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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
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Introduction
	David Tripp describes a critical incident as any occurrence in a classroom that earns significance through later detailed analysis (2012, p. 25). This analytical reflection provides the possibility to recognise and be inspired by successful teaching techniques in others’ practice. Additionally, it grants the opportunity to identify methods in their own teaching that can be evaluated and improved. This reflective approach is achieved by recognising the nature and causes of the incident alongside using broader academic literature to understand the corresponding teaching and learning theories. Once this part of the process is completed, this comprehension and insight is utilised to design the appropriate steps and measures required to improve the teaching of the practitioner and, therefore, the quality of learning of the learners. This essay aims to evaluate a critical incident observed in a classroom following Tripp’s methodology. This will serve to nurture an appreciation for the significance of reflective practice in teaching and to instil a permanent habit of deep and sincere reflection that ensures long-term continuous improvement and study of teaching and learning. This latter point is especially crucial as, due to the constant changes in schools and education, reflective attitudes that embrace adjustment and rethinking are essential to teaching in a modern era (Tripp, 2012, p. 152). The chosen incident selected for this essay concerns approaches and methods used when managing the misbehaviour of learners in a classroom setting. As will be discussed, this focus will invite an analysis of not only behaviour management but also the psychology of learners, their relationships with teachers and the overall classroom environment. 

The context of the incident will adhere to the British Education Research Association's (BERA) ethical guidelines that express that individuals involved in the observation must maintain anonymity when discussed in academic writing (BERA, 2018, p. 21). The context that can be shared is that the critical incident occurred in a mixed-gendered, English-medium secondary school accommodating 1,109 students aged 11-16 (Welsh Government, 2022). The critical incident happened in a Year 8 history class with 23 mixed-ability pupils, one teacher and no Teaching Assistant (TA) in attendance.
Overview of relevant literature
As stated, the critical incident concerns addressing student misbehaviour. In most literature, misbehaviour is commonly understood as behaviour that can impede the teaching process and, consequently, the learning and well-being of other students (Hue, 2008, p. 4). Previously, teachers' management of misbehaviour was interpreted as an issue of asserting control and authority strictly through what would now be identified as 'aggressive' classroom management. This includes but is not exclusive to yelling, sarcasm and humiliation. However, there has been a shift in attitudes towards behaviour management as more recent literature has increasingly criticised this understanding. Several recent studies concluded that 'aggressive' methods, particularly yelling or harsh punishments, are ineffective and cause short- and long-term adverse consequences for learners. According to studies conducted by Piekarska (2000) and Sava (2002), such consequences include a decrease in school attendance and an increase in unhealthy, criminal behaviours in learners, like drug abuse (cited in Lewis, 2009, p. 27). This suggests that aggressive management can significantly impact students' learning and well-being beyond the classroom and should, therefore, be avoided.

It is essential to recognise, however, that more recent literature has hesitated to assign these significantly damaging consequences to 'aggressive' behaviour management techniques. Despite this and the fact that these studies were produced several years ago, more contemporary literature published in recent years resonates with the interpretation that hostile approaches to classroom management are unproductive and often damaging to students and their ability to learn. For example, when a teacher yells at a misbehaving student, this loud and hostile act can spark fear in the misbehaving learner and other learners in the class. This state of fright makes learning concepts more difficult for learners as their cognitive ability prioritises avoiding becoming a target for shouting instead of learning the concepts being taught (Hulac and Briesch, 2017, p. 63; Lewis, 2009, p. 22). Moreover, the diversity of learners' psychologies means that not all learners will react to yelling in this manner. Although yelling may result in a paralysing sense of fear in some learners, other learners may find yelling a trigger for further misbehaviour. Some students may interpret these aggressive methods as entertaining more than a punishment, a trigger to become aggressive themselves, or as a sign that the teacher has exhausted their classroom management methods and that nothing can be done to subdue their misbehaviour (Hulac and Briesch, 2017, p. 63). This research is further supported by how investigations into aggressive methods in teaching in Australia, China and Israel demonstrated that the classes which were subject to yelling and whole-class punishments were more likely to misbehave than classes whose teachers utilised less hostile methods (Romi, Lewis, Roache and Riley, 2011, pp. 232-3). This study in particular emphasises how, regardless of what country, cultural context or school the teaching is taking place, 'aggressive' methods provide little benefit to teachers or their learners. The only time the literature describes yelling as a productive measure is when a student is at risk of physical harm from misbehaviour (Li, 2008a, p. 68). These studies emphasise how 'hostile' class management methods must be generally avoided to create suitable learning environments and suggest that alternative methods must be utilised.

