilled The Cynic or The Dogman, or "a Socrates gone

mad" (Herakleitos and Diogenes, 1979, p.35). Th"19 are no authentic
text$ left from this thinker, who at any rate considered living more
important than writing. What is available are just anecdotes. Legend

hai it that the youthful Alexander the Great one day went to visit the

philosopher Diogenes about whom he had heard such strange stories.
i{e rum" upon ihe philosopher while the latter was rela:ring in the
beautiful sunshine.

Alexander: I am Alexander the Great.
Diogenes: I am Diogenes, the dog.
Alexander: Thedog?
Diogenes: I nuzzle the kind, bark at the greedy, and bite louts'
Alexander: What can I do for You? ,
Diogenes: Stand out of my light. (p. 30)
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while Alexander wanted to show his benevolence and generosity
to the thinkeq the latter showed that he knew only too well ihe nature
of worldly temptations. But rather than to theorize and to get
entrapped into the addictive sphere of philosophical abstraction,
Diogenes "showed" his argumentin verbal gesture: ;,get out of mysun."
By means of this pantomimic demonstration Diogines shoun'more
effectively than theoretical discourse might do hoi the philosopher
frees himself from the politician. He was ih" firt person who was free
enough to be able to put rhe mighty Alexander in Lis prace. Diogenes'
answer not only ignored th.e desire of power, but also the ovenvhiming
powel of desire (Sloterdijk, 19g3, p. 265). And so, this humble and
wretched_philosopher showed himserf moie powerfu.l and autonomous
than the feared ruler Alexander who went ali the way to the borders of
India to satis$ his need for power. Did Alexander recognize the sense
of superioriry of the-moral life of the cynic? History hls it that Alex-
ander once said: "If I were not Alorander, I would be Diogenes',
(Herakleitos and Diogenes, 1979, p.36).Diogenes and Als(anier the
Great died on the same day, a tact to whiJh peopre trave attached
superstitious signifi cance.

So, Diogenes set out to teach his fellow citizens not by grving
spe-eches or by writing books but by means of pantomimic exercise and
9l^tilhg example. A kind of street theatre, one might say. Sloterdijk
(1983) has argued that the aureole of anecdotes that surrounds the
figyl" of Diogenes are actuaily more crari$ing of his teachings than any
writings could have been. And yet the reason ilat Diogenes'frnitosopny
has not been more influential may also find its cause-in the fact that itis only anecdotes that have been preserved. Anecdotes have enjoyed
low status in scholarly writingp, since, in contrast to historicar accounu
or reports, they rest on dubious factuat evidence. The shady reputation
of anecdote may derive from the sixth_century Byzantine hirtorirn
Procopius who called his posthumously pubrisheo scanoarous account
of the Emperor Justinian Anecdota or Hi*oria Arcana (secret Hisiory).

In everyday life, too, anecdotes may get negative reactions. For
glarnple, w9 may hear someone say thai a certain account shourd be
distrusted since "it rests merely on anecdotal evidence." Evidence that
is "only anecdotal" is not permitted to furnish a proper argument. of
course, it is entirely fallacious to generatize from a case on"the basis of
mere anecdotal evidence. But empirical generalization is not the aim
of phenomenological research. Tht poinithat the critics of anecdotes
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miss is that the anecdote is to be valued for other than factual-empirical

or factual-historical reasons.
An historical account describes a thing that has happened in the

past, bit an anecdote is rather like a poetic narrative which describes a

universal truth. what Aristotle saysabout the poetic epic of his time

applies to the anecdotal narrative of our time:

the poet's function is to describe, not the thing that has happened' but

a nna of thing that night happen, i'e',-what is possible-as being
probable or nei".."ry. . .-po"tty ii totething more philosophic and of
graver import than history since its statements are of the nature ratner
-of 

uoi""riul", whereas those of history are singulars' (Poetics' 145L)

