Jack Underhill/1900805 (5154)
Assignment Title: Supporting your discussion with theory, practice, and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical).

This assignment will aim discuss the how a child with attention deficit hyperactivity disorder (ADHD) can be supported through the transition of going from primary school and into secondary. This will be done through the use of a support plan (Part 2), which is specific to the chosen pupil in this assignment, looking at his current areas of strength and weaknesses and how he can be supported throughout the transition. For the purpose of the assignment, the child’s name will be referred to as ‘Tyler’. The child’s identity will be kept confidential in line with the ethical guidelines set out by BERA (British Educational Research Association, 2018). 
The pupil in question, Tyler, is 10 years old and in a year six class. Tyler has been diagnosed with attention deficit hyperactivity disorder (ADHD) and struggles in some aspects of his school life due to this. When looking at his holistic development, Tyler shows less progress in his cognitive development. This could possibly be down to the struggles he faces with ADHD. He is a very talented athlete and plays a variety of sports which he enjoys. Tyler has worked with his class teacher in order to complete a one-page profile, enabling his future teachers to have further knowledge about him (Part 2). However, the main concern for Tyler is his emotional well-being, as he goes through a transition in which he may find difficult to adapt. The support plan will aim to aid his emotional development and his emotional well-being. 
Tyler will be undergoing the transition of leaving his primary school and heading to his local secondary school at the end of the year. This transition is seen by many as a crucial stage in an adolescent’s life and potentially leads to a turning point in their education. This turning point may impact the child in either a positive or negative way, highlighting the importance of support for children at this time (Hanewald, 2013). 
Using Tyler’s one-page profile and his current development, a support plan has been put in place to aid him through the transition between primary and secondary school. The support plan will aim to ensure Tyler’s well-being and development is not negatively impacted while transitioning, and throughout his time at secondary school. It is believed that the support given in secondary schools for children with emotional or behavioural disorders can benefit the child as they reach adulthood (Lane & Carter, 2006). 
“Attention Deficit Hyperactivity Disorder (ADHD) is a mental condition that affects people’s behaviours. People with ADHD can seem restless, may have trouble concentrating and may act on impulse.” (National Health Service, 2021).
ADHD is a mental disorder that can have a massive impact on a person’s life and development, both within education and onwards. People with ADHD are often unable to sit still and are constantly fidgeting, even when placed in calm or quiet environments. They may also act impulsively to various situations such as change, without thinking of the outcomes or consequences of these actions. ADHD also causes a person to be hyperactive, with excessive talking or excessive physical movements (CDC, 2022).
ADHD is a neurobehavioral disorder and is the most common of these seen in children. In the UK, it is thought that the number of children in school who have the disorder is between 2% and 5%. Factors that could lead to ADHD include the child being born prematurely or having a low birthweight, as well as smoking, drinking alcohol or drug abuse during the pregnancy (Grosswald, 2013) (Coaching, 2022). It has been said that any of these factors may lead to the child having ADHD. Although the exact cause is unknown, it has been shown to run within families (National Health Service, 2021).
Symptoms of ADHD are commonly observed at a young age, with the majority of diagnosis occurring between ages three and seven. The symptoms are more noticeably seen during stages of change, highlighting the importance of having support plans in place for the children undergoing crucial transitions. The difficulty with ADHD is that the symptoms seem to differ for each child, with the differing of symptoms commonly observed (Kumperscak, 2013). On many occasions in Wales and in the UK as a whole, diagnosis of children with ADHD is a long process, often taking months if not years to be confirmed before children get the support they need.
ADHD is highly likely to impact a child in a school or educational setting. The child’s cognitive development may be negatively impacted by ADHD, due to the limited ability to concentrate on tasks set. Children with ADHD are also less likely to block out distractions in their surroundings, further preventing their ability to concentrate (Stoner & DuPaul, 2014). The behaviours observed in children with ADHD may cause them to develop at a slower rate, as well as lead to less approaches to learning being effective for them (Barnard-Brak, et al., 2016). 
This can be seen in Tyler’s development, as he shows a lower level of cognitive development and attainment. In addition to this, Tyler has difficulty persisting with tasks due to his concentration levels, sometimes leading to behavioural issues. However, it has been recognised that behavioural issues of those children with ADHD are very similar to children who have experienced trauma. The diagnosis of ADHD has now become more detailed, as the symptoms may in fact be that of a child suffering with trauma. Symptoms of ADHD must now be seen in multiple settings in order to get a diagnosis, such as in school, at home or out in the community (National Health Service, 2021).
Throughout a child’s time in education, they will experience many different types of transitions. Each child can be impacted differently by a transition, with many pupils at risk of suffering from stress and anxiety during and after. Transitions are seen as any changes to the child’s current environment, this could be going from home to school, or changes to the classroom routine such as changing of the teacher (Fabian & Dunlop, 2002). These transitions have been split into two types. Firstly, there are horizontal transitions, which are commonly seen as the smaller changes. These may include a change of teacher or going from the classroom to the school playground at breaktime. Secondly, there are vertical transitions. Examples of vertical transitions include going from nursery to primary and primary into secondary. This type of transition is commonly seen as a key moment in a child’s education (Pietarinen, et al., 2010).
The transitions that can cause the biggest effect on children are those that change the surrounding environment of the child. Bronfenbrenner’s ecological system theory identifies the different structures that make up the surrounding environment. Bronfenbrenner argued that the development of the child will depend on the relationship between the systems (Bronfenbrenner, 1992). However, any changes to the child’s environment, especially the microsystem and mesosystem can impact the development and well-being of the child (Bronfenbrenner's Ecological Systems Theory, 2019). 
This concept of the child’s development being impacted by the social interaction is similar to that of Bandura. Bandura believed that the behaviours seen in children are often being imitated from the behaviours and emotional reactions of others (Bandura, 1971). Furthermore, through his social learning theory, he argues that learning happens through observations, while also agreeing with the behaviourist theories of classical conditioning, such as Ivan Pavlov. However, more recently, a study has found that the theories of Bronfenbrenner have not be used appropriately. This could be explained by changes in beliefs over time, or a lack of understanding of how to effectively use his ideas to benefit the child’s development (Tudge, et al., 2016).
