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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
APPLICATION FOR FELLOW

Before you start, you will need to refer to the following documents/guidance:
[bookmark: _Int_BhH7HEMT]The Advance HE Fellowship Category Tool will help you to determine whether Fellow is the most appropriate category of Fellowship for you at this point;
+ The Professional Standards Framework for teaching and supporting learning in higher education (PSF 2023) – the award of Fellow is based on the criteria of Descriptor 2 (PSF 2023) being evidenced;
+ Fellowship Applicant Guidance and Guide to the PSF 2023 Dimensions -  Fellowship (D2).

	Fellow is based on meeting Descriptor 2 (D2) of the PSF 2023.

Your application for Fellow consists of:

· a 3,000-word reflective narrative shared across all five Areas of Activity plus citations 
There is a 3,000 word limit plus citations (overall maximum of 3,500 words). Please note that Academic Office checks the word count as part of the submission process. 
In addition, Supporting Statements from two referees (see Applicant Guidance) will need to be submitted with your application. The Supporting Statements will verify and endorse that what you write about in your Account of Professional Practice represents your practice in a genuine way.
 
Descriptor 2 is suitable for individuals whose practice with learners has breadth and depth, enabling them to evidence all Dimensions. Effectiveness of practice in teaching and/or support of high-quality learning is demonstrated through evidence of:

D2.1: Use of all five Professional Values
D2.2: Application of all five forms of Core Knowledge
D2.3: Effective and inclusive practice in all five Areas of Activity

You will need to continue to refer to the applicant guidance and Descriptor 2 of the PSF 2023 as you draft your application to ensure that you are writing to meet the requirements.
You must structure your Reflective Narrative around all five of the PSF 2023 Areas of Activity. You will be able to use the relevant boxes below to complete your draft application
When you have finalised your application you will need to send the completed form to your referees so that they can write their Supporting Statements. Please direct your referees to the Fellowship Guidance for Referees writing a Supporting Statement. The referees need to return their Supporting Statements for you to upload with your application. 

Your application is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).







SECTION ONE:

	NAME
	Dr Laila Maazouz


	INSTITUTE/CENTRE/UNIT

	IICL


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Director of Discipline/Other (please specify)

	
Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Lecturer/Module Leader/Supervisor


	Referees
Please could you tick the box if you have sent in your referees’ statements (Please be aware if we do not receive your referees’ statements at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel meeting).
If your supporting statements are not included with your application, you must ensure your referees send their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees.
	

Yes    √                         No ☐

	Date of Training
	20/06/2025

	Mentor
	Katie Gardner






Context statement: 


	Write your Context statement here (up to 300 words)

In education, I strongly align with Avis, Fisher, and Thompson’s (2019) view that how students learn can often have a greater impact than what they learn. This belief underpins every aspect of my teaching (A1, A2, A4, V1). I adopt a blended learning approach to foster engagement and deepen understanding (K1, K2, V2, K4). My sessions combine structured lessons, short videos, collaborative tasks, forum discussions, and “test your knowledge” quizzes via QR codes, designed with learners’ needs at the centre (K4, K2, V1, V2, K1).
Over the past three years, I have taught undergraduate and postgraduate students across institutions such as UWTSD, Northumbria University, Ravensbourne University, and the Global Banking School. This has enabled me to support diverse cohorts, including widening participation groups, international students, and adult learners (V1, V2, V4, K2, K1). I adapt my delivery to suit varying levels of academic readiness, cultural background, and digital fluency (A1, A2, K1, V1).
As a Module Leader, I oversee courses such as Introduction to Business (Level 4), Leadership and Management (Level 6), and Marketing Management (Level 7). My content is tailored to level-specific learning outcomes and assessment criteria. For example, using accessible resources at Level 4 and fostering critical thinking at Level 7 (A1, V4, A2, A4).
I supervise undergraduate, Master’s, and DBA research projects, offering constructive feedback and positive reinforcement to promote academic resilience (A3, A4, V1). Beyond teaching, I contribute to the academic community through conference participation and event organisation (A5, V4, V5).
Through these experiences, I have developed a reflective, adaptive, and student-centred approach to teaching in Higher Education. My academic journey, from undergraduate to doctorate, has given me deep insight into the challenges students face. This empathy, combined with professional practice and academic collaboration, enables me to design and deliver inclusive, engaging, and effective learning experiences.