Anecdotesmayhaveavarietyoffunctions(seeVerhoevenforsome
distinctions, 1987i also Fadiman, 1985), but the ones that are of sig-

nificance to human science discourse may include the following charac-

teristics:
(|)Anecdotesformaconcretecountetweight.nabstracttheorctical

tttoigit. The objeit of phenomenological description is not to dwelop

theoietical abstiactions that remain severed from the concrete reality

of lived experience. Rather phenomenologl tries to penetrate the

layen of meaning of the concrite by tilling and turning the soil of daily

existence. Aneidote is one of the implements for laying bare the

covered-over meanings.
(2\ Anecdotes ,*pittt a certain disdain for the alienated and alienat'

ing iicoune of schoian who have difftcutty showing how life and theorert'

cil propositi.ons are connected- Thus, anecdotes possess a certain

pragmaiic thrust. They force us to search olt the relation bepeen living

and-thinking, betrreen situation and reflection. In this connection

Fadiman (1i85, p. ni) notes how anecdote has acted as a levelling

device, how it humanizes, democratizes, and acts as a counterweight to

encomium.
(3) Anecdotes mTy provide an account of cenain leachings or

doAiies which were neier wrinen down. Socrates and Diogenes are

examples of great thinken about whom anecdotal life stories form both

their fiographies as well as the essence of their teachings. This histori-

cal phenimlnon also shows the great potential and generally unack'

nowledged power of anecdote in human science discoune. Plato's

Dblog;es is a collection of anecdotes about Socrates, the philosopher.

It dffirs markedly from the large body of philosophical writings that
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have followed it down the ages. At the methodological level Plato's
writings are round-about or indirect reflections about fundamental
human experiences such as friendship (I-ysis), love (Phaedrus, Syn-
posium), teaching virtue (Meno), and so forth.

(4) Anecdotes may be encountercd as conuete demonstrations of
wisdor4 sensirtve futrght, and proverbial mth. Classical figures con-
sidered their anecdotes as narrative condensations of generally acknorr-
ledgedtruths (Fadiman, 1985, p.nri). Forexample, the anecdoteof the
cave in Plato's RepuD&c is offered by Plato as allegory or possible story.
Plato's accounts are offered not as factual truths in the empirical or
historical sense but, in Plato's words, as "likely stories." By their anec-
dotal quality \pe come to $ee what is possible and what is not possible in
the world in which we live (Cairns, 191, p. xv).

(5) Anecdotes of a ceftain event or incident may acquire the sig-
niftcance of exemplary character. Because anecdote is concrete and
taken from life (in a fictional or real sense) it may be offered as an
example or as a recommendation for acting or seeing thingp in a certain
way. In everyday life an anecdote may be told as a tactful response (a
"message") to let the recipient of the anecdote sense or perceive a
certain truth that is otherwise difficult to put into clear language.

What is often not seen is that anecdotal narrative as story form is
an effective way of dealing with certain kinds of knowledge. "Narrative,
to narrate," derives from the Latin gnoscere, noscene "to know." To
narrate is to tell something in narrative or story form. The paradoxical
thing about anecdotal narrative is that it tells somethingpa rticularwhile
really addressing the general or the univenal. And vice versa, at the
hand of anecdote fundamental insights or truths are tested for their
value in the contingent world of weryday experience. And so one may
say that the anecdote shares a fundamental epistemological or meth-
odological feature with phenomenological human science which also
operates in the tension between particularity and universality.

TheValue of Anecdotal Narrative

D'Israeli termed anecdotes "minute notices of human nature and
of human learning" (in Fadiman, 1985). Anecdote.s can teach us. The
use of story or of anecdotal material in phenomenological writing is not
merely a literary embellishment. The stories themselves are examples
or topics of practical theorizing. Anecdotal narratives (stories) are
important for pedagogr in that they function as eqperiential case ma-
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terial on which pedagogc reflection is possible. Methodologically
speaking, story is important because it alloua the human science terd to
acquire a narrative quality that is ordinarily characteristic of story. A
hybrid textual form is created combining the power of philosophic or
qntematic dismurse with the power of literary or poetic language.
Anecdote particularizes the abstracting tendency of theoretical dis-
coursie: it makes it possible to involve us pre-reflectively in the lived
quality of concrete experience while paradoxically irniting us into a
reflective stance vis-i-vis the meaningp embedded in the orperience.
The important feature of anecdotal as well as phenomenological dis-
coune is that itsimultaneously pulls us in but then prompts us to reflect.

The significance of anecdotal narrative in phenomenological re-
search and writing (cf. Rosen, 1986) is situated in is power:

(l) to compel: a story recruits our willing attention;
(2) to lead us to rcflect: a story tends to invite us to a reflective search

for significance;
(3) to involve us penonal$: one tends to search act ively for the story

teller's meaning via one's own;
(4) to tansform: we may be touched, shaken, moved by story; it

teaches us;
' (5) to measure one's intetprertve sense: one's response to a story is

a measure of one's deepened ability to make interpretive sense.
Tb conclude, the lacing of anecdotal narrative into more formal

terilual discourse, if done well, will create a tension between the pre-
reflective and reflective pulls of language.

