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Section 1 
The Foundation Phase is statutory curriculum in wales for all children under seven-years old (Welsh Government (WG), 2015). The welsh government introduced the foundation phase to get the best for wales and to achieve higher standards in English and maths (Kingston and Siraj, 2017). To raise the standards of achievement and enhance positive attitudes to learning (Waters, 2016). From the outset Waters (2016) stated that for all the expectations to be delivered through the foundation phase framework then it needs to be implemented with clear understanding across the country. Additionally, Practitioners need to know how to support and extend children’s learning. Treating each child as an individual and Ensuring their needs are met to facilitate their progression (Waters, 2016). The WG (2015) concur and add that this is to be the pedological priority. 
According to the Welsh Assembly Government (2008) Practitioners should be the ‘facilitator to learning’. Waters (2019) adds that during play children practise and consolidate their learning, play provides the opportunity to experiment and take risks, solve problems and make decisions independently or as part of a group. Settings are required to provide access to outdoor learning environments that are fun, exciting and stimulating enabling children to develop their natural curiosity to explore and learn through.
First-hand experiences facilitate the development of who they are and their place in the world (Waters, 2016). Welsh Assembly Government, (2008) add that a child’s image of themselves and understanding of their feelings of self-worth are at the centre of this curriculum. 
The welsh assembly government started to implement the curriculum in 2008 (wainwrights et al., 2016). Waters (2016) states that the aim of the curriculum is to Supports children’s play and exploration facilitating a holistic approach to children’s development. Scottish government, 2010) add that the Foundation Phase is based on experiential learning Facilitating the children to learn at their own individual speed, providing the opportunity for discovery, independence and play in an environment that is safe fun and encourages a child’s natural curiosity. This pedagogical approach of child focused learning has been seen in previously in the work of John Dewey, Lev Vygotsky, Jean Piaget and Rudolf Steiner (Manyukhina and Wyse, 2019). 
The importance of early education It is well documented and understood that this is the foundation for all future learning (Kingston and Siraj, 2017). Welsh Assembly Government (2003) states that the introduction of the foundation phase is to create a rich curriculum supported by the seven core aims of the UNCRC. Waters (2019) adds that the intention was to create stronger foundations for learning in primary schools with radical improvement for early years provision. Education and Lifelong Learning Committee (2001) say that an overly formal approach to early years education has had a detrimental effect on young children.
The evaluation of the foundation phase was conducted over a period of three-years its purpose was to examine how well foundation phase has been implemented and highlight ways in which it can be improved (Waters, 2016). 
The evaluation found that this curriculum had led to overall improvements in children’s educational achievement, well-being and involvement. Furthermore, these improvements have the potential to lead to greater success as children grow up (The Welsh Government, 2014). Waters (2016) states that the evaluation found that the foundation phase in Wales is having a positive influence on children’s well-being and evidence of increased child attendance. The foundation phase is enabling greater academic success for children most practitioners feel that the foundation phase is showing improvement in literacy and numeracy skills and generally having a positive impact (Welsh Government, 2014).However, Siraj (2014) states that practice varies across the nation and the positive outcomes are related with more effective delivery of the foundation phase. 
Siraj et al. (2015) report on the finding of independent stock-take found that only 1/5 of all setting were implementing the foundation phase well. The Welsh Government (2014) concur and add that their observations found that the foundation phase practice varied considerably between class to class and school to school. However, smaller classes were observed implementing the foundation phase better (Welsh Government, 2014). Bonetti and Brown (2018) add that’s there is also evidence to suggest that smaller class sizes contribute to improved academic success for children. Waters (2016) explains that the smaller the class size the greater the opportunity for children to be treated as individuals.  
Welsh government (2014) found that the attitude of the teachers Head Teacher and senior management contributed to the variation in the delivery of the foundation phase. For this reason, the Welsh Government (2014) recommends that foundation phase training should be made compulsory for all head teachers and staff delivering the curriculum. Waters 2016 states that both the stock-take and the evaluation recommend that practitioners, Head Teachers should participate in further training and guidance to enhance their practice. The recommendations of the evaluation imply that changes in teaching practice should be developed from being shown how to rather than understand why it is done. However, research shows the pedagogical changes more likely to be embedded when educators involved in understanding why their action has an impact on a child’s learning and development (Welsh Government, 2014).