Although there is partial variation in the solutions to managing misbehaviour in literature, there is a strong consensus that learners' misbehaviour is not permanent and that when they misbehave, confronting this misbehaviour is an opportunity to correct errors in behaviour and instil more appropriate behaviour for the future (Lewis, 2009, p. 32; Oliver, 2016, p. 77). For Li, this opportunity to educate learners about suitable and ethical behaviour is best delivered through verbal reprimands. They characterise such reprimands as positively explaining why their behaviour causes a problem and inviting the learner to solve the problem (Li, 2008b, p. 112). This solution not only evades the adverse impacts caused by yelling but also informs the learner why the behaviour is unacceptable and structures steps to learn and improve from the error. This method avoids the situation where the learner is told to 'stop that' and left to independently correct their behaviour when they may not have the cognitive ability to do so, thus continuing the misbehaviour. Moreover, it prevents some learners from using the vague reprimand to extend their misbehaviour by acting oblivious and responding with 'stop what?'. 

Similarly, Hulac and Briesch also encourage teaching practitioners to provide behavioural feedback to misbehaving learners that is communicated briefly, individually and calmly (2017, p. 64). They reference numerous class studies, such as O'Leary, Kaufmann, Kass and Drabman (1970), that discovered that when reprimands were delivered in this way, the rates of misbehaviour in the class decreased (cited in Hulac and Briesch, 2017, p. 64). This supporting body of research emphasises the strength of Hulac and Briesch's proposals as they have been shown to reflect the theories found in literature but, more importantly, work in practice. Furthermore, Hulac and Briesch also emphasise the importance of being specific in reprimands to ensure that there is no misunderstanding or misinterpretation of the feedback by the student (2017, p. 65). It is also worth noting that these approaches to misbehaviour allow learners to productively recognise the consequences of their actions, which is part of the Four Purposes of the new Welsh curriculum to develop learners who are 'ethical, informed citizens' (Hwb, 2022).

However, there is no sole proposed method for approaching misbehaviour as others offer various alternative methods. For example, Rogers suggests a hierarchy of approaches depending on the severity of the misbehaviour of the learner. This ranges from deliberate ignoring of the learner for minor behaviour to immediate discipline for extreme misbehaviour (Rogers, 2012, p. 97). Despite this difference, it should be noted that Rogers proposes that, for average misbehaviour, the teacher should communicate with the learner to find a solution to the misbehaviour (2012, p. 105). Another alternative strategy offered by Watson consists of creating 'private' signals with misbehaving learners, such as a whispered "you are doing it again", to allow learners to recognise their error in behaviour and correct it without distracting other learners or infringing on time spent learning (2018, p. 210). This strategy of teachers supporting their learners' behavioural development has been built on the studies that found that sensitive and supportive reactions to misbehaviour frequently have permanent positive impacts on the social and emotional growth of learners (Lynch and Cicchetti, 1992 cited in Jennings and Greenburg, 2009, p. 501).

