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Portfolio. 
Part A. 
The importance of early intervention for children with down syndrome. 
According to NHS (2019), down syndrome is condition that people are born with and will affect people differently. Each person with down syndrome will have some form of a learning disability but this will be different for each person. 
The early years of any child’s life are important as these years are when children develop the most, however children with down syndrome typically face delays in their development which is why early intervention is recommended. Early intervention is recommended to start as soon as possible, and it can start anytime after birth (National Down Syndrome Society, 2019). 
To ensure that children with down syndrome are provided with the best opportunities to develop and grow, they should be supported by early intervention. Early intervention involves children being supported holistically as early as possible. The Salamanca Statement argues that children with additional needs should be included effectively within settings. For example, in the early years, children with down syndrome should be offered the same opportunities as other children and settings and staff should make changes to ensure that the child is able to access these opportunities easily. This is instead of making the child feel different or left out as they cannot access the same things as other children (Beco et al. 2019). This also links to article 32 of the united nations convention on the rights of the child as children with down syndrome should have the opportunity to play and relax, this includes enjoying activities and playing games. Settings should ensure that these activities are accessible for children with down syndrome (International Play Association, 2019). 
Article 28 of the united nations convention on the rights of the child explains that every child should have an education, this includes children with down syndrome as they should have access to the same rights as children without a disability (Children and Young People’s Commissioner Scotland, 2019).  Children with down syndrome would benefit from early intervention schemes such as flying start. As Family Point Cymru (2019) explains, flying start provides children and their families with part time quality childcare, enhanced health visiting service, support for parenting and access to support for children’s speech, language and communication. This would be beneficial for children with down syndrome as they would be able to socialise with other children, take part in activities to support their development and enhance their speech and language development. Flying start is provided for children aged two years old to ensure they have early intervention before starting school. Although flying start would be beneficial for children with down syndrome, Cook et al. (2016) argues that settings should adapt their way to ensure that all children are supported and their individual needs are met. For example, if a child with down syndrome experiences difficulties with their vision or hearing, different measures should be put in place to ensure they have the same experiences as the other children at the setting. For example, the staff could begin to use sign language to support the child. This links to article 23 of the united nations conventions on the rights of the child as it states that children with disabilities have the right to special care and education. This is put in place to ensure that children with disabilities can lead an independent life (Children’s Commissioner for Wales, 2019).  
Another early intervention that should be provided for children with down syndrome is speech and language therapy. According to Spectrum Speech (2015) children with down syndrome can experience difficulties regarding their speech and being able to communicate. Early intervention from a speech and language therapist is recommended and treatments or programmes can start even before children can speak. The speech and language therapy will include working on non -verbal communication such as eye contact, gestures and turn taking as well as verbal communication such as introducing early vocabulary. This links to article 21 of the UN convention on the rights of persons with disabilities which states that people with disabilities have the right to express themselves freely. This article means that people who cannot communicate in the usual verbal way, should have the opportunity to express themselves through other forms of communication such as sign language. This should be respected by others and information should be relayed to them using this form of communication to ensure they can understand it (United Nations -Disability, no date). BBC news (2013) reports that researchers have developed new technology to support children with down syndrome to develop their speech and communication skills. Children with down syndrome can find it difficult to make specific movements with their mouth which means they are unable to pronounce some sounds. This new technology monitors the movements the mouth makes when pronouncing sounds and enables the children to feel it and to notice the movements. 
 As well as speech and language support, early intervention can provide children with down syndrome and their families with extra support from other professionals by being referred to them. Early intervention would ensure that children with down syndrome are referred to the correct specialists early to ensure multiple opportunities and support to enhance their development. Some specialists who would work with children with down syndrome are physiotherapists, educational psychologists and speech therapists (NHS, 2019). This is important for children with down syndrome, but it is also important for their families and parents. Parents of children with down syndrome may not have a good understanding or knowledge of the additional need and would benefit from support from professionals at an early stage to ensure they are provided with ideas on how to care for their child and how to promote and support their development effectively (Down Syndrome International, 2019). This links to article 3 of the united nations convention on the rights of the child as it explains that adults should do what is best for children to ensure that their welfare is taken into consideration. By learning about down syndrome and how to effectively support their children, parents would be ensuring that they are doing what is best for their child (Freeman, 2007). 







Part B. 
				Barriers and their impact. 
