		Student Number: 1601251.
		Module Code: EAEE6003.
		Module Coordinator: Natalie MacDonald.



Introduction:
The written aspect of this overall assignment will be discussing Quality and Quality Assurance in Early Years settings and will be analysing two different quality assurance tools used in Early Years, providing benefits and critiques of each. The two chosen tools will be compared and contrasted against the similarities and differences of each and a justified conclusion will be included at the end of this assignment.
A generalised definition of the term quality looks at what types of features and characteristics any service or product provide and the level of ability a setting has to meet individual needs and to meet specific aims (Eurostat, 2003). The term ‘quality’ is open to interpretation due to it being a widespread and broad term, thus allowing for no definitive definition on the overall term and no universal definition being available (Elshaer, 2012).
Quality in Early Years Settings is defined as providing children with a high standard programme or framework with a high emphasis on providing children with an enriching environment to help build on and promote their holistic development (US Department of State, no date). Early Years settings use different Quality Assurance tools to measure the level of quality currently obtained within their setting. Quality Assurance Tools help practitioners in Early Years settings to gain a level of acknowledgement for the high quality service they provide for children and their families (Childcare Partnerships, no date). A high quality standard in Early Years settings focuses on a number of aims and how achievable these aims are. By settings meeting these aims, in accordance with the National Minimum Regulatory Standards, in return, staff will be highly motivated and will be more likely to enhance already acquired skills such as knowledge, skills, behaviours and encourage staff to promote reflective practice within their own work role as this will help aspects such as their continuous professional development (Care Council for Wales, 2016). Moreover, staff to child ratios and the level of qualification their staff have to provide high quality services to children is also essential in providing a high quality service for children and their families (NatCen, 2017). A study carried out Melhuish and Gardiner (2017) looked at Early Education and Development and the Quality of Early Years Settings and the provision in various different settings in England to collect an extensive amount of research to conclude what factors make a high quality setting. However, Sammons et al (2017) critiqued a study developed by Blanden and his colleagues who claimed that practitioners working with children do not need any form of graduate status to be able to carry out observations or ensure the highest level of quality is maintained throughout a setting. Furthermore, Cottle and Alexander (2012) would critique Blanden’s study, as supported by Sammons and expressed that practitioners need to have some form of qualification in order to maintain the high standard of quality within a setting, as well as, in addition adhering to government legislation.
One highly used quality assurance tool used in Early Years settings as outlined on the Wales Pre-School Providers Association (no date) is the Quality for All assurance scheme. The marks awarded reflect the compliance with the Care Inspectorate Wales National Minimum standards, providing early years’ settings with recognition of what they have achieved (Wales Pre-school Providers Association, no date). Flying Start settings as well as Day-care settings in Wales have agreed that using the Quality for All assurance tool has provided them with useful advice and guidance on how to reflect on all aspects of their early year’s provision, supported by other useful documents to produce a high-quality setting for children (Welsh Government, 2012). Welsh Government (2016) produced a document in accordance with Care Inspectorate Wales to produce a legible and vital document on what kind of environment an Early Years setting should provide for children within their care. Aspects such as safeguarding, dietary requirements, assessing children and nurturing the well-being of children are some of the aspects that are outlined within this document (Welsh Government, 2016). In accordance with the CIW’s National Minimum Standards, all regulated child-care settings are required to complete a SASS (Self-Assessment of Service Statement) form (Wales Pre-school Providers Association, no date). However, as of 2018, Pacey (2018) released a statement on their website, announcing that childcare and play providers are not required to complete a SASS assessment form. However, a Quality of Care review will still need to be completed as way of reflection. This may pose an issue for Early Years settings as the Quality of Care assessment reviews need to be updated regularly, however, this could pose issues such as time constraints as well as providing inaccurate results (Pacey, 2018). Settings carrying out a SASS form will cover four main aspects in relation to either the child’s holistic development or aspects of the setting, one main focus being on the leadership and management obtained by the setting and evaluating already acquired strengths and developing ways of improvement in order to progress to become a higher status setting (CSSIW, 2017).
