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This assignment critically responds to an article that reviews and reflects on research in the field of Non-Native English teaching in the Philippines. It gives insight into the accessibility of the acquisition of English as a second or foreign language, such concepts have been under investigation for many years, Baker (2011) and Brown (2007). It will be contextualised to the teaching of Welsh as a second language in English-medium schools, which is a Welsh Government (2017) priority, as themes in the paper highlight similarities and challenges within learning a fading Celtic language compared to a language of universal acknowledgement, English. The paper will be used to provide recommendations on how teachers can foster bilingualism and instil ‘confidence and pride in Wales as a bilingual nation with the strength and assurance to nurture both languages,’ (Welsh Government, 2014, p. 7). Bilingualism is a term that has carries varying definitions, depending on how it is acquired, such as simultaneous and sequential bilingualism, Baker (2011). Yet in its simplest form ‘bilinguals are those who use two or more languages in their everyday lives,’ (Grosjean, 2010, p. 4). Language has been proposed as a complex ability that is develop subconsciously in childhood, suggesting it is innate, Pinker (1994). However, Scollon (2004) argued that language is complicated and is learnt rather than given, providing a viewpoint of analysis for this critical response. 

The article is aimed at those in the field of bilingual education. In brief, the article presents findings of children’s performance of their second language, the benefits of bilingualism to both their cognition and life prospects and how extrinsic motivations affect their relationship with languages, Bernardo and Gaerlan (2011). The research aim is to consider bilingualism and its implementation, which is highly influential to the current state of Welsh second language education, National Assembly for Wales (2014). This article highlights many themes related to bilingualism, two of which will be critically evaluated within this assignment: the motivations for learning a second language and the use of a second language. The first author, Bernado, is a Professor of Psychology, at the University of Macau. He has extensively published research and has academic distinctions, following his graduation from the prestigious University of Yale, University of Macau (2019). The second author, Gaerlan, is an Assistant Professor in the Department of English and Applied Linguistics at De La Salle University. She obtained a PHD in applied linguistics, has presented in international conferences and she has been published in ISI journals, De La Salle University (2019). Therefore, the tone of the authors language within the article appears to be objective, having elaborated on both positive and negative perspectives of bilingualism. Conversely it could be argued that elements of the authors opinions are developed rather than simply stating facts, as the article is an interpretation of the results provided.  

The approach taken by the author to examine the importance of learning English as an international language, in qualitative research, provides the opportunity for comparison with the motivations to learn Welsh. According to the article ‘English -language education credentials are perceived to be a means towards gaining access to higher or further education,’ (Bernardo and Gaerlan, 2011, p. 1). English is one of the most used languages in the world, meaning information and resources are easily accessible to learners, especially in terms of global opportunities for education and employment. There is also a wide media surrounding the language, which proves attractive for its usage, as stated in the article, Bernado and Gaerlan (2011). Therefore, the motivation to be literate with English is clear in terms of ‘academic success, such as metalinguistic awareness,’ (Lightbrown And Spada, 2006, p. 26). Similarly, Welsh Universities often provide incentives for students to undertake Welsh courses, by providing grants, but even so, the provision is not always in Welsh, as English is the dominant language in Wales. However, Welsh is a minority language, consequently meaning there is less media and information available for those learning it, making the process of becoming literate more laborious, relying heavily on teachers. It is a national priority to have one million Welsh speakers by 2050, Welsh Government (2017), meaning there needs to be a shift in motivations for parents to encourage this education for their children. Currently, ‘there are not enough opportunities for pupils to hear and practice using the language beyond formal Welsh lessons,’ (Welsh Government, 2013, p. 18). However, funding and commitment is being pledged to the traditional language as the Welsh Government ‘continue to invest in encouraging more people to use and speak Welsh in their everyday lives,’ (2016: 14), which Estyn recommended in their supplementary guidance (2013), and the attitudes of most parents have changed positively in support of Welsh education, Welsh Government (2013). 

Unlike English for the Philippine students, there are many debates surrounding the use and worth of Welsh as a language. Some argue that it is a natural process with intellectual and employability benefits; whilst others argue that it is too political and are hostile about Government spending, Rhys and Harries (2017). A three-year extensive evaluation of the Welsh Language Development, Welsh Assembly Government (2008), informs us of the effectiveness of this Area of Learning. It was found that incidental Welsh was used both verbally and on wall-displays, allowing children to hear Welsh beyond subject lessons, which Estyn expect, (2013). This is seen as a positive choice within the school’s learning ethos as ‘few if any people achieve fluency in a foreign language solely within the confines of the classroom,’ (Brown, 2007, p. 1). However, this was only partly influential as English-medium schools taught Welsh in isolation from the curriculum, compared to the Welsh-medium sector teaching it holistically, which Estyn recommends (2013). Within the article the importance of cross-curricular teaching with a second language was accentuated, it stated that gaining English language ability was a gateway for diversifying their learning in other curriculum areas, Bernardo and Gaerlan (2011). Therefore, a lesson can be learnt for Wales from applying the research undertaken in the Philippines to the native culture, including the need to ‘reshape Welsh teaching in our schools to enable young people to utilise their Welsh language skills in wider society,’ (Welsh Government, 2016, p. 10). 