According to Graff et al. (2012), children with down syndrome are likely to face multiple health problems. Due to this, they need vigilant support and care from their caregivers as well as medical professionals. Some of these health problems include epilepsy, gum disease or dental problems, heart defects, blood disorders, infections and many more. Children with down syndrome can face many of these health problems at once (National Institute of Child Health and Human development, 2017). As the Down Syndrome Association (2019) explains, children with down syndrome should attend main-stream early years settings just like other children. When children down syndrome attend these settings, they may need to have a health and care assessment which could result in an education and health care plan if the child’s health issues are significant. When children with down syndrome attend an earl- years setting or even school, it is important for their medical issues to be taken into consideration and the setting should be able to support the child and their medical issues effectively (Allen et al. 2010). This could be difficult for some settings as they may not have the knowledge or training to support children with down syndrome. As Bird (2019) explains, children with down syndrome need to work with practitioners who understand them and the additional need as well as the medical issues that they face, this is to ensure that they can support them in developing effectively. This is important as the quality of support that the children receive is likely to affect and determine the development of the child and their learning. Some children with down syndrome experience epileptic spasms, these could occur in clusters and can cause the child to become upset. The child’s body will move suddenly, and they may become unresponsive. Children with these spasms need medication to treat this health problem (Down’s Syndrome Association, 2019). As Musgrave (2017) explains, each setting should have a policy on prescribing medication, and this should be followed when children at the setting require medication. This could make it difficult for the practitioners at a setting to administer medication to children with down syndrome. As Beckley (2013) explains, it is important that practitioners are provided with training to support children with chronic medical needs, however this training is usually difficult to access. This means that these children may not be able to access the setting or will have to wait a long period of time to attend the setting as they will need to wait for the practitioners to attend the training and to feel confident administering the support. Carlin, et al. (2015) suggests that children with additional learning needs should be provided with choice and multiple options to choose from, however if children with down syndrome cannot attend a setting as the setting cannot meet their health needs, that child and their family are not being shown inclusive practice by the setting. According to the National Education Union (2016) children and young people with additional needs are not able to access the support that they need due to a lack of funding and resources in settings. Providing staff support for children with additional learning needs is difficult due to a lack of funding to pay for extra staff, as well as this staff do not feel equipped to support children with additional learning needs effectively as they are not provided with enough training, funding or time. This could make it difficult for children with down syndrome to attend early years settings as there health problems can be quite complex and need specific attention, support and understanding. If a staff member does not feel confident in supporting these health problems due to lack of training, it could have a significant impact on the child and could lead to many risks. 
Another barrier that children with down syndrome face is visual impairment. According to University of Hertfordshire (2019) by the time children with down syndrome reach school age, sixty percent of them will need to wear glasses and as children with down syndrome get older, the problems with their vision increase. Visual impairment for children with down syndrome can cause many difficulties for them. Children with down syndrome have to work much harder to complete tasks or activities and it causes a strain when they are trying to read and it is important that practitioners are aware of the fact that children with down syndrome struggle with their vision and that they may require extra support (Woodhouse, 2015). As Willings (2017) explains, children with visual impairments face problems in many areas of their development. For example, if a child has a visual impairment, it can affect their social development due to them not being able to see gestures or non-verbal types of communication. Also, vision problems can affect children’s physical development as a child who cannot see very well may not feel confident to take part in physical activities which could cause them to feel excluded from joining in with their peers. This explains why it is important to support children with down syndrome who have visual problems, and this can be done by ensuring that the physical area that the children with visual problems spend time in is suitable for them. For example, having the lights on dim is helpful for children with visual impairments. Also, keeping the room layout the same is an effective way to support children with visual impairments as the children will begin to understand the layout of the room and how to get around the room. If the layout changes regularly, children will struggle to become familiar with it and will find it difficult to find their way around the room (McCormack, 2017). Another way to support children with vision impairment is by ensuring they have support from professionals who understand how they learn best and who can include them in the same learning as children with regular sight but by making small changes to make the learning suitable for children with vision problems. This could be by using braille or using sensory items for the child to explore (Dutta, 2019). However, View (2018) explains that it can be difficult to ensure that children with vison problems get the correct support. This is because some local authorities do not have formal referral arrangements to the health sector for children with vision problems. Also, if there are referral arrangements, there is still often a delay or lack of referrals due to funding, resources or time and this means that children with vison problems may not be provided with the support they require.










Part C. 
	How a child with down syndrome is supported in an early years setting. 
There are many ways in which a child with down syndrome could be supported within an early years setting. One of the main problems children with down syndrome face is issues with their hearing. This could negatively affect the child’s development as there could be minimal communication between practitioners and the child as the child cannot hear the practitioner (Faragher and Clarke, 2014). A good way to support children with down syndrome is to communicate with the children using non -verbal forms of communication. In the very early years, practitioners could support children with down syndrome by using gestures, facial expressions and body language however as the children get older this will need to develop further and practitioners should use sign language to communicate with children with down syndrome to ensure effective communication (National Deaf Children’s Society, no date). Although sign language is a useful skill, many practitioners do not know sign language, this means that when a child with down syndrome attends a setting they may not be able to communicate effectively for a while as the practitioners will need to learn sign language to communicate effectively with the child. This could make the child’s early time at the setting quite daunting and it could make it difficult for them to settle (Kearns, 2010). On the other hand, Michigan Medicine: University of Michigan (2019) suggests that some parents actually resist allowing their children to use sign language as they believe that it may hinder their speech and language development as the child would not be using verbal speech as they would be relying on their sign language to communicate. Using sign language in early years settings and schools can also make it difficult for children with down syndrome to communicate with other children. This is because other children may use verbal communication and could have good speech and language skills meaning they speak in complex sentences. These children might not know sign language; therefore, it is difficult for the child who uses sign to communicate with the other children in the class who do not use sign language (Kerins, 2015). In opposition to this, Fitzpatrick et al. (2013)         argues that sign language supports the learning of oral languages due to sign language being processed in the same way that oral language is. As well as this, it is now recognised that teaching baby sign language is used as a tool for improving speech and language development in children with normal hearing abilities and Lorenz (2012) argues that sign language is very important for children with hearing problems as it encourages them to rely on their eyes rather than hearing to communicate. This then allows them to use their eyes to recognise vocabulary and this improves their reading skills.
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