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To ensure all individuals are fully included, teachers, coaches and other practitioners need to “adopt proactive strategies and have open minds to think flexibily about how diversity can be celebrated, rather than seen as a restriction on access to gaining positive physical activity experiences” (Vickerman and DePauw, 2010: 153). 
 
In light of this quote, critically discuss inclusive practice in PE and youth sport and how a positive approach to diversity can ensure ALL pupils are motivated to engage in purposeful physical activity for life.
How does including pupils in pe 
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Inclusion in Physical Education and Youth Sport

Physical Education (PE) can provide numerous benefits to its participating students: improved physical fitness, can improve self confidence/esteem, enhances skills and motor skills, encourages a healthy active lifestyle and much more (PHIT America, no date). The only problem is that not all students are included in PE, meaning that they will not experience these benefits. Inclusion is defined as the aim to embrace all individuals regardless of their gender, disability, race or background and it’s about providing equal opportunities for all whilst eliminating discrimination (Box, 2008). UK Coaching elaborate on this by saying that inclusive coaching is the ability to positively and effectively teach athletes who may have very different needs. Furthermore, they identify that coaching/teaching is not specific to the disabled, but it is rather working inclusively with the whole group (UK Coaching, no date). The World Health Organisation (WHO) stated that over one billion people lived with some kind of disability back in 2011. This number has increased since then but equated to approximately 15% of the world’s population. Additionally, they estimated that 110 million (2.2%) to 190 million (3.8%) of adults struggle with every day functioning (WHO, 2011). Currently, there are many different ways that researchers have surrounded the topic of inclusion and being the diverse topic that it is, finding the right strategy to overcome it, is not that simple. In an attempt to achieve diversity amongst all pupils, The PE National Curriculum (2008) identified inclusion as one of their aims, and this assignment will hope to discuss the different and current methods of inclusion, and how they may fullfill this aim.  

Inclusion in education came about in the 1950s and at that time it was believed that children who had disabilities were not capable of learning. As a result, the government decided not to do anything about it, but when the year 1955 came, parents decided to create an organisation (BC Association for Community Living) to try to make things change, for the better of their children. Over time, the governemt gradually accepted change and in the late 1980s began funding, but also public schooling for those with disabilities (Inclusion BC, 2018). This change still exists today and according to Open Society Foundations, when all children are educated together, it is the foundation of inclusive learning. Socialising together in lessons, after school activities and field trips helps bring about a truly inclusive setting, every child is able to feel safe and has a sense of belonging at school (Open Society Foundations, 2015). While socialising and being included is an aim of the PE National Curriculum (2008), teachers suggested that they experienced particular difficulty when it came to teaching activities such as dance and traditional team games (Smith, 2004). In regard to the change, it may have been for the best, but many barriers have made the teaching process difficult. Barriers associated with disabled people in sport, include: a lack of awareness on behalf of people without disabilities as how to best involve them; lack of schemes and plans for adequate opportunities in competition; and poor accessibility to facilities due to physical barriers (Meziane, Valet and Kiuppis, 2016). In helping teachers, Armstrong (1998) suggests surrounding inclusion with positive attitudes, subsequently it fosters an impact on the teaching strategies. Strange (2007) backs this up, by saying that teachers that emanate enthusiasm and competence, may shift those emotions on to their students. 

Children with disabilities can be a challenge to teach as they demand more attention, but their learning requirements must be met by the teacher in order for them to feel included. In explaining this, if a group of people were asked to sit on the ground and reach out to touch their toes, all would achieve different distances. This would identify how flexible individuals are and would inform the teacher of the different ability levels. Subsequently, the teacher would then have an idea of what to to do in their lesson and therefore would develop strategies to help all the individuals improve (UK Coaching, no date). There are many types of disabilities and all demand different strategies to overcome them:

Disabilities can be temporary, relapsing and remitting, or long-term. Types of disabilities may include: hearing loss, low vision or blindness, learning disabilities, mobility disabilities, chronic health disorders, psychological or psychiatric disabilities, aspergers disorder, traumatic brain injury (Picard, 2015). 

