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An Early Year’s Practitioner’s Guide to the Transition from Nursery to Reception
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Introduction

Inevitably, children will have to experience changes in their lives from a very young age. When they have been solely cared for by their parents/carers, they have developed a strong bond and attachment, so when they are faced with a transition from parent to childminder or pre-school, the experience can be a worrisome time for both parent and child. Brostrom uses the term ‘Culture shock’ when describing the experience (Brostrom, 2007:61). Individual children will respond in different ways to such an event, whilst some children may make the transition with confidence, there are children who will be apprehensive and lack confidence. Fabien and Dunlop (2006) suggest that apprehension of the unknown can cause anxiety and confusion which could have a lasting effect on their behaviour. Therefore, it is imperative that careful planning is undertaken to ensure a smooth transition, focusing on the needs of all individual pupils, ‘rather than expecting every child to fit in to one size of provision’ Dowling (2010:17).


Aim

This booklet is a guide for early years practitioners. The aim is to provide an array of information on the importance of a smooth transition. It will offer examples of transitional activities that can aid the practitioner in supplying an effective transition. It will also look at how effective communication can have a beneficial effect on the child’s learning and development.  
By supporting the child through the transition from nursery to reception, you will be providing a basis to the overall outcome of the child’s development.
Preparing a child for school involves promoting positive self-esteem and confidence, thus developing a child’s readiness for school.                                                                                     




What is Transition?
Bronfenbrenner’s ecological concept suggests that transition sees children traveling through an interlocking set of systems in their early years education, through home, nursery and school. Bronfenbrenner (1979). Educational Transition is seen as the process of change that children make from one place or phase of education to another over time, Fabien and Dunlop (2002). It is an experience that children will have to face many times during their early years and an experience that can be daunting and worrying for both children and their parents. Research by Curtis 1986; Cleave and Brown 1991; Dowling 1995; and Kienig 1999; has voiced concerns that anxiety may arise when starting school, which can have a lasting effect on children’s emotional well-being and their long term social adjustment and future learning, Fabien and Dunlop (2006.) It is therefore essential to provide a transition that is both smooth and relaxed. 


Why is quality Transition important? 

When a child progresses from nursery to a full day in reception, they are faced with a lot of change. They have to adapt to a new environment, relationships, and contexts of learning and teaching styles, this can a demanding and intense situation for them to have to comprehend (Fabien and Dunlop, 2006). We should aim to make the transition as smooth as possible with a focus on the continuity of learning and play they have become accustom too. A successful transition can result in continuing cognitive achievement and can be significant to the child’s emotional well-being (Fabien and Dunlop, 2006).
Brostrom suggests that a smooth transition allows a child to feel secure, relaxed and comfortable in their new environment, Brostrom (2010). When a child feels secure they are more likely to develop a range of skills.                                                                                           Burrell and Bubb suggest that ‘Initial success at school both socially and intellectually, leads to a virtuous cycle of achievement’ (Burrell and Bubb, 2000:58-69). Fabien and Dunlop would agree as they believe the way a child experiences a transition can have a lasting effect, ‘the extent to which they feel successful in the first transition is likely to influence subsequent experiences’ (Fabien and Dunlop, 2006:2).
Bronfenbreener’s ecological model of child development provides a comprehensive framework for assisting in the complexities of transition. His microsystem would suggest that ‘development is influenced by the interactions of the child’s personal characteristics with the settings that form the basis of their daily life- home, family, preschool school and local community’ (Margetts, 2007:107).  
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The Role of adults during Transition

Staff responsibilities
As an early year’s practitioner, you will be expected to support the child through the transition and create a nurturing environment. However, Brostrom suggests It is not enough just to support transitions through activities, children also need to build a ‘mind set’ about transitions. There is a need to build a transition in children’s thinking which supports the crossing between learning boundaries- from play to formal learning. (Brostrom, 2007) 
Every individual child should be made to feel safe, comfortable and be given the opportunity to be able to meet their full potential. It is also important to understand the ‘different cultures of children’s background in order to understand the nature of the transition’ (Brooker, 2008:56) 


