Introduction to module
Within this module a 10-minute presentation will be created to present an intervention that will develop progression within the primary school. Research will be conducted to develop and generate ideas about the intervention. While carrying out the research the information gathered will be critically analysed for reliability and usefulness. Policies and Acts will be used to use as a foundation for the intervention for the child. Knowledge and understanding will be shown about how professionalism must be maintained when working collaboratively to develop a child’s learning. The different roles that teachers undertake and what support is provided for them. Different factors will be identified that can affect pupil’s development and evaluation will be made to how influential they are to the child. All work will be presented in a file showing knowledge and understanding on how to present different pieces of work. 
School Context
School A is situated in the Swansea Valley. There are 158 pupils aged between 3 and 11 years. The classes are in single year groups starting from Reception to Year 6 with both morning and afternoon sessions available for Nursery pupils. The school has provision in place for 5 pupils with Moderate Learning Difficulties.
Nearly all pupils are white British and come from homes where English is the main language and 30% of the pupils are eligible for free school meals. The individual school budget per pupil for School A is £3,527 per pupil.
School A is a lively school with unique character which provides stimulating learning opportunities for its pupils. Literacy, Numeracy and Digital Competency are at the heart of our curriculum and our aim is to engage and motivate pupils in a way in which they can develop and acquire skills they need for life in the 21st Century. 
We are devoted to teaching our pupils a set of values which are in line with the four purposes of Professor Graham Donaldson’s Successful Futures Report. 
The School Development Plan can be found in Appendix 1
Intervention
The Welsh Government (2012) identifies literacy as an essential life skill for children to make sense of the world. They need an understanding of both written and spoken language to succeed and be able to communicate effectively. They state that developing oracy and reading skills from an early age are crucial building blocks in the development of literacy. To support raising the standards of literacy the Welsh Government has launched a number of initiatives. These are the  National Reading tests from year 2 to year 9 in 2013 and new GCSEs for Welsh and English in 2015, while also introducing the language, literacy and communication area of learning in the Foundation Phase Estyn (2016-17).  
[bookmark: _GoBack]However, Estyn (2007) found that there were many pupils who were leaving primary school with a reading age lower than their actual age. This therefore puts the children at a disadvantage when starting secondary school. In addition, they found that there were half a million adults who had difficulties with reading.  The United Nations Convention on the Rights of the Child article 3 states that the best interests of the child should be top priority in all actions and decisions that may affect the child.
Within the school development plan one of the targets is to improve attainment and achievement in reading. Therefore, I have chosen an intervention which aims to improve children’s reading skills throughout their time in primary school. My intervention involves the use of the app Seesaw for children to access a video of their class teacher at home reading a story. They will be encouraged to sit with a parent or guardian with a physical copy of the book and to read along with the teacher. There will be a resource pack sent home with the pupil which will inform the parents of the expectations and the role they are able to play in developing their child’s reading skills. The children will be assessed every half term with in class reading assessments to ensure they are progressing. The intervention will be piloted in the foundation phase with the hope of adaptation and moving it towards a whole school approach. The resources used will be taken from the school however, any additional costs will be covered by the pupil deprivation grant.  
The script used to present my intervention to the governors can be found in Appendix 2. The letter informing parents of the intervention can be found in Appendix 3. 
Cox (1991) states that reading is more than just interpreting black letters on a page but is in fact allowing the opportunity for the reader to search for meaning. The intervention will allow the children to hear the book and gain an understanding of the meaning of the book.    
Using a storybook in the foundation phase will enable the children to use their imagination and allow them to create connections between the pictures and the print. Riley (1999) supports this, and states that the roots of literacy can be lived and seen through storybooks. This is further supported by Graham and Kelly (2008), who state that reading aloud to children gives their imagination free rein and entices them to continue reading books. 
The National Literacy trust (2019) found that those who engaged with reading were “three times more likely to have higher levels of mental wellbeing”. Kirsty Williams, Education Minister for Wales, states that wellbeing should be at the core of the new curriculum in supporting children to become healthy and confident individuals. Therefore, engaging children in reading allows them to better their mental wellbeing without the focus being placed on wellbeing.  