Lewis (2015) explains that in Wales there is no specialist route to obtain an early year’s teacher accreditation. Waters 2016 adds that it is these professionals that will be delivering the foundation phase although many have will have general primary knowledge, they will not necessarily have focused on early years education. Sylva et al. (2010) adds that an adult with specialised early years qualifications will facilitate better outcomes for children. However, the Welsh minister reiterates the value placed on qualified status of all teachers of Wales (Lewis, 2015). Waters (2016) says that it is necessary to raise the quality of new practitioners joining the early years sector and to raise the skills and standards across the existing workforce. However, Sylva et al. (2010) says that those working in non-maintained early years settings have a vast amount of varied qualifications, these practitioners are working in settings with restricted funding that are often based in communities that face challenging circumstances. Bonetti and Brown (2018) state that a formal degree in specialising in early childhood education and Child development is useful in delivering skills and knowledge. Kingston and Siraj (2017) say that this is essential to deliver high quality teaching and learning experiences as they are associated with improved learning outcomes. Oecd (2012) concur and add that it is well known that the early years has a long-lasting impact therefore professional learning should include all aspects of child The Welsh government (2014) recommends that practitioners receive training and guidance on how the foundation phase should be delivered especially in year one and year two classes as there are areas of uncertainty or confusion relating to formal and informal teaching.
Bonetti and Brown (2018) state that it is widely accepted that the early years provision needs to be high quality if it is to improve children’s outcomes. OECD (2019) states that the quality of its education system is based on the quality of its teachers
[bookmark: _Hlk37605300]Welsh government (2014) that is the foundation phase pedagogy reduced as children moved up in classes and was replaced with the traditional desk-based whole class teaching which focused on adult initiated provision. Stevens 2010 found that deeper pedagogical understanding enhances practice and therefore the children’s learning experience. The Welsh Government (2014) suggest that in addition to training schools should receive visits to support the implementation. Additionally, practitioners should be encouraged to use a variety of learning zones both indoors and outdoors. And they should be provided with specific advice on how to embed traditional subjects such as science history and geography in all areas of learning (The Welsh Government, 2014)
[bookmark: _Hlk37522099]OECD (2018) states that is generally acknowledged that the quality of an educational system depends on the quality of its teachers. UNESCO (2015) suggest retraining good teachers and they should be offered incentives and appropriate salaries to create an attractive career path. Kingston and Siraj (2017) and UNESCO (2014) synthesis that professional development and motivation of staff that work with children is key to the success of foundation phase. The UNESCO (2015) report urges governments to focus on quality if they wish to achieve high standards of education for all.
Kingston and Siraj (2017) teaching or her early childhood degrees is not necessarily result in effective practice however the importance of the educators knowledge of theory is well documented Stephen 2012 suggest the theoretical understandings of children’s learning and development were often limited to qualifications and as a result many practitioners were unable to answer questions in relation to the practice and acted more as care providers than teachers.

The Welsh government has developed a 10 year early years were development plan to address the qualification issue facing the early years will put its aim is to support individuals develop the early years workforce in both maintained and non-maintained settings (Lewis, 2014). Siraj and Mayo (2014) say that this is in response to the workforce and training recommendations from the independence stocktake of the foundation phase. Kingston and Siraj (2017) adds that professional development supports change and improvements is often described as essential features to effective professional development. However, it is worth noting that Kingston and Siraj (2017) research shows that there is a growing evidence that shows a one or four-day workshop generally does not impact on practice. 











Section 2
Nearly every process associated with academic -related pedagogy is based on evaluation and programming shaped by the student’s ability. in today’s practice ability plays a significant role in shaping interaction between educators and students. Duncan-Andrade & Morrell (2008) say that the system itself fits into most schools through the existence of a largely unchallenged system of grading and testing this by its very design guarantees failure for some. 