Varying the Examples

In his lectures, the Dutch phenomenologist Buytendijkonce termed
phenomenolory "the science of examples." With this phrase he was
referring to the imnic quality of phenomenological knowledge. A
phenomenological study does not describe the nature of a phenomenon
in the same sense that, for instance, an ethnographer describes a certain
culture. When an ethnographer describes the culture of a teen-centre
or a day-care environment, then the description is expected to exhibit
a certain degree of reality validity for the way this particular youth
culture or that particular day-care setting is experienced by these young
people or children. In contrast, phenomenological research as it has
been approached in this text aims at elucidating those phenomenologi-
cally structural features of a phenomenon that help to make visible, as
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it were, that which constitutes the nature or essence of the
phenomenon. In other words, every phenomenological description is
in a sense only an example, an imn that points at the "thing" which we
attempt to describe. A phenomenological description describes the
original of which the description is only an example. To say it differently,
a phenomenological description is an example composed of examples.
If the description is phenomenologically powerful, then it acguires a
certain transparency, so to speak; it permits us to "see" the deeper
significance, or meaning structures, of the lived experience it describes.
Howis such transparenryachieved? It is a function of the appropriate-
ness of the themes that we have identified as well as a function of the
thoughtfulness that we have managed to muster in creating exemplary
descriptions by, for example, being sensitive to the evocative "tone" of
language in which the descriptions are captured. A description is a
powerful one if it reawakens our basic experience of the phenomenon
it describes, and in such a manner that we experience the more founda-
tional grounds of the experience. Varying the examples is the way in
which we address the phenomenological themes of a phenomenon so
that the "invariant" aspect(s) of the phenomenon itself comes intoview.

Sometimes this method of varying the examples is used for showing
how phenomena differ; for example, how pedagogic hope differs from
other kinds of "hope." In this casewe mayvary the examplebyattending
to the kind of meaning of "hope" that is implied in the language of
teaching. In doing so, we may gain a momentary view of the phe-
nomenological meaning of the experience of pedagogic hope. In the
next few paragraphs let us illustrate these different aspects ofhope by
focusing for a moment on the modern "behavioral objectives" or t'man-
agement byobjectives" talk in terms of which educational theorists and
administrators try to define teaching competence.

What are we to make of the language of teaching that is thus made
available to teachers? Herein lies the irony of a profound contradiction:
the language by way of which teachers are encouraged to interpret
themselves and reflect on their lMng with children is thoroughly imbued
by hope, and yet it is almost exclusively a language of doing-it lacks
being. We do not know how to talk of our beingwith children as a being
present with hope for these children. The language of objective$, aims,
teacher expectations, intended learning outcomes, goals, or ends in view
is a language of hope out of which hope itself has been s)ttematically
purged. The language of aims and objectives, therefore, is a language
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of hopeless hope. It is an impatient language that neither bears nor
truly awakens. How does "having measurable objectives" differ from
"having hope"? Teacher expectations and anticipations associated with
certain aims and objectives differ from having hope for our children in
that expectations and anticipations easily degenerate into desires,
wants, certainties, predictions. As teachen we tend to close ourselves
off from possibilities that lie outside the direct or indirect field ofvision
of the expectations. To hope is to believe in possibilities. Therefore
hope strengthens and builds. On the other hand, the phenomenology
of specific educational objectives or broad goals is to be involved with
the future of the children we teach in such a way that we alwap see the
past as pres€nt and the present as past. fuid inherent insuch livingwith
children is the danger of alwap treating the present as burden, as
something that must be overcome. There is little dwelling in such lMng.

The point is not that the curricular language of educational aims,
objectives, or instructional intentions is wrong. Seen in proper perspec-
tive this language is an administrative convenience. Teachers have
alwap planned what should go on in a particular course, class, or lesson.
The problem is that in an age in which the administrative and tech-
nological influences have penetrated into the very blood of our life-
world, teachers and even parents seem to have forgotten a certain kind
of understanding: what it means to bear children, to hope for children
entrusted to their care. Recalling what thus seems to be forgotten is a
kind of recollecting of what belongs to the being of parenting and of
what belongs to the being of teaching as in loco parentis.