Effective communication and Partnerships                 
Margetts suggests that effective communication and collaboration between all involved in the process of the transition can have a substantial influence on the quality of the process (Margetts, 2004). Therefore, during transition, one of the key skills a practitioner can possess is the ability to communicate effectively with children, parents and carers and agencies. To be able to build a rapport and establish relationships, you need to show empathy and sincerity and be respectful, understanding and honest. Above all you need to be able to listen. (The Children and young people's workforce, 2010)



Communication with children                                                                                                
For children to be able to develop efficiently, there needs to be a high level of communication, engagement and interpersonal interaction in their lives. Therefore, those working with children need to take the responsibility in ensuring this can happen (Dunhill, 2009). Children have the same right as adults in terms of communicating with them, they have the ‘right to explanations regarding decision making relating to their health, care and education, and for these to be made in a developmentally appropriate way’ (Dunhill, 2009:75). For example, when planning activities, it essential that we communicate with the child in a way that is appropriate to their age and development.

Communication with Parents/Carers
The role of the parent during the transition and in the child’s learning and development is crucial for they are the child’s most important educators (DES, 1990). They play a key role in supporting the child to ensure they feel comfortable (School Education Gateway, 2016). By sharing information with the parent and supplying an outline of the role they should take, they should feel comfortable and equipped to support their child through the transition. ’Family engagement with schools facilitates educational success’ (Fabien and Dunlop, 2006:9). Therefore, it is essential that strong relationships can be formed with the parents so collaboration can take place, ensuring the child receives the best possible start to their school life. 
There are a number of ways in which the communication with parents can be facilitated. At the end of the school day, class teachers and key workers should always be available for discussions. The introduction of the class dojo app has been widely praised by parents. It allows the staff and parents to instant message each other with information, and for the keyworkers to update the parents on the pupil’s progress and achievements, as well as any problems they may be encountering. Children are rewarded points for positive behaviour and when they reach a target they can receive a certificate in assembly for their accomplishments giving them an enormous sense of pride.

Communication with Agencies
As a practitioner, there is a need to communicate effectively with a range of other professionals, and respect their knowledge and input to insure the child reaches the best outcomes. (Children’s Workforce Development Council, no date).   


Child development
All children develop at different stages; however, it is important to have an understanding on the variation in children’s development that can impact on the child’s adjustment to school (Margetts, 2007). The child’s development in the early years is rapid, by the time they reach three, their brains are twice as active as those of adults (UNICEF, 2001). 


Throughout the year in the reception class, they will be following the Foundation Phase Framework. Below are some of the developmental Outcomes for Children of Reception Age.

	Language, literacy and Communication skills
	Mathematical Development
	Knowledge and Understanding of the World
	Physical Developement
	Creative Development

	Express what they like and dislike, use relevant language whilst partaking in role-play activities, use questions like, Who, What, Where, When, Why. 
	Read and Write numbers up to at least 10, Recite numbers up to 20. Reliably count up to 10 objects.
	Participate in a range of planned activities, including those that are child initiated and built on previous experience.
	Develop co-ordination, gross and fine motor skills.
Control body movements. Be able to move safely and with increasing control.
	Make choices whem choosing materials and resources.

	Choose reading materials, link and identify a growing number of spoken letters to sounds, read simple words such as consonant vowel-consonant words, recognise h igh frequency words.
	Count in 2’s to 10 and in 10’s to 100.

Mentally recall ‘one more’ of a number within 10.
Mentally recall ‘one less’ of a number within 10
	Work on their own, and in pairs and small groups.
 
Engage with resources from a variety of contexts.
	Recognise the effects exercise has on their bodies.
	Develop and use their understanding of colour, line, tone, texture, pattern, shape and form.