Welsh Government (2014) report that many schools described their approach to the foundation phase as ‘evolving’ because they were reintroducing formal teaching of literacy and numeracy to equip children with the ability to complete the recently introduced year to reading and numeracy tests. Furthermore, throughout discussions with practitioners, it became apparent that they are reluctant to let go of traditional formal pedagogy because they need children to perform well in numeracy and reading tests in year two (Welsh Government, 2014). Siraj (2017) emphasises the importance of training all staff so they are competent at using the early years development assessment framework. The Welsh Government (2014) that all foundation phase practitioners will receive training on how to implement the early years development and assessment framework including the use of observation as a tool to measure the impact of children’s progress As this is used to chart children’s progress (Lewis, 2014).  However, the evaluation of the foundation phase found that there was uncertainty amongst practitioners about the early years development and assessment framework they did not feel it was clear as to which extent it may shape or constrain the foundation phase pedagogies (Welsh Government, 2014).
Welsh Government (2014) states that most practitioners understood and described many areas of the foundation phase curriculum, but few referred to the role of observation. The observations conducted were limited and was not to discover the child’s interests, progress or enhance their learning. 
Welsh Government (2014) report that practitioners believe the foundation phase is having a positive impact on reducing the inequalities of achievement. Siraj (2017) recommends that the government should consider the impact the foundation phase has on low achieving groups of pupils and that settings should use this information to inform their judgements and evaluations of pupils progress.
Manyukhina and Wyse (2019) paper discusses the negative effect test results have on students affecting the view of themselves as learners and individuals. Additionally, Reay’s (2017) book highlighted the unhealthy state of guilt and anxiety that children experience when put in lower ability groups this also impacts their learning outcomes. Manyukhina and Wyse (2019) state that there is a link between children’s perceptions of themselves and the results of a national curriculum assessment.
Fleer (2006) and Wyness (2006) state that educators assess children’s in age-related stages, additionally a child’s learning and developmental progress is measured against culturally agreed and accepted norms associated with age. Assess children along a continuum of learning (Waters, 2016). Waters (2016) promotes a holistic approach to children’s development in which practitioners consider children’s prior experience as the base from which to develop rather than assume age-related norms or performance The Welsh government (2015) foundation phase framework contains a structured outline and guide for to measure where all children should be as regards to their intellectual development in relation to their age.  This kind of assessment has its benefits as highlighted by Quirky Kid (no date) developmental assessments are used when there is concern about the child’s ability to meet the expected developmental milestones and perform everyday tasks. The primary aim of the assessment is to identify the child’s strengths and challenges in the range of developmental domains this given an indication of child’s intellectual global delay. The results of which can assist parents and teachers in providing the appropriate tailored management plans to maximise the child’s developmental potential this is in keeping with article 27 of the UNCRC (Children’s Commissioner for Wales, 2020
Blaiklock, K.  (2008) Learning stories link with New Zealand’s early childhood curriculum te whariki requires teachers to observe and write the story to show what learning has occurred. The New Zealand government state that assessment makes learning visible assessment can be used to find out what the children can do and what impressed that and how their learning is progressing and what might be the next step identify which areas they may need additional support assessment the strengthens learning may be in the moment or documented assessment documentation records evidence of individual children’s learning progress in relation to the learning outcomes of the walkie it is used for curriculum planning and informing children’s parents and external support agencies about learning and progress knowledge gained from assessment is to make teaching and learning more efficient to your walkie assessments reflect the principles of tear walkie considering the whole child and the whole curriculum forms of assessment such as learning stories sequence noticing recognising and responding recording and revisiting valid learning.
Cameron, M. McLachlan, C. and Rawlins, P. (no date) The assessment of children’s learning is essential to gauge the learning process and facilitate teaching Stuart et al. (2008) stated that the assessment documentation was often more of a scrapbook of children’s experience rather than an account of learning that the child had participated in. Blaiklock, K.  (2008) Learning stories have been used as a form of assessment in New Zealand for over 10 years and they have been supported by a wide range of academics and practitioners. However, there assessment technique is problematic, and many concerns have been raised, some have difficulties with establishing the validity and accountability of learning stories. The potential to make judgements based on very small amount of evidence there is also a lack of guidance there is also the concern that there is a limit to their value for assessment and planning in different context.