Broadly speaking, pupils with Special Educational Needs (SEN) are said to have been ‘placed’, rather than ‘included’ in mainstream schools (Barton, 1993), and this may explain why SEN pupils are now shifting in the opposite direction towards special schools: 

The trend towards integration of those with SEN into mainstream provision seems to have been reversed with the number of pupils attending special schools increasing by more than 6,000 over the past four years. However, it still represents just 1.2% of the total school population. But for many that will be an unjustifiably high figure (Howson, 2013). 
 
This would suggest that pupils with SEN are not getting the help and inclusiveness they want and need, and as mentioned earlier by Open Society Foundations (2013), SEN pupils need to feel a sense of belonging, and one of the main ways that this can be achieved is through the teacher. Including all students in education with the focus ‘schools for all’, is the primary objective of the United Nations Educational, Scientific and Cultural Organization (UNESCO, 1994). In addition to that, the National Curriculum for Physical Education (NCPE) states that the teaching skills necessary to carry this out, must be met (DfEE/QCA, 1999, p. 3). To meet the different demands that children with SEN pose, the teacher must use a variety of different approaches, some of these include: planning and preparation prior to lessons, adapting teaching materials, encouraging children for their personal development, and having knowledge and understanding of special equipment and facilities (Teacher (Special Educaional Needs), no date). To return SEN pupils to mainstream schools by the process of ‘mainstreaming’ (Meek, 1991), it is suggested that the teacher uses PE lessons and curricula that advocate the abilities of all pupils, this way everyone is able to participate at and feel involved (Barton, 1993). In turn this will hope to reduce environmental and social barriers to inclusion, being that it’s one of the PE National Curriculums targets, and so will offer opportunities for all to reach their full potential (DFEE/QCA, 1999). 

To involve all pupils in PE, the curriculum needs to be modified and in the Qualification and Curriculum Authorites (QCA) review, they state that ‘schools have the responsibility to provide a broad and balanced curriculum for all pupils’ (QCA, 2009). Inclusion is about searching for ways to reduce the barriers of learning that may exist in children who present more challenging circumstances. These barriers are often considered to be related to that of stereotyping and prejudice, and are often the main reasons they still persist (Overall and Sangster 2007). Another way of achieving inclusion is through the use of ‘STEP’. ‘STEP’ stands for space, task, equipment and people, and these can all be altered to make the process easier or harder depending on pupil ability. For example, it can be used with children of different age groups, it can better integrate disabled and non-disabled people together, and ‘STEP’ can also help the teacher when it comes to teaching girls and boys in the same group (Black and Stevenson, 2011). Space is pretty self explanatory and is the increase of decrease of the activity area depending on mobility levels and perhaps group size; task is used to ensure that everyone has an equal opportunity to participate; equipment is used so that an object such as a ball is small or large to suit ability levels; and people are used to match individuals or to set up equal ability groups (Black and Stevenson, 2011). When a teacher begins their lesson, they can use this model to help assist them in a variety of different tasks and it works well with The Inclusion Spectrum. 

This model is very similar to the ‘STEP’ model in that it has the same outcome; to include young people of all abilities. The only difference is that the Inclusion Spectrum looks at inclusion from a bigger perspective and uses styles of teaching that the step model can be used in. These approaches include: open activity, modified activity, separate activity, parallel activity and disabled sport activity. Open activity is where everyone does the same task with no modifications, modified activity is where everyone does the same task but with modifications, parallel activity is where people are grouped together based on a variety of factors, such as ability and skill level and every group performs the same activity, separate activity is where disabled individuals either participate on their own or as part of a team and perform different activities, and finally, disability sport activity is where non-disabled individuals participate in disabled activities, but with modifications that take disabled individuals into consideration (UK Coaching, no date). 