As Tyler is a year six pupil, he will be transitioning from his current primary school to secondary school at the end of this year. Studies suggest that this transition is a crucial time in a child’s education, not only their life as a whole (Hanewald, 2013). This transition has potential to negatively affect a child’s education, as high-achieving students may no longer continue their development in this way, while others have been positively affected due to starting a new chapter in their education and development (Howe & Richards, 2011). Although children at this age will have experienced many changes in their early education settings, this has been identified as being one of the most impactful on the children. It has been found that transitions that don’t go smoothly are far more likely to make children with additional learning needs feel more vulnerable and isolated (Mentally Healthy Schools, n.d.). This provides more evidence that the well-being of these children needs to be supported, which in this case is Tyler.
It is common in research of this transition that both the child’s academic development and well-being can be impacted through moving schools. Children undergoing this transition are observed showing higher levels of stress in this period, as well as many describing the transition into secondary school as ‘scary’. These findings in the research add that the primary to secondary transition is not only an academic turning point, but also a turning point in a child’s social development (Hanewald, 2013). This impact comes from the children’s peer groups, as they begin to socialise with other students from different areas. In some cases, children will leave their social groups entirely as they attend a different secondary school to their peers. In 1995, the Wyndham report identified the need for supporting these children who find this transition difficult. A way of doing this was highlighted by the Plowden report (1967), which included primary and secondary teachers needing to know more about the roles, aims and objectives of the other (Hopwood, et al., 2016).
Supporting a child’s emotional health and well-being is seen as an important part of the child’s holistic development. This is visible in the Curriculum for Wales, as they highlight the importance of children understanding what health and well-being is, before beginning to understand their own emotional health and well-being. Curriculum for Wales has designed an area of learning and experience specific to health and well-being. Both mental and physical well-being is included throughout the progression steps for the area of the curriculum (Government, 2019).
Supporting a child’s emotional can be done by encouraging them to express themselves in their own way. The Curriculum for Wales is designed around and based on four purposes, which aim to develop the children holistically. They highlight the importance of health and well-being through creating healthy, confident individuals as well as creative, enterprising contributors (Goverment, 2020). This concept has been further supported by Cree and Brogden (2017), who co-founded ‘Be the Jellyfish’ (Be the Jellyfish, 2022). They highlight the importance of supporting a child’s social and emotional well-being. ‘Be the Jellyfish’ does this through encouraging and offering the children opportunities to express themselves creatively in a relaxed environment. The children develop emotionally and socially in these sessions as the discover more about themselves and their relationships in order to create positive and trusting relationships in the future (Cree & Brogden, 2017).
The aim of the plan is to support Tyler’s social and emotional well-being through the transition and through the start of his time at secondary school. In order to accomplish this, a number of strategies have been identified. Teachers at the secondary school will be able to view Tyler’s one page profile, becoming informed on what Tyler is like as a person and to gain an understanding of where his development is currently. Along with the support plan, these documents provide communication between the teachers, in order to provide maximum support for the pupils (Hopwood, et al., 2016).
The strategies in this support plan aim to educate Tyler and his parents about ADHD and how to deal with the condition. Tyler will undergo Cognitive Behavioural Therapy (CBT), with the aims for him to understand the connections between perceptions and thoughts, to the feelings and resulting behaviours (Good Therapy, 2018). The therapy is a short-term behaviour treatment, as the therapy teaches the participant to unlearn negative reactions and behaviours and replacing them by learning new ones. The average length of the programme is sixteen one-hour sessions, usually having these sessions once per week.
CBT encourages these new behaviours through positive appraisal, ultimately improving the quality of the child’s education. Another goal of the programme is to have a positive effect on the child in the long term, with the hope of these effects become self-maintained (Craske, 2017). This will be beneficial for Tyler as his one-page profile shows the need for positive reinforcement of good behaviours, due to struggling to accept negative feedback.
CBT is a psychological therapy programme, and it is believed to have evolved from the early behaviourism ideas of Ivan Pavlov and B.F. Skinner. The pair believed that the behaviours and reactions seen in people and animals came from the psychological reaction to a stimulus. The therapy has based upon the connections between both cognitive reactions and behaviours, bringing both cognitive therapists and behaviour therapists to work collaboratively to challenge what had previously been known (Seiler, 2008). It is thought that the combination of therapies formed the foundations for CBT.
The impact of Pavlov’s ideas on behaviour can still be seen in the present day. His idea of classical conditioning was widely used to change and improve behaviours, before being adapted for more modernised methods. The Pavlovian experiments reintroduced classical conditioning into behaviour theory, using his new methods to create scientific success (Logan, 2002). Pavlov experimented with his classical conditioning idea by observing behaviours of dogs around the time they would be fed. The results saw the dogs unconditioned response of salivating for food, becoming a conditioned response as they began to salivate to the sound of the bell (Rehman, et al., 2017). The bell was always sounded before the dogs were fed, and at first acted as a neutral stimulus which caused no reaction. After repeating this scenario, the dogs then developed their conditioned response and behaviour of salivating to the sound of the bell, expecting that they would be fed soon after.
Since the revolution of classical conditioning by Pavlov, there have been a mix of opinions and studies to show support for idea, while some look at the lack of progress made after. Joseph Wolpe, a South African psychiatrist, was a major influencer in the theory around behaviour. Similar to Pavlov, he attempted to use conditioning to prove that animals would demonstrate responses to actions that surround various events. In this case, Wolpe used cats in cages to observe their reaction to being stung with low voltage (Wolpe, et al., 1997). The majority of these reactions were negative and impacted the cat’s general behaviour when in and out of the cages. These experiments seen by Wolpe confirmed those ideas of Pavlov. However, there has been a lack of noticeable progress surrounding these ideas and experiments in recent years. Behaviour theorists appear to have ideas and concepts which are unable to be proven with theory or experiments, slowing the progress (Bitterman, 2006).