The nihilistic forgetfulness of the essence of our being as teachers
curiously turns loose a certain self-destructiveness. This is evident in
the problem lately referred to as teacher burn-out. Teacher burn-out is
the modern case of the enduring problem of nihilism: the higher values
are losing their value. The ends are lacking, said Nietache; there is no
answer to this question: "What's the use?" And actually the nihilistic
"what's the use" is less a question than a sigh, a shrugging-off of any
suggestion that there might be cause for hope. Teacher burn-out is not
necessarily a symptom of excessive output of effort, of being over-
worked. It may be the condition that ensues when as teachers we no
longer know why we are doing what we are doing. Teacher burnout is
hopeless in that nobody can make us believe there is an answer to the
sigh, "What's the use?" The only way such teacher bum-out can be
overcome is by recapturing in curselves the knowledge that life is
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bearable-not in the sense that we can bear it, as we b"ar a burden whichweighs us down, but in the sense that we know that rife is th;;; to bearu:-r in the living with hope. We can do this, on." u!"in, Uy,""ing thechild.as child, by giving birth and bearing to ctrifire,'-i*il. tr,"naborting the chitd in the middre of the abstracted rhetoric of ourtheorizing.

Writing Mediates Reflection and Action
In an oral cul ture, 

i1.a saiety Oomina ted- by orali ty, phenomenologr
wouid be quite impossible. wuyr Not onry because irrt'""*"i"r"g,l,a certain mode of reflection done traditionafly by schoran who write.But also because a certain form of mnsciousneJr ir r"qJ*., 

" 
*n-sciousness that is created by the act of riteracy: reading and writing.

,ong.(ts82) has argued thai the culturar and historicar fict of riteracyhas led to a transformed consciousness that has created a certaindistance and tension between understanding and experience, reflectionand action' so when we speak of "action sensitive understanding,, thenwe are orienting ourselves to this tension. on" pru"" 
"ritr" 

tilr'i"*ioois experienced in an acute form is in the act of human science researchas writing. In other words, it is a certain kind .r *rri"g trr.rL ur"concerned with here. It is the minded act of writing tt.i".;c itserfpedagogically to a notion that is a featuie of ffea efrpeJe;;.-'
Wnting is ourmethod

what reration exists betrveen research and writing? when weexamine the earrier human science titer.iur" produced by the Geistes-wissenschaftriche piidagogik 
lsee uintles, rs'sr) and thl ,or" pr,"-

::Tll,:glcal_pedagogicat tradition in Germany and the Nethertandswe notrce a generar negrect of discussion of the rerati;ili;;;""
T:"ii.h 

and writing. The same is true ror ihe.ontem;;;;,liti",Jrrrrr"ot research in the sociar and human s-ciences;writing * 
" 

,n"t-riJorogi"urconcern is usuaily onry. discussed (if at ail) i'or th" dt;;r;oillr".rrr,
::P.:tt 

writing and_publication oi sctrotarty articles. Educaton havewritten about the formative varue of reaoing for the o-"uJopi"nt orliteracy and criticar consciousne* (r"", ioi"r"mpre, Freire, rggz). Butthe connection between research and wriring ir r,i.pririnlif iiil" ,i"a*_stood. An exptoration gf both rhe-epi.t"ihogr 
""J 

iri",p"a"g.b 
"rwriting shows the importance of this ielation.
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In all research, including in traditional (experimental or more pos-

itivistic) research, there comes a momentwhen the researcher needs to

communicate in writing what he or she has been up to' One speak here

of the "research repoit" which suggests that a clear separation exists

between the activity of re.search and the reporting activity in which the

research is made public. Also in the work of various contemPorary
human science researchers, writing is conceived largely as reporting
process. With them the aim is to make human science methodologically
;'rigorous," "systems based," and "hard." In such framework there is no

plice for thinking about research itself as a poetic tgxtual (writing)

practice. But there may be a price to be paid for the desire_ to be

iespectable in the traditional "scientific" sense. And that has to dowith

the quality of the insights generated by a preoccupation with epistemol-
ory ind method. Barthes expressed this well with a warning:

Some people speak of method greedily, demandingly; what they want

in work ii method; to them it never seems rigorous enough, formal

enough. Mcthod becomes a [,aw. . . . the inrariable fact is that a work

which constantly proclaims its will-to-method is ultimately sterile:

everything has been put into the method, nothing remains for the

writing; the researcher insists that his text will be mcthodological, but

this text never comes: no surcr way to kill a piece of research aad send
it to join the great scrap hcap of abandoned projects than Method'
(Barthes, 1986, p.318)

Other researchers have given more prominence to the textual
nature of phenomenological inquiry but even these authors have not
squarely addressed the relation between phenomenological reflection
and the writing process. Yet for the human scienccs, and specifically for
hermeneutic phenomenological work, writing is closely fused into the
research activity and reflection itsetf. We might argue that even for
traditional social science research the cognitive stance required to do
research is closely related to the cognitive style of writing.