Benefits of using the Quality for All assurance scheme are settings can clearly identify aspects of the provision for children that is currently at a good standard and what methods are used to be able to meet these overall aims (Quality for All, no date). Leaders of a setting have a legal requirement to help their staff build on their continuous professional development and in addition, staff working in an Early Years setting will benefit from attending training courses in relation to their overall job role as this will help to improve best practice and ethos of a setting (Lightfoot and Frost, 2015). In reflection, from staff being knowledgeable and have experience in different aspects of child development, children’s holistic development should be enhanced, providing the training is relevant and applied where necessary. However, Elfer and Dearnley (2007) would argue that continuous professional development is good but one key factor that underpins is what are the best approaches to use to help promote continuous professional development to its highest level and are there any time constraints? Preedy et al (2003) would support the point made by Elfer and Dearnley (2007) by stating that some early years practitioners have time constraints on training courses attended as opposed to a full day of training and concluded that a full days training course would be so much more beneficial on the setting as a whole in context to continuous professional development, supporting children’s holistic development and providing a safe, enjoyable and happy environment for all. Another benefit of adhering the Quality for All assurance scheme is that it provides parents with advice on how to support pre-school provision and the importance of parent-setting relationships (Wales Pre-School Provision, no date).  The National Children’s Bureau (no date) introduced the Parents Early Years, abbreviated to PEAL which provides Early Years Practitioners with training in order to help build stronger professional relationships with parents as well as ensuring statutory requirements are met. From practitioners completing the training on PEAL, staff should have a greater understanding on the importance of involving parents in every aspect of their child’s holistic development and should be able to identify the strengths and weaknesses current parent partnerships are having in an Early Years setting leading to a higher quality service overall (Wheeler and Connor, 2010). However, Willmott et al (2010) outlined that current training on the PEAL programme requires 30 hours of studying regarding the training procedure, independent research and reading and creating an assessment portfolio which may pose an issue to whether or not the training is time consuming, whilst encouraging staff members to help promote better practice and again contributing to continuous professional development. Finally, settings being rewarded with the Quality for All assurance scheme award allows for good promotion for Early Years settings and will allow for settings to place their own stamp on their business and doesn’t resort to it just being a simple tick of a box exercise online (Wales Pre-school Providers Association, no date).
However, one of the main limitations that may have an impact on how settings achieve the Quality for All assurance scheme award is cost and whether this will impact on the overall effectiveness of a setting, depending on whether they feel that achieving this award is necessary. Wales Pre-School Providers Association (no date) outline on their website the breakdown of costs in relation to the assurance scheme and the overall cost states that for members , the overall cost will be £445.00 to meet all the aspects of the Quality for All assurance scheme and £589.00 for non-members. On further research carried out by the Department for Education (2015), 73% of money in Early Years provides for staff which poses the question on whether leaders of a setting would be able to budget efficiently for other aspects of an Early Years setting whilst trying to promote the Quality for All assurance scheme and what impact this may have on children’s holistic development.
In comparison, in schools, ESTYN are the key inspectorates who carry out a thorough inspection on the quality of the education carried out by schools in Wales by focusing on several aspects such as the standards, wellbeing and attitudes to learning, experiences of teaching, how settings care for their staff and children and the effective leadership and management (ESTYN, no date). Chapman et al (2012) outline how schools should have an ethos recognising the importance of self-evaluation in alignment with feedback given from ESTYN to develop the highest quality setting. Welsh Assembly Government (2008) developed the School Effectiveness Framework which clearly outlines a step by step process of how schools can self-assess the quality of their setting before having a formal inspection from ESTYN. Schools can also display evidence of being a high-quality setting by acquiring certain quality assurance tools or awards.
Another quality assurance tool or award used in settings, primarily schools is the Rights Respecting Schools Award which encourages schools to put the rights of child as the main ethos and objectives throughout the school (Prescot Primary School, 2019). Currently, 1.6 million children in the UK attend a school that follows this ethos and 5,000 schools are working towards the award (UNICEF, no date). By encouraging children to be aware of their rights and understand the importance of these rights, practitioners need to have a paramount focus on these when promoting best practice to help aid children’s holistic development (Hampshire County Council, no date). Children’s rights have been enshrined into the United Nations Convention on the rights of the child, abbreviated to UNCRC which is a legal binding document and must be adhered to at all times and must be seen as holistic and inclusive as none of the rights in the convention have a higher importance than others and all promote inclusivity (UNICEF, no date).