A defined term within the article is psycholinguistics, which is the cognitive psychological process associated with language-related behaviours. It includes the process that develops communication, perceptions and insights in language users, Bernardo and Gaerlan (2011). Bilingualism has many cognitive and personal benefits, such as outperforming their monolingual counterparts, Baker (2011) and Brown (2007). There are also cultural and practical benefits of learning Welsh as a living language, as ‘our children and young people need to be rooted in their own cultures and to have a strong sense of identity as citizens of Wales,’ (Donaldson, 2015, p. 28). Hence, the Curriculum Cymreig, Welsh Assembly Government (2003), ‘involves giving students a sense of place, distinctiveness and heritage, of belonging to local and wider communities with its own traditions,’ (Baker, 2011, p. 292). Wales is a country that is deeply rooted in rich heritage and history, which can empower children to have a sense of belonging in the culture and provides copious opportunities to learn and apply skills in real-world contexts. However, it is also important that children have the opportunity to learn about the world, wider than Wales. Bilingualism is a proficiency that provides consecutive control skills, which are essential for future employability, Bernardo and Gaerlan (2011). Employers are actively advertising for bilingual employees, especially within Wales’ retail, education and public-sector jobs, due to the encouragement for ‘a Wales of vibrant culture and thriving Welsh language,’ (National Assembly for Wales, 2014, p. 4), which is highlighted in Donaldson’s (2015) curriculum recommendations. 

However, second language learning is at risk of only producing basic level cognition, having the ability to memorise language but not understand and reproduce the content in different contexts, Bernardo and Gaerlan (2011) and Brown (2007). The article informs the teaching cohort that ‘bilingual learners perform better in their native language when … tasks involve comprehension, understanding and application of conceptual knowledge,’ (Bernardo and Gaerlan. 2011, p. 3). The brain is hardwired instinctively to better understand and solve word problems in the native language rather than translate, understand, solve and process in second language. ‘Practice is something that learners have to do in order to make the transition from knowing a feature to using it in real-life communication,’ (Ellis, 1993, p. 102). However, too much repetition can be harmful, Brown (2007). 

Another term defined by the authors is sociolinguistic, which is how language relate to users’ identity, affective experiences and relationships, Bernardo and Gaerlan (2011). Bronfenbrenner’s (1979) ecological system highlights how different people influence the perception of a second language to the learner, whether it be directly or indirectly. Similar to the students in Philippines they may value it highly, as their parents have a positive perception of the language. However, it has personally been seen that language learning can be viewed as a passive activity if there is no meaning for the learning beyond the classroom. ‘Youngsters would be more inclined to learn Welsh if they understood the relevance of the language to their everyday lives,’ (Welsh Government, 2013, p. 22). This also relates to the teacher’s relationship with the language. If the teacher’s lack confidence to use, let alone teach any second language, it will not be conveyed as an important skill to the children, Welsh Government (2013). 

It is not currently possible for Wales to have the same standard of second language teaching and acquisition, as seen in the article, as the availability of a strong Welsh teaching cohort is limited. Young people often leave school, having been taught Welsh second language for over ten years and have not acquired any significant ability with language useage, Welsh Government (2013). This is due to a number of factors, but the main is usually that they have not been taught how to use the language. ‘Using language is much more important than knowing language or knowing about language,’ (Hood and Tobutt, 2015, p. 26). The teacher’s personal understanding of language will influence how they teach it, Brown (2007), making it imperative that schools select appropriate staff. The article recommends that ‘teachers should aim to help ESL and EFL students to develop the ability use their English language skills for the different types of learning activities they will have to engage in their academic experiences,’ (Bernardo and Gaerlan, 2011, p. 6). There is the debate of deductive versus inductive teaching, as to which type of pedagogies benefits learners with language acquisition. Vygotsky (1962) argued that children should not be presented with the rules yet should be given opportunities to discover different uses of the language yourself. Ysgol Gymraeg Casnewydd use philosophy for children and process drama strategies to teach a second language, which means pupils have a wide range of emotional experiences and rich language, which lead to effective extended and creative work and stimulates excellent writing across the curriculum, Estyn (2018). 

[bookmark: _GoBack]‘It must be recognised that change is required,’ (Welsh Government, 2017, p. 3). In order to have successful acquisition of a second language, as they often do in countries like the Philippines, Bernardo and Gaerlan (2011), Wales must develop effective pedagogies that guide learners to use Welsh in their everyday lives. ‘We are often tempted to examine learning from the perspective of input alone, failing to consider the uselessness of a learned item that is not retained,’ (Brown, 2007, p. 93). An idea of value added to a leaners ability would be useful in this scenario, as it would allow teachers and wider educational professionals to see what children have learnt over a period of time, Estyn (2018). The article states that ‘they are after all not just teachers of English; instead, they are teachers of students who need to learn using English,’ (Bernardo and Gaerlan, 2011, p. 7). Welsh teachers need to adopt Donaldson’s (2015) ethos of valuable learning experiences and provide them with early opportunities to develop their language skills. In order for this to happen Estyn (2018) recommend that schools provide training to improve language skills of teachers and teaching assistants. As currently, ‘statutory education does not produce competent speakers of Welsh to the extent it should,’ (Rhys and Harries, 2017). It would also be recommended to work interprofessionally between and across local schools and the community to share best practice and any inspiration that may benefit the children, Estyn (2013), Trodd and Chivers (2011) and Welsh Government (2017). This would include having a positive ethos across the school, with high expectations for all learners, whilst ensuring all staff are competent to have use basic Welsh conversation techniques and commands, in order for the children to be immersed in the language, Estyn (2018) and Welsh Government (2017). Although, caution would need to be payed as immersion can cause children to think the language belongs in the school, Baker (2011). Although two key terms have been defined within the article and developed within the assignment, they do not tell us how children learn a second language, further investigation would be needed to find out what is missing. 
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