However, there are limitations and concerns with the CBT programme. Children who are participating in CBT need time to adjust to the therapy and their newly learned behaviours. The therapy is not a quick fix solution to these problems. However, it does aim to have many positive effects in the long term. Furthermore, children with complex behavioural disorders, or mental health needs, may need to address the emotional issues first, in order for the therapy sessions to have maximum benefit (Good Therapy, 2018).
Tyler will also be supported by his new teachers as they get to know him and understand any specific areas that need to be worked on in his development. In addition to this support in and around the school setting, Tyler’s parents will be encouraged to aid his development and support his emotional well-being. The school and Tyler’s parents will have a close working relationship, often discussing his progress in school and any information from home that can benefit the teachers understanding of his actions. Tyler’s parents will also have the opportunity to undergo behaviour training through the ‘1-2-3 Magic’ scheme.
The ‘1-2-3 Magic’ programme consists of parents becoming more involved in their child’s behavioural needs as it provides a foundation of how to manage these behaviours effectively (Lanc UK, 2016). The programme aims to eliminate the negative responses to behaviour, such as smacking, yelling, or arguing. It does this by having a parent-in-charge approach. ‘1-2-3 Magic’ highlights three crucial tasks that occur in the job of parenting. The first is controlling the obnoxious behaviours shown by their child. These include whining, arguing, and fighting. The second task that needs to occur is encouraging positive behaviours such as eating, going to bed on time and completing schoolwork. The last task identified is strengthening the relationship between the parent and the child. In order for the first two tasks to be more effective, there needs to be a strong relationship between both child and parent, ultimately benefitting the emotional well-being of both.
Looking at the pupil in question, Tyler would massively benefit from his parents becoming involved in his education and developing their own understanding of his needs. If his parents attend the ‘1-2-3 Magic’ training, it will benefit his emotional well-being at home as his parents begin to understand how to deal with his behaviour difficulties. This will have an impact on Tyler’s happiness and well-being, which in turn, will benefit his ability to learn and develop. It will also help form a stronger relationship between him and his parents. A stronger relationship with his family at home can be created by the family handling the emotions well, forming a trustful relationship between Tyler and his parents (Davis, 2017).
Having parental involvement in a child’s education has been seen the positively the child’s holistic developed, while also improving the child’s attitude towards learning. This shows the importance of forming a good relationship with the parents, encouraging them to become involved in their child’s development (Murray, et al., 2015). The relationship between parents and school begins with the communication between both, often seen through parents’ evenings and newsletters. More recently with advances in technology, schools have adopted new strategies to inform parents of child’s development. An example witnessed on PTE2, was the use of ‘Class Dojo’ which enabled parents to communicate with the class teacher through the chat function.
It has been recognised that the most effective schools and educators around the world are now actively encouraging parents to become active participants in their child’s learning, enabling social and academic benefits in the child’s development (Hornby, 2011) (Yulianti, et al., 2021). These activities encouraged are assisting the child with their homework, showing an interest in the child’s school life, or attending the schools after-school sessions. Recent research in 2015 showed how parents are now realizing that their child’s future does not only depend on the work of the teachers, but also the impact they have on their child. A close parent-school partnership provides trust and reassurance between both, while having a distant partnership and lack of school support can cause a lack of trust from the parents (Ule, et al., 2015).
The idea of having parental involvement in the support plan and throughout Tyler’s future education aims to help and support Tyler’s well-being as he goes through a transition that many would find difficult (Aman, et al., 2019). This is a helpful link to the curriculum for Wales which Tyler’s progression will be assessed. In his support plan, the areas of his development that need further support and improvement have been identified. The areas include his social and emotional development. In order to improve these areas, progression steps were selected as targets in accordance with the curriculum for Wales. The use of the four purposes and links to the curriculum were seen on PTE2, giving the children a further understanding of what they were learning and why.
The progressions steps chosen for Tyler included “I have an awareness of my perceptions and thoughts” (Government, 2019). His support plan is tailored so that he develops alongside this progression steps and develops his understanding of his own emotions. It is believed that for children to be able to empathise with others, then they must understand their own emotions (Hyson, 2003). Another progressions step identified to help Tyler’s development was “I can recognise that there are different types of relationships beyond my family and friends” (Government, 2019). Progressing toward this step would further Tyler’s understanding of relationships, how to create positive and healthy relationships with those around him. This step will also show Tyler that there will be different types of relationships to the ones he currently has, with the aim of him being able to identify unhealthy relationships.
In conclusion to the support plan, the steps put in place aim to support Tyler’s well-being, ensuring he feels as comfortable as possible in his new environment. This is especially important for children with additional learning needs due to transitions more likely to have negative impacts on their education and general well-being. Through the six-week support plan, Tyler will learn more about himself and his ADHD. Having a further understanding may enable Tyler to become more comfortable and confident within himself. 
Tyler’s parents will also become educated about how to deal with the behaviour difficulties that Tyler faces appropriately, strengthening the relationship between parent and child. This will have a positive impact on the well-being of all involved. Tyler’s emotional and social development will be benefitted by this, as he begins to understand his emotions and learns new behaviours alongside them. If Tyler’s well-being is supported through these strategies, the less likely he is to have behavioural issues, benefitting his school life and allowing him to develop holistically more effectively.


