The intervention places an emphasis on the parental engagement in the child’s reading development. With the use of parental engagement, the hope is that the child’s attainment in reading will improve. It can be found that parental engagement is a predictor in a child’s success. Desforges and Abouchaar’s (2003) research found that children found tasks easier when they received encouragement in the home, and that it had a positive impact on the achievement of the child. The parent reading along with the child and participating in the activity will put the child at ease making a less stressful environment. 
The Psychology Notes HQ (2019) were a good source of information on Bronfenbrenner’s ecological system theory where they stated that his theory identified that children’s characteristics and the environment interact with each other to influence how a child develops. One strand is the microsystem which involves the immediate environment such as the family. Therefore, the use of reading in the home can have a positive impact on the child’s development. Morgan (2016) emphasises the need to ensure that there is a collaboration between the school and the parent to ensure engagement is made both inside and outside the school gates. She goes onto say that the parent must share the same vision for the child if they are to accomplish the desired outcome for the child. With the child reading in the home on a more frequent basis, it allows parents the opportunity to monitor their child’s progress within reading. Harris and Goodall (2009) acknowledge that family support is one of the most influential contributors to a child’s success in education, especially when a child experiences transition. The child will experience transition, as reading in the home with the parent may not be something that they are used to, so will need support to be assured that the change is good. The intervention encourages the parents to listen to their child read in the home to develop their reading skills at home. Campbell (2002) notes that research carried out found that children who took books home made more progress with their reading than those who were being supported inside the school only. 
After reading the book along with the video, the parents will use the resource pack given to encourage them to engage in conversation with their child about the book (see appendix 4). Estyn (2007) found that pupil achievement is high when the school ensures that listening, reading, writing and speaking skills are used to strengthen each other. They note that speaking and listening skills are crucial in the success of children learning to read. The children will be encouraged to read along with the teacher or have a go reading aloud later with their parent. Reading aloud allows children to be exposed to language they may not have heard before which they can use later in their learning. Himmele and Himmele (2012) state that reading aloud is “an effortless way to help students acquire the academic language they will need to comprehend texts” (Palmer, 2014, P.14).  With the child reading aloud the parents can engage in conversation about the book with the child and so gauge their understanding. Campbell (2002) supports this and states that adult led conversations allows the child to talk about the character, plot and setting. With the class discussion about the book the children experience the opportunity to do the most of the talking with the teacher scaffolding the topic of conversation for example the book. Vygotsky emphasised the importance language plays in a child’s development and that conversations with adults are crucial not just to build on their knowledge but to also develop an awareness of interpreting different types of language (Pound, 2006). 


Donaldson’s (2015) Successful Futures report identifies how the workforce in the 21st century is changing towards a more technological way of working. Therefore, he states that children need to develop both the skills and knowledge about ways in which they can use technology creatively, ensuring their involvement in a modern society. With the use of the intervention the children will have access to a device whereby they are able to identify its use as more than just a phone or iPad, and to show how it is used as audio/online books. Williams (2018) described how technology allows for differentiated learning and claimed that students retain focus for longer while also building confidence. This is supported by Picton (2019) who found that after research, one of the main benefits of using technology was the power it had in engaging children with 86.8% of teachers stating that it engaged their learners. The research also found that technology was seen to have a positive impact on reluctant readers while also closing the gap between high achievers and those who were struggling. However, Park (2019) disagrees with the use of technology as she believes that spending too much time in front of a screen can have negative effects on a child’s development such as memory, attention and language skills. Nevertheless, the research conducted for the use of technology to support learning outweighs the disadvantages of using technology. The parent/guardian would be encouraged to carry out the activity just after their meal before the bedtime routine so that the child would not be reading a screen just before bed.  
Synopsis of reading

