Entrepreneurship
Entrepreneurship is at the heart of every economy in the world, as the dynamics of businesses in countries change and evolve so do the individuals who work within it. Entrepreneurs are individuals who offer their communities a series of skills that are transferable from academic studies to working in organisations, and they continue to refine these skills and keep motivated. Kourilsky, Walstad & Thomas (2007) state that an education that provides students with opportunities and guidance to master the skills of an entrepreneur would be beneficial for all, whether or not they wish to go into further education or business management as each skill is critical and vital to the working world. The OECD (2015) have also recommended that all of its member countries provide subjects in schools that are related to entrepreneurship in order to better the economy of each country.

Rationale

The rationale of this project surrounds the upcoming reform of the Welsh curriculum. Filion (1994 cited Peterman & Kennedy, 2003) 

https://onlinelibrary.wiley.com/doi/abs/10.1046/j.1540-6520.2003.00035.x states that the ideal stage to acquire entrepreneurial skills and also ‘foster a positive attitude’ towards entrepreneurship is during childhood. The emphasis of developing entrepreneurial skills such as focus, resiliency, organisation and being able to work as part of a group has become critical throughout schools in Wales. As students’ progress through the curriculum of various key stages they are required to master certain academic skills, but as students near the end of Key Stage 4 they are preparing for the world of business, economics and enterprise. By creating a project that fosters student’s creativity whilst enhancing their skills in order to create productive, efficient and interpersonally skilled individuals would not only benefit the students as they prepare for further study but also to enter the world of work. As the project allows the selected students to organise and run the monthly youth club as a group, whilst individually holding separate roles, they will encounter difficult barriers but will gain valuable insight into the world of business and how they can overcome barriers by creatively problem solving (Draze, 2005). 