One Page Profile
Name: Tyler Jones
Date of Birth: 20/08/2012
What’s important to me?
Tyler shares a very close connection to his family, especially his siblings who attend the same primary school. Tyler has a passion for sport and is a talented rugby player. He likes to play sport during break and lunchtimes and is sometimes given the chance to play with a football instead of attending assemblies. Tyler has his select group of friends which he socialises with in class and outside of school. Tyler likes to be given jobs by the teacher in order to help. These range from handing out books to taking the register to the office, while assisted by his one-to-one support.
What do other like and admire about me?
Tyler’s friends would describe him as ‘funny’ and ‘very good at rugby’. I feel some of Tyler’s friends have a some understanding of why Tyler struggles in some situations. Tyler is a very loyal friend and will try to please those he values as close friends.
What do I need to support me?
Tyler has a full-time one-to-one staff member to support him through school and has had this for two years. The support given assists Tyler academically with support when completing work in the classroom, and emotionally with the close relationship that has been built. Tyler also needs to be given time to complete work and struggles when he feels he is rushed to do a task. In addition, Tyler may need the teacher or his one-to-one to explain instructions further. Tyler also needs to sit close to the front of the classroom, as he often requests to sit closer to the teacher. Tyler’s one-to-one will remain with him during his time in secondary school as he goes through the transition and time there. Tyler responds better to being told what is doing well, rather than being told when he has behaved poorly. Tyler doesn’t respond well to change and needs to be informed of any changes in advance. An area Tyler will need further support on is his social and emotional development, looking at how to build positive healthy relationships with others. He also struggles to understand his own and other’s emotions, demonstrating poor behaviour when things become tough.