The Welsh Government (2012) identify that for children to make sense of the world, literacy must be a skill that they can use correctly and precisely. Early development of oracy skills are key building blocks in the development of reading. Whilst they recognise that literacy is such an essential skill, they also acknowledge that they “cannot raise standards of literacy alone” (Welsh Government, 2012, P.3). It is noted that there must be a commitment from all those who have links with the school, for example, local authorities, headteachers, governing bodies. Likewise, a school who aims to improve literacy standards will need to develop good working relationships with parents/guardians to ensure that they are seen to value education by their children, and ensure that they are a role model that the child can look up to. 
The Welsh Government (2012) document acknowledges that need for action within schools, as the 2009 PISA results were poor for Wales when used in comparison to previous years and results of other countries. The key message that was taken from the results was that there was too much variation of the term literacy and how it should be taught and assessed. It was concluded that a set of national standards needed to be put in place to ensure consistency for the children throughout their education. Another challenge that they felt needed addressing was more support earlier on for those who are not reaching their expected targets, and that a targeted intervention may be one way to resolve the inconsistency. 
Ensuring that literacy is embedded across the curriculum rather than just developed during English classes, the Welsh Government (2012) hopes that “learners of every age will become confident in their oracy skills…and become proficient readers” (Welsh Government, 2012, P.6). However, the teachers are unable to deliver outstanding lessons to develop the children’s literacy skills if they do not feel confident themselves. The Welsh Government recognises this and states that teachers need to be given the opportunity to engage in additional study to improve their classroom practice. They will give teachers the opportunity to undertake the “Masters in Educational Practice” where there will be a specific focus on literacy and the teaching of reading (Welsh Government, 2012, P.9). 
The Estyn Report on Improving the learning and teaching of early reading skills (2007) is very informative on how we as teachers can ensure that children are developing their reading skills appropriately and effectively. They identify that beginning the habit and enjoying reading “are essential to pupils’ long-term educational success” (Estyn, 2007, P.7). They state that schools who ensure this allow the pupils to have the opportunity to enjoy language activities. This should push schools to ensure the activities they are providing the children with are not too challenging and are relevant to the children.  They acknowledge that achievement in pupils is strong when the learning reinforces listening, reading, writing and speaking skills, with emphasis placed on speaking and listening skills to develop a child’s reading skills. 
Estyn state that there are two factors that play a key role in developing reading and literacy skills in children. They are assessment, and the role of the parent. They claim that in effective practice, schools pay careful attention when tracking pupils’ progress and assess their performance across all four skills. Estyn acknowledge the important role that parents play in their children’s literacy development and state that many children arrive at school at a disadvantage as they have not been exposed to books and songs at home. The Estyn (2009) report reinforces the importance of parental involvement, and state that gaining parents’ support makes an important contribution to the child’s reading skills. They found that when schools provided parents with information on how they can help develop their child’s reading skills the parents felt more involved with the child’s learning.  
Donaldson (2015) states that the curriculum is constantly under pressure to change as the circumstances change. He goes onto say that there is a higher demand for young pupils with “improved levels of literacy, numeracy and wider skills, including critical thinking, creativity and problem solving” (Donaldson, 2015, P.7) and this therefore puts pressure for the curriculum to embed development skills within the areas of learning. The report finds that literacy is acknowledged globally as a foundation of education. He states that more emphasis is being placed onto the development of digital literacy for children to succeed in an everchanging society.   
A report written by Irene Picton for the National Literacy Trust (2018) provided compelling information about using technology to support literacy. The report states that technology can be used to differentiate learning, giving all pupils equal opportunity to succeed. An advantage she noted was using technology motivated children to learn and increased children’s confidence. However, she claims that although technology can be used as a tool to increase motivation and confidence it must be implemented in the correct way to achieve the desired outcomes. Within the report are results of a survey that was carried out on teachers which provided interesting results. Teachers reported some of the main benefits of using technology to support literacy, with 86.8% responding that it engaged their learners and 66.7% responding that it enabled their learners who were struggling to progress. Therefore, using technology to support literacy can be seen to close the attainment gap. A case study within the report found that the use of technology engaged reluctant readers, and by doing so were preparing them for the future technologies and media.  
Evaluation 
With attainment and progression being key themes within teaching my research led me to find that literacy was also a key theme that still had parts that needed to be looked at in further detail. Whilst reflecting on previous professional teaching experiences I noted that reading was an area within the school that was sometimes pushed to a side and only carried out to be ticked off a list. Using this information, I decided to research ways in which reading could be made more fun and enjoyable while still meeting that standards of the curriculum. 
The intervention would meet the Qualified Teacher Status standards in a variety of ways. S.1 of professional values and practice would be met by interacting and working with not only other members of staff but governing bodies and parents whilst still maintaining a professional manner. S.2 of knowledge and understanding would be met as a great deal of research and analysis would occur to carry out the intervention but also a deep knowledge and understanding of meeting the needs of the children. 
The intervention is something I would like to try in my future teaching career to see what the outcomes would be and if the intervention would be accepted and valued. However, on reflection there are areas of the intervention that might need re-visiting. For example, how to monitor whether each child and parent has engaged with the activity or the books that may or may not be available to use. 
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Appendix 1 
School Development Plan 
School Development plan – Target 1 
To develop a ‘Rights Respecting’ School
· Achieve the silver ‘Rights Respecting School’ award
· Display Foundation Phase and Key Stage 2 department charters
· Staff and pupils will attend training and events 
School Development Plan – Target 2 
To develop pupils’ creativity 
· Provide more opportunities for creativity across the curriculum 
· Plan using the ‘Expressive Arts’ area of learning and experience from the new draft curriculum 
· Purchase resources to support creativity
School Development Plan – Target 3 
To develop pupils’ attainment and achievement in reading 
· Provide more access to books for pupils 
· Engage parents/guardians to read at home 
· Use technology as a way of engaging and improving pupils literacy 
We will also be ensuring that pupils have opportunities to become: 
· Ambitious capable learners who are ready to learn throughout their lives 
· Enterprising, creative contributors who are ready to play a full part in life and work 
· Ethical, informed citizens who are ready to become citizens of Wales and the wider world
· Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society 