Educational opportunity brief
The entrepreneurial opportunity presented will take place in a secondary school in Wales. The project will run yearly for a selection of pupils in Year 11, as the school conducts a monthly ‘after school/ youth club’ the selected group of individuals will work together in order to organise and run the club, with support from staff. The whole of the year group will be made aware of the entrepreneurial opportunity and volunteers will be requested. Approximately 25 volunteers will be selected in order to gain experience in creating and managing a profit-driven business enterprise that can also aid the local community and fellow peers within the same education setting.
Target Group/ Market Research
The Year 11 pupils of a school located in a poor area of Wales will be the chosen group of this project. In local areas of Wales where there is a lack of school funding, there is a lack of activities for pupils to par take in. As the budget cuts have worsened in the past few years, losing approximately £370 per pupil (BBC, 2017) there is a need for schools to develop entrepreneurial projects for pupils in schools that can not only aid their employability skills but also provide a safe environment for other pupils to partake in various enjoyable activities. Although entrepreneurial skills such as communication, creativity and goal setting are practised throughout all previous Key Stages, Key Stage 4 requires an enhanced critical outlook at the benefits of these skills and how they can utilise them in everyday life. As some pupils of KS4 will prepare for the world of work, it is imperative that they are able to be given the responsibility and opportunity to showcase their skills and also create an event that brings joy to their own community. As Baron (2007, cited Shepherd, 2014) states, a lack of passion within the growing field of entrepreneurship can lead to project failure, and therefor the project will hopefully spark the pupils spirit and therefore, their dedication. 
The learning aims and objectives
The aim of the project is to permit a selection of Year 11 pupils within the school to adopt responsibility and engage with their creativity and organisation skills to not only improve upon their own skills, but also to provide an enjoyable experience for their peers. Throughout the project the pupils will engage with many entrepreneurial skills that are highlighted in the ACRO model, the pupils will also be subjected to peer reviews and self-evaluations in order for the pupils to recognise their skills as they improve on them. The teaching staff will act as passive mediators as the pupils will be encouraged to act independently, distribute the roles during each project and also organise the entire event as a group. The teacher will also supply seed money of £10 which will be returned when the profit is received, and therefore the pupils must begin with a simpler profit driven project in order to grasp the concept of what is being asked of them. Hatchen Wee (2000) states that there are many positives aspects to learning when children engage in group independent projects such as this, as they are required to use imagination, engage with research and then adhere to Bloom’s taxonomy of analysis, synthesis and application of information. As the pupils work as a group, they will enhance all four pillars of communication skills. As they will have an entire day per week to work on these skills, there will be minimal interjection from outside sources, especially that of the role of the teacher. 
Links to the National Curriculum
The OECD (2017) have stated that the new vision for the education in Wales is that all learners are to develop into capable, ambitious lifelong learners. In order for students to further themselves into the world of work successfully, we must allow a project to be in place that adheres to the national curriculum whilst also drawing upon student’s creativity and confidence, in order to produce informed and able citizens.
Maths
Money handling; Danes and Hira (1987) argue that handling money is an essential skill for young students as they prepare for an income-earning career. As this form of mathematics is not heavily emphasised throughout secondary school, the project allows pupils to engage in real-life situations where they manage their account, account for the cost of the monthly upcoming projects and therefor the profit afterward. The experience of working through many events throughout the academic year will enable the students to become very adept at comprehending budgets and managing accounts, which is considered an imperative entrepreneurial skill.
English
Idea Generation; As Vogel (2014) states, there is no purpose to thinking creatively as part of a group if ideas as not announced, shared and deliberated. The foundation of the project begins as the pupils discuss ideas in how they can best achieve their goal of planning an event whilst also making a profit. By firstly asking each pupil to draw a mind map of their own, all with the essential element of the project at their core, they are able to engage with the English curriculum in a rewarding approach. Mind maps enable pupils to excel their creativity, but they also nurture intricate networks that support the pupils throughout their time as a student (Buzan & Buzan, 1993). 
Promotion; Promotion is considered one of the ‘four P’s’ of marketing, advertising the monthly event will enhance their creative ability as well as their English literacy. MacKenzie (2002) states that the need for an enhanced vocabulary and language skill in any form of promotion is considered imperative to be received positively by the target audience. There are posters and leaflets that could be created, and would be received better by the target audience – in this case, teenagers within the school – if their fellow peers design and annotated the promotional posters. 
21st century skills;
ICT; The Welsh Assembly Government (http://learning.gov.wales/docs/learningwales/publications/091207ictguidanceks4en.pdf) recognises the importance of enhancing pupils ICT skills in order to prepare them for the complex and dynamic world of work. ICT skills are considered as key skills that empower learners for the future. Throughout the project the pupils will use their ICT skills in order to brainstorm and seek out fundraising ideas, promote the monthly event using school computers whilst also creating time sheets and organisation material using Microsoft Office. This allows the pupils to further their ICT literacy, a skill that is considered to equip students with the ability to know how to think critically, seek and use information appropriately and also be innovative. (Bellanca, 2010) 
The project will be implemented in order to develop a vast area of key skills that are expected of pupils within Key Stage 4. It is imperative for pupils to develop their key skills are they are considered vital when progressing to Key Stage 5, where there would be a considerable emphasize on the importance of ‘communication, working with others, ICT, problem solving and improving one’s own learning.’ (Baker & Turner, 2013 p.48) According to the Welsh Government (2017) the ACRO model was introduced to focus the attributes and develop the skills of young people for when they enter the world of business after school. The model describes four separate aspects of entrepreneurial behaviour that should be carried within young enterprise mind pupils. The project develops each of these key competencies in the individuals taking part.
Attitude
Motivation; The entrepreneurial project at hand can only be a fun endeavour for the year 11 students if they adopt a positive relationship with the work they are expected to do, in order to gain motivation for the end product they must adopt a positive attitude to the project. Although motivation is considered a key and fundamental skill when considering achieving academic goals, Sullo (2009) states that the key to motivation is setting clearly defined goals and focusing on where you currently are, and where you wish to be. By self-selecting their goals within each of their roles, the students will also be assessing their own input into the project whilst also analysing as a group what needs to be done in order for the project to be a success. 
Determination; Promoting self-determination amongst students has become a best practice within the education system, as teachers strive to help students adopt a positive attitude to their academic studies they also push students to achieve at high standards. Although this happens academically, determination is a skill that sets the average entrepreneur aside from the exceptional. Wehmeyer (2007) states that promoting self-determination of youth has positive implications across all life domains as it improves skills that correlate with employment, community inclusion and interpersonal relationships. Adopting an achievement orientated outlook throughout the project will enhance the pupil’s performance when communicating with each other and also provide opportunity for self-evaluation (Urdan & Pajares, 2003)