Support Plan
Name: Tyler Jones
Supporting Tyler’s social and emotional well-being through transition into secondary school.
This support plan will aim to educate Tyler further on attention deficit hyperactivity disorder (ADHD), allowing him to develop his understanding of the condition, as well as himself. A variety of strategies will be used to support his social and emotional well-being as he gains understanding of his own ADHD. Tyler will go to cognitive behavioural therapy (CBT), a short-term form of behavioural treatment. It benefits the child as they begin to understand the links between their thoughts and feelings, to the actions and behaviour that follows (Good Therapy, 2018). 
The parents will also be involved in the programme, as they undergo training on how to assist Tyler during his homelife and education. The parents will be encouraged to participate in the ‘1-2-3 Magic’ programme which provides training on behaviour management for parents and teachers. The programme is beneficial for those who are involved with children with behavioural difficulties and will improve the well-being of all involved (Lanc UK, 2016).
Over the six-week support plan, Tyler will be educated on how to understand his own feelings and emotions in accordance with the progression steps within the Curriculum for Wales. The progression step targeted here is “I have an awareness of my perceptions and thoughts” (Government, 2019). This comes under the area of exploring their own experiences and resulting actions, and how this is connected to their mental health and well-being. The curriculum believes that Tyler beginning to understand his own feelings builds the foundations he needs to develop empathy.
Furthermore, he will learn how to create and maintain positive relationships, as he communicates with his peers, his teachers, and the therapists in the programmes. The aim is for Tyler to be able to identify healthy relationships but also identify the signs of an unhealthy relationship. Once this can be done comfortably, Tyler will then be shown how to deal with unhealthy relationships and where to find support in order to keep safe. Progression step two in this area will be a target for Tyler, which is “I can recognise that there are different types of relationships beyond my family and friends” (Government, 2019).