Writing fixes thought on paper. It externalizes what in some sense
is internal; it distances us from our immediate lived involvemens with
the things of our world. As we stare at the paper, and stare at what we
have written, our objectified thinking now stares back at us. Thus,
writing creates the reflective cognitive stance that generally charac'
terizes the theoretic attitude in the social sciences. The object of huftan
science research is essentially a linguistic project: to make some aspect
of our lived world, of our lived experience, rellectively undentandable
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and intelligible. Researchers recognize this linguistic nature of research
in the imperative reminder: "wriG!" Human science research requires
a commitment to write. But writing for a human science researcirer is
not just a supplementary activity. The imperative ,,write", as Barthes
put it, "is intended to recall 'research'to iB epistemological condition:
whatever it seeks, it must not forget its nature as language-and it is this
w_h]ch ultimately makes an encounter with writing inevitabte" (Barthes,
1986, p.316).

For Barthes, research does not merely kvolve writing: research is
the workof writing-writing is its very essenc€ (1996, p. f tO;. In the
human sciences no research that has failed towrite itself has understood
its fundamental mandate. For scholars such as Husserl, Heidegger,
sartre, and Merleau-Ponty the activities of researching and renelling
on the one hand, and reading and witing on the other hand, are indeed
quite indistinguishable. when one visits the Husserl Archives at the
university o[ Louvain this close connection between research and
writing becomes evident in the symbolic value of Husserl's desk which
occupies a prominent place in the archival room. It is at this desk where
phenomenolog5l received its fundamen tal impetus.

More so than Husserl, Sartre was a phenomenologist who stood and
acted in the middle of the hustte and bustle of sociaf and political life.
But as writing became very difficult for the aging sartre, thinking
became difficult as well. "I still think," the seventy-year-old Sartre
(1977) said once in an intervi€w, "but because writing has become
impossible for me the real activity of thought has in sJme way been
re-pressed" (p. 5). Sartre was speaking about the difficulty that the loss
of sight created for him as reader and author. It is obvious ihat for sartre
writing was not just a mere moment in the intellectual life of the thinker.
Writing was somehow at the center of this tife. ,,The only point to my
li_fe wal writing," he said. "I would write out what I had been thinking
about beforehand, but the essential moment was that of writing itselft'
(p. 5). wth this line sartre has given us his most succinct definition of
his methodology. writing is the method. And to ask what method is in
human science is to ask for the nature of writing. what is writing? How
is witing research (thinking, reflecting)? crrtainly, writing is a produc-
ing activity. The writer produces text, and he or she produces more than
text. The writer produces himself or herself. As sartre might say: the
writer is the product of his own product. writing is a kind ofielt-making

Hermenantic Phenomenolqical lliting 127

or forming. Tb write is to measure the depth of things, as well to come
to a sense of one's own dePth.

Tio Write is to Measure Our Thoughtfulness

Writing separutes us from what we lonw andyet it unites
us more Closelywithwhat we lonw.

Writing teaches us what we know, and in what way we know what
we know. As we commit ounelves to paperwe see ourselves mirrored
in this text. Now the text confronts us. We try to read it as someone
etse might, but that is actually quite impossible, since we cannot help
but load the words with the intentions of our project. Yet, the text sap
less than we want, it does not seem to say what we want: we sigh: "Can't
we do any better than this?" "This is no good!" "We are not coming to
terms with it." "Why do we keep going when we are not getting
anywhere?" "We need to scrap this." "Let's try it again that way."
Writing gives appearance and body to thought. And as it does, we
disembody what in another sense we already embody. However, not
untit we had written this down did we quite knowwhat we knew. Writing
separates the knower from the known (see Ong, 1982, for some distinc-
tions in this section), but it also allows us to reclaim this knowledge and
make it ourown in a nerpand more intimate manner. Writingconstantly
seeks to make external what somehow is internal. We come to know
what we know in this dialectic process of constructing a text (a body of
knowledge) and thus learning what we are capable of safng (our
knowing body). It is the dialectic of inside and outside, of embodiment
and disembodiment, of separation and reconciliation.