Creativity
Problem solving; Problem solving skills are defined as creatively seeking out information to overcome predicted hurdles and barriers. The OECD (2014) state that the demand of people who can resolve non-routine problems creatively and efficiently in real life situations is growing as the enterprise world grows. They state that the emphasis on developing these skills in education is essential as students should gain experience of learning how to overcome complex and ‘non-routine cognitive challenges’ (p.26). The project will allow pupils to do exactly as stated and allow them to participate in experiential learning of how to problem solve within a non-academic setting, as they will retain a high level of responsibility and also face the consequences of their actions by not only themselves and their group, but also their peers who attend the monthly event. This will allow them to engage with higher level thought and problem solving skills, which will equip them with one of the many critical skills that they need to survive in a 21st century working world (McCain, 2005) 

Relationships
Working with others; Teamwork is considered one of the more vital transferable skills that is sought after from employers, as building interpersonal relationships with others is a key to networking and also is an attribute carried by high achieving entrepreneurs (Chaita, 2016). Throughout the project the pupils will engage with each other to organise each event successfully. It will require pupils to open a dialogue with each other in order to contribute ideas of fundraising, and then it will require collaborative organisation and input in order for the pupils to identify the needs of the project and how to successfully implement it in the short four weeks that they have. 
Communication; The Welsh Government (2008) state that at Key Stage 4, learners should be given the opportunity to communicate coherently and consider the perspectives of others about learning and careers to make informed decisions and opinions. The project allows for pupils to debate and discuss each other’s fundraising ideas, with the same goal in mind. The project offers pupils the opportunity to enhance all four pillars of communication. The ‘Careers 11-19’ framework state these as listening to ideas, noting strengths and weaknesses of others views and responding appropriately. 






Organisation
Decision making; Estyn (2015) have continuously stated the need for development of pupils decision making skills. The need for members of school staff to actively encourage pupils to participate in decision-making processes is highlighted throughout Key Stage 2 and therefore should be developed further through Key Stages 3-4. By actively participating in a project where students are provided with many opportunities to develop their decision making skills, they are engaging in experiential learning which allows for pupils to experience the consequences of their decisions (Davies, 2013) 

Vision and goal setting; The importance of setting goals is highlighted throughout the OECD entrepreneurial competencies framework, building strategic skills such as goal setting and defining a vision student are more likely to be successful (OECD, 2015). Moss & Brookhart (2010) state that student learning is enhanced when students are actively engaged in their own goal-setting and therefor, learning. As students consider their goal and create a dialogue of how they can achieve it, they are also furthering other strategic skills such as problem solving. The project allows the pupils to create their shared vision of the end of month youth club, and separately within their own roles they are able to work independently to set individual goals in order to achieve a shared outcome. 
These skills can also be considered as employability skills as each skill is transferable and builds upon each pupils attributes in order to prepare them for the working world (Chaita, 2016) 
The Donaldson Report
All previously mentioned skills are highlighted throughout the new upcoming curriculum for Wales. The Donaldson Report (2017) states that the purposes of the new curriculum should be to produce young people are able to develop as ambitious, enterprising, creative contributors to society as well as ethical and informed citizens of Wales and the world. As the new curriculum develops critical thinking skills to a new extent to previously, it engages the students with the mid-high levels of Bloom’s Taxonomy such as analysis, synthesis and evaluation (Llewellyn, 2012). These three higher forms of intelligence have been highlighted as characteristics throughout successful people but also is highlighted throughout the new curriculum. Throughout the project, pupils will be expected to gain these transferable intelligences as they creatively seek out and analyse information through reflection upon their fundraising goals and realistic budget. They will also be expected to critically evaluate their own and their peers’ performance monthly.