These models can help a variety of different individuals including those with mobility issues, visual impairments, hearing impairments, autism spectrum disorder (ASD) and more. For those that struggle to get around and have mobility issues, then space can be utilised from the ‘STEP’ model, the size of the activity area can be reduced. In fact a game called boccia is great for those that struggle with their mobility. It’s a sport that requires pin point accuracy and strategic play, and is similar to bowls. Boccia is played using leather balls and they must be thrown as close to the jack as possible (Paralympic Games, no date). To make this game fair, all participants should be placed in seats and this would make use of the disability sport activity which is part of The Inclusion Spectrum. For those with visual impairments, equipment from the ‘STEP’ model can be utilised and if participating using balls, they can be made larger for these individuals. In fact a game called goal ball can be played and is a sport exclusively designed for athletes with visual impairements. The parallel activity or disabled activity would work best in this instance, because all players including the non-disabled must wear opaque eyeshades which places everyone in the same scenario. The object of the game is to throw the ball into the opponents goal, but the ball comes equipped with a bell and once rolled can be heared by all competitors (Paralympic Games, no date). It is a very fun game for all and is great to encorporate into PE lessons that include visual impaired pupils. For those with hearing impairments, most if not all approaches from The Inclusion Spectrum can be used and task from the ‘STEP’ model can be altered so that these individuals have the opportunity to participate. Finally, those with ASD are defined to have poor communication, social and play skills (Mulligan, MacCulloch and Roberts, 2018) and so people or task from the ‘STEP’ model would be best suited to their needs. They could be matched with pupils of similar ability and the teacher will more likely be able to give feedback this way due to the size of the small groups. Most and probably all of The Inclusion Spectrum approaches could be implemented to further gain inclusion for pupils with ASD. As shown, The ‘STEP’ and Inclusion Spectrum can prove great use when trying to include disabled participants. More disabilities could have been mentioned and these models would have been able to cover them all.  

In some circumstances the disabled students will not have the opportunity to be involved in competition and in addressing this, the Training and Development Agency for Schools (TDA) recommends using festivals (TDA, 2009). Luckily enough, there is a model that just does this; provided by the work of Seidentop and colleagues, they produced a model known as Sport Education (SEM). It is described as ‘a curriculum and instruction model developed for school physical education programs’ and its three main objectives are to develop competency, literacy and enthusiasm among sportspeople (Siedentop, Hastie, Mars and Steel 2014). Through its roles, teams and objectives, it can be a great way of motivating pupils of all abilitiy levels to participate in Physical Education. Any team sport can be played and depending on the individuals, boccia or goalball can be implemented as well. Teams are evenly matched by the teacher and participants begin to learn and improve through a season which ultimately leads up to the culminating event (the festival). The SEM is for everyone, no matter their ability or skill level and all participants are part of a team and have to work together week by week to improve for competition (Siedentop, Hastie & Mars 2014). Being part of a team like this advocates inclusion and helps eliminate discrimination as everyone in the team has to learn to get a long. Furthermore, it enhances social skills and the roles undertaken, such as coaches and fixture secretaries, promote independency for later use in life. 

To conclude, PE is meant to be fun and entertaining for all that participate in its lessons. There are many benefits for those who do participate in PE and can benefit the individual in many ways: psychologically, physically and physiologically. Some individuals including those who have disabilities and/or SEN can find it difficult to participate in PE and hence do not receive the benefits. For these individuals to participate in meaningful PE and to receive its benefits then they must be helped. There are many different ways that these indivuals can be helped and it all comes down to the teacher in the end. The teacher must provide an inclusive setting for these individuals while also maintaining their attention on their group. To do this, researchers have developed many different methods and models to make this possible. One of these models is called the ‘STEP’ model, it works nicely with another model (The Inclusion Spectrum) to provide the teacher with necessary ideas to plan a lesson around these individuals. Another model called the SEM is also a great way of including individuals of all abilities. Involving participants in roles, teams and objectives as part of a season can hit most, if not all targets of PE. Overall, teachers can implement a wide variety of strategies to include any type of individual, it’s just about using them in the correct way. If used correctly, PE lessons will be successful and perhaps pupils with disabilities and/or SEN will have a sense of belonging at mainstream schools. 
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