Witing distances us from the lifavort4 yet it ako draws
us mone closely to the lifeworld

Writing distances us from lived experience but by doing so it allows
us to discover the existential structures of experience. Writing creates
a distance between ourselves and the world whereby the subjectivities
of daily experience become the object of our reflective awa reness. The'writer;s 

immediate domain is paper, Pen or keyboard on the one hand
and language or words on the other hand. Both preoccupations have
an alienating etfect. The author who writes about the experience of
parenting must, temporarily at least, "slacken the threads" between
himself or herself and the world. Every parent/author knoun the ten-

I
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sions between the demands made by the two rores even if the object ofinterest in borh cases is the chitd. 
-ivr,"rl*, 

* rh;;;;"ia]"rioi,in,gets me away from immediate invorvement wirh my chiro, on ihe otherhand it allows me to-create a space for pedagogi" ;;n;;ng'"" ,yparenting reration with this chirdio that I may return to this child witha deepened understanding of the significance of certain reatities of theIifeworld.

Witing decontextualizes thought from practice and yetit retums thought to praxu.
writing tends to orient us away from contextual particulars towarda more universarsphere. As we tryio capture the meaning 

"f;or" riu"oexperience in witten text, the texi in turn assumes a life of its own. Thuswriting places us at a distance from the practicar irr"oi".y 
"riiveo 

rifeby being forgetfur of its-context. or rather, writing focuses our reflectiveawareness by disregarding the incidentars and c6ntingencies ir,"i 
"on-stitute,he social, phpicar, andbiographic context of a particurar situa-tion' But as we are abre to gain ii thi* runn". a deeper ,"nr. ot,h"meanings embedded in some isolated aspect of practice, *" 

"r" 
utrobeing-prepared to become_more discerning or tte r"rning orn"* rireexperiences. And thus.refl ectivery writing-about the pr."fir" oitiuingmakes it possible for the person to be e"ngaged in a more reflectivepraxis. By praxis we mean thoughtfur actionl a-ction tu[ of thought andthought full of action.

Witing abstracts our upeience of the world, yet it akoconcretizes our underctanding oyihe world-

^. _ l"ttyr" 
language is itserf abstractive, writing tends to abstract fromrne expenence we may be trying to describe. This abstractive tendencyis a problem for human science research since its ui,n i. pi".lr"iy ,return 

.'to- the things themselves," which means to return to the worldas rved: "that worrd which precedes knowredge, o[ which knowtedgealways spealcs, and in reration to which every scientific schemat izationis an abstract and derivative. sign-ranguug";t lt"t"rreau-ponty, tsez, p.
Il_Yi1,^:-rhe sreat paradoiof raiguijel' That it ,r*ryi'ulriir"rcrrom rne concreteness of the worrd which it was responsibre ior creatingh '.1" first place. writing inteilectuariz;r. w" recognize this inteflec-
jyltizinq in rhe image of Kien, Canettit bookish p"iron, *ho;;;r"thoroughly alienared from rear exisrence (caneiti, rdsj. 

--di 
y"t,

Hermeneutic Phenomenological Witing 129

writing, true writing can concretize the experience of the world more
pithily it seems, more to theshakingcore (howeverstrange it mayseem)

ihan the world as experienced. The narrative power of story is that

sometimesit canbemoremmpelling, more moving, more phlnically and

emotionally stirring than lived-life itself. Tbxtual emotion, textual un-

derstanding can bring an otherwise sober-minded person (the reader

but also the author) to tean and to a more deeply understood worldly

engagement.

Wnting objectifiu thought into pint andyet it subiectifies
our underctanding of something that truly engages us.