As noted frequently throughout the behaviour management literature, there is never one method of management that works for every student. Due to the diversity of human psychology and the spectrum of misbehaviour, no one management technique can be employed in isolation and for all students (Hue, 2008, p. 2). Despite this, it is evident that teachers must build a repertoire of techniques that can best accommodate the various needs of their learners by getting to understand them through communication or observation over time. The literature generally agrees that these techniques for non-severe misbehaviour should consist of brief, sincere, individual feedback when possible.
Explanation of Case Study
As aforementioned, the critical incident occurred in a Year 8 history class with 23 mixed-ability students, one teacher and no TA. The class was the third lesson of the day, following a 20-minute morning break. The class was arranged around several group tables, where four to six students sat on each. There was no arranged seating plan, meaning most learners sat beside their friends. As the lesson began after break time, there was a fragmented arrival of learners to the classroom, but this did not appear to significantly disrupt the start of the lesson.

The teacher began the lesson with a starter activity where students had to figure out what a partially obscured historical source portrayed. This allowed students to be introduced to the topic of the lesson, which was the Atlantic Slave trade, and kept the students engaged and interested in what they may be learning. As the teacher continued with the lesson and provided more context for the learners, they soon started to explain a set of instructions for a learner activity. This activity consisted of learners engaging with documents, objects and pictures representative of different slave experiences across the Americas, such as Barbados and the southern region of the U.S.A. At this stage, the student at the centre of this critical incident, Learner A, began to misbehave. This included talking with a nearby peer about something unrelated to the topic, swinging on their chair and neglecting their work. As the lesson became progressively disrupted for not only the learning of Learner A but to other learners around them, the teacher provided a verbal warning. They said, “(Learner A’s name), I need you to stop swinging on your chair and start working on the task.” This warning was successful in stopping the swinging of the chair and temporarily successful in starting the designated task. The class eventually completed the first task in approximately 10 minutes. Once this was completed, the teacher reassumed delivering the necessary information to the students before beginning to provide the instructions for the next learner activity. At this point, Learner A resumed talking with their peers about off-task topics while the teaching was talking. The teacher issued another similar warning: "If you are talking, you cannot hear what you are meant to be doing in the next task. So, it would be best if you listen quietly”. Once again, Learner A responded to this but soon resumed talking and giggling with their other peers. The teacher continued to give the rest of the class the instructions as Learner A continued to misbehave. As the rest of the class began to work together or individually on the task, the teacher approached Learner A and spoke to them quietly. While the task occupied the rest of the class, the teacher spoke to Leaner A individually, asking them why they were so distracted and “chatty” during the lesson and if there was a particular reason for this behaviour. Learner A was initially reluctant to answer any of the teacher’s questions, only providing vague answers. In response, the teacher began to assist Learner A in the task by talking through what needed to be done in the activity, as well as posing questions for Learner A to think about. Before they left to resume helping other learners and monitoring the pace and progress of the class, the teacher offered sincere praise for some of Learner A's answers and what work they had completed since the teacher's intervention. For the remainder of the lesson, Learner A managed to complete their work and confidently demonstrate their understanding of the topic despite some brief stages of talking with peers next to them.

This critical incident has numerous connections with the literature previously discussed. Although the critical incident did not identically replicate the proposed approaches to managing average misbehaviour, many of the characteristics of these techniques are evident in the way the teacher approached Learner A. For example, Hulac and Briesch's suggestion that reprimands should be brief, calm, individual and specific is seen in how the teacher identifies the misbehaviour to Learner A and clearly instructs what they need to do instead (2017, p. 64). Moreover, the teacher never resorted to yelling, punishment, or humiliation, even when Learner A consistently disrupted the teacher and other pupils' learning. This suggests that regardless of the teacher's possible emotional reaction to this display of 'disrespect' from Learner A, they remained firm but positive in all their verbal reprimands so that there was minimal disruption to the learning of the class and no danger of triggering the adverse impacts of yelling that Lewis, Hulac and Briesch outline (2009, p. 22; 2017, p. 63).

