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Introduction
This handbook is suitable for practitioners working in early years settings and parents or carers who have children in early years education. It will be useful as it is designed to inform and advise practitioners in areas of transition whilst working. The main aim of this booklet is to provide guidance for practitioners to support children and their families during this process. 
As a child travelling through early years babies and children make lots of transitions. Such transitions would be moving into different groups and classes, meaning that children are faced with many transitions (Downing , 2014). An example of this might be going from creche to nursery, or moving from nursery into full time schooling. . Each child will respond to such transitions in a different way some children might be more confident in the process while others are left with a sense of apprehension. All be it, according to Dowling (2009) any move in life means that a child is challenged in many ways. Therefore, seamless and successful transitions are crucial in order to ensure that both children and parents feel secure in the new environment and for the children to continue to develop and learn effectively (Dfe , 2006).
Due to the uncertainty that new surroundings, new faces, new expectations and new procedures can cause for a child going through a transitional period of their education, it is vital that there is emphasis put upon seamless and successful transitions. According to Early years matters (2009) transition should be viewed and done as a process, not just a single event that happens and it should involve children, practitioners and parents together. The first experience that children have of school will have a great impact on their future progress and schooling (Margetts, K. 2007). If children find the change of transition too abrupt there is a chance and risk of regression. (Bennett, J 2007). It is extremely important that early years practitioners should do everything to ensure that each child going through the process feels secure, confident and in a position to tackle the challenges ahead of them.
Downing (2014) states that helping children feel secure and comfortable is a requirement which is vital for any transition, a successful transition should end up with the outcome of a child forgetting that the change even happened. 











Transitions
This handbook will place emphasis on the transition from foundation phase to year three. 
Why are transitions important?
While stability is vital in a child's early years, change is avoidable and children will inevitably have to go through several transitions. It is highly important that children are given the help and opportunities to develop patterns of behaviour that they can draw upon throughout life. By managing transition carefully, practitioners can ease the process of the adjustment (Patel , no date). A successful transition can lead to more positive experiences in a child's education and life, it is said to be a central their holistic development and emotional well-being. The way in which children first encounter transitions will impact on how the child will cope with change in both the long and short term (Walker , 2003). 
Children do not gain clear views of their self-worth until they are around six years of age, however the experiences that they gain in early years settings provide them with a basis for them to make judgements about themselves. (Downing , 2004).







The needs of the child and the role of the adult.
For a successful transition it is crucial that early years practitioners take the following points into consideration.
· Every child is different.
All children can be vulnerable during times of change. However, there might be some influencing aspects where a child will need extra support or different, flexible provisions might need to be made. It is important that each child's holistic needs are taken into consideration. Practitioners must prepare the child for change as mentioned above, it is important that all children experience a positive transition. With appropriate preparation and understanding, children are more likely to feel secure and settle more easily into their new environment. 
· Positive relationships are key.
 Transitions can be eased by the development of positive relationships. Not only with the child but co-workers at the settings and parents alike. Sharing information between different members of staff who have and will be working with the child is important as it gives practitioners a chance to learn about the child beforehand. Both Early Years Matters (2009) and Lindon (1998) state that it is good practice in an early years setting to assign children with keyworkers. A keyworker is a named member of staff who is responsible for a child, their job is to make the child feel safe and cared for, the keyworker should address the child's emotional needs, as well as their physical and intellectual needs. It is important that the keyworker responds sensitively to children’s feelings and behaviours and that they meet children's emotional needs by giving reassurance when transitioning to a new setting or class, and supporting the child’s well-being.  Keyworkers Clark (2007) suggests that children need to make a close relationship with at least one adult in a setting and states that very often, a key worker at an early years setting and a parent or carer often play similar roles in the child's life, they help the child manage and cope through the day. They also think about the child, get to know the child well. This is why it deems vital for there to also be a positive relationship between parents and practitioners. Visits or meetings between staff and the parents/ carers can be extremely useful. An essential part of a successful transition is for schools and parents to work together to establish a clear understanding of the aims and purposes during the child's transition. Bowlby (1969) cited in Johnston (2009) talks of the attachment theory and describes attachment as a long lasting connection with a meaningful person and states that the quality of an attachment has a critical effect on development, and has been linked to various aspects of positive functioning, such as psychological well-being. If children can develop secure attachments, they will feel happy, secure and eager to learn and explore their surroundings. 
· Positive environments
It is believed that children cope better with transitions when surroundings are similar. It is important here that children are taken to visit their new environment on a regular basis in the lead up to transition and left to explore so that they become familiar with it. The emotions that come with transition can be handled better by children when their new setting/school has a clear, welcoming procedure. As mentioned by Bowlby (1979) about children needing to explore once they have a secure attachment, Piaget cited in Dowling (2009) states that children are 'little scientists' and the role of the practitioner is to provide the child with many resources that will interest and stimulate the child. Children should be left to explore their new setting while practitioners take a step back and observe. Watson (1879) and the behaviourism theory would agree with both Piaget and Bowlby on the environmental factor as he believed that the environment is a key factor in children's development. 