On the one hand, the inscribing, the writing of the text is the
research. One writes to make public, to make conversationally available
what the author lives with: an idea, a notion being questioned. On the
other hand, the text once completed and in print-circulation is now a
testimonial, a relic of embodied reflections. More so than long-hand
writing, printed text is an object. We sense this in the greater easewith
which we can take distance from our text once it has been converted
into type-faced print. So there is an subjecti$ing and an objecti$ing
moment in writing and in the way that the word allows us to understand
the world. Research is writing in that it places consciousness in the
position of the possibility of confronting itself, in a self-reflective rela-
tion. fb write is to exercise self-mnsciourness. Writing plays the inner
against the outer, the subjective self against the objective self, the ideal
against the real.

lYritlng Exercises the Ability to See

Writing involves a textual reflection in the sense of separating and
confronting ourselves with what we know, distancing ounelves from the
lifeworld, decontextualizing our thoughtful preoccupations from imme-
diate action, abstracting and objectifying our lived undentandings from
our concrete involvements (cf. Ong, l98fz), and all this for the sake of
now reuniting us with what we know, drawing us more closely to living
relations and situations of the lifeworld, turning lhought to a more
tactful praxis, and concetizing and subjecti$ing our deepened under-
standing in practical action. Writing has been called a form of practical
action. Writing is action in the sense of a corporeal practice. The writer
practises his or her body in order to make, to "author" something. In
one sense, the text is the product of the writert practical action. But
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through the words. while a text possesses literal content or lexical

mean'ing, there is also mcaning in the form or rhetorical structure of a

text. C.ertain meaning is better expressed through ftow one writes than

inwhoi one writes. C.ontent may be visible as form but for that reason

concealed as content, sap Roser,r (1%9). So that attentiveness to form

is also attentiveness to content. Phenomenology is like poetry' in that

it speaks partly through silence: it means more than it explicitly says.
'Phenomenology, 

like poetry, intends to be silent as it speaks' It

wants to be implicit as it explicates. So, to read or write phenomenologi-

cally requires that we be sensitively attentive to the silence around the

words by means of which we attemPt to disclose the deep meaning of

our world. For this reason Brown (1966, p. 258) says:

Speech points beyond itself to the silcncc, lo thc word within the word,
thc languagc buricd in languagc, thc primordial language, from before
the Flood or the Towcr of Babel; tost yet ready at hand perfect for all
time; present in all our words, unspokcn. To hcar again the primordial
language is to restorc to words their full significancc.

llo Write is to Rewrite

Thus, in spite of the seemingly instrumental or step-wise character

of the approach outlined in this text, the methodologr of phenomenol-

ogy is more a carefutly cultivated thoughtfulness than a technique.

Phenomenologl has been called a method without techniques. The

"procedures" of this methodolory have been recognized as a project of

various kinds of questioning oriented to allow a rigorous interrogation

of the phenomenon as identified at first and then cast in the reformula-

tion of a question. The methodologl of phenomenologr requires a

dialectical going back and forth among these various levels of question-

ing. Ib be able to do justice to the fullness and ambiguity of the

experience of the lifeworld, writing may turn into a complex process of

rewriting (re-thinking, re-flecting, re-cognizing). Sartre describes how

writing and rewriting aims at creating depth: constructing successive or

multiple layers of meaning, thus laying bare certain truths while retain-

ing an essential sense of ambiguity. This depthful writing cannot be

accomplished in one straightfonvard session. Rather, the process of

writing and rewriting (including revising or editing) is more reminiscent

of the artistic activity of creating an art object that has to be approached

again and again, now here and then there, going back and forth between

writing exercises more than our mere redactive skills. writing exercises
ard makes empirically demonstrable ow ability to "see.', wriiingshorvs
that we can now see something and at the same time it shows ttr-e Iimits
or boundaries of our sightedness. In writing the author puts in symbolic
form what he or she is capable of seeing. And so practice, in the
lifeworld with children, can never be the slme again. My writing as a
vacticn,preparedme for an insightful praxis in the tifewortd. (I rui no*
see things I could not see before.) Although I may try to closl my eyes,
to ignore what I have seen, in some way my existincl is now r"di.t"d
by my knowledge. And because we arewhat we can "see" (know, feer,
understand), seeing is already a form o[ praxis-seeing the iignificance
in a situation places us in the event, makes us part of th-e evenl writing,
true writing, is authoring, the exercise of authority: the power that
authors and gives shape to our personar being. writing exeicises us in
thesense that it empowers us with embodied knowtedgi which now can
be brought to play or realized into action in the peitormance of the
drama of weryday life.

To Write is to Show Something
Phenomenological text succeeds when it lets us see that which

shines through, that which tends to hide itserf. And how can research
as writing "let us see?" Phenomenology is heedful of our propensity to
m.istake wha.t wc say (o.ur words) for what we talk auoui ltire twi.
Phenomenological writing is not found in the colorful words oi the
story-teller, nor in the fanciful phrases of the person with a flair for
writing. The words are not the thing. And yet, it is to our words,
language, that we must apply all our phenomenorogical skill and talents,
because it is in and through the words that the strining through (the
invisible) becomes visible.