Moreover, even when the teacher appeared to deviate from the literature by reprimanding Learner A publicly twice, the reason for this stems from the literature itself. As previously discussed, one approach to misbehaviour management will not work for all students, meaning that there needs to be a spectrum of techniques that can be applied and tailored to the needs of the learner in question (Hue, 2008, p. 2; Rogers, 2012, p. 97). The teacher was aware of what strategies worked best for Learner A and modified them appropriately. Although it did take three interventions to reduce this misbehaviour permanently, the methods used successfully kept the distraction of possible intervention to a minimum and managed Learner A's misbehaviour until there was a suitable opportunity to speak to them one-on-one.
Teaching and Learning methods
The critical incident has evidenced one of the many practical approaches to average misbehaviour management. If appropriate for the learner in question, one should implement a similar strategy used by the teacher from the critical incident with some modification. As previously discussed, the literature supports many of the characteristics of the method used by the teacher when approaching the misbehaviour of Learner A. One aspect that one should utilise in future approaches to behaviour management would be the specificity of language used. As seen in the critical incident, the teacher does not use vague language when addressing the student and their behaviour but provides specific language and instruction. Many, including Hulac and Briesch, emphasise how specific language can avoid the possible misinterpretations of a 'stop that' (2017, p. 63). Specific reprimands also assist with guiding the learner towards what steps they need to take to improve their behaviour in future rather than simply leaving them to independently construct the solution. Although it could be argued that this would only benefit younger learners who have yet to fully develop in behavioural terms, specific, clear and concise language with all types of learners remains more beneficial than language lacking clarity and specificity. One benefit is its advantages when educating learners with Additional Learning Needs (ALN). Guidance for good communication between teachers and ALN learners emphasises how simple and concise language is fundamental in ensuring ALN learners understand what you are trying to communicate (Mencap, no date). This consideration of ALN is especially important as it has been discovered that around one in five learners in Wales have some type of ALN (Snap Cymru, no date). This approach ensures that all learners can comprehend what is being asked of them and what steps they must follow to develop their behaviour positively.

Another method one should adopt to address the critical incident would be structuring reprimands as instructive feedback. The teacher identified Learner A's misbehaviour, why the misconduct was an issue and provided guidance on what the learner should do instead. As the literature argues, behavioural feedback encourages learners to recognise and reflect on their misbehaviour before taking the scaffolded steps from the teacher to develop and improve from the error (Lewis, 2009, p. 32; Oliver, 2016, p. 77; Li, 2008b, p. 112). Furthermore, the teacher also used a public reprimand of Learner A's behaviour to remind and reinforce to all learners the type of behaviour expected in the lesson and why this would benefit their learning.

Despite the strengths of this method, it must be remembered that, as with all methods concerning behaviour management, it is not suitable for all learners. For example, although public reprimands may work for some learners, others may become anxious under the attention of the reprimand or take it as an opportunity to draw attention to themselves (Hulac and Briesch, 2017, pp. 64-5). Therefore, these approaches could lead to some learners becoming distracted by their anxiety, whereas others could be triggered into further misbehaviour. If this method were to be utilised in future practice, one would have to consider the needs and preferences of the learner. For instance, if a learner with social anxiety was misbehaving, it would be best to approach them individually with a reprimand to avoid bringing unwanted attention to them. The same principle could be applied to learners who use public reprimands as an opportunity to draw peer attention to themselves. This means that such a method can only be applied in practice after one has become familiar with their personalities and traits, suggesting that alternative measures are required before this teacher-student relationship is created.

Incorporating positive elements into behaviour management is another method from the critical incident that should be adopted into future practice. The critical incident showed that when the teacher gave Learner A a sincere, positive comment on their work, their behaviour improved the most compared to the other behavioural interventions. The behaviour management literature also emphasises the effectiveness of recognising positive behaviour in learners, even in learners who misbehaved previously in the lesson. Gillborn argues that this method instils a positive learning environment, which can increase learner motivation, engagement, academic process and confidence (Gillborn et al., 1993 cited in Hue, 2008, p. 5). Li similarly agrees that positive comments are more likely to increase learner cooperation and prevent learners from becoming offended and irritated by the teacher's remarks, even if they were designed to be constructive (2008b, p. 116).