Appendix 2 
Script
Bore da, and good morning. My name is Sarah Bawden and I am a Year 1/2 teacher within the Foundation Phase. I would like to thank you for taking the time to listen to my intervention which I feel will benefit the pupils’ progression of their reading, writing, listening and oracy skills. 
One of the targets within the school’s development plan is to improve reading achievement and attainment. This target is given priority within the development plan as following a meeting at the end of last year,  teachers  felt that this was an area that needed to be looked at in greater detail as reading results from the previous year had not improved. 
The Welsh Government identifies literacy as an essential life skill for the children to make sense of the world around them. Donaldson’s four purposes states that children should be enterprising, creative contributors who are ready to fulfil their part in everyday life (Donaldson, 2015).   Therefore, we as educators must ensure that the children are being provided with the opportunities to engage with skills needed day to day thus allowing children to leave school with writing, reading and numeracy skills which will enable them to thrive in the 21st century (Welsh Government, 2017).
Research shows that the early years are the most crucial time in shaping a child’s learning journey, which places great pressure on the foundation phase in primary schools to ensure they are giving the children the best opportunity. Estyn (2007) identifies that children are arriving in school with poor reading, listening and oracy skills but are also leaving primary school with a lower reading age than their actual age.  This shows that we must implement a strategy in which we can develop children’s skills when they arrive but also further develop a strategy in which they can continue to develop their skills throughout their time in school. 
To ensure progress in literacy skills there must be a commitment from headteachers, support staff, teachers, consortia and local authorities. Equally, we need parents/guardians to share our commitment to ensure they become good role models so that the children are able to see parents and guardians valuing education and willing to take grab hold of new ideas for literacy. As can be seen in the Welsh Governments release of the national reading and numeracy test results in August 2019, there were differences in the test results between boys and girls. This is something that an intervention may be able to combat with the use of more male figures reading to their children. 
[bookmark: _Hlk24547815]Results from a survey sent to all parents/guardians showed that every child had access to an electronic device either of their own or of a parent/guardian. Therefore, the intervention will involve the use of an electronic device at home. The teacher will record themselves on a Monday reading a story book within the classroom environment using their voice to emphasise words and create atmosphere. This recording will then be placed onto the app Seesaw which the children will be able to access at home with an adult. A resource pack will be sent home with the child on a Friday in preparation for the book recording on the Monday. The resource pack will include an instruction sheet for the parent and will also include a sheet with prompt questions to ask the child about the book. This will allow for discussion about the book and the themes within it. Within the resource pack will be a copy of the book so that there is an opportunity for the child to read along with the teacher or read after they have watched the video. The resource pack will give the parent/guardian the opportunity to understand what is expected of them which enables them to develop their child’s reading skills. The video of the book and the resource pack will be available for two weeks before a new book is introduced. There is no limit to how many times they can access the video or use the book in the house. Towards the end of the first week the children will take part in a class discussion about the book which will give them the opportunity to voice what they do and do not like about it and what they know about the story so far. Within the second week there will be a time slot in which the children can put together a piece of work which can be written or drawn. This will be a collaborative piece about the book under consideration.     
When I first thought of this intervention to support pupils’ reading attainment, I ensured that I met with the headteacher to hear her thoughts and opinion. I wanted to make sure that I had her support and guidance before and during piloting this intervention. Before the intervention commences, a letter will be sent home informing parents for the reasoning behind the pilot and how it will work.  Within this letter they will be told that there is an opportunity for the parents to come to a meeting in the school one evening and ask any questions that they have. If they are unable to make the meeting an email and telephone number will be given to contact if they have any queries. The intervention will be initially piloted in a year 1/2 class and if successful rolled out throughout the Foundation Phase. 
There is evidence to support the use of technology working alongside literacy and the engagement of parents to develop children’s reading skills. Estyn (2018) identified school A as improving their children’s reading attainment and habits. School A invited both the parent and child into the school once a week where an ‘internet reading café’ would be run. This would entail the parent sitting with the child with a device and hearing them read. The results found that nearly everyone who participated in the internet reading café increased their reading age and many children started to read at home. After gathering data from the questionnaire given out, they found that both parents and pupils would recommend the internet café, with positive feedback from pupils with comments such as being able to have quality time with a family member and that their parent had given them praise saying they were proud of them. The praise from their parent improves their self-esteem and in turn improves their motivation to learn.  
The National Literacy Trust (2018) carried out a survey with teachers about the use of technology in supporting literacy. The response was that teachers found numerous benefits in using technology to support literacy. The research found that the use of technology can be seen to close the attainment gap with 66.7% responding stating that it enabled learners who were struggling to improve their grade. It also showed that 86.8% of teachers claimed that using technology engaged their learners. The same report cited a case study where technology engaged reluctant readers. 
With society ever changing, it is imperative children are given the skills needed to fulfil their potential in the 21st century. The Foundation phase framework (2015) states that every child should be given the opportunity to use a range of stimuli and media including evolving technologies. With the use of technology to support their learning they are being given the opportunity to do this. This is further supported by Donaldson (2015) who states that the demands of the current society and workplace are changing and that children will need high levels of digital competence. 
For the intervention to be successful there must be a collaboration between all those involved. The class teacher, the children and the parent/guardian will be involved in the process. I would hope for the intervention to start in the January term of 2020. This will allow the children to have settled into the new class with their peers making them more comfortable and allowing them to learn without many worries. 
The resources used will be taken from those that are already in school. If there are not enough copies of the book available within the school then the pupil deprivation grant will be used to buy more reading books that will then be placed into the library when not being used.  
The biggest impact that will be seen is on the pupils. The intervention will allow the child to have quality time with a parent/guardian and this can have positive effects on the child’s wellbeing. Estyn (2009) found that parents play an important role in both the education of their child and in supporting their child’s learning. If parental involvement is effective it will shape the child’s aspirations and how they view themselves as a learner. The intervention allows for the children to not only develop their reading skills but also their listening and oracy skills. Estyn (2014) stated that good provision in literacy allows the children to develop reading, speaking and listening skills together as they reinforce each other. Research suggests that children who are engaged with reading are more likely to have better mental wellbeing than those who do not. Kirsty Williams (2019) states that wellbeing should be at the core of the new curriculum in supporting children to become healthy and confident individuals. Therefore, engaging a child in reading allows them to better their mental wellbeing without the focus being placed on wellbeing.  
There will also be an impact upon the teacher as they will have the opportunity to engage in teacher-pupil talk which sometimes gets looked over in everyday school life. Estyn good practice shows that teacher-pupil talk results in high levels of trust between the teacher and the pupil and shows the pupil that the teacher values their opinion. Pupil talk is also one of the richest sources of information for teachers as they gather quick in-depth knowledge of their children’s understanding. The teacher can use this strategy as a way of monitoring progress for each child. 
I hope that with the success of this intervention adaptations can be made, allowing the intervention to be used throughout the school. This can then allow children to transition to year 7 with a reading age the same as their chronological age or above. 
Once again, I thank you for taking the time to listen to my intervention. Are they any questions? 




