.. The language of human science writing discloses reflectivery
(oshows" us) how phenomenologicat knowledgc is held and what it is
like to know things pedagogicaily. In other *oids, pedagogicar writing
reguires a responsive reading. one does not read po"t.i ui if it were a
mathematical treatise, or a togical argumenr, or even a itory tine. The
person who reads poetry as if it were prosaic discourse misses a fult
understanding of the poem. simirarry, tlre person who cannot see how
a phenomenological use of words is a function of the things being
described in the words, will be unabte to understand the desiription.
The reader must be prepared to be attentive to what is said in and
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the parts and the whore in order to arrive at a finery crafted piece thatoften reflects the personal ,,signature" of the author.
Sartre calls this crafted ispect of a text,,r-gl",l (1977, pp.5-9).

Naturally, he alludes to something more comprix than mere'artistic
idiosyncracy or sglistic convention. one is ieminded ot-s"il"i"r-
macher's use of the notion of "style" to refer both to the essentiaigenirs
of a text and to the thoughtfurness o[the author u, tt 

" 
proau"".ir,n"

text (1977, pp. 166173). Tb write, to work at style, i* to 
"""r.ir, 

.n
interpretive tact, which in the sense of styre produces the ttrint<ineAvrit-
ing body of text. For schleiermacher "style'; was an expression oFc"arr
(mind, 

9ul1ur9,_ spirit), 
.a geisrtg phenomenon. Moie modern phe-

nomenological formulations see style as the outward appearance of the
embodied being of the person. In writing, the author ityri"", in textuat
form the truth that is given signification in his or her contact with the
world (Merleau-Ponty, 1973, p.59). "styre is what makes ail significa-
tion possible," says Merleau-ponty (p. 5g). But we should not Jonfuse
style with mere technique or meihod, rather styre shows and reflects
what the author is capable of seeing and showing in the way that he or
she is oriented to the wortd and to ranguage. tt is this blesseo moment
wher_e style gathers language to "sudd-nly swell with a meaning which
overflows into the other person when the act of speaking [or iritingl
binds them up into a singlewhole" (Merleau_ponty, i-9fr'll,'p.ZiS1.

Tb write means to create signifying relationsjand the pattern of
meaningful relations condense into a discursive whole which we may
call "theory." Tb write/theorize is to bring signifying retations to lan-
guage' into text. Language is a central con"ern io fh"nor"nologicalresearch because responsive-reflective writing is the very activif of
doing phenomenolog5r. writing and rewitilng is the t'hing. phe-
n_omenologists have commented on the reflexivi character oiwriting.
writing is a reflexive activity that involves the totality of our ptrynicat
and mental being. Tb write means to write mpelf, not in u naicissistic
sense but in a deep collective sense. To write ph"no,n"nologically is the
untiring effort to author a sensitive grasp of being itself-<ithat'which
authors us, of that which makes it possible for us to be and speak as
parents and teachers, etc., in the fint place. As an aspect of the
methodolog5r of phenomenorogy, the experience of recailing has been
described as a form of recollecting (Heidigger, l96g), a gathiing of the
kinds of understanding that belong to beiii. rhis ii tnl search7or the
ontological difference; it is a search for the undentanding of the rogos
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thatletsusbemothersandfathen.Andhereinliesaresponsibilityfor
oir"iot"nof"5,. This iecollective thinking needs to.be brought to

i""*ft, it,t 
"riit " 

what happens in the poetizing writing of.th:.P""t

'Ji'" gfi,* f.rm to an autheniic speaking. Rilke called this thinking a

ia"a 3r "blood remembering" (inMood ,lg75' p' 9$-a-n appropriate

term, since for us parents arid rcachen the blood remembering implies

" 
,"lgir,r"n of the memory that children are indeed of our blood: a

."""ntii,ion that, like 
" 

*"',-bt*tes full of an unconditional quality' a

;;;;iii.; thai is a heeding of the sign of a presence' And rve ex-

orriJn"e the incarnation of ihis presence in the "us" from which our

ili.o]l;;i;;rrita deriues its meaning-that is to say' a togetherness o[

which we proclaim the indestructibility'


