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Adventurous activities can majorly contribute to children’s physical literacy. As a result of this, there are discussions within the outdoor adventure industry and the education sector about how adventurous activities can contribute to children's physical literacy and how participation in such activities can benefit them for the future. The concept of physical literacy can be interpreted in many ways (Jurbala, 2016 p.368) for example, Whitehead (2007) illustrates physical literacy as an ‘aspect of lived embodiment’ and ‘a pathway to a better quality of life’ (Jurbala, 2016, p.368). This definition merely touches on the possible outcomes of physical literacy as it can be divided into four elements: affective, physical, cognitive, and behavioural (Physical literacy, 2021). These factors incorporate motivation and confidence (affective element), physical competence (physical element), knowledge and understanding (cognitive element), and engagement in physical activities (behavioural element) (Physical literacy 2021). As a result of developing these elements, individuals begin to ‘value’ and ‘take responsibility for engagement in physical activities for life (The International Physical Literacy Association, 2014). These four elements shall be inferred throughout this discussion on how adventurous activities contribute towards children’s physical literacy as I will be evaluating what adventurous activities can do to stimulate them for lifelong development. 

To begin this discussion the concept of physical literacy shall be explored, followed by what can be developed through adventurous activities in relation to physical literacy. We shall then consider how the elements can be advanced and the potential barriers to children’s engagement and participation in adventurous activities, which consequently causes negative impacts on a child’s physical literacy journey.

The concept of physical literacy has been developed from a study of monism and has suggested that the more we interact with nature and the world around us, the better we can understand our potential (Whitehead, 2010 p.78). By partaking in adventurous activities, children are exposed to these types of scenery, this could include any bodies of water and any terrain underfoot, which will cause them to subconsciously find or even increase their potential in later life; This ultimately helps develop physical literacy in all divisions. Priest and Gass (2018, p,31) state that those who engage in challenging adventurous outdoor activities may learn new outdoor skills and transfer them into their lifelong leisure pursuits. This statement alone confirms that adventurous activities majorly contribute to children’s physical literacy as it has created the pathway for a better life which Whitehead (2007) stated previously. Alongside this physical literacy can be used as a foundation for sporting excellence (Jurbala, 2016 p.370) as it includes the development of motor skills. Without
such skills children would have difficulty participating in activities as they
would have no balance, coordination, or even be able to walk (Jurbala, 2016 p.370)
thus advocating that children require substantial amounts of exercise in their
younger years which all adventurous activities would provide if participated in.

Bento and Dias (2017 p.157) state that natural and compelling activities promote cognitive, physical, social, and emotional wellbeing, offering the necessary environments for children to learn and thrive. This shows a major contribution to physical literacy in children when partaking in adventurous activities as they get to be in contact with nature, allowing them to experience freedom and make gross and boisterous movements throughout (Bento and Dias, 2017 p.157) which will help develop them more throughout their journey. For example, when a child is given the opportunity to rock climb they will develop physical elements as they move up and down the wall, behavioural and as their engagement will improve due to enjoyment and affective as trying something new will build character and confidence.
 
On one hand, research has shown that ‘risky play’ is associated with increased physical activity, social skills, risk management skills, resilience, and self-confidence (Brusioni, M 2017) which all fall into the physical literacy elements; Risky play is an important part of many outdoor schools and early child care settings (Brussoni, M 2017) as they benefit the children involved. Risk is displayed throughout the duration of adventurous activities and it, therefore, composes another contribution towards the development of children’s physical literacy. 
 
On the other hand, there are consequences to risky play such as parents setting unnecessary limits on a child’s play or pushing them too far: both are problematic (Brussoni, M 2017). The particular reason for this circumstance is that when a child is overly nursed they cannot develop physical literacy and when they are overly free injury may occur or they may suffer from a knock to their confidence. It is the facilitators' role to ensure neither of these circumstances happens and to ensure they give children the ‘freedom to explore and play as they choose while supporting them in managing the real dangers that pose a serious and realistic threat to their safety as Mariana Brussoni has stated. The facilitator must act in this way as they have the power to inspire children, teach them, get them active, motivate them, and keep them safe; if this is not executed correctly there could be a long-lasting detrimental effect to the participating children's physical literacy journey.
 
To further explore how children’s physical literacy can be affected by adventurous activities, we must understand that there has been a decline in opportunity for children to partake in outdoor play as a consequence of globalisation, technology expansion, and urban growth (Bento & Dias, 2017 pg.157). Another reason being that parents are suffocating their children out of fear that they will have accidents, causing them to be kept inside and only allowing them to do activities that can be controlled by parents (Bento & Dias, 2017 pg.158). This has caused there to have been a concerning growth in children's obesity as a result of these factors as they are unable to be physically active from an early age (Bento & Dias, 2017 pg.157) which conclusively prevents the development of children’s physical literacy. By having adventurous activities for children to participate in, parents are put at ease and are more inclined to allow their child to get involved in adventurous play as they would be in the hands of a qualified specialist in the outdoors and not a kidnapper in their neighbourhood (Gull & Mcfarland, 2014). This highlights the importance of adventurous activity in the current climate as due to extensive media coverage on violent events involving children parents are too scared to let their child play unsupervised (Gull & Mcfarland, 2014).
 
The term ‘cotton wool kids’ is defined as children and teenagers in the early twenty-first-century generation that have grown up in a risk-averse society as they have been overprotected by their parent or guardian when growing up (Collins English Dictionary, 2021). Cotton wool kids are the result of an apparent increase over recent years of an excess of risk-averse, intensive parenting culture (Bristow, 2014, p200). By using this ‘cotton wool’ parenting style, children are disabled from making independent decisions, developing confidence, giving them a pace to be free, learn and grow,  and learning responsibility (Wickes, 2018). This micro-management of children’s school lives, relationships, activities, and emotions is resulting in the shielding of important experiences of failure, disappointment, and regret causing children to rely on their parents to solve all their problems (McBurnie, 2014, p36). Often parents do this out of fear but it causes their children to be anxious, fearful, stressed or ambivalent (McBurnie, 2014, p36). This shows that if parents have this attitude they won't allow their children to participate in adventurous activities and their children will not have the capability of developing their physical literacy in any way because of this mollycoddling.
 
As this discussion has shown, the development of children's physical literacy can be largely developed through the form of adventurous activities. We can see that by exposing young minds to nature, which is a typical place for adventurous activities to take place, and the risk element of adventurous activities, children can easily develop their physical literacy in all four divisions. Alongside this, we know that parents and technology are the most degressive factors of participation in adventurous activities and increase in sedentary behaviours in children which leads to the lack of physical literacy development and antisocial behaviours. These could be combatted easily with the encouragement of parents and more adventurous activities being available. If the education sector can incorporate adventurous activities into their curriculums there will be visible declines in children's obesity and mental health issues. It will also mean that children will be able to understand themselves better and give them more confidence, intelligence, self-esteem, social skills, general leisure-time pursuits, and risk management skills. This consummates that adventurous activities majorly contribute to children's physical literacy journeys in a multitude of ways and without it, evidence suggests there will be detrimental effects on their future mindsets, goals, and relationships if they cannot engage or partake.
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