In practice, one should not only similarly implement the method used by the teacher in the critical incident, but also aim to frequently acknowledge positive behaviour in the class. Giving sincere, specific praise to learners has been shown to improve whole class behaviour (Hulac and Briesch, 2017, p. 68). However, as Hulac and Briesch note, this approach to behaviour management needs to consider the age of the learners in question. Most of the studies on this method have been focused on primary and early secondary school learners, not older learners (2017, p. 70). Building on this point, research into high school learners found that learners with depression and anxiety responded better than 'disruptive' learners to praise, as well as how many learners preferred silent or no praise rather than public ones (cited in Hulac and Briesch, 2017, p. 7). Once again, it is clear that this method and any other addressing behaviour management requires a deep, thoughtful consideration of the demographic of the class as well as each individual learner. This contemplation requires an in-depth knowledge of the learners' preferences and needs to be built on a strong and healthy teacher-student relationship. This sort of relationship and the knowledge that comes with it requires time, patience and, most importantly, communication.
Conclusions
The critical incident and exploration of the behaviour management literature have revealed the necessity of a repertoire of various behaviour management methods required for effective teaching and meaningful learning. Considering the literature on learner psychology and behaviour management techniques, it has become clear how teaching practices have drastically altered in recent years, eliminating previous misconceptions about managing behaviour in classrooms. More importantly, this in-depth analysis and consideration granted a greater understanding of the reasons behind the techniques of more experienced practitioners as well as guidance towards what strategies could be used in future. Such methods include incorporating feedback into reprimands, using clear and specific language and ensuring that approaches are made to be positive learning experiences when appropriate.

It is also crucial to remember that although both the literature and critical incident have evidenced the effectiveness of these methods, a deep and critical consideration must be made before they are put into practice. Every individual possesses varying preferences and needs as well as altering psychological make-up. This individual diversity means that something as personal and individual as behaviour management requires an equally diverse structure. Before such methods are applied, the practitioner must recognise the learner's traits and how they may respond to specific techniques. How these methods are best adjusted to meet the learner's needs will come with reflection and interaction with literature, as this essay has achieved.

In this essay, there has been a deep interaction with many of the various Professional Standards. One of the most prominent of these interactions has been with the 'Professional Learning' strand of 'wider reading and research findings' (Hwb, 2019, p. 48). As the strand describes, this consists of the teacher-student in question exhibiting a rich comprehension of the literature and studies concerning pedagogy, psychological development and other areas of teaching and learning. This has been achieved through the discussion of the literature sparked by the observation of the critical incident. Moreover, now that the benefits of researching the wider literature in teaching and learning have become evident in comprehending the various methods of teaching practice and the reasons for their structure, it is clear that this needs to become a long-term habit to maintain a high standard of teaching.

Another strand developed throughout observing and writing this essay has been the 'Managing the learning environment' (Hwb, 2019, p.23). Although this has been limited to comprehending the importance of positive behaviour and learning management, this essay and its supporting research have constructed the foundations of what effective techniques could be used for learners in practice. Additionally, it has also emphasised the importance of modifying behaviour management techniques to the respective needs and preferences of the learner. 

In conclusion, utilising Tripp's critical incident methodology as the structure for reflection has revealed its significance in practice. By examining this incident in great detail, it has exhibited several valuable insights into not only behaviour management but the significance of the teacher's language, actions, decisions and behaviour on the learner both inside and beyond the classroom. The deep interaction with literature has also emphasised the importance of accommodating the individual needs of each learner and how this will inform the practitioner of how best to manage and develop the learner's behaviour in future. The analysis of the critical incident has structured the informed steps that must be taken to create effective practice in future. Applying this reflective approach in future will ensure that behavioural management and other aspects of teaching will remain in a continuous reflective cycle that will improve the standard of teaching, the standard of learning and ultimately, the standard of education in Wales.
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