Interventions
Throughout transition it is important that effective and useful interventions are carried out for the child settle in well.
· Incerts 
Incerts is an evidence and data based informative tool and a great way of early years practitioners sharing information. It is used in many schools and is perfect for any transitions from reception up until the end of primary school. It is highly useful in improving outcomes for children as it connects all staff to the things that each child knows, understands and can do (Assessment centre, 2017). Incerts also links perfectly with the Foundation Phase Profile (FPP) which is made up of four areas of learning; Personal and Social Development, Language, Literacy and Communication, Mathematical Development and Physical Development. The assessment produces a score in outcomes so that the progress of the children can be correctly measured and passed on.  
· Visits to new class
During the transitional period, children can be very apprehensive. About their new area, new teachers and new children. To minimise the anxiety it is important that regular visits are made to the new class. Downing (2014) suggests that early years practitioners can minimise change for children during the transition period by letting the children explore their new surrounding freely. This would be classed as agency. Agency gives children the freewill and ability to make choices and make their minds up as they wish. It is important that early years practitioners promote a sense of agency (Early years training, no date).  At the same time once a week, the children could line up and visit their new class and teachers, yet still taking one or two key members of staff with them. Just for familiarity. The children could start by staying at the new class for 10 minutes, then during each visit the time duration could increase. During these visits, it would be an idea for practitioners to of planned certain familiar rituals that the children will be doing each morning when they come into year 1. For example, finding their coat peg, moving into a story room with other children and saying good morning (Doherty, 2009)


· Nurture 
During transition, there are some children who find the process harder than others. This could be down to several reasons. The child might have special educational needs, the child might be looked after or have attachment issues. Drawing upon experience, many of these children will be placed in a Nurture group for maybe half of a day and then returned to mainstream during the other half. The aspect of Nurturing in schools supports Bowlby (1979) attachment theory. The lack of affection and care that some children have received can prevent them from interacting with new people and adapting to new places. If children are transitioning out of reception into a year 1 class, or any other year group. It is highly important that they remain in their Nurture class for the first term. This way the child will still have some familiarity and comfort. In Nurture this is where effective communication can be demonstrated by a practitioner. Inviting parents in to spend time at the setting and also having good links with the new class teacher of the children. The nurturing approach will provide the child with a hybrid between home and school to make transition easier and more secure.
· Choices
According to no author (2012) it is important to build choice into transition for children. The child should always be allowed to say no. This again, is agency. A practitioner might want to ask 'Do you want to visit year 1 today?' This way the child will feel safe and a little more in control.
· Play
During transitions in the Foundation phase it is important that many play based experiences are provided for children. When children reach the point of being willing to 'have a go' it is said that they then access more and more experiences and grow as learners. It is now vistal that practitioners use interventions and plan play based activities during transitional periods as Downing (2014) suggests that it is essential for children's development, building their confidence and it gives them the chance to explore. Bilton (2002) suggests that imaginative play is highly important, this could be a great tool for practitioners during transition as they could role play with the children a scenario of their new class or setting. From play, practitioners can create a lot of planning for transition. By observing what play choices the children make, when given agency. Finding out through play, what the child is interested in. Downing (2010) states that play is vital for the development of social skills, if a practitioner is able to get down to a child's level and interact through play. The child will build up a better relationship with the practitioner. Whilst developing social skills.





Outcomes
The interventions as discussed above can be highly effective throughout the transitional period.
Incerts is a data based intervention which collects results for the foundation phase outcomes. The foundation phase encourages children to be creative and imaginative. It makes learning more enjoyable and effective and also transitions (welsh Government, 2014). The data is based on the progression of the child and is taken from first hand observations of the early years practitioners. Progress is measured from the beginning of reception year and certain criteria are marked off when a child has reached each achievement. The profile supports effective transition arrangements and enables settings and schools to monitor, track and support children’s learning and development on entry until the end of the Foundation Phase. The Foundation phase profile is said to support effective transition arrangements and assists early years settings to track and support children’s learning and development on entry until they leave the Foundation phase. Early interventions can be put into place for children who might needs additional support for their next transition. The FPP also supports effective communication as the information gathered will help practitioners' discussions with parents. From the FPP practitioners can provide them with specific information of their child's development and how they aim to support them.
Nurture is also based on data, practitioners use the Boxall profile to gain a wider consistent means of understanding where children difficulties lay. Many discussions take place between practitioners and careful planning is taken into consideration to deliver what each child would respond better to during transition (The Nurture Group Network, 2012).
The outcomes can also be measured by the child themselves, practitioners do not always need data. How practitioners gage transition could be down to practical observations themselves. Trial and error, and doing what works best for each child.
Transition into Key Stage 1 can be carried out over time through shared activity days and opportunities but it is a good idea, throughout the year for the children to be involved continuously with transition through the curriculum over the year. If transitions are carefully planned and reviewed they will be successful. Each progression from year group to year group should be made seamless. As discussed in this handbook.
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