	Produce pieces of emergent writing, copy and write letters, words and phrases. Distinguish between upper and lower-case letters and show an awareness of full stops

	Recognise and name common 2d and 3d shapes.
Sort and classify objects.
Move in given directions.
	Begin to recognise differences between their own localities, and in different parts of the world. 
Sequence events, routines and changes.
	Develop sensory awareness.
	Sing a range of songs with others.

	
	
	
	
	


                                
Foundation Phase Framework (2015:14-45)

Piaget’s stages of cognitive development suggest that children entering in to the reception class are at the ‘Intuitive’ stage. Children in the Intuitive Thought stage show many advances in cognitive skills and you will be able to see this development whilst analysing their schemas. For example, when a child is interested in the motion of a wheel, they are showing signs of the ‘transporting’ schema, or if in an outdoor activity in the mud kitchen, they have chosen to make soup, they are portraying the ‘transforming’ schema (Clark, no date).
Vygotsky’s theory of cognitive development proposes that information from the external world is transformed and internalized through language. Whilst partaking in a role play activity, children are gaining an understanding of the world and developing their language through a process of ‘inner speech’ (Child Development Media, n.d.)
Society and culture can have a vast influence on the development of the child’s social skills (Johnston and Williams, 2009). Therefore, when planning activities and experiences to aid in the development of social skills and experiences, for example, a role play activity, it is important to remember that every child is unique and has a family with its own home culture, beliefs’ and values (Brooker, 2008).
For a child to reach its full potential, social and emotional skills need to be developed. This is supported by both Bowlby’s attachment theory and Maslow’ (Johnston, 2009)s hierarchy of needs (Johnston and Williams, 2009).
Maslow’s theory on the ‘Hierarchy of Needs’, which is shown below, suggests that a child needs to have access to the basic elements before they can develop self-actualization. Therefore, if a child is showing signs that they haven’t developed the basics, they will be unable to further their development. As an early year’s practitioner, you can assist in the road to self-actualization by providing Care and a nurturing environment, and developing lasting relationships with children so they can feel safe and secure.
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Learning through Play
Erickson’s theory on Initiative versus Guilt focuses on what he calls the ‘play age’. As children are entering into formal school, this stage is most active.  It is a theory widely used in the Foundation phase. He suggests that the healthier developing child can broaden their skills through active play, where they are able to explore their interpersonal skills through initiating activities. They can begin to co-operate with others and can lead as well as follow. ( McLeod,2017). By offering opportunities for children to engage in planned activities, and also activities that they initiate themselves, such as role play, the child is engaging in activities that promotes learning whilst enabling them to learn from others (Play Wales (2016). The Welsh Assembly Government have adapted a play policy which is followed throughout the foundation phase. Careful planning of play activities both indoors and outdoors and supporting children’s learning through both planned play activities and spontaneous activities is a key way in which children learn with enjoyment and challenge. They are able to ‘explore, and develop learning experiences that help them make sense of the world, practice build up ideas concepts and skills and communicate with others as they investigate or solve problems’ Play Wales (2016).