Appendix 3 
November 25th 2019 
Dear Parent/Guardian 
I am writing to you to inform you of an exciting intervention that we will be introducing to the Year 1/2 class in the Foundation Phase. As a part of our School Development Plan in raising children’s attainment and achievement in reading, the intervention will support students’ reading both inside and outside the school environment. 
The intervention will involve the class choosing a storybook fortnightly.   The teacher will record themselves reading the book in the classroom which will then be uploaded to SeeSaw. It is hoped that both yourself and your child will engage in the app to listen to the book. There will be a resource pack sent home with information on different activities that can be carried out during or after reading the book. Each child will also be given a physical copy of the book. 
This intervention will be for every child in the class, and progression will be assessed every half term. It is being piloted in the Year 1/2 class as it is within the Foundation Phase in which it will have the most impact. The intervention will run until the summer term following which a meeting will be held, and data will be gathered to assess the impact it has made. 
A meeting is being held on the 10th of December between 5 and 6 o’clock where myself and the headteacher will be available to answer any queries you may have. If you are unable to attend the meeting and have queries, please feel free to contact the school on the telephone or email address provided below. 
I am sure you will agree that it is crucial for our young children to achieve their fullest potential, and I believe that this intervention can contribute towards this.  
I look forward to your support in this exciting new venture.
Yours faithfully
Miss S Bawden 
Year 1/2 class teacher
Miss.S.Bawden@primaryschool.ac.uk 01732588922
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Appendix 4 
OVERVIEW OF TASK



Log into Seesaw
Access video uploaded by class teacher
Watch video with child following script with book
Carry out tasks in resource book



Appendix 4 
TASK 1

Engage in conversation with child about the book.  Ask questions including:

What was your favourite part of the story?
Who was your favourite character?
What your least favourite part of the story?
Can you name one of the characters?

TASK 2
Ask the child to draw or write about their favourite character or scene from the book

	
























Once completed, bring resource book into school