Pack (2016) learning stories have the potential for connecting with families by sharing the activities their children had participated in while making visible the power of play. The learning stories assessment approach is a form of observation and then documentation is written in a story format teacher observes the children as they explore and play you may take photos and doctor’s notes namely to create a story.
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So we have all recently found ourselves thrust into the uncertainty that accompanies a world-wide pandemic (world health organisation, 2020)… some may find this situation surreal, being confined to the home environment with some of the people we love most in the world and while initially it might have been seen as a positive, time to spend with our children and family. 
Centres for Disease Control and Prevention (2020) discuss the roller coaster of emotions that have erupted from the lack of routine including grief that we would experience from losing our freedom, the opportunity to socialise, missing prom and the unchartered territory of no exams and as of yet no indication as to how those results will be assessed. The sheer uncertainty of everything that surrounds us. How long will our world be like this? Is this the new ‘normal’? how do we support our children?
Do we assume the role of teachers and educate our children? Is this really in their best interests or ours? 
The Welsh Government (2020) have informed schools that they are required to provide each parent with a learning pack to facilitate a child’s formal education. These packs and not about parents replacing teachers but facilitating parents to help build a routine and good study habits (Swansea city council, 2020). While this can be seen as a positive by some parents, some parents may will feel that ‘it’s not my job to teach them’ (MacDonald, 2018). While others may feel pressured into completing the tasks. We must remember that Children cannot be expected to study full-time with online resources and parents should not be expected to supervise heavy workloads and it is essential that headteachers ensure that neither the staff, pupils or parents are overwhelmed by unrealistic expectations (BBC news, 2020). 
After just half a day of home-schooling, I am officially in awe of all teachers my children and I decided to keep our expectations low (Brockes, 2020).
Negative learning experiences can have long term negative effect on learning and a Child’s mental health and wellbeing. It is crucial that teachers and the government recognise that the well-being of children is strongly linked to the well-being of parents, and balancing work and family life is crucial for this (European parents’ association, 2018). Don’t ignore the importance of looking after your own well-being and mental health, as children can pick up when parents are stressed (Swansea City Council, 2020). The quality of teaching effects social and emotional life-skills and values and has the potential to increase emotional wellbeing and academic achievement (Ofsted inspection framework)
The ‘best interest of the child’ should be paramount (European parents’ association, 2018). While education is important its worth remembering that children with better health and wellbeing are more likely to achieve well academically (Public Health England, 2014). Children are constantly learning while participating in Daily activities such as, watching a film and discussing it, sharing a book, baking includes reading, math and creativity, drawing colouring and play dough every activity is an opportunity to learn if it is something that interests the child. Use these experiences to support sustained shared thinking and their emotional well-being both of which are increasingly recognised as essential to children’s learning and development (Melhuish et al. 2015).
Taking time to have fun at home to suggest making a den, do a puzzle cuddle up and watch a film (Swansea City Council, 2020) finds the children’s well-being and involvement is greater activities is greater if it is the child’s choice (Welsh Government, 2014). Make time to communicate it is important that children get to discuss their feelings. maintain a routine is also emphasise the importance of a healthy body as we try to focus on the positive things.
children need to feel safe comfortable interested and stimulated in order to learn. Even effective educators avoid overly structured environments where learning is seen as totally reliant upon adult direction (Kingston and Siraj, 2017). Focus on experiential learning or play utilise challenging environments designed to support play, exploration, curiosity and extend their thinking. Scaffolding their learning through encouragement, modelling, questioning and challenging the children (Kingston and Siraj, 2017).
now is the time that we should be more self-compassionate with all the difficult emotions. focus on gentle ways to soothe ourselves and our pain its okay not to be motivated when dealing with all these emotions caused by the current situation (Reneau, 2020). 
Remember the big advantage of home schooling, is that you can work at a pace that suits you and your child and using a teaching style which suits you both(Tutorful, 2018).
Stay Safe!
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