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Introduction
In 1988 Graham Gibbs produced his reflective cycle (Ahmed, 2020). The aim of Gibbs’ reflective cycle is to allow the user to think consciously about a past situation, with the objective of allowing the user to learn from experience and how they could do something better the next time (Wain, 2017).
The reflective process put forward by Gibbs is believed to enhance critical thinking skills, allowing the user to think about the situation and ways that they could improve a similar situation in the future; reflective cycles can be effective in various professions and educational settings (Ardian, Hariyati and Afifah, 2019: Sanders, 2009).
The model published by Gibbs’ is broken down into six stages (Jayatilleke and Mackie, 2013). Stage one is the description of the situation, including information such as: - what, when where and why? (Hussein, 2018). Stage two looks at how the user felt during the situation (Wain, 2017). Stage three covers evaluation, allowing the user to consider what was positive and what was negative about the situation (Wain, 2017). Following of from the evaluation stage, stage four is used to analyse what has happened (Wain, 2017). The fifth stage to the cycle is conclusion, this is the stage that is used to question if there is anything else that could have been done to make the situation more successful or effective (Hussein, 2018). To complete Gibbs’ reflective cycle, the final stage is when the user is able to make an action plan, by planning how the situation or one similar could be more effective in the future (Wikstrom, 2012).
Description
For my equality, diversity and inclusion module I had to give a presentation for a case study of anti-discriminatory and inclusive practice, for which I chose the area of social work. I had to investigate how policies and procedures were used in social work and I chose to investigate safeguarding policies.
I worked through each slide individually and included the main points of what I wanted to talk about on each of the slides. I put together the PowerPoint show and presented it live through Microsoft Teams to meet the duration of 10 minutes. I wanted to make sure I had enough content to talk through for the 10 minutes whilst ensuring I had covered all relevant aspects of the assignment.
Feelings
Whilst conducting my research and putting the PowerPoint show together, I was feeling overwhelmed due to the pressure I was putting on myself to ensure I was covering what was needed to pass the assignment. Just before presenting the PowerPoint live on Microsoft Teams, I was feeling nervous. I felt nervous because this was to be my first live presentation and I worried that I may stumble across my words or make technical errors when presenting it live online. 
During the presentation I could feel myself gaining confidence as I felt passionate about the work I had put together, and I felt like it was going well. After the presentation was finished, I was feeling proud within myself that the time and effort I had put into making the presentation and then presenting it live with very little error, had paid off. Looking back, I feel like it went very well, and I am pleased with the feedback from my lecturer. 
Evaluation
I personally think that the presentation went well. I believe that I included the content that was needed and managed to deliver the presentation virtually without any technical errors. I think that I began the presentation feeling nervous, which may have come across in my narration.
Analysis
I think the reason the presentation went well was mainly to do with the literature that I had researched and the understanding I had around the module. I am passionate about the content of my presentation; therefore, I was able to show this through the narration of the presentation. I believe that the reason that the presentation had very little error was because I practiced sharing my screen and transitioning through each slide as I spoke, beforehand. 
Due to having a run through of the presentation by myself many times before the live presentation, I felt more confident when it came to the time to present my assignment live. I chose not to turn my camera on during the presentation due to already feeling nervous. I would consider turning my camera on next time so that my body language can be monitored, this would also allow me to push myself further out of my comfort zone.
Conclusion
This assignment has taught me that it is important to practice, by doing so this allowed me to gain confidence within myself as to what I had to do technically to be able to deliver my presentation live. I believe overall I performed well, and I feel that I said everything I wanted to say within the presentation.
Action plan
For any future assignments that I must research, write and present another presentation in the future I will take forward what I have learnt from this presentation. I will ensure that I break down and investigate the content needed for the assignment, which will allow me to understand clearly what is asked and be able to put together a presentation that covers all aspects of the assignment. This current experience has taught me that with practice comes confidence.
I believe that I would also use Gibbs’ six stage reflective cycle for other situations within my life, including my job. I have learnt to think critically about a situation and consider what I could have done to make the situation better and more effective. 
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