	Week
	What will be done?
	Links to Curriculum
	Parental Involvement

	Week One
	Cognitive Behavioural Therapy (CBT) session 1.
Introduction into the programme, discussion about Tyler and his feelings.
Mindfulness sessions, 30 minutes per day with one-to-one. Activities this week to focus on feelings. Tyler to discuss what makes him feel happy, sad, or angry. Progress to discussing what could make others happy, sad, or angry.
	Progression Step – I have an awareness of my perceptions and thoughts.
Progression Step – I can recognise that there are different types of relationships beyond my family and friends.
	Parents to have a one hour ‘1-2-3 Magic’ session per week. Sessions to include examples of the difficult behaviour that could be displayed and how to effectively react.
Parents also to have open communication with teachers on Tyler’s progress in the class and CBT for that week.

	Week Two
	Cognitive Behavioural Therapy (CBT) session 2.
Further discussion on feelings and what behaviours may be seen when experiencing different feelings.
Mindfulness sessions for 30 minutes per day with one-to-one. Further discussion about feelings and what causes these feelings. Attempt to understand other’s feelings from their behaviours.

	Progression Step – I have an awareness of my perceptions and thoughts.
Progression Step – I can recognise that there are different types of relationships beyond my family and friends.
	Parents to have a one hour ‘1-2-3 Magic’ session per week. Sessions to include examples of the difficult behaviour that could be displayed and how to effectively react.
Parents also to have open communication with teachers on Tyler’s progress in the class and CBT for that week.

	Week Three
	Cognitive Behavioural Therapy (CBT) session 3.
Discussion about Tyler’s feelings and what actions or behaviours occur afterwards.
Mindfulness sessions for 30 minutes per day with one-to-one. Activities to include matching common behaviours to feelings, before discussing acceptable behaviours for different feelings.
	Progression Step – I have an awareness of my perceptions and thoughts.
Progression Step – I can recognise that there are different types of relationships beyond my family and friends.
	Parents to have a one hour ‘1-2-3 Magic’ session per week. Sessions to include examples of the difficult behaviour that could be displayed and how to effectively react.
Parents also to have open communication with teachers on Tyler’s progress in the class and CBT for that week.

	Week Four
	Cognitive Behavioural Therapy (CBT) session 4.
Further discussion about feelings and behaviours, beginning to understand how to react to different feelings.
Mindfulness sessions for 30 minutes per day with one-to-one. Activities to identify different types of relationships between friends, family, and peers.
	Progression Step – I have an awareness of my perceptions and thoughts.
Progression Step – I can recognise that there are different types of relationships beyond my family and friends.
	Parents to have a one hour ‘1-2-3 Magic’ session per week. Sessions to include examples of the difficult behaviour that could be displayed and how to effectively react.
Parents also to have open communication with teachers on Tyler’s progress in the class and CBT for that week.

	Week Five
	Cognitive Behavioural Therapy (CBT) session 5. Further understanding of acceptable behaviour when experiencing different feelings. Begin to understand the consequences of these behaviours for Tyler and others.
Mindfulness sessions for 30 minutes per day with one-to-one. Activities to continue with relationships, identifying different healthy and unhealthy relationships. Progress to how to create positive relationships and seek help in unhealthy relationships.
	Progression Step – I have an awareness of my perceptions and thoughts.
Progression Step – I can recognise that there are different types of relationships beyond my family and friends.
	Parents to have a one hour ‘1-2-3 Magic’ session per week. Sessions to include examples of the difficult behaviour that could be displayed and how to effectively react.
Parents also to have open communication with teachers on Tyler’s progress in the class and CBT for that week.

	Week Six
	Cognitive Behavioural Therapy (CBT) session 6.
Looking at various behaviours when feeling different emotions, and what consequences of these behaviours may be. Identifying the feelings of others, showing empathy.
Mindfulness sessions 30 minutes per day with one-to-one. Looking at how to act to create healthy, positive relationships. Having ‘Kind Hands’ and treating others with kindness and respect to receive kindness and respect back.
	Progression Step – I have an awareness of my perceptions and thoughts.
Progression Step – I can recognise that there are different types of relationships beyond my family and friends.
	Parents to have a one hour ‘1-2-3 Magic’ session per week. Sessions to include examples of the difficult behaviour that could be displayed and how to effectively react.
Parents also to have open communication with teachers on Tyler’s progress in the class and CBT for that week.
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