Evidencing Area of Activity 1 (A1): Design and plan learning activities and/or programmes 
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

In my teaching practice, I have designed and delivered modules across academic Levels 4, 6, and 7 (A1, K1, K2), each requiring tailored pedagogical strategies to meet cognitive expectations and learning outcomes (Kabuto and Harmey, 2023) (A1, A2, K1, V1, V2). Despite variations in approach, I consistently ensure alignment with module aims, learning outcomes, and indicative content (A1, A2, K5, K2, V4). My design philosophy, aligned with Kabuto and Harmey’s (2023) perspective, remains learner-centred and inclusive, ensuring that sessions are developmentally appropriate, accessible, and engaging (V1, V2, A2, A1, A4).
At Level 4, I focus on building foundational knowledge using simplified language and relatable examples. I often begin by introducing the origin of terminology, followed by a scaffolding approach that builds understanding incrementally (Avis, Fisher, and Thompson, 2019). This helps students grasp concepts and apply theory through relevant business case studies (A1, A2, K2, K1, V1). At Level 6, I focus on critical thinking and practical application, using recent case studies. For example, in a session on unethical leadership, I used a short video from the “Downfall: The Case Against Boeing” documentary. This provoked debate on leadership failure, motivating students to connect theory with recent corporate crises and critically evaluate leadership accountability (A1, A2, K2, K1, V1, K4). At Level 7, I encourage synthesis, evaluation, and evidence-based reasoning. A recent activity required students to analyse sustainable business strategies, exploring application and operational challenges. They engaged in data-led tasks and discussions to contextualise findings, demonstrating higher-level thinking and application (A1, A2, K2, K1, V1, K4).
My teaching is rooted in blended learning, which improves engagement and outcomes across diverse cohorts (Avis et al., 2019) (V1, V2, K1, K2, K4, A1, A2, A4). I use digital and in-person methods, including PowerPoint or Canva slides with visuals, videos, case studies, group tasks, and reflective forums. I incorporate interactive tools like Kahoot and Mentimeter for gamified quizzes, fostering competition and enabling real-time progress monitoring (K4, K2, A1, V5, V1, A4). One rationale for including playfulness in teaching stems from Gowers and Garnham’s (2023) observation that students often rush to the end of projects without valuing ideation. By encouraging creativity, these tools enhance engagement. Students often describe these resources as “fun,” “engaging,” and “memorable,” reinforcing learning through enjoyment.
Effective planning underpins my module design approach (Gowers and Garnham, 2023) (K5, A1). Within my curriculum design, I develop a weekly schedule that outlines session objectives, readings, materials, and activities. This is shared with lecturers for consistency and with students to clarify progression and thematic coherence (A1, A2, A3). In the Marketing Management module, for instance, each week introduces a specific strategy or tool, guiding students through the stages of a complete marketing plan. This scaffolding supports theoretical understanding while developing employability skills through practical application (K5, K2, V4).
I actively seek and incorporate feedback from students and peers. Informal session feedback and formal module evaluations often commend the clarity and relevance of materials and delivery methods (V5, V3, K3, A1, A2). Peer observation has led to practical improvements, such as providing more detailed weekly schedules and diversifying case studies. Student requests for shorter case studies, more gamified activities, and greater collaboration have led to revised, concise resources and increased group tasks.
These ongoing enhancements are reflected in student performance and the development of interpersonal and cognitive skills. In assessments, students often reference session activities, demonstrating their relevance and impact (K3, K5). My practice remains dynamic and responsive, ensuring alignment with quality teaching standards while fostering an inclusive, engaging environment that supports academic growth and practical skill development (V1, V2, V4, V5, K3, K5, A4).