The resources needed
As the school is considered to be located in an economically challenged part of Wales, the assumption is made that there is a lack of funding for the school and therefor a lack of funding towards the youth club. The presence of the monthly youth club considers that many pupils throughout the year groups will attend, but that not many will be able to afford much. Therefore, the youth club must start off simple in order to grow profit and therefor begin to engage with more expensive resources. The Volunteering in Wales Fund (2017) is a considered option as they set up several youth volunteer projects throughout the year and are able to access volunteers to help within youth projects. In order for the pupils to seek out profit, the youth club would begin with a smaller distribution, for example, holding a cinema night in school whilst selling food and refreshments for an increased price. As previously mentioned, the head member of staff engaged with the project will provide the seed money of £10 per project and receive it back once the project has been implemented, similar to that of Micro-Tyco. Lacy (2011) states that the need to gradually build entrepreneurial skills is critical as entrepreneurs should adopt a versatile attitude and welcome all different experiences in order to gain experience of dealing with different methods of achievement orientation and problem solving. By pupils engaging with the budget list in Appendix 1, they are able to discuss amongst themselves how to best spend their seed money of £10 and how to distribute the food and drink whilst making a profit. The resources will be vast, such as DVD’s, art supplies, ICT equipment whilst also engaging pupils with raffles, ‘dress down’ days, fashion shows, hair and make up services etc.











Project Content

	Course Title: Project Youth Club         
	Course Duration: 5 hours for 4 weeks
	           Teacher:   KA
	Course Dates: Sept ’17 – July ‘18 



	Employability and other outcomes:
	Develop communication, teamwork, organisation and problem-solving skills that will transfer into further education/ employability.
Developing initiative and experience of setting up an organisation or enterprise.
Enhancing creativity within their work, allowing for idea generation. 

	Key differentiation methods
	Grouping/ Collaborative learning – pupils who are weak in one area (e.g. organisation) can be paired with pupils who are strong in this.
Teacher Dialogue – there will be teaching staff present to support pupils who need support.
Targeted questioning – to promote a range of responses from pupils whilst being able to challenge more able pupils.
Differentiated tasks – more challenging tasks for pupils with experience in organisation/ event management

	Key functional skills that can be developed
	ICT – using computers to search for entrepreneurial/ fundraising ideas, creating posters to advertise the event.
Literacy/ Verbal – working within a group, developing all four pillars of communication – reading, writing, speaking and listening. 
Maths – enhancing functional mathematics that can be used in everyday situation and the world of work.





	Session
and time
	Subject/Topic
	Learning Outcomes/Objectives
	Main Methods
	Resources
	Assessment Methods

	1

6 hours

	Understand the learning objective and outcomes of the upcoming four weeks

Understanding what skills are expected

Brainstorm ideas for the youth club

Determine a venue & company

Group – approve the final set agenda

	· Listen and understand the objective of the four-week course for project
· Understand what is means to be an entrepreneur and what skills are expected to be improve upon
· Creatively use a mind map in order to gain ideas for fundraising
· Contrast ideas with iPad to session to further idea generation
· Discuss as a group what is an appropriate ‘Kickstarter’ as the seed money is £10
· Determine a venue and details of the project
	· Individual exercise to recall any information
· Group discussion in order to decide on the project details 
· Watch examples of fundraising online
· Investigate further to nurture ide generation of fundraising
· ICT to source a venue and other details
	Mindmaps
iPads
Pen
Paper
Notes
Whiteboard
	Student Progress Monitoring

Monitoring Group Discussion

Q & A

Watch videos

View Powerpoint

Mind map


	2

6 hours
	Book a venue/company or speaker (if required)