Since introducing the Rights Respecting Schools Award in 2004, it has provided a number of benefits for schools all across Britain (Sebba and Robinson, 2010). One main benefit derived from the Rights Respecting School Award is that children recognised the importance from looking after their outside environment and community as it will be the place they develop and grow (Sebba and Robinson, 2010). Following on from the previous point, children recognising the importance of looking after their own environment makes links with the new framework set to be implemented in Wales. Welsh Government (2015) outlined the new Curriculum for Wales which contains four core purposes that children should achieve during the learning process of the new curriculum. From children recognising the importance of taking care of their own environment allows them to start becoming ethically informed citizens which is one of the four core purposes encompassed into the new curriculum for Wales and will prepare them for adulthood (Welsh Government, 2015). However, Ferguson (2013) would argue that without proven evidence, children’s rights may not be beneficial to them and that no definitive and justified conclusion can be made and only optimistic and personal conclusions can be made based on what evidence has been demonstrated by the children themselves. Another benefit obtained from the Rights Respecting Schools Award is the promotion of inclusivity within a school setting (Gilbert, no date). From looking at the UNCRC summary, Articles 2 and 28 makes clear links with this point as children have the right to a non-discriminatory education (UNICEF, no date). By schools promoting an inclusive and diverse setting, there will be accordance with The Equality Act 2010 which specifically states that schools cannot discriminate children against any unlawful offence such as sex, race, disability or gender (Department of Education, 2014). As a result of this, all schools should ensure there is an inclusion policy put in place to promote best practice and ensure accordance with legally binding legislation is encompassed (Stoke Primary School, 2018).
Considering all the benefits of the Rights Respecting Schools Award, the cost of achieving the award poses a limitation for schools, depending on how much funding and budget the school has. Unicef (2018) created a document outlining the breakdown of costs of achieving the award and if any training courses are necessary before achieving the award. Referring back to staff training, current training for schools on the importance of Rights Respecting Schools is £750 for over 50 participants (Unicef, 2018). Dauncey (2018) outlined in his report that most of the budget in schools is provided by the Local Authority, focusing on three strands of funding; Revenue Support Grant, the three tiers of education and the amount of money each school will get individually. Dauncey (2018) also reiterated that budgets in schools rely solely on headteachers decision and are uninfluenced by local government and authorities. Chaplain (2001) carried out a study on headteachers and recognised that, due to the financial responsibility taken on by headteachers causes a level of stress due to having a high-pressure workload. This may contribute to a restraint in the level of quality obtained by a school setting due to headteachers having to set a suitable budget for all aspects of running a maintained school environment. Ifan and Sion (2019) also compared the budget costs per pupil in different regions of Wales and noticed that during the tax year 2017-18, there had been a 5.5% reduction as opposed to the tax year 2009-2010 which will have a lasting effect on the standard of quality in schools. However, Sally Holland, the children’s commissioner for Wales would argue that schools acquiring the Rights Respecting Schools Award would be highly beneficial as it would take into account how essential Children’s Rights are and if not respected, how the impact may have a detrimental effect on children’s holistic development (Children’s Commissioner for Wales, no date). Therefore, drawing together all points discussed, schools should aim for this award and should delegate enough budget to be able to complete training and achieve the various standards of this award whilst ensuring standards do not slip in other aspects.
Comparing the Quality for All assurance scheme and Rights Respecting Schools Award, cost is the prioritised aspect of the limitations of each quality assurance tool. However, Butler (no date) suggested that any settings in context of Early Years should ensure that budgets are made fairly and statistically, to help promote best practice. Furthermore, Department for Education (2017) argued that most budget should be spent on recruiting highly-qualified staff and by doing this, high-quality standards should be maintained whilst in addition, promoting best practice as well as supporting children’s development.
However, the two tools chosen in this assignment have contrasting differences also. One of the main characteristic differences is the Quality for All assurance scheme focuses on quality-assurance as a whole and several aspects within quality assurance such as the environment, staff interaction with children, other staff and parents as well as how well the setting is run (Quality for All, no date). On the other hand, the Rights Respecting Schools Award focuses more on the importance of children’s rights and how these rights help benefit children’s holistic development and prepare them for adulthood (George Spicer Primary School, no date). However, it is important to remember that all quality assurance schemes are beneficial and that Early Years setting should base their decisions on which ones they feel would be most engaging and provide a better quality service for the staff, children, parents and stakeholders (Steps to Quality, no date).
In conclusion, Quality in early years setting is of a high importance and all providers of Early Years provision should be assessing their settings regularly to ensure that quality is of the highest standard achievable. The Department for children, schools and families (2008) outlined that a high-quality setting has a high importance on the practice, content and environment and the workforce a setting provides. By settings focusing on these three main aspects, high-quality should be maintained allowing for best practice and will be beneficial for all involved in context for Early Years.
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