	


[bookmark: _Int_f5VKueqd]Evidencing Area of Activity 2 (A2): Teach and/or support learning through appropriate approaches and environments
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

I strongly believe that learners tend to align with one of four learning styles – Activist, Reflector, Theorist, or Pragmatist – as proposed by Honey and Mumford (1986), and I intentionally incorporate strategies adapted to these preferences within my teaching (A1, A2, A4, K1, V1, V2, V3). To support inclusive engagement, I integrate a variety of instructional methods, tools, and learning approaches, which aligns with Oladele’s (2024) assertion that effective teaching requires diverse content to ensure all students, regardless of background, have the opportunity to succeed (V1, V2, V4, K1, K5, A2).
Eze and Ombajo (2017) recommend that taught sessions should ideally not exceed 45 minutes. Consequently, I design each core session to last between 30 and 45 minutes, combining content delivery with interactive questioning and gamified activities (A2, V4, K1, K2, K3, K4). This approach benefits Activists through active participation, while Theorists are supported by critical thinking questions requiring analysis and application (Honey & Mumford, 1986). Pragmatists benefit from real-life examples that make abstract ideas tangible, while Reflectors are given end-of-session reflective questions via the university portal to allow time for individual thought and observation (Honey & Mumford, 1986). This inclusive approach has evolved through self-reflection, peer observation, CPD training, formal and informal student feedback, and in-depth reading, including Teaching in Lifelong Learning: A Guide to Theory and Practice (A1, A2, A4, K1, V1, V2, V3, A5, K5).
In line with Kabuto and Harmey (2023), who note the shift towards online education to enhance accessibility and enrolment, I have adapted my teaching to both online and face-to-face delivery formats (A2, V2, K1, K2, K4). Although initially concerned that online formats might hinder relationship-building, I have, through reflection and peer feedback, developed strategies to strengthen connection (K2, K3, A2, A4, A5). These include ice-breakers, clear instructions on digital tools and session expectations, interactive polls, and discussion prompts to assess understanding and encourage participation. Breakout rooms foster collaboration and peer support (Kabuto & Harmey, 2023) (A1, A2, K1, K2, K3, V1, V3). I also offer one-to-one time at the end of sessions for questions and feedback, reflecting intentional design and student-centred support (A3, A4, V1, V4). Since adopting these strategies, I have observed improved engagement, learning outcomes, and student openness. In one instance, a colleague noted that students participating in a subsequent seminar demonstrated strong understanding and engagement with the material taught in my preceding online session.
In face-to-face teaching, it is vital to address the differing needs of young and adult learners, as well as widening participation students (V1, V2, K1, K2, K3, A2, A4). Lowe (2023) observes that a sense of belonging varies significantly between these groups. For younger students, particularly those from diverse cultural backgrounds, isolation can be a barrier. I address this by encouraging collaboration through rotating group work and incorporating playful, creative activities (V1, V2, K1, K5, A2, A4). One example is a group podcast activity reflecting on lesson content and planning forward actions. This has improved student engagement, interpersonal skills, pronunciation, and vocabulary, which aligns with the findings of Gowers and Garnham (2023). For adult learners and widening participation cohorts, I emphasise practical application and employability (V1, V2, K1, K5, A2, A4). Clarke (2018) highlights their desire to be work-ready, so I design sessions with problem-solving, real-world collaboration, and decision-making elements. For instance, using case studies from the Financial Times has encouraged debate, critical thinking, and student-led discussion, as confirmed by peer feedback.
A further key aspect of my practice is guided by Donald Schön’s “reflection-in-action” concept (Schön, 2016), which supports in-the-moment responsiveness (A2, V2, V3, K3). For example, if students seem fatigued during a late afternoon session, I may replace a scheduled case study with a more visual or collaborative task such as a video discussion. This flexibility helps sustain engagement and reinforces learning.
Through these strategies, I have seen consistent improvements in student participation, engagement, and confidence. Peer feedback has been highly positive, and students frequently report that sessions pass quickly, indicative of deep immersion. As Avis, Fisher, and Thompson (2019) suggest, confidence and motivation can influence learning more than content itself. My approach seeks to address these individual learning needs through inclusive, reflective, and responsive practice.