Create leaflets/ invitations/ posters


Arrange a photographer
	· Assign roles to groups or pairs in order to begin preparations
· Allow pupils to decide on how to choose roles
· Create posters/leaflets for pupils throughout school to attend
· Arrange for photos to be taken during project days and also photos to be taken at youth club
· Organise food and refreshment, price it online and discuss with teacher
	· Group discussion to decide on how to assign roles
· Art supplies must be accessible in order to create advertising
· Deliberate on cost and budget with treasurer (teacher)
· Discussion and planning
	ICT computers

iPads

Mobile phones

School camera 

Art supplies

Pen and paper

School telephone
	Student evaluation – meeting/ discussion forms

View powerpoint

Q & A

Monitor work load
Take notes on each role of pupil


	3

6 hours
	Organise food & drink eg delivery

Health and safety

Consider site preparation


Create decorations for event
	· Introduce health and safety guidelines for pupils to learn
· Watch a video on health and safety within the school
· Tour the venue in order to consider decoration and preparation etc
· Decide on budget list if hiring equipment is required
· Understand the terms and conditions of hired equipment 
· Organise in groups what preparation is needed
	· Watch video on health and safety
· Phone/ email based enquiry regarding equipment and food 
· Art supplies accessible for decoration committee
· Treasurer must be walked through expenses and distribution prices
	School telephone

Pen and paper

iPad

Health and safety guidelines

Art supplies

ICT
	Monitor conduct and language used by pupil if using phone/email based enquiry

Health and safety pop quiz

Tour of venue in preparation
Student evaluation – meeting/ discussion forms

	4

6 hours
	Final changes on project

Feedback session – individual, peer and overall

Evaluation

Setting up the project

Check on stocks of refreshments

Assessment of self and peers

	· Discuss any outstanding issues (if any)

· Discuss as a group the profit made with treasurer (teacher)

· Fill out self-evaluation form

· Fill out peer assessment form

· Group work; discuss what could have gone better/ what went well

· Set up the event that will take place after school.
	· Morning meeting will focus on the timing and amount of money received
· Discuss the profit to be made with treasury
· Setting up for project – all final changes made
· Group discussion in order to outline the evenings event – start time etc
· Reflection on what went well/ what didn’t as a group
· After event evaluation forms must be filld out

	Evaluation forms – peer, self and feedback

Budget list

Treasury box

Health and safety guidelines

Decorations
	Student evaluation – meeting/ discussion forms

Evaluation form for peer, self and feedback 

Observe individuals in group discussion reg final thoughts

Note implementation of youth project and how it went

Sit one to one with each student at end of project to highlight strengths and weaknesses









Skill recognition and evaluation
Formative; As the sessions take place throughout the course of a day weekly, there will be a meeting held at the beginning of the morning and at the end of the day. A member of teaching staff will be consistently evaluating the input of pupils by marking them out of a score on a pupil evaluation sheet as seen in Appendix 8. It’s imperative that the teaching staff do not influence the conversation when the students are engaged in a critical discussion, especially the staff must not disrupt the discussion in any way in order for pupils to enhance their communication skills (Stronge, 2007). This is also beneficial for the teacher as they are able to observe all the pupils and note which pupils may find inputting their ideas, or confidently working with peers. Weekly, the teacher will provide feedback for the pupil and outline their progress in order for the pupil to gain confidence and also recognise their advancement in certain skills. 
Summative; The pupils will be engaged in many forms of feedback throughout the project, as they will also be active participants in choosing the criteria of work whilst also adhering to the entrepreneurial framework in Appendix 4. For example, as the project commences, it is important for the pupils to be active participants of the achievement orientation timeline. In order for them to set appropriate goals, it is important that they understand what is asked of them once roles are assigned as individuals, which will be reviewed per week within the last meeting of the day in order to provide a better review of each pupils performance at the end of each project. At the end of each project, the pupil performance will be marked against observation, peer reviews and self-evaluation forms in order to judge the pupils entrepreneurial competences and therefor, allow them to pin point their strengths and weaknesses for the future (Sackstein, 2015). This will allow for students to also gain a clearer insight into their own entrepreneurial competencies and allow them to recognise their own skill development.
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