 Whilst the children have been attending the nursery class, they have been developing a range of skills and abilities to prepare them in readiness to start full time education. Unicef suggest that School readiness is the foundation of quality education and is linked to improved academic outcomes and positive social and behavioural competencies (Britto, no date). They have become accustom to the statutory curriculum of the Foundation Phase which they will follow through to the year two class. One of the aims of the foundation Phase is to give children ‘A flying start in life and the best possible basis for their future growth and development’ Foundation Phase Framework, (2015:3).                                                                                                                       Central to the statutory curriculum framework ‘lies the holistic development of children and their skills, building on their previous learning experiences and Knowledge’, Fondation Phase Framework (2015:3). Brostrom outlines the importance of curriculum continuity to meet the child’s needs (Brostrom,2002). However, Page argues that ‘allowing children to experience discontinuity is seen as part of the continuum of life and learning’ Page (2002:56-57). This notion would suggest that children need to experience change to enable them to build a ‘resilience’ and to ‘negotiate change’ (Page, 2000)   
The foundation Phase framework posits that when providing Education for children, a holistic approach should be central to your planning (Foundation Phase Framework, 2015). Using a holistic approach when educating children in the early years setting can assist in the overall development of the child. Provision of a warm environment allows children to create a home life within the school community (Varun, no date) and to feel ‘secure in their sense of belonging and knowledge that they make a valued contribution to society’ Te Whariki (1996:9). 
[image: ]
To enable a child to become a competent learner, there needs to be a well-planned curriculum which gives children the opportunity to be creatively involved in their own learning, building on what they already know and can do (Foundation Stage Framework, 2015). This, in turn, will give a child agency. Bruner suggests that an agentive mind is ‘proactive, problem orientated, attentionally focused, selective, constructional and directed to ends’ (Bruner, 1996:93). Whilst Smidt suggests, when a child has a sense of agency, they are beginning to make sense of the world and have the ability to participate and take control of something Smidt (2015). However, Research has shown the distinct possibility that during the transition period, there can be a reduction of children’s agency (Huf, 2013). By careful planning of transitional activities and providing suitable resources for the children to be able to make choices, they should be able to keep their agency, develop their independent thinking and further their development in a wide range of skills. 




Intervention- Transition Activities
Transition activities are a great way for children and parents to gain knowledge about the new classroom environment, the routines and the staff that will be working with the children. 
 Bayley and Featherstone (2003) suggests that for an effective transition to take place, preparation needs to be effective, overt and proactive. Therefore, having planned activities that can allow children and their families to access valuable information about the new environment they will be experiencing can be hugely beneficial. It can allow important relationships between children, parents, and teachers to be formed and can help to ensure children make a positive start to school, whilst alleviating any anxiety’s felt by parents.
There are a variety of activities that can smooth the entry into an unfamiliar setting. Although the children have become familiar with the school setting whilst attending the nursery class, it can still be a daunting experience moving to a new classroom with different staff members and different routines. By carefully planning a range of activities you can assist in the transition being a positive experience.

Foundation Phase Evening

By hosting a Foundation Phase evening for the children’s parents/carers, the parents are able to view the children’s work and photo books to discover what their children have been doing throughout the year. They will be able to visit the new classrooms their children will be attending and discuss how there will be continuity to ensure their children can have a smooth transition. It is an opportunity for parents/carers to meet all members of staff and voice any concerns they have. It is also a chance to share information and discuss the parent’s role during transition. By giving the parents the opportunity to familiarise themselves with the school environment, they can start to build relationships with the kay members of staff (School Education Gateway, 2016).

Induction Day for children
In the final term before the summer break, Nursery children should be given the opportunity to partake in an induction day within the reception class. It can be a very beneficial experience for both children and staff as it allows for key relationships to be formed. The children get to experience the new class room setting and gain an understanding of the new rules and class ethos. They will be assigned a special peg for their coats and a place to put their lunch bags. This allows the child to develop a sense of identity and feel like they belong in the school.

Canteen Taster session
When starting in the reception class, children are faced with the transition from a half day at school to a full day and the unfamiliarity of having their lunch at school. Whilst for some children the idea of having a new lunch box or a school dinner is an exciting prospect, for others it can be a worrying and daunting experience. The canteen will be another unfamiliar environment catering for much larger groups of children. Therefore, it is advisable that a taster session is undertaken for the children to familiarise themselves with the environment and establish the routine and what is expected of them.

Outcomes
By ongoing observations and assessments of the children, you will be able to observe the process of the child during the settling in process and recognise any positive changes and adaptions. Equipped with this information, you should be able to pick up on any warning signs and will be able to gage whether any further interventions are needed. The teacher will assess the child using the Outcomes in the Foundation Phase Framework. The average Nursery child will be awarded Outcome 2 at the end of the academic year. If this has not been achieved the teacher will put in place intervention and support.
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