Evidencing Area of Activity 3 (A3): Assess and give feedback for learning
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.
My assessment strategies are shaped by reflective practice and recent CPD at Northumbria University and UWTSD, both of which reinforced the importance of aligning assessments with module descriptors and learning outcomes (V3, V5, K3, K5, A3, A5). When assessments involve multiple components, I ensure each task is clearly defined with detailed instructions, learning expectations, relevant theories or frameworks, and marking criteria, supporting clarity and fairness, as emphasised by the assessment quality team (V5, K3, K5, A3). I also consider the role of support tutors and prioritise accessibility for all students, particularly those from widening participation backgrounds (V1, V2, V4, K5).
A key focus of my assessment design is developing students’ practical and employability skills (A1, A3, V4). Working collaboratively with colleagues, I incorporate varied formats – presentations, portfolios, strategic pitches, and reflective tasks – to encourage theory application in real-world contexts and help minimise academic misconduct (A3, V1, V2, V4, V5, K4). This inclusive and active approach enhances both academic and professional development and leverages digital tools effectively, as highlighted by Barman and Weurlander (2023). For instance, in a revised Marketing module, I introduced a strategy pitch and reflection portfolio. Feedback from the MBA programme manager noted improvements in student communication, participation, and confidence in Term 2.
Learner guidance and support are integral to my strategy for enhancing the student experience (A2, A3, A4, K3, K5). For Term 1 students, I run workshops on assessment submission processes and academic misconduct, while also providing accessible support materials based on student feedback (V1, V2, V5, K1, K3, K5, A3, A4). For example, recognising that international students often face difficulties with library navigation, I offer up-to-date, diverse reading lists linked directly to assessments, supporting both subject learning and academic skill development. As a result, there has been a noticeable decline in academic misconduct cases, and the effectiveness of this strategy has led to its adoption in other modules, contributing to improved student success and engagement across the programme. 
My assessment design is further underpinned by authentic assessment principles, as defined by Villarroel et al. (2020), including realism, contextualisation, and problematisation. This approach strengthens the link between academic and professional domains (V1, V3, V4, K3, A3). For example, in a Leadership and Management module, I created a case study assessment centred on emotional intelligence and ethical leadership. The task received positive feedback from peers and programme leads for encouraging ethical reflection and critical analysis. The students have been noticeably engaging with the material more deeply, resulting in higher-quality submissions and greater confidence in applying leadership theory to real-world scenarios.
Effective marking and feedback are also central to my practice. CPD and moderator insights highlighted the need for greater clarity and depth in my feedback (V3, V5, K3, K5, A3, A5). I now provide constructive, balanced comments that shows the strengths, address areas for improvement, and offer actionable guidance. In-text feedback is used to support ongoing learning and clarify assessment expectations. To promote fairness, I lead standardisation meetings where co-markers independently assess sample scripts before aligning marks and feedback, enhancing consistency and transparency (V5, A3, A4, K5). This has improve external examination outcomes.
I make a clear distinction between formative and summative feedback, both essential for student growth (Barman and Weurlander, 2023) (V1, V2, K5, A3, A4). Formative feedback is embedded through draft reviews, peer feedback, discussions, digital polls, and case-based learning, allowing students to close knowledge gaps before final submissions. While summative feedback is grade-based, it also includes targeted, developmental comments - feed forward. One successful strategy I use is encouraging students to revisit prior feedback and create a short action plan for improvement in the current term (A3, K3, V2), which has noticeably enhanced students understanding of their weaknesses and how to improve them.
Overall, my assessment practice promotes a reflective, inclusive, and student-focused learning environment. These strategies align with UKPSF values of fairness, clarity, and constructive challenge, fostering continuous student improvement, academic confidence, and professional readiness.



Evidencing Area of Activity 4 (A4): Support and guide learners
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.
Supporting students is central to achieving positive academic outcomes (Konstantinou et al., 2023), and I actively engage in this process both through direct teaching and indirect collaboration with support services. Across all levels of study, I aim to provide tailored support throughout the academic journey by embedding academic and digital skills workshops into the modules I lead and deliver (V1, V2, V3, V5, K1, K2, K4, A1, A2, A5).
These workshops are often co-developed with support teams or delivered independently and focus on essential digital tools such as Microsoft Office, Moodle, and Outlook – platforms critical for navigating university systems and accessing content (V2, V5, K4, K5, A2, A4). Additionally, I incorporate tools that enhance employability and creativity (V4, A4). For instance, in the postgraduate Marketing Management module, I co-deliver workshops on Canva and Adobe Express. These sessions equip students with industry-relevant visual communication skills that align with modern marketing practice. The impact has been evident: students engage actively during sessions and increasingly use these tools independently in subsequent assignments, reflecting sustainable skill development and learner autonomy.
Recognising the diverse backgrounds of our student body – international and widening participation students – I embed academic and library support workshops early in the term to reduce potential learning barriers (V1, V2, V5, K4, K5, A1, A2, A4). As Avis, Fisher, and Thompson (2019) highlight, addressing such barriers is fundamental to sustaining student motivation (V3, A4). These sessions introduce academic writing, referencing, and library navigation skills. Reinforced throughout the term via supplementary materials, formative tasks, and feedback, this approach has contributed to a decline in academic misconduct and a rise in confidence. Several students have shared that they initially felt frustrated with referencing but, by term’s end, were confidently using tools like Cite Them Right and RefWorks, demonstrating good understanding of academic integrity.
My broader teaching philosophy draws on the framework proposed by Konstantinou et al. (2023), which emphasises supporting student motivation through autonomy, competence, and relatedness – three key psychological needs (V1, V2, V3, V4, K1, K2, K3, K5, A1, A2, A4). Autonomy involves empowering students to take ownership of their learning. In the Entrepreneurship module, for example, I encourage students to select a real business idea early in the term and develop it incrementally into a full business plan (A1, A2, A4, K2, V1, V4). This promotes informed decision-making and fosters a sense of control over their academic progress. Competence – the belief in one’s ability to succeed – is supported through the step-by-step structure of the business plan. This allows students to consolidate knowledge and see tangible progress, which reduces confusion and enhances confidence in preparation for assessments (V1, V2, V4, K2, A1, A2, A3, A4).
Relatedness – the need for meaningful peer connection – is addressed through structured peer interactions (Konstantinou et al., 2023). In-class group discussions allow students to compare and critique their business ideas, encouraging collaborative learning and exposure to different perspectives (V1, V2, V3, V4, V5, K2, K3, A1, A3, A4). These activities also promote peer modelling, a key component of self-efficacy as identified by Bandura (1986). Students frequently report that these interactions help clarify assessment expectations and deepen understanding, both within the module and across related coursework.
These strategies have led to noticeable improvements in participation and student confidence. For instance, initial low engagement with online discussion forums significantly increased after digital skills workshops (V1, V1, K1, K2, K4, K5, A2, A3, A4). Students became more active in initiating and responding to forum posts, engaging with quizzes, and demonstrating increased digital literacy (V2, A2, A4). This supports findings by Avis, Fisher, and Thompson (2019) that peer interaction and learner motivation are key drivers of engagement and academic success.
Through these inclusive, practical, and responsive strategies, I aim to create a learning environment that supports academic achievement while nurturing personal growth and independent learning.



[bookmark: _Int_GMU7shk2]Evidencing Area of Activity 5 (A5): Enhance practice through own continuing professional development 
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.
To maintain and enhance my professional knowledge, I hold membership with the British Academy of Management (BAM) and regularly engage in continuing professional development (CPD) activities (A5, V5). For example, I recently attended a BAM online session on effective supervision (A5, K1, V1, V5), which provided valuable insights into structuring supervision meetings and offering clear, supportive guidance to students (A2, A3, A5, K1, K5, V1). One key takeaway was the importance of clarifying the components of a dissertation and establishing a structured plan from the outset. I have since implemented this with my supervisees, ensuring they understand chapter timelines and are encouraged to prepare contingency plans (V4, A4, A5). As a result, all students I have supervised to date have submitted their work on or ahead of schedule. They have reported reduced stress and increased focus, with several noting that this planning framework improved their productivity and confidence.
The same session also highlighted the importance of discussing the practical contributions of student research. I now place greater emphasis on helping students connect their academic work with real-world contexts to develop employability skills (V4, K1, K2, A2, A4). This shift has increased student engagement and encouraged critical thinking around the application of their work, which in turn supports career reflection and motivation.
In addition to BAM, I regularly attend academic conferences and plan to participate in the upcoming BAM conference in September. These events keep me motivated to engage in research, update subject knowledge, and participate in critical dialogue with academic peers (A5, K1, V1, V5). Recent conference discussions have introduced me to emerging topics such as sustainability, which I have integrated into my curriculum (V4, K1, K2, A2, A4). For instance, I have embedded the UN’s 17 Sustainable Development Goals (SDGs), B Corp certification, CSR, and Fair Trade into module content, supported by visual resources such as David Attenborough’s documentaries. This has enriched class discussion, sparked debate, and heightened student interest and participation (V1, V2, V4, K2, K4, A2).
To further enhance my teaching practice, I subscribe to the Financial Times (FT), which I use to introduce real-world case studies into classroom discussions (A5, K1, V1, V5, A2). This approach aligns with the preferences of Generations Y and Alpha, who tend to favour concise, relevant content over long-form academic texts (V1). For example, I used an FT article titled “Exchange Trade and How This Can Impact the Economy” as a case study for a session on PESTLE analysis. The timeliness of the article generated lively discussion and prompted students to provide additional examples, demonstrating enhanced critical thinking and analytical skills.
I also maintain a Canva membership, which supports the design of visually engaging teaching materials (K4). I have introduced Canva to students to improve digital literacy and creativity (A1, A2). For example, I redesigned a Master’s-level assessment to include a poster design element and added a practical digital skills workshop to the module (A1, A2, K4, K5, V5). This initiative encourages students to explore tools beyond Microsoft Office and become familiar with emerging AI and design platforms. Student feedback has been highly positive; many have independently started using Canva in their assignments and have actively sought feedback to improve their outputs.
I have also reviewed and presented work at the UWTSD Knowledge Symposium, the 7th ETIC Hungary Conference, the 4th and 5th EMI Entrepreneurship and Social Science Congresses, and the AI for Learning. I am a member of both BAM and CIPD. Additionally, I run Ecomaj Consulting Ltd and collaborate with Merton Council on sustainability and social responsibility projects. These academic, industry, and community engagements enrich my teaching with real-world context (A1, A5, V4, V5), ensuring that students benefit from current, applied insights that enhance learning relevance and foster awareness of professional standards and expectations.



[bookmark: _Int_4QuNaHnV]References/Citations:   
	Write any references or citations used in any Areas of Activity here:
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Your application (including the two Supporting Statements from your referees) is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).



SECTION FOUR: 	Referees

Your application must be accompanied by two supporting statements from  persons who are in a position to comment on your teaching and learning practices and achievements.

The function of a Referee is to provide an informed peer review of your eligibility for Associate Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Each Referee are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken.  Your Referees should either be Fellows, Senior Fellows or Principal Fellows of Advance HE, or an appropriately experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the PSF2023.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	Referee 1:


	Name
	Dr Piyumika Kithulgoda Gamage

	Job Title
	Lecturer and weekend Coordinator

	Fellowship Status
	

	Institution/Institute/Centre/Unit
	Institute of Inner City Learning

	Email address
	piyumika.kgamage@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

I have worked with Dr. Piyumika over the past three years at UWTSD in various academic and leadership capacities. We have taught under each other's module leadership, demonstrating strong mutual collaboration and respect. In addition to her role as weekend coordinator for the programme I was teaching, we worked closely to enhance the student experience through initiatives such as peer observation, joint feedback sessions, and continuous pedagogical improvement.





	Referee 2:


	Name
	Dr Lizeta Demetrou 

	Job Title
	Programme Manager

	Fellowship Status
	Associate Fellow

	Institution/Institute/Centre/Unit
	IICL

	Email address
	l.demetriou@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

I have worked with Dr. Lizeta for the past three years at UWTSD. Since she became a Programme Manager, I have taught several modules within her programme. We have collaborated closely on enhancing programme quality and improving the overall student experience.





GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that successful recognition at UWTSD,  personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://my.advance-he.ac.uk/
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.

SECTION FIVE: 	Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Dr Laila Maazouz

	Date 